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11 Jj R with gratitude that I thank you ajj personally for 
attending our conference. With ihe$e pip(xed^ry^ 
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INTRODUCTION 




When b Janumy^ 1977, ttic Vocatfohal Spcdal Jfee^ 
Pro^ain at Tejuls P^SM Univi^ty co^i^isored^ conference 
on vocatibnal education for the: hanclj^j^«d^^ ^ar^P^'^ 
were expected Two hund^ attsndedJwitfi ^valoations such 
as, "This Is the fin^wt wbrltshop I hayea^d«l In many^^lars," 
p^&^ steff at Tecas A&M were^^coinaged to present a 
S4»::pAd Matev»Hdc oonfew thfel 
conference sponsored by the Vocational Spedal Needs Pro- 
gram aLlexas ^Mwere ei^^B^ weU jr^^yed, with ^eyn^ 
^leakers soch-as Frank Bowe o! the Amerlcaa Coalition for 
Ci^ns witfv pisabiU^ and Bud l^th of the of Civil 

Rights. Teachers>counsebrs, and administratbrs, representative 
of the rrvB^y ftiie \^3aitional and ^^cial educators In the s^te of 
Texas, also spoke jsX these conferences, sha|ing their experi- 
ences, in^ghs, and advice. . 

"niis vdlttme brings ycki the pfocesctins^from the foorth 
statewide corvei^hce. on the ni^ds of sfcdehjs In 

vdcatibnai eduction. Cince again Joynot^speakers havecome 



the\ 



from across the 
indading soch 
once agaln^ 
^^aatoyon tiic 
Speakers 



Ihited States tp^ai^lre^Jie^ucaliHS^ 



novators zb ^toc Gold ai^d Marc HulL And 
ccmferencc reste the^r^ it s claim to 

Iders of the educators of Texas themselves, 
chosen to adcl^ess the needs of anttdpated 

jtors, cbuh^brs, arid teachers in the 

secondary and pcA-secondary levels of vocati^^ial education, 
Topics were chosei^ to address the wide variety of concemis and 



^u^^k>hs ja^ed by Jhe educatibri handicapped 

students: from funding bjempJoyment, teaching techniques to 
recerit titfg iti bri. We tiiist that thesej^^ will bring solutions tp- 
these concerns and answers to these questions. ^ 

We want to a spec^ ackiiowledgmeht to 
shakers whc»e presentatibri, whether beqii^ of^olty eq^p- 
rrient or exceindve^ 1^ noise on tapes, have rbl been 

included in th&i Proceedingi: Th^ speakers indttde Nan 
Crbwell who gave a nuts and b<^Laj>pro^h tcHei^h^ 
learning disabled 'student Don HarKock who ^ke on the 
timely tppic^ "The Role of tfic V^^cadonal C<^ 
VocatSor^ ^toessment Process"; Etise MiUikin who discussed 
#ni|^<^biUg/ t^^hniquM^ ^hb sHm^;^the r^^^^ 

%nd services av^bie from the Post-Secondary O^^^on at the 
Xi«» &S£^3^n AgcnQTL AWiea C^ 

lent presentatioii on developing and coordn^ting interagency 
$u^?ojt MeUixU^ whj> jpre^nted **Up the Mainstr^m 

Mthout A Paddle: Educational Support Services for Deaf and 
Q^J^^^^_^^cle^^"'> ^'^^ spoke on4he role of 

the Texas Rehabilitation Cbrnrhbsibn; and Frank Thprnpson* 
who 9^ve an c^fdoyer's perspective on the vocational training 
of hzu)dicapped students. It is with deep regret that we rriust 

omit th^ pr^ntiltiorp: _ _ ^ 

We have arranged the other pr^ntations under toi^l:al 
headin^^ forifcwrjia^er uae.^dr^^ presenters have 
been indoded at the back of the Proceedings. 
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CONFERENOE WELCOME 

ELE^eR fmUW, PBNALD L. €LftRK ^ 



_L _^^(5i§l^^f iibt on ly plrt icipiiiti to &m coiiteniici biit ilio rlli^ri to tiiii 
PfocMdings. wm invitsd wmpt^mttMvmihom tha toxu Education. Agsncy and from 
^*i^y!lPL^L£^*§f^^^*^^ yi^^^!^?_^^y^A>L^U^'^ U cooldlmtor 

^rL«pecialjiMd9-wlt(i_t^ Diiisibn of DcciqMtioiuil Eductttoji and TccSnbiogj! at 
TEAiDoifald L. Clark la Aaiociata Daaii of RMcarch with tfac CoUitac of Educati 
attaxaaASM. 




Mtkuiin: M I look over the aoi^ence, there are a^roup of 
share with those of you who do not loiow, I have joined the 

still worldng for the seune group and will be workihg together. 

It Is a pleasure to welcome you to the Fourth Annual 
^Vc^tional Spedal Needs Conference. I bring Sotx-g^ting^ 
from the Departinent of Qq^pational Educatibn and Techhola- 
gy of Texas Education Ag^cy in Austin. Mr. Caste^ ou^ 
Associate CbiTmlssiQ|;ier, will be with us tonight and 
tomotrowjor h^ pr^ntstion. Th(^ who have nji 
* him will bepleas^ to do so when he do<^^rrjK/e^ Thisj 
has been Join% developed by people from^ sp^:iai edu<l 
vbcatibhal cducatibrir and vbcatibrial ^rehal^taftidftf The steCT- 
tng committee included P^pl^ ^om the local distrid; Kom the 

a2f!5^JPlys, coTl^ and uhiwr^fy F^^'^Anel. Ij^c^^a^^ 
TOU represented here today. We hope that the conference will 
it$et th^ heeds of all of these grbiipi. 

I am surc all of you have heard that there hav^ been 
changes tssking place at Texas Education Agency. I would like to 
mentidh that I thihH the chan|^ are positive and ihat in the 
future I thihR tiie group we work UH^, the vocafional spedal 
neec^ S^pop* wOl bene&frpm any of the change taidng place: 
Again^ wekxime frorri TEA. _ : _ _ 

Clafe On beha^ of the College of Educatiori and j^^ 
administration of Texas A&M University, too, want to extend 

wbid of welo3n^ to^ as y^i yo^_ 
university: We trust that this conference wiU be, in the tr^ie spirit 
py^l^cl grant tradition, a service to ybii, the cbhstitiiehts of 
oar state. ' r 

Let us look at4hie tttie on the front of our program. As we 
tilink of tiie word bUildihg, or in ^ct any word that ends in 
"ing," we'are talking about doing sometfiing — the word is 
actk>h oriental "Bidkiing Tov^ Mote^&:^ Vocational 
Training for Special ^eeds Students'' does not sa^^ i^t we a^ 
budding ^ainb^ programs. It sas^ we a»e bui^ng toward, 
which means there is sbmeihing already there. If we aie goin^ 



to be "moie effective;" there must be sometfiJn§ already going 
on, otherwi^ "^.wb^c^jy^^y we are buikliiig pit>gifams. So 

' we know that 'there is something going on out tfiere. The very 
fiictthat you are here^is because you are 2u»ddated with what is 
alrea^ ftere. ' ::x: 
But is what is out there the b^? Can we make it more 
effective? I think that is what the propam staff had in Diind as 
they put. the title together: building a more effecttve trairiirig 
program. As we think through that, and as we meet tog^tm 
through the next t\vb and a half days, we rnust think about what 
we unuit4o take home frt^m this conference to a^st in our 
task of b^iil<4hg a program to: rheet the heeds of the young 
people in our local communiti^: 

is excellent to come together as a peer group, to get ail 
chafed upjat a c^n^^tvx^^h os thisl tq^ ^e^lr^n^n 
flowing, thinldng we are going to go home and do something. 
Tb^Jli^^^.^t J^bffL^i we feoB ajL tflc tilings tfiat have 
accumulated on ofir desks while we were gone. AQ of a sudden 
tfie mkter^ we ^hed from tiie conference slips in tfie 

.r-^siackground a little. Has it really accomplished anything? As you 
s^ this cbhferehce (rather than as you end it), I would like to 
chaliehge ybu. As you hear the presenters, aij^part^dpate In 
the small sessioifis, as you interact with yoiu^^^ers in sodal 
se^bruf, tcyt to identify at least one thing that you in fact are 
going to lake home and put the ing form on in an action 
brlehted manner. 

Maybe some of jkju have heand irw use ttUs ahalba^ 
pnreviou^, but 1 think it l>ears repeating even if you have. At this 
cqnferen^^e are going to pr^ent you with some ijiformatioa 
Vou will gather an Informatton bzise whiile you are here. In some 
of ybiir sessibifis, or as ybli ildc home and talk ateUt it wllh^ 
peers, and internalize that information, it starts to become 
teowled^. But it is only after apply tliat, use that, 
interrudize that infonnation, does that Iriforrnation ripen into 
wisdom. I hope that a great deal of wisclbrh emanates frornthis 
conference. 
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^ . ftatlondiirHCO|pil^l for dcvdopti^ the /'try Anodtsr Way" trdnlno teclinQio- 
fly» Nirc Gold pfomiiM itb: ^Hng priMrtlc^ 

probUnn of bodlcappcd studmte In vocatfonal prbgi^uiui. Because, off this 
^^^S^^j^9^^^I^P^fi ii^ icliiitiit » hUn drodi off otbiiwiil liiititiitl^^^ 
doctlva dttaana have become eelff*eiiffllcient enpioyeee. In hie vocational training 
arjkai, he la eipeclally iioted for achlevlnfl Induitrlal^cvel itiuidardi and above. 



the cdh<^t of spedal needs is a bit confdsing. If there are 
people who have ^>ecial needs, then there must be people who 
do not However^ I have ^oi met them yet Irt a vocational 
school one timei I walking tiKiojyigh a shop I saw ajK>ung 
man whom I wodd imagine was ^beled, normal: 1 did not get 
close 6npug|> to sec if he J^od'^^^^ 
profoandiy normal, bat he was probably labeled normaL this 
yc^g^ man was standing at a ^iriderwitfi a drill ]^tjiv his hand. 
The teacher was off to pne side doing some things that the ^ 
teacher heeded to do^ io^hll^guy_vi^_^^ He 
was leaning ap against a grinder with the drill bit, putting it into a^ 
chuck, ^ghtehihg^it dov^,Jind t^ it^oiit witi^ a^drill pr^. It 
would smoke and turn purple, and £en he would oring it back 
^4 ?y 1* A* F^^:^^ Atxciie and went 

over and started to cu^ whjchd^ a leal exciting diiiig for him, 
but I found that he did not Iwe any kiea why. 

As I stood tiicrc, I said to nij^elf, "Here is a^young man 
with sbrne syi^^dal He^rHc h^ a vciy s^ 
to effidently and effectively learn how to sharpen a driU bit I{ 
sbmi^^CNiy wbiild take two minutes of quality traiii ihg time, he 
wookl imow conceptoadiy what it is to have a sheurp drtll.^He^ust 
D^d^ a very ^ple le^h in an^^ and 'nc>t much el^. Then 
he would have not only a conceptual base, but the actual 
technfcal skill to be able ;tb ^__it, iq^e^bfe to test It, and ' 
relocate it" I was convinced that here certainly was a student . 
U4th 5|>edal ne^. 

When we tidk about ^people with spedal needs, we are 
using one of the current biizz wotds. We used to have 6j|i|er 
bU2z words. In tfie Lc^ Arigel^ st^m you had initials: You 
had ."R," "N^' "S," for rapid, no^ 
initials dbd not fool anybody; everybody knew wliat they meant 
I coukl spend the restjof itWs time fttpugh our 

vocsibuteiy. Buta vocabcdairy does mean things ha];qpen very 
much (fifi^^ent ths^ when we did not hive so big a vpcai>uUu^ 

Ifw^ are going to talk about spedal needs, then tbcrc arc at ^ 
^l^st two: things that we need to c^scuss. Rrst, how do you 
^i^i^^j^ thbserw^ l^ye ^em ^m thc^ w^ Or a 

more bask: question, can you cfistinguish? And secondly, b> it 
p^bleibr Us, ihs^d of thinking about people with i^>Bda] 
needs^ to think in terms of goals that need to be acconr^ptished 
and di^rences between hew pex^Ve get to those goals and 
^how people accomplteh those goals? We are going to cover 
'tiiese two Bsnies: 

Let's sfiut by taidtig the isme of spedid ^ 
gbfaog lb talk about the alternative to **^pedal" could 
probably use tfie word'^'riorrria:" Who is norm^? What is^ it? 
Whatdpcs tt me|ui?_lt|nea^^ ypulare ifvlnste^ 
b afi tliat iiormai means: Normal means that you are in society 
fi^^^^ pf out of it, in Jobs instead of but of tii^n^ IF^i^pse 
you who wish to Ik members of fomiiies, it means that you are 
in fimiiUes instead of b^^ that is what hbnnal itiec^ 



But nonnal meaps^mething else^ too. Normal means that 
iWi are what cwiyb^dy ^ is used to. How does Jha t malce you 
feci? that is really what you are, what' everybody is used to. 
vT<>^„^P '^^r^ll^aJ*^ D^AvV^ttento yours^f. T^ey say 
the way you^t to be normal i$ to have six of these and three 
and four of those Until ydU add Up to everyone else: 

That does not seem to make any sense at all wlien you 
Ipok at each, of us. Each of us is a little diffeieht The way we get 
ttib nortt^ is rc^iiy a balance: It is not adding up a bunch of 
stuff, but balancing a bunch of sitiff/ We balance the thln^ 
iU>out us tiiat are lovely and the tfiings about us that are lousy. 
We have bothilw^ and Iou^l eyc^V ^n^e jpne of us dc^. 
There are tiili^ about us that have to l^^lerated, and things 
^tiiat an: dee|^ appreciaied,_Em:h us biir owii 
' of botii and our coUection is unique. No two people have the 
samecbUedibri or 

n jThe tcmis t hat we use tb desailfe thbs« Jh^^^ 
Another Way system are "competence** and "deviance." ^ 
Whwi^e^UseJhe iwrd dciHdn<*, use it to mi^n anything^ 
titat bitngs negative attention. It is ah bperatiphal deflnltipQ^ r^ot' 
a mbriU one. If something mak^ somebody dncomfprtable, 

thetV/tiiat soche^ : :; 

ijflddei^^, what mak(^ people Qncomfdftabicclutriges afl, 
tlie ti^c. Troite is not a fhjna tfiat_j/bu can^ ^ 
univi^^y uncdmfprteblc: What If I said, "k murder deviant' 
beh^t^?- Ifctjn \^ ftpnt Bnc^if tiic^pawri^^ 

to yc^P^lw^ot fiftifig at the enemy, you might shoot him in tfie 
headij^MWiow deviant it n^t l>eiiPl^o ^ dbing that How 
abpOtJ^^^i^Kihg? Is Jantasiztng deviant? Xpti night ^ to 
parti^^Mre ft ^ not deviant People in a fsyqiiaj^ institution 
might Mf^t you and say,^ "What is the mat^ with her? She 
^ Havejhiee br four places and civi 
chc»6e.^ She always seems to be right here. There's sbmfthlng 
, strafe about te^^ 

' _ ^ things that cBA^ ncgstive attention cRange afl the time, 
but tl^m are a lot of tlu^ that for a lot of tiie 
of u^^^l^ di»30mfoit ^Mi, the speech therapist, v^k inio a 
depj^^^^store, ami the woman t^hind the peHUme o^^^ 
saj^T^'C-c^n I heijs'y-you?" This capes discomfort even 
though you' Uw3rk >^^ 

^y to youiseif, "J bope my ^ce is showing that j am more * 
interred in whai'she said rather than in the way she said4t" 
Suppaw^ycMii Jtf^ tfic s^^M^ ^b^<^^JP^ 

physically handicapped people, you have been around wheel- 
chairs ^ long j^cp^b^ &t But here comes a i^rson in a 
whe^chadr. You 2^ a pro. You say to yoursSf, "J couH go'i^> 
the^^ahd bperi Jhe door, but what if thik ^ bite of those p^^e 
who says. Thank you but Lean do it myself?*" So you know i 
what ybU db? YbU wiridoiv shop nejct door How Gsme? To < 
avoid the whole ^question. So deviamcje Is'the thing that brings 
. ne^tive attcntiop. ' . ' 
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When I asc the word ''competence,** I ase it to mean 
something that _|>epple h aye , _ but that not every one has, 
something that is wanted and needed by ^someone else. The 
balance t^tweeri comp<^tehce and deviance, 1 describe as the 
"Competence Deviance Hypothesis.** The Competence De- 
viance Hvpbthesis says the more competence an individual has, 
the more deviance will be toierated in that person by others, Let 
Us say that we have zero right here, where no drte has decided 
whether a -person is a good guy or a bad guy. On this side of 
zero is corttpctence, on this other side Is deviance. Yoa and 1 
have a little an-ow inside our heads, It Is one of the most acMve 
things we have going^J^ll the time that arrow is adjusting based 
on input. Remember Richard ISixph? What did we do u^th him? 
If we consider competence, there is not enough space on the 
scale to describe all pf that ^ the 
books — phenomenally cojnpetent man. Bat there is not 
^"Ipu^h r^m over on the other side eithelr. For^ars, where 
was his arrow? Way on the plus side. He was President of the 
United States! And theii one day the American people said, 
"Mr. Nixon, there just is not enough foreign diplomacy 
- competence to outweigh all that ddritcstic deviance. Get out" 
The arrow' swung down below zero. ^ 

What happ)ened then? We got a president who w^ right at 
zero. Had nothing over here, nothing over there, he vvasjight in 
the middle. Now did 1 say something Ijad about Gerald Ford or 
sdmcthirig bad /about Richard Nixon? That is the interesting 
thing. Listing the good ahd the bad really does not matter until 
ydu add them both up. That determines where the arrow lands: 
You can have a Nixon whc^ can have tons and tons ^ 
who has ounces and ounces and thiat still does not tell yoa 
where the arrow will be. 

How^ about spouses? A bunch of ydu ^ie spouses. There 
are. things about yoa as a spouse that stink. Just ask your 
s^use. .But there are things aboUt ydU as a spouse that are 
reaUy>j6vely; You can check those out, top. There are some of 
ydu perc who used td be spduses, and^ydU are ridt anymore. . 
The competence deviance hypothesis says that, for one or both 
parties at some time, thdse things that had td be tdlerated began 
to outweigh- those things that were valued and thte arrow went 
beldw zcrd. Do ydU ever hear somebody say, "How can she 
live with him?" Next time you hear that, say, "What is it about 
him -that we do not know that is so fantastic that she lives with 
him?'* It has got t6 be there. She is living wjfth him, so that arrow 
is a plus. ^ 

It is the same w4th people labeled special Vneeds, handi- 
capped, retarded, cerehrai palsied, blind, deaf, etc. . They are 
in the same situation we are in. All they need to make it are 
more pluses than mfnoses: What is the difference? The 
difference is that ydU and 1 do not have as many minuses giv^ 
to OS. We do not he ve the big set of liabilities that keeps tugging 
oh ttiat arrow. Th die j>cople dd, and jhat is tjv^dhli/ difference. 
When we fool' lat deviance ^ little more closely, wc find that 
there are three kinds df deviance, three things that biiifig 
negative attention. The labels that we give them are not really 
irtipogaht here. I will Use the labels, but it is ibe cphcep^hat 
^e Important 'The first kirid of deviance is what j call ^Mfblic 
elected deviance. Thdse are things that bripg negative attentiofi 
that a person can choosy to have dr ndt have. Part of the , 
process df grdwing up is deciding what not to do any ftiore^ You 
remember when you were a kid and your mother saiB, "Ppri't 
eat your soup with a fork:*' Or, "Whatever you did_thc last time 
you went toHtpwn^ don't, t got three phone qalls.'\ You learn as 
you grow older that^here are certain things that yoo think are all 
rishi but Wery tirne vpu do those Jhmgs,_p^<^^ 
case. So you decide not to do them any more. Public elected 
de\nahce means you can ch odse. ^ r ^ : _ _ ^ _ " 

The second kind of deviance !ypri\^fS?dfiviance. Private 



deviance is wonderful. People do things that they think are okay 
td dd, but God forbid anydrte else should know! i used to give 
exannples; 1 do r^ot do that anymore. 1 would say, "For 
instance" and then 18 heads in the audience wouid go down.or 
you could see the red coming. If you want td get a^ 
what 1 am talking about, you can take my self -administered test 
of private deviance. Say to yourself, I'What are things that ^1 dd, 
and 1 reaiiy do not think anything is wrong with them, but | hope) 
no one ever kno\vs that I do thern/' H you cannot think df any, 
by the way, you are leading a^verv dull existence. 

There are some interesting things about privaje deviance. 
-Rrst of all, it is free. It docs ridt affect ydUr arrdw. Nobody 
knows about it You do not have to pay for it, you do not have 
to have an accdUrit df assets td balance against it, unless it 
comes out of the closet, out in the open.. And we have all seen 
that happen. ^ 

Here is a beautiful example df the competence deviance 
hypothesis; somebody in town does something arid it'is-riot 
cddl. YdM hear pedple say, "He did what?" Then one of two^ 
things will happen. People will say, "Well, theri, hejg outj 1 arii 
not going td shop in his store. My children cannot play with his: 1 
will riot vote for him." That means the arrow went below zero, 
right? The other option is that people wtU say, "He did? Oh, that 
is terrible, but you know something? J^e dc^^ this^arid he did 
that and did thatJ' You weigh the options and sometimes you 
end up» saying, "That is reajly diMppdiri^ri but he is still OK by 
me." We balance all that stuff. ^ . * 

Wheri do people with sf^ciai needs get a chance at private 
anything, much less private deviance? With most^Df the p>eople 
that are called "special rieed^ People with sighifi- 

cant handicapping conditions, we are so Interested in giving 
them Jhe^g^>^life_ttiat we prograrri them 24 hours a day and 
take from them one of the absolutely basic components bf a 
digriified existence — privacy. Hdw much dd ydU need? There 
are people who need hours a day. If sojne of you do not get at 
least several hdUrs a day (absolutely free and clear of anybody 
except you), yoii just do not feel good. Then there are people, 
like me, fdr instance, whd do not need that much, maybe a half 
hour, an hour a day, something like that. But what little I rieedj^ 1 
'need reaiiy badly. If 1 do not get that small chunk of time, 1 itch. 
Yet riibst bf the people we are talJPdrig about at thi^^ . 
rarely have a chance for anything that can really be called 
privacy. Sbriie bf you do not'get the chance either It is just ndt 
c^^sy to turn around to your spouse and say, "Floney, I really 
loyc V^ou, but cpt out of here. 1 dd not warit td be a half at this 
moment; 1 want to be a whole. As long as you are here^ the best 
[ can dd is a half aifVd 1 just need mdre right ndw. ' ' Wouldn't it be 
nice if wg could do that without them thinking it is a reflecti9n 
dri therii? 

Now we come to the third kind of deviance, and th*at is the 
d.ne; that separates "them" from "as." Public non-elected 
deviarices are the things that bring negative attcptidn, discom- 
fort, but which people cannot elect to have or not have: Tfiat 
woman be hind the perfume cpuriter canript vA/a ke up in Jhc 
ixjoming and say, "i think 1 will talk nicely today." The person in 
'a wheelchair cannot say, "1 thirik 1 will walk today." There is rid 
cfioiqp^ ' _ * : :_ : : __ : 

Who as those pjeople? You jcome to a conference like this 
and you see somebody siffi^ confereirice 
and he is not looking at the speaker but at somebody who is 
movirig her fingers around; You see people coiTie ijri arid they i 
are moving with a cane and dark glasses. It is deviant and they ' 
caririot elect it. Yet it goes beydrid that. 

I want td dig down intd this becauseM think there is some 
insight there into what our jobs are and what it is we are tiyipg 
to accdrtiplish. When we take a look at things that bring • 
negative attention, public non-elected deviance, there are three 
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sub-categbrtcs thcr^, t<^^ Thjl ohi? U ap*pcarah^^^ 
the time srou iiave spent 'around pebjDlc with special needs, 
^?<>^q4i P^^P^^ ^^^^ handlcap|5lng conditions: 
Amongst that groups the number of them who have slgrilflcant 
pTiysical characteristics Is not really high: But ior others of you, 
especiaiiy those of you who have worked U4th mckicrately.^nd 
severely handicapped people (If you would get our middle dfiss 
jargon put of the way for a couple of rhlnutcs), you 
id say that a lot of .them are rezilly tigly. U^y. There are a lot pi 
ugly people with special nccds._ Every brie of us has some ugly. * 
Ybu think my nose looks big now, you should see It without the 
mustache! Yet what do we do wHth'thcse other folks?' W 
first got In this business; back In 196G, I did some traveling 
around^ and I thought to myself , ^•^^ rc^c^o^ 
m^." There really ate 1 1 commandments and they only told me , 
10 of them. The lUh comriTi^and^^ stialt 0vc all 
Down's Syndrome people the same haircut." No matter where 
I went, 4hc barber had beat me there, the same guy, and guess 
what Raircut he picked? Vgly, Ugly! If somebody has little Hny 
fars arid'a flat, fat back of the head, olcburse you are going to 
give that somebody a butch haircut. Then ^ou cari rnake sure 
everybody knows. Why would you do that? ^iow people with 
"Down's Syncjrome have gotten a dcccrit hair stylc^ foijhc jhcri 
a rTiusfachl2, or gdatcc, or both, for the women a little make-up, 
and glasses with a shaded top across the top t>fjhc g^^^ 
could say to you, "There are five mongoloids in here^" and 
cve^body would look and look Bhd ^u w 
because the four or five ways *you know to recognize them are 
not there anymore. : 

Yet when those- people w^lk in the door, their arrovy is ' 
sitting on the floor beTqrc \icu even find out If they arc hicc. If 
they arc stinky, if they can talk, ^f th^y can wprk. You Just look at 
them an(J you say, "Wftoa, there thc^arTow g<>es '\ Who has the 
special needs? Us: If we did npthing more than give them the 
sarnc eburtcsics Uwt we <$ye burselvfes, that arrd\v wi^ould come 
'up a bunch: tct me give you a nice exercise. Look dpwnlat 
what:ycAi ^rc wearing." Now ask yourself, "How many did 1 try 
on before j bought thi* onc^'* Now when you go back to your 
pn^jams, pick a person with ispecilsl n^eds'and see what that 
person is wearing and then ask, "Hbw many iwci« tried on 
before they: bought that one?" Voa know that answer one: All 
we have to do Is give them a little courtesy^ We giv e th em 
cbrivcrilcnce, we give thern training, but we give 'them no 
dignity. * ' : __ 

The second kind of public non-elected deviance Is any 
behavior that brings negatiye attcntibn^bcca^ 
These are all of those thin^ that people do that make other 
people uncomfortable _Spmc P«opl^*v they ^ 

a lot, they are constantly running arouad; they slap themselves; 
they rock back and forth; they Irttcrruj3\ other 
satlons: Sorhctimes you will see a list entiticd: Mnapproprtat^^^ 
Behaviors." Ot you UHll see: "We wish to eliminate Inappra- 
priate- behaviors. ' * 

By the way, the next tirnc you have a s^dent with 
lhappropflate behaviors, be really careful not to zisume that 
student cannot team. |f h^ cannot learri, how did he ^et^osc 
befiavibrs? They had to come from somewliere: He was not ^ 
"borri u^th them, He learned thcrii, and if he is ab^^ 
thbse, he is able to le^rtii a wliole ^Junch of behaviors that 
people like having around. 

■^^ So, we have this second^ <aitc^iv_pj_t^^ 
negative attention that the person just cannot deddc to do or 
not to do. Yoir cannot say tb yourself, "If ybu Really did iidt 
want to do It yoosreaiiy would not do it^ right?" Well, they atfe ^ 
cxactlyLthe^samc way. Yet we sit there thirikirig, *Thc stinldng > 
litSe kid Is ruining my day. Why doesn't he stop this?': He dcxjs 
hot stop It for the sairic reason that ybu and 1 do not You have, 



to work through those behaviors, train, them but, and build 
bthcr behavlbrs. * ' . : 

Now we come to the third iatcgbfy of put?lic non-elected 
deviance: It Is the big one It Is all of those behaviors that bring 
negative attcntiba ^cau^ bf their absence: Why doesn^t she 
go to the bathroom in the. right place? Why doesn't he use 
pjubllc frarisportatlbri In a city where everybody Js expected to? 
Why -don't they eat with a knife arid a fork? Why don't they 
dr^ themselves, brush their teeth, corhbtfie[riiair^ wash their 
hands? Why don't they sit in my malhstreamcd classrobrri^^a^^^ 

* leam like everybody else? The other two are more conspicuous, 
but they are not the catcgprics that carry Jiic real weight. Whcfi 
sbmcbody sa|« to you, '*We are placing three special needs 
students in your class," It is not the inappropriate that 
•get ydu (because there are not that many of those), and it is not 
that they look funny. It Is thatyou arc sftting there saying, "Why 

-don't these students do this and that?" or, "How come 
sbtnebody is asWrig rnc to 5^^^^^ tbjdpjill these things that 
tiiey do not do? I hav* (already got a full load and now they arc 
giving m'c anbther full load." 

If you look at^h<2 curricula for people _<vith handicapping^ 
cbnditlbns, ydU will find th^^' about 0d% of it Is devoted to* 
teaching those things that if a pei^n does not know, Jt bririgs 
negative attention. These are called zero order tasks or be- 
haviors. If the^Roh <ioes know the^ combed 
your hair ti)ray, Jsut did anybody congratulate' you? You got 
dres^d today* Tpmbi^bw, cq^ naked and th^ri 

watch! All of these' things are necessary to avoid the negative 
consequences of not dbmg thcrii. Why do we call them zero? 
Because, first of all, you get nothing for doing thcm and 
secqridly^ybu do thcrri to get ribthlrig. You do them so that yon 
do not get negative feedback. » 

, Do ybu remember when ypu started brushing your teeth? 
What was the initial riiotlvatldn for brushing yb^u^^^ 
Probably fear. For some people with speclaJ needs it is different. 
You have heard tcachcre say, -'Gome on and brush ybur teeth 
and I will give ydu a piece of candy:" You started out by fSar 
but a little latcrph>prhcbody s^^ ^n a car pool 

anymore, sp you started brushing your teeth again to avoid the 
n^ativc corisequc _Poi:_^nic bf us. bryshlng dur teeth 
actuaSy toolt on positive consequences, I do not think there is a 
person ailivc v^o^erijbycd the first Jbbth brushing But some of 
us really wantto brush our teeth now — especially after c^s. It 
feels 3006 riow^ but that Is^idt how it started -For a%)t of us, 
bathlnqnow has nice feelings to it, we enjoy It. F6r others, ^it is a 
zero brdcr task. Every dnc df us is different: ^ 

Where are we with these special needs folks now? I started 
out with a big arrow and Jt Js 4bwri.iThcy do have a lot 
going ior thcmand I said that there were three things that seem 
to niakc that arrb^rigo^oy^ we j:ould rnagcadly g^^ ^^P^ 
Jte stuff about appearance that bringps negative atteritioh, the 
would cbrrie up. Then, I ^d a lot df them have b'fehaviors 
' tiiat bother the heck out. of people. Let's say we cbuld get rid of 
aU bfjhbse. We cannot, but lets say that we coold: Up comes 
the arrow: Then let's say that we could list all of the behaviors 
'you riccd so people dd ndt think yoQ are weird because you do 
not have. thern. We learn, how to brush pur teeth, J^t drcsscdj 
wash ddthes, move around the community: tet's say wfe could 
teach all of those, ^^U/hlph we hcvcr-w^ll, but Jet' s ^y that we 
cooldL Where would that arrow end up If we could do 2J1 of 
that? Zero. TTiat Is the best ,wc oouldj^^^^^ 
Competence. Where is it? Something that sometohe has, that 
n^tjeycryoric has^ thatj^ wanted and h^^dcd by somcdne else. 
Until you have that, zero is the best you will ever come up wlth.^ 
T^t Is a problem because 1^ ybU arc?at z^to, anytifnc there te 
even a littie rninus, where arc you? At minus. Which rncanathat 
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thene better be 4>iuses because there will always be minuses, 
and that we better start teaching pluses. 

me c^vf you a concrete exariiple of the competence 
dcyfence theory. Actually, th^src are two parts to this stoiy. Thc 
first fvirt Is the simple ver^on. There ts a man in Mgork^actJvlty ' 
center (or sheltered workshop) for severely hanafcapped peo- 
ple. The work activity ceriter has reached the point where they 
^ they are succe^y^. They^ have a rrwn who did not know 
how to work ahd wais not very well adjusted and_lh^ have 
jb*in_>«Bry dpl'?§ np^HJng^ TTiey hjwc 

brought him to^ro. He does not have the retardate shuSle. He 
^*^_not Siyejhc^ tirne, he d<>BS riot 

bother other people, he does not slobber all over. He uses the 
pubhc tRiris^c^tibn system, ^tsjip St the right tirtic. They 
think, !^e are ready to put him on a job." 
>-\wat kiilds of Jobs do they put handicapped people on? 

iohs. So tJ;yey get hjm a Job in a fectqry dolrig the sweepiiig. 
. He comesL in every morning, gets the brponi, and he docs a 
good job! He is there for two weeks. He goes up the aisle, goes 
"down the aisle, and sweeps. 

After two weei^, a couple of people over on aisle ten go up 
^ the forertian, t^Jk to hiiti and then the foreman goes to the 
persbrinel rrian and says, '*We have a problem. You know that 
gay ybti hired tp sweep? Well, he is a nice; guy and I am tss^^ 
pfCHici about the way the workers haye been behaving. They 
have been really nice. Bat a coupie of them came up to me and 
re^Qjv Jeel down. They said cycry time h6 com^ by their benbhi 
he picks his nose and Wip^ it on their bench. They are Just 
feall^'dbwh about it and I thought you ought to know.** 

Thc_p€rk)hhcl rnan tWhfe jtewitjt and fti^ He says 
"We cannot have a morale problem. We have a staff of 
Plodu(^oh workers^^ ^oMld really like to keep the young 
man, but we just cannot do it" 

Now that is not what he is really sa0ng. He really means 
thfsr anybody can push a' bfboiti. And if nobody pushes the 
broortu the accounts receivables do not go clown and he has no ' 
loss, liiat itieans zero. It is a ^rd job. If p^ple start snees^ng 
because It gets too dusty,^ you run down to manpower, 'pick up a 
gay, ^nd he comes oat to swebp for yoa. ^ ^ 

The second version>pf the^dry starts oat six monthsxariier 
jn same factory. There Is a^ah lii that factory who Is^ and 
a hjiji years old ( Retirement 7(ge was 65 when L came up with 
thy )_ He has been in the fac^^^ years and he operates^ 
^machine in the factory, a machine.that would take ^ minimam 
P^^rty c^i^to fradri sqmg^ric^^^^ j^H.^cw the rii^ dc«s 
not run, the^factolH; does not go.^This man that has been on the 
rnachihc for 25. years and Idvcs the factdiry, to the fdreman 
Qi1<? day, '*You guys are putting me out to pasture In six months. 
Who is going td run my inachihe?" * ^ , 

* 'Don't wdfry, Harry, we will take care df it," : 

**I know, but 1 really want to have enough time to train 
sorneorie." / • ' ' 

/*Dbh*t wbrry,^ Harry; we'v^e got tfriie." 
^ QTeievehihg Harry is 
in-law are over £or dinner. The son-in-law happens to^be the 
pi^^inent coontin center, i Harry is 

lamentiag and the son-in-law says; "Hey, P6p, may J ask you a 
ciV^*^^on? _W>uLd^ Jt do anything to y our Jelf^oncept if 1 | 
saggestcd replacing you with a severely retarded man?" / / 
' - • Rariy says, '*Son/f am 64 and aiialf yeaSWd. If you think 
yqa can do sdhiething td rny self-cdricept, try rneSWhat dd ydu 
hay^4n mind?" - - . J . , 

. ' . So for the riext -six jtiohths, every nigh jt,^thiry e Walk 
into that factojiy'arid work on that machine. /SBTfridriths §0 by: 
*Onc hobntifrie everybody gathas around and the little rnah In ~ 



the grey suit that jfoii hcvcr S€c_cbrTics but of the offlee and 
says, "We are gathered here today to honor Harry." He says^ 
"Come over here, Harry. 1 want to give this to ydii as a tokeri of 
oar esteem;" • 

And- then somebody says, "Hey, what about the 
machine?" * ' . * 

^ Silence. 

Harry says^ "Ddh't wdrty about it, I took care of every- 
thing. Meet Fred." ' 

. They look over and here is this guy who does not look too 
cddl. ^ 

"This is Fred. Fred knows the machine. Fred, go ahead." 

Fred goes over and site down at the machine and the 
machlrie comes zdiVe, It sounds like Harry Is slttlng ^ere. What 
a relief. Th$ man .in the grey suit goes back into his office and 
shuts his door Tor another 65 years. The other vyprkcrs^ back 
to work: Harry goes off to iookat his watch. And the placement 
cqunselbr does what they all do: they go sneaR and hide and 
watch. s 

__j __ J s;-— 

Two weeks go by. A couple of people over on aisle ten^ 
to J^.fojeman. The foreniari goes to the pcrsbnrw^^ ni^ifi. The 
personnel man calls in the custodian and says; "Mn Custodian, 
I am^reaJty sorn; to Jxithcr^du \Artth this, but I have a new 
assignment for you. You know the machine over on aisle ten? 
Fforii how Oh, twice a week I want ydU td go over there and 
clean off the bench by it 1 also want you to put a screen up 
ardUhd that machine so that people canndt find put how it is 
that a person is capable of operating it with On6 hand." 

_ How rnariy of yoxx faiow _o f Jrcal i>edj>lc, imeaningful, 
dignified, lovely people, who lost their job for doing nothing 
more than sticlUng^a finger their ridse? The. jobs that we put. 
them on were zero, so anytime even one minus showed up, it 
was tod much. Kdw dd ydU see . the competence deviance , 
hypothesis? Now do you see those two different stories? As long 
as . we ke^ placing people with special needs ontd vocational 
bppbrtunltiiw that arc zero, d<^ad end, bbhom le^^ 
remanerative^rion-statas, mickey mouse, garbage jobs, we will 
never ge| anywhere and describes about 95% of the jobs 
that we give thc»e peo^e: ^ 

_ : _ *Tlierc are ncKw 41 J^oplc' w^th sc\^rc Isrid p 
handicapping conditions working in the city of ^Philadelphia. 
They have been on thd^ jdbs for appix>>drTiately twd years; 
they eami between $4 and $lZan hour. They have full medical 
^d all other fringe benefits. They are all members df labor 
unions. Most of them are making a whole bunch rhofc than 
rtiost df you. Nobody cares if ihey look a little fanny or talk a 
Ijttly funny dr Vt^aM* a little ,furir^. Because they get tticjbb done. 
■ They 5ffa[y: Pid yoa knov& that there eiettronics companiesin 
' this state th^t have bench assembly pp€ratibn> ^th ^% 
ptarnbyer? ybaiiave any idea what it costs to hai^ that level 
pi tUrnoVe^ (By the way^- an.elecb-pnies assemblsLPF^iatidri is 
not a mundane task: it is a repetttive task. It is not mundane.) If 
they have ten jobs, they have to refill cightvof them* 2^1* the tiri^^ 
Yoa people are trainers, you -have been aroqnd. Hbw dp 
VPU: "c^ oiit" training? You arnprgze it over U^JifejimXdithc 
\exu^^y^e^M^o\x spend $2060 tc^ftrain the persqn^ndJic^stays , 
V^th^u for 203>care, tha^^ 

someone and they stay there fpFtwo months, that is expensive! 
But that is wh^at is happening. Pd.you know what wehave ddhe, 
for the eJectronic^ Industry, in: Texas? We have g></en them < 
. wrkOT that they 9^ $3000, $4000 dr $S^ but we 

have^ven them workers who s>tay; workers i^vho Nave a level of 
qii^ty they^havc nc^cr seen before, a Icivel df Cdrnmttmcnt 
tf)ey have; nc<rt2r seen. And do you know what they are dbirig? 
iitey are patting a m^ weath of their r^ourc^ iijtd 

^Btting more of ttiern. Not bnecausi^ of 504, but because the^ arc 

rngv ■ ■ /■ .. 



6. Sold i , • 

huftogihat bad and thcy arcinw^ tec^^ 
i^ople In thc»e jobs who arc better than ihey have ever had * 
before. It Is^wbrtfi whatever It costs. ^ : : : 

Let lis &Rc^nc£c^th«- lcx)R at the^ people. I lalkcd aboqt^ 
the person sitting in the front row who b wfitcfiing si^Janguage 
and fif^aer spclUr^,_ateut th^^ 

the woman at the perftime counter, about the person wl§i |hc 
canc. J jWn^ when man^^f *fj^^ 
* lives, ^ three-by-ftve card pops up in our heads that wyv'j'L^^^ 
feofeng at ah jnterf with one or more madfunctiontng 

subsystems." For some of you, the card sav^, **She is iu^ like 
me butjicr arms riot work. He is just like me but his eyes' do 
i>ot worit. They are just like me but. . ^ ' 

Thatis a nlc^^ card. When we haye peoplc^^ 6uf 
wcatibrial special needs proems that are labeled retarded, 
cerebral palsied, blind, TCtawlcd^ autistic^ w^ 
when we walk into an institution and see people cribs wbp 
arc adults, and see, ped}^c .Ut 

card pops up. That card says, "I am loSking at a malfuhctfpning 
system^ not an 4nt^: system Awth o^^ 

subsystems, but a malfunctioning s^em " For some of us, the 
card says, *'She is hot like riic. They ate not Uke me:*' _ . . - 

New aiafr is a <iiffcrcrit ca^ It is a tcrrtble card: Yet; it' 
wooid not be terrible if you guys had noffe&e© sold sycH a bill of 
gcKxis aUi^oiirjifc. We live Iri a society th^r^as taught us very : 
weB: "If you have an Intact systcrrt v^Hth onc or more malfur^ 
tionihg^bsv«tcms, fix If you have a nralfgnctionlng system,' 
iunk it and get another one." We have learned that leS^n to a 
feult , , ^ -r ^ ^ 

Take the aiitdmobilc as an example. Tal^e three of them- 
AutombbUe #1. You drive In af night^jsuU Injhedriv^ 
the house, go to bed, come out In the momirig, turn the key, 
nothing. So you caU thc^s^stoliori 

over. He sa^ the battery is dead and your alternator needs 
replacing. There Isino prc^lcrir \wth car That car will not 
move one inch and j^t you are standing there perceivint^lt as 
an alwplutclit Intect ^^teni^ ^^^^ subsys- 
tems, so there is no problem. What db you do? Fix It 
■ Car #2. "^ou see thi^ arfDU»dTcxas^ You a lot 

irr North Carolina. The car sits out on the front lawn, and '*sjt** is 
fie coirect word. !t has hojwhee^, ho w^ no 
carburetor it just sife: Now imagine the owner saying to you, '1t 
has a brand new set of brakes.," Why do ybU laugh? BecaiKC 
you have l^med so well that it is foolishness to talk about an 
intact subsystem in a malfurictibriirig system unl^ you happen 
to be the junk man: : 

€ar #3. This is fie borderline car. Many o{ i^ucamc here 
in a JxH-dcrlinc car. It works. It needs a tune ap^'fhc front end 
needs aligning. It needs a set of tires. It really riee^ to have the 
cn^riercbullt. And the 8-tnsck is broken: That car has a major 
problem.: The ofier tvyp kinds have no Pfc^lcte 
What is the problem with the fitrd onef Deciding what it is: fiat 
is fie problem. That decision, by the way, is never based on 
reason. There is no computer program fiat tells you what tpido; 
ail you have got is guts tb i^bn/You firially say to yourself, 
*'Jurik it** Once yoa make that emotional decision, the rest Is 
easy. You ji^tiS;4t^i*I have had It fbf five yeais. lt would just be 
patting good money after bad. Certainly, if I fix^bne thing, 
sbmcthing^clsc wUl g^ I owe myself a new car:" Or you make 
fie other gut decision! *'I am kecpinait lloye fiat car. ^fejiav^ 
been firbugh Ibts of things together : If I spend on mfy car 
and somebody else goes out and buys^^car fbf $1000, we will 
^e whb has the better car^" Then your friends say to you, "You 
arc putting a set of radials oh tuhdt?" 

It 4s fie same thing wifi people with special needs. The 
prdbicm is deciding what they are: Which card is going to pop 



up? And you know fiat ybii ciriribt db it i 
^vk you a new mantra and say, "Now we sire aD going to 
repeat *Thcy arc all intact sv^ems v^ brie or more malfunc- , 
'tibrilrig sUb^tcmsr* I could do fiat and it would hot dp 
anyfiing to you. Do^ ypu know w^ha^ 

Whcri you see ficse people dojsomefiing fiat yPU heycr, never 
fiought fiey cotUdjib before. YbU say to yourself, "if ficy can 
do that what else might fiey be able to do?" Thatiis when tiic 
c^d starts to break away arid ribt until then. When you sec a 
person wifi profound mental retardatibn carriing^ a living, it , 
firows yGur-whdc_systcrii bff because you arc saying to 
yourself, **Wa3t a minute, if fiat person is actually «arriln^ $5.50 
• an houry why fie hcckjim'l feeding her at night? Why am 1 
patting ciofies on h^r? Hbw come she ispaying^ l^ych taxes 
as tarn ll»^ng arid yet somebody is picking up the teb fpr her? 
Something does not fit. ". And it is not until that iiapperis fiat we 
can break filrii^ ddwfi. ^ . 

Let us go off in a little differcrU d^irectibn ribw^^^ ^ 
to make th€? concepte of competence a little more concrete. • 
WheTe does vocational MUeatibri start? At a^^^ 
programs called pre-vocationai: The onK; fiing fiat I sec fiat 
distinguishes prc-vpeatfonal^orn whatev^ fi^g^^H*^^^* 
the students are older: I tried to figure out what vocational tasks 
arc. But 1 concluded that there is rib sucH thing as a styictiy 
^ vocational task: Th^rc arc things that people dp when the^; 
work, but there arc nprif^thcse. fiat they dp not do at other ^ 
times: Of showings up on tirne, following dlreGtipris,ifoUpUnn^ ♦ 
sequence, jntcractirig with other peopie, sfayir^ In orie place at 
. one time, being able to pe'rfonn sophisticated technjcal opera- 
tipns, not prie Is dbric anymore In a place called work fian is 
done in a place called home. We must start Avith the basics! 

- L^arrilrig tb^ operate around hot stu^ is an important 
vocational task. How did you learrvhpwfobe^ 
We fbiirid but that if ypa set a toaster on a *'light" setting that, 
when fie toast popped up,:if you put y our fingers ri^^^^^^ ^owri on 
the toaster it would bfe hot enough to make yoii jerk. It would 
hurt but :fierc"w^uldjbc no ti^ So if a 

h'aridicapped student*^ fingers go down fie re and touch it, he is 
going to leam likeypu arid I did^ **Gct the heck out of there iaa 
hurryl" Under controlled conditions fiat lesson will riot do 
darnage. That is Jrairiirig. n 

While we are at it why don't we teach fiU»^ person 
something fiat rticaris something^ Often, the_ special needs 
people just sit fiere and somebody feeds the c^^^^ 
spmebbdvfdrcsses thcrii arid somebody does fiis and does that 
: What a drag. Then. we say, "Oh, MJbve4hcrn apd ficy a^^ 
nice arid so lovely!" Do yoa know why you hear fiat so much? 
There is nofilng else to say. How cari we respect them? And 
whose fault is it? _ ^ 

Probably none of you waited until you were fprty to learn 
how to gargle. Are^rau farnlllar with Gcscll? Most of you have : 
read G^B*s Developmental Schedules. Where dpesltM^^^ 
develbiMncntally. ^^Irig cbmcs In for the retarded at age 40? 
How many sofe firoats do we pwc retarded persons because 
- we Raited uritil they were 40 to teach fiem to gargle? 
Incidentaily, you should sec the cbritcrit task arialysls for 

gargling! 

It is riice to teach somebody to inake a white sauce, to run 
a lafie, but we also have tateach them abk>ut life, about what 
you arid I do In ordef to malte It These skills are important^ 
Teaching fiem hbw Jo take care bf ficmsclves down there and 
up fiere and around there should a part pf it, top, Frankly, 
whether it is special needs br riot, we should be teachjngthat 
Idnd of stuff, and yet we avoid it like fie plague, Sbrrie places 
nbw haw sex cducatibri. We have accepted that the three R's 
are not enough, i do not care what you call U, It isja part bf lif*^ 
fiat We are riiissirig Iri the schools. ^; 
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Special heeds people heed to, and can, learn ssleable 
vocational sl^. One group of people who were never allowecl 
in a shcltigrcd woricshop are now doing electronics woric Most * 
of thi? IQ's are below about 35 or so, so th<^ are fiot^e Idhd ©I 
* f^ple ^u would likely get in a ty^rical vocation^ needs 
cuniailurn. They are people who would be frv the procgwris 
iabeied severe and profoundly handicapped: The work they are - 
doing is for tire National Aeronautics and Space AdrrHn 
there is a two-minute &m in a pres release that NASA put out 
a epypfe jof yeare a^o sailing that t^^ quality of their work 
exceeds the xjuaJlty * of NASA's own workers. They sub- 
confra<^d higi5<[ualitv^^lectre^ you feel a lot 

of benevolence' for them? No, Benevolence Is a badly payed, 
on^-way street When j^u hear pity^^ ybU thihk that is a bad 
word. When you hear benevolence, you think that is nice. You 
do hot waht ahytedy to feel behevdleht toward ydu/dd you? 
You cannot give respect and dignity and benevolence at the 

;. ' same time. Yet ydU cannot feel behe<fdlence for somebody who 
is ^tting there' going something that you do not know-how to 
. da The spedal heeds pedple asemble tracking modules for 
NASA. It Is a 550-step operation, and they have never had one 

product rcjferted for failing to meet quality control: _ 

You will be getting people like hemiplegics in yotir classes. 
Do you know that ^vdrd; herniplegic? Some i>Bpi^^tWhk_that 

^ means one ^de of the body does not work That is not what it 
.means, It means that one-side of tliebi3dv^\vprks diffe^ritiy thiaji 
the other side. -We are not neorojo^ts and we are not 
rieurc^urgebns. ^e are teachere. iWe say to ourselves, "If ohe 
hand can hook around a wheelchair,^then it can hook around a 
ttiousarid different things w^tti a tfi^^ '^'^^1^^^^ l^ooks. We 

• are going to teach the hentiplegic student to hook all over the 
place/' And do you know how we are gdihg to dd it? We are 
not giving him M&M's and saying, "Come on now," and 
puttihg happy feces dh his fdrchcad. We arc saying somethjng 
like,^ "How would you like td run the proiector?" We <;puld4iaye 
written a task analyst so that he could do it with one hand. No 
way. We wrote a set of motlbhs arid oFMzratipris ttiat requ^^ 
the use of both hands: The teacher said to him, "i am willing to 
teach it to you but you will have to use both hands." 

You know the bill of goods he has been sold. He^said, 
"Then Lcan'i:"_ 

* The teacher said, "Oh,' I will show you how." 
\ - Andiow he is using bqth hands. He is' not hurting; there Is 
no paJh. l'bll'^ Is ho ma^t either. Jhe hahd can iid thih^. It Is ! 
ail in the mind of the people who set up the expectancies. If a " 
youhg rtiah has polio a.hd he has no muscle tone In his arm at all 
we have come up with a task analysis for the use of one hand. 
But if he does not have polio, if he has cerebral palsy, and it that 
hand moves and dc>es things, then bur Job is to Hrid lots arid lots 

of thin^ for It to do. _ : _ _ 

There are jots pf things that spcciaJ needs people can learn. 
Qri^ y^mari J^entey reterc^^^ learned seven 

machines: AJl of them were commercial kitchen machines and 
' ^^ones i^t we^^ happched td be the seveh 

commercial machines used in the best restaurant in town.-After ^ 
""she jearned all of those skills, the cddrdihatdir weht td the owner 
of the restaurant and said, "1 have someone who can operate 
cwry machihe Ih yduf kitchen perfectly. Ar^ you interested In 
hiring her or not?" The answer was yes, She ribw iias a full-time • 
Job. She cannot talk, she has very little langaagej but she Is a 
peirfect criiplpyec. 1 think it would be rilce to have some 
employees who could not talk! ' 

• -_ You know you are supposed td rai^ ydur vdice eight steps 
when you talk to three year olds and you^re supposed to work * 
witk them with plastic dhly. Dd ydU want to see a three-year-old 
fly? Treat him like arv adult whether he Is norrnal or special 
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needs or whatl^^r. We taught thrce-year-old,^ riiulti- 
handidip^ chlldreh td asseriiblea flashlight Ndw, of cotiree, 
we have to give aU soi^s of reinforcers for doing this, do we not? 
VVrdhg. Ydu^ teach pedple things that they want to l^m, that 
'they are impressed with, that they {hlnk are status 'tasks, and" 
they will Icarh all day long. They will iove it^ The teachers do^ 
too. While these people were still three years old^^they were 
learning and enjoying it, and the people around them were 
saying^ "If niy three year old, moderately r^tai^ed .sb^ 
asscmbling flashlights, what might i expect over -the next^ 18 
years?' ' They th ough t it was rriucH better ttiaA - -Well, he is able 
to sit there nicely while they gethis coat oS and it takes about 40 
riiinutes to get aUj the 'Coats off so w^ i 
juice, and it takes about 15 minutes for juice, and we cion't want 
to be late because If we^et them late for juice^^^ 
mis^ their rrap and we don- 1 want them tird when they get on 
the bus to go hbriie." Ari elderly cdjjple livlhg ih rural south 
Geoigia said they were not driving any more at night because 
they had a flat drice, cqiild hot fix it, ahd sat there all night. Th^ir 
retarded son lives with them, so we took th^r car and taught 
him tj3 change the tire. Ndw, ihstead df having their retarded 
son in the back, they have this life;or*death, valuable irisurance 
policy ih the back seat They travel around at: rtight now 
because they know If they have a flat tire^ it is OK; he knows 
hdw td fix it: That gives him sortieihing in the famlij? that he has 
ncverhad before. He has earned his parents' respect. 

There is a cdhcep)t Ih the Try Ahdther Way system that 1 : 
think may fiave son^e usefulness to you folks here. The concept 
is power. Power Is part df the phildsdphical value structure in ^ 
Se Try Another Way approach. We use the term "power" to 
meah what the tralheir must have- in: Order for the learner to 
acquire the task. We say that the difference between people Is 
hdt what they are capable of knowing, but what it takes on the 
part of the trainer In order to get therii td know. So if we have 
two individuals, one of them labeled normal and one of them : 
labeled severely retarded, arict v^e want both of the^ 
electronic bench assemblers, we take it as a given fact that both 
of these' people ^re thoroughly capable of b«lhg_ cdriiFWterit, > 
proficient, electronic assemblers. The difference between the . 
^bjof therihte the^mourit of pqweirjhat \^ the 
trainer to get them there. For the person labeled normal, we 
assume thatjt probably willvhdt take very much power dh the 
part of the trainer to bring that person to proficiency. For the 
person labeled severely retarded. It will probably takjf a great 
deal of power on* the part of the trainer to bring that persbri td 
prdficiehcy, td the same level the person labeled normal 
achieved. 

Where does power bdVhe from? Pdwer comes from 
expectancies. If you dd not think somebody Is going to dd 
something, ydu can be sure they will not. It also comes from 
jnstructidnal teehndlpgy. There are thdusarids and thousarids df 
tricks that can be included in a trainer's bag: The technological 
part df our systerii is an drgarii^tldnal stiik 
ail the decisions a trainer has to make and for selecting, what 
techrilque the tralrier should use. 

Power comes from^ resources: What kind of resources dpes 
it take td get power? It deperids. We know from exf^ricnce thzit 
If you want to teach a person labeled normal to drive an 
autdrridbjle, the re^urce ydu need ll^iridMduali^ 
one-to-one 'instruction. At that particular moment, they are 
special rieeds. 

What abd\it when ydu waht to teach a person with a mild 
handicapping conditldn, let us say a slightly retarded pcrsdri, to 
make a white sauce? How much power do you Jieed? Do you 
know how much power I thirik ydii would need? Probably 
was at a stove with three other students that were labeled 
ridrmal learrilrig to riiake a white sauce arid if sbriiebody had 
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. spent just a fittie time with the teacher ahdivist a Utflc time with 
thgs€_tKrcc students, I will bet they would have all th^ power 
fccy ncfected not only to learn the white sauce but to make liire 
she learned it, tod. - . 

Do yoii know what happens instead? In addition to youf 
<lthcr students, yoU'may get ttircc students In your c[ass who are 
special needs stUdcnte. One of the mistak<2s whavc i^^^ 
ydu is we have done a really lousy marketing job, jost terrible. 
You were already busy all the time. AA/hatcvcr^/our 16^^ 
was a full^i^d because whatever you get used to is a full Joad. 
When somctxxiy comes Jn an d adds more on t^ pf Jt, that is 
caBcd more, than full And that Is no good. Nobody wants to be 
Sore thaa fuU. y about teachers who only hav^^^ 
studejits in their class or 10 or il or 12. You have 34 studente 
and ribw you have some of theii; studc^^ class. 

We need to approach this by recognizing that this concept 
of power is not ^HG^ PpUti<^_^Jl% J^^i^ 

sense that 1 amiustng it here* The^questions are simple: What do 
I want to teach? Whb^o ! want to teach it to? How rtiuch power 
am 1 going to need? How do I create the ciicurpstance where | 
have ibt enough power? That is a fairly sliffple, sequcnc^of 
questions and It can fead yoii to some very exciting things, For 
instance, every student - — rid matter how easy that jjereon finds J 
it to learn or how difficult that perSoti finds it to Icam, whether/ 
ihe person a ^fted student, a nontial student, a student witW 
miidtly handicapping conditions or with sjgniflcarit special nccd^^ 
— every single stu^nt needs some individualEed instruction: '\ 
Every one of them needs some srriaU group homc^cricous 
instructidri. Every ^ one of ,them needs some small group 
heterogeneous jnstructidn and ^yciv one of them needs some 
large group heterogeneous Instruction. Try using one-to-one 
'instructioh to teach sbmetxxly to lit jilqng jh a big^grdup. It is 
not ieasy: We have one-to-one instruction to teach normal 
people how to <ir1ve, and^ct, for things like calisthenics we can 
have 150 or 21^ of them together. You do not need much 
power for modeling. - ' 

i^i. What we need is ^mc marketirtg. People in the area of 
special, needs should find some really genuine rcasbh tp bc 
there. Ndt^ of ydu have. Ndt everybody thinks they ought to 
be working with students; with special needs. And that Is [ust 
fine. But the feet of the matter is, most people find some very, 
very nicfe personal, «tlsfactifDri^^w^^ can lee something 

positive happen. And wheri they cannot see positive things 
hapi>eh, how c^n ^A^ starrf there and sa^r^'YdU v^^^ , 
it"? No teacher likes to stand around watching studente fail. 

There are some really nice rcaK)ris fdr working with 
students with special needs wheayou have the conditions to^jo 
ft arid those conditions arc a^^^^^ Ydu thirik ydU riced more 
money, more resources, more teachers? ! do not think you do. 1 
think vJhat we have td^ is td be mdrc clever, more creative, 
and use the resources we have. For Instance, use your other 
students. Pcdple dutside df home economics^ think that home 
economics is cooking and sewing and this and that^ Yet a lot^ 
the tralriirig arid the philosophtcal underpinnings of home 
economics is an undcrstaridinj_<#thcjajn^^^ an 
Uriderstariding of life extetence and community existence. The 
home ccpnpmies tcachcre th at I kiidw find a great deal df 
personal sattefaction In being able to teach their students the 
Jdys and the Mtisfactio^ feM'^QS df cdmp^tcricc 

come from helping somebody else. 1 am not saying that as some 
sort of altruistic, wdndcrful» Idvcly thirig. It simply feels good. 

If you are going td have special needs students in your 

classes {and you can forget about the "if because you arc 
td) it might as well work out well: Well means satisfying: It 
mcarYs that whatever chergies I hayc to put put, I get chough 
back that i do not mind putting the energies out: The way to do 
that is to take your resources, your other students, ydUr 
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^^uitiailuni^ arid say to\|ydUrselv^ *'Hdw do I do this in a way • 
that my job is no harder and I can walk away at the end of the 
^y_say!n9?_iWy students are learning more now that these 
special needs people are here than they did bcfprc'?" 

Remember, 1 talked about the drill bit when I got started^ I 
^e a Idt df.shdp cdUrses being fUri so that teaching drill bit 
sharpening takes three days. The method is basically exposure. 
Ydu give the studcnte all the necessary equipment and hope 
that, eventually the drill bit ^ts shM5. Ypu Md.yPi with very, 
very short drill bits^ The altematives^is to design a powerful 
training strategy that^ows ^^Ur students vidth normalcy to 
learn how to sharpen a drill bit accurately, consistently^ and 
reliably in a mattcr^bf five or six ml^ 

see what these students do with training. When somebody 
actually takes the tirnc tp^lafycs^^ ^^ssdris Out arid 

deliver really powerful strategies of instruction, you can take a 
shppwith 15 cir20 stUdcrits,_arid with iridividUalizcd iristruction 
and powerful training strategies^ you could probably get much 
higher j^rfdrriiaricc in abdUt 10%, 15% or 20% of the time: I 
really believe that.- Again, that is not a crijicism because ydu 
have never rieeded td dd that You have always taught what 
you needed to in the time you. had, which is fine. Hbvvcvcr, you 
cdUld be teaching iri a way that those students would not only 
iearri everything they are learning now, but would ^la^ 
hdw td teach It to people who have some trouble learning. You 
would; Kayc time to teach a whole bunch of other thirigs with the 
saitie resources that you have now: ^ 

i am going to^add one more point, the one other point that 
! would likcTo make Is afcut thc^^whar _thatj/dU teach. Siricc 
the word vocational is being attached to this conference, I 
would like to sUggest specifically fdr the stUdcrits with vdcatidrial 
special needs that you go further than you have gone in 
assessing the rieeds of ydUr cdriirilUriity fdf workers. I kriow that 
you already do that. What"! do not think we h aye done very 
much, because I do ridt thirik ydU have really riccdcd to up until 
now^ is to ask yourself, "!n this community, where are thcjobs 
that have gddd salaries, good working conditions^ good fringe 
benefite, but where it is very hard to find crnplpyccs that stay?*' 
The electronics cdrporation In Chicago is such a place. They 
pay good money, tbcy have go<^ Wnjcs, they hayc^gcxKl 
working conditions: But even thougk there is a i3%unempioy- 
ment rate in Cljicasp^thcrc is a 400% turn ^hdae jobs iri 
th^icctironics industry: People just do not want to be there. 
Npwnly thatcthe cprh^ny dfcNBS their rccrUitirig with pcdple 
whose Oaiue structures just do not fit there. Employees will work 
until thcy^jet some money, then they want td leave; that hurte 
the eiectironics industry. You- should be able to go into your 
cbmriiuriity, whether it is a sriiall comriiunity, agrarian commu- 
nity, rural community, industrial community, and say to ypur- 
sclf, **Whcrc arc sonic jobs that if my students with vocational 
special needs reaUy knew how to do those jpbs cxccllcritiy, they 
wdUld have a beautiful start in the world of work?" Then drain 
for them. ! think that area Is npt being tapj^d now t^^^^^^ 
df vocational education is starting to take special needs students 
seriously. 

^du got the legal mandate a number of years ago; you 
ignored it for a long time; then did not quite Ignore it; J^^ 
found a way to bootleg what you reaiiy wanted to do and call it , 
training. Npw, I get the imprcssipn that Iri t^ 
education there are a lot of people who are starting to say, 
*'Lct's do something. Let's really Jry td accdriiplish sdrilcthirig 
and see if we can get something done." Now that is haftjening, 
one of the places that has td be addressed far, far, rildrc directly : 
than it has been, is finding those jobs. 1 would suggest that you 
do^riot acccj3t ariythirig less thari really: decent jobs. The 
temptation is to take the poor Jobs. Going back to the 
cdmpctcricc dcviaricc hypothesis, those are zero-order jobs. 
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They arc not goi^ to last, they are not go inn to be good 
wqrfan^^bnditi^ of times you hear afci^ j^^^ 

fired fom or leaving jobs, Jfcyou went out and saw the working 
cbhditibhs they were wbHdhg under, ybU^vbuld say to ybUrself, 
-'I cannot believe they stayed eis long as. they did.',' The strate^ 
that we use when we are involved in placenieh| is for bUr staff 
members to work on the jpjbs until the supervisors tell us they 
are perfect workers, until they say, "Your quality is everything 
that we want, and ypu are doing everything the way we want 
ybu to do it" At that point, our employees thei begin to write 
the task analysis and b«girvto design the job stat phs an d the job 
training for workers we are going ;toi>ring Into hose Jobs: Until 
that point, how cbuld we know what we were ti ajr^ing for? How 
could we decide if we reaJly wanted these |>eople who are 
important to us tb even be there? 

That strategy is really ihterestihg. A friend of mine does 
placement in Chicago. A person rhay say^ *'I ne^id a commercial 
dishwasher and I pay $4 an hour and 1 have a h^th package 
and I would love tahave one of ybiir emplby<;cs." 

_Sb she says, \'Fm 1 wUl start working torr oto 
when i am performing exactly the way you want me to perform 
IV^L^ilrS Ih the worker and train the wOTker ir to the job and 1 
will fade out" _ _ ......... _ 

if she finds it so hot there that she pa^es out, or Sey do 
[U^ti*^_*^Ll^^ on the job even though it is a Jot :hen and s^^^ is 
ere for eight hours, etc, she says, "Thanks, t ut Jio thanks. 1 
do hbt want ahybbdy working in this jbb. It is berieath the 
.dignity of the people I represent." 

We have not done enough of that in this field. We have 
said, "Hire the handicapped." Nobody wan s to be hiredi 
because they are handicapped. And as an emplbyer, 1 do not 
want any handicapped people working for m^. 1 want compe- 
tent people wbrldng for me and what 1 have to find but is that 
competence means this, this, and this: If the pe^n camnot 
walk^ then cbmp^nee is hot aibb that requires walking. But if 
the job is operating a inachlne emd this person w lo cannot walk 
can operate that machine as well as anv^ody 1 h( jve ever had in 
the place, what does it matter that he cannot walk? Those are 
hot hahdicapj^d wbrkers; thb^ are cbmpeteiit uvbrkers if they 
do 2ill the 'things- 1 want them to do. So that is the other 
suggestibh that 1 would like tb rnake: look very, bery closely at 
job placement and find really decent jobs for pejople. All your 
work and effort will be worth it. 

I am going to stop here as far as monoidgue.|Now 1 would 
like to knbw what you want to talk abbut. 

Audience: What interest and aptitude ihstiu^eht do ybu 
use to assess students? _ 

Gold: None: We do not believe that thos^ thin^ are 
worthwhile for people with mild mental retardation 
language skills. Not only that, we have seen them administered 
and the tests say, 'Would you like^tb be a lawyerjDn would ybu 
like to be a sanitary engineer?" How do these p)eqple know? 
Can we know what a lawyer docs jiist becal^ we watched 
"Perry Mason"? The idea that we can, sit and ask people a 
bunch of questions and somehow they will Understand^ we jUst 
do not accept. Not only that, what Is wrong with teaching a 
petson how to do a job, teaching hlm^how to do it well, and 
then l^ttin^ hirn say tb ybu, "1 am really glad 1 know how to do 
this but I do not like it," and going to a next one and a next ong 
and a next bne^ TOat is the way^ou arid 1 did it:yet^ somehow, 
we think of that e& failure for them: We also: are skeptical of 
other tests^ like rnanual dexter^^ [^ct, we have 

done some interesting research on that and, without going into 
It all, we find that the only forrh bf assessment that rnakes any 
sense at all Is criterion referenced assessment. 

With our fbrm of criterion referenced assessment you say 
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to? yourselves as teachers;^ "What do I want the student io 
^cw?'^ T?ien ybu say^ "What sw? Isbing tb ?db tb^e tha^^^ the 
student knows?" The point where you say the student knowsMs 
the erid bf that assessrnerit. If j/oU have kept i'ecbi'ds bf O/fiat 
you have don^, you can pass orv to the next teacher a statement 
that says, "The student kribws this arid this arid this, arid this-ls 
how I taught hirn." That is assessrnent, ^ere are certainly 
exceptidris if ydi| are talkirig about acadernic skills or certain 
Rinds bf thin^ fbr which there are prerequisite<l, Fbr example, if 
you want to teach somebody tpjell time, it makes sense to iirst 
find but if they can count from one to twelve arid recbgriize their^ 
nurherais, because a clock is a ioosy place to teac^ it; That kinS^ 
of assessrheht is also qriteribn refCTenced assessrherit "1 war^ , 
the person to be able to tell time; in order to do that, tfeey must 
^:§ble tb recc^ize their riumerals IJyyp.s^ 
program to eith^ find oat if they do or see that they do." Even 
S}at is criterion referenced assess _2isk if 

they know something unless you are prepared to tea^K them. 
That kind bf assessrherit w^ find extrerriely valuable. 

I have never seers an lEP writteri about a stoden^ I have 
Prily seen them written abbut the teacher. The lEP really says, 
"Here is how tired lam:": It says, "Here is how much I know 
^J^u^t Jibw many studerite 1 have arid how man^^ hours there are 
In a day and how difficult'my students are to teach. Here is what 
L^ihow^^J^^t thexOT the student Js in." I can proye tb ybu 
that we never write them about the students. What if 1 said to 
k9^' 1'^^ ^[^J3^ng all ybur other stude^ 
only have one stqdent. Not only that, his mother and father are 
takirig off work for ^e year arid are- devbtirig therriselves 24 
hours a day to anything you want t^em to do. They have said 
ydU cari mdve iritd the hdUse if ydU warit td, they will mdve iritd 
the school; whatever you want. You Have one year and you 
orily have the orie studerit. Now go bacldarid rewrite your lER" 
Cbrhe bn. Ybu would ^ back and say, **^e ybu serious? we 
are going to do this, and this and th^ST'^^ollldn't you? You 
would be stuck if ybu did. 1 arri sure tnat that Is u^atybu wouW 
do. What you are really saying. Is, "The student_has not 
21^9^^!^ i^ut the context has, sol[ rieyef wrote the lEP about 
the student in the first place. I wrote it about me." Once you 
understand that, thferi ybu are not laying the problem bri the 
student. The fact that it only says, "I am going to get three or 
fbUr thirigs dbrie this year" is a defense rilechanisrri. YbU are 
saying,"Look what t am up against." But it is not the student's 
capabilities that ydU are writirig abdUt. 

Audience: There are conventional assessment devices, 
areri*t there? 

- Gold: What he is really saying is, "Give them a Siriger- 
Graflex, give them a Tbwers, or a JEVS, or this'^one or that 
one:" That Is what they want to hear: 1 believe OK; Ourt 
prbfessibn ^id, "Evaluate and asse^, until ypu have used up 
ail your money so then*yoa do not have to do anything abdui 
|t " It Is true^ We S|:^nd much, much jribre rnbney trying to fin 
out who someone is than we do trying to do something about \f 
?^Pt 9n^y ^i^A^v wher} ey^^ ypui 'iqcus of M 

training is not'likely to occur. When training is yoUr focus of 
afteritidri, evalUatibri rilUst bccUr; so train, db ribt test.^ 

Wher^ ybU trairi a persbri to Use all the eqUiprrierit iri the 
front bffljce or you train the person to operate machinery in the 
kitchen or to operate grounds eqUipriierit, all of that trairiirig 
should be accbmpanled by data, Ybu should have a data sheet 
. with the task analysis. It sounds like a lot of work, but once ydU 
§et:intb lt and start dblhg It,; the rewards are more, and the work 
ends Dp being easier, not harder. Your assessment then is, 
'Jiere is all the infomatib^^^ 

this tasi<." Tlii^'assessment can say, "This person knows liow to 
^PJ^s, here Is hbw we taught hirn, arid here Is ho hours 
and minutes it took." If you feel that the rules require you to do 
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a Wech^^, i Bennett Handtool, or Brulninks-Oscretsky or a 
Wechsler Aduh IriteUcgcntSczfl whatever, then do what yoa 
fnlist, but take that infonnation and make sure that nobody sees 
it except ^e p«oj>le whb'ask for It, because it does not niean 
anything, I am serious. I could, spend the next three hours 
explaining to ybii jiist how cbrivfilced I am that it does not mean 
/Anything:; * ^ . ' ' 

; ' i have subniitted rcporte tcT a ^ d^ 

rchablHtetibivih a state in which tney wanted intelligence^ tests, 
motor dext^ty tests, other specific t^^sts. We taught several . 
; eoraplex industrial tasks to a pef^n" who had very seyere 
ccrebtal palsy. At the front of the reporlwCTe pedrs 
phbl^^phs, one showing the task a^lf with the products 
assembled, and the other one showlmme person in the middle 
vof asserttbly. .The person was fontorted and looked strange. 
■ ^ When they opened the rcpbrt, It said, "Ro^e^^ So-Snd-So hs 
learned the a^mbiy tasks ^hown on the cover pf this report." ^ 
Then, ih veiv^ig Jepreiwe took a whole page) it Mud./He " 
' IcimedMn X number oi minutes pn each of the tasks and his 
producti^ri was X mmibe units per hour with X error ratej 
^thc errcK rate Js zero.** The next three or four pages of the 
Report, ^fileh ''w^r^ sin^ spjaced, induded a: very detajed 
description of the methods used to teach him. Somewhere on 
paae S0i or fourjof the 12 or 13 page report), In the middle of 
'"^i a pabgraph, in small letters not in capital letters^ and hot using 
abbreviation^, it said what his full scale intelligence quotient 
y was. There was no way you could hayejust ^r^ced across that 
and^fbund the IQ. Evety piece of data^hey wanted */as in 
' the report, but there was only one way tb get it. TTiey^^^^ 
.J read the entire report. They;had to read everything before we 
) would give them cych one test score. l>Bfore we wb^ tell 
therti that oh a stendard test like the Purdue Pegboard, he- 
scored below the one pen^nJile. B^ the time they got to that 
piece of information, we had already described that he was 
producing at 98% of the ihdustiial ridrm on the complex 
indostrial task Incidentally, he did score below the one 
perceritiie oh the Purdue Pcgbdard. 

We did not viblate ai^; laws. We gave them exactly what 
they wanted, but we did it our way. We did it in a wa^ in which 
they had to cbhfront all the j5crson''s competence in order to 
find the conventionai items that alU«v^ shew these s^ 
be deviant So there are a couple oi different answers for that 
Stuation.' lt is a rizal issue, a real problem, but I db hot think it is 

unsbl^ble^ _ - _ _ _ _ - 

Atidlchce: When people come tb monitor, they want to 
look at a ^ or see a testes results. Can you make a suggestion 
on a test? i _ i _ _ _ _ _* 

Gold: Why don^t you use the FHirdue Pegbbard? That^ 
motpr dexterity.. Or you could give therti the Minnesota 
• Multiphase Inventory.^ With toventy severely retarded peojjle, 
we adrriteilstered the Pur&ue Pegboard. Twen^ outj)f twenty 
produced below the one percentile. It was ho surprise; they all 
^ do. Then we rahdbmly s€l«:ted half of tliem and gave it to them 
three more times. Nothitig happened; we had the 
For the Other ten. we teught the Purdue Pegboard. not 
quantitatively^ but qualitatively. We deigned a »et bf mdtidris 
for dbing the Purdue Pegboard and then taught the ten people 
those motions. We dildj not tell them to go fast, Jiist taught them 
reliable, accurate motions until they did twenty-five of them in a 

row. hot just getting the i?ln in but following the motions: 

Theji we ^ve them the Purdue Pegboard again. We gave 
it to tfiem a number of times, uritil the^^^ 
Ust and the previous test was less than 5% difference. What 
do« that mean? We violated the standardization of the Purdue 
Pegboard. didn*t we? However, thc»e of you who are jh 
patychpmefay know that there are four kin<te of validity to a test. 
One of them is called content, one Is predictive, one is 



construct and the fourth is concurrent validity. Construct 
cdiity says that the test is testing what it is supposed to test:l 
The cphstructft^hind the Purdue Pegboard is the ability for al 
person to use the& hands. The PikdUe Pe^bc^r^^^ 
ttie assUrhptibh that the person will spontaneously Seneratcia j 
strategy. This is assumed because it is fbr ribrmal workers^-f-ct; ; 
in thirty rninutcs of Mning, did we teach motor dexterity? Do \ 
you teach dexterity? So we did not viblate the construct of the 
Purdue Pegboard: All we did was adhere to the consbiict by ! 
getting all of the cpgjiitive stuff .but bf the way^ We_ taught a ( 
steategy which everybody else is a^umed to have. So we do i 
not think we violated Jt _ — ^ ■ 

Gu^ what happened when we were done? The' ng^^^ ' 
^e repy iritcrcstihg. When the ten pcopje whj) went through 
thattr^ning were through with ji thdr mcanj^rfbnnari^^ 
50% of the stehdard. It is weird because it was not 49 or 51; it 
was 50. E)o you know what 50 ls? Jt is the arne j 
bh the rribriey. 50 pecentile: Do you loiow wh^the range was? 
M of them were below the : 1 percentile. When we were 
finished, the lowest performance was at the 20 percentile, the 
highest two perforrnanecs U^re aUhe I«*^"tilev ^^^^^ 
person in a hundred would have matched the performance of 
two of those people on that test. What that says to us. ^nd it 

it just as lodd and clear as can be. is that when you Setjhe 
part but of the AA«iy thai ribbbdy thought about when they 
developed the test, the people's hands are no different than 
anybody «J^*_s. But there are not any tests to show that, so we 
just took one of the tests that everybody relies on. and shbwed it 
with that You rnight want to do the same; you can do it with 
any of them. __ : _ : i_ 

Audience: Mbst^vbcational shops t^^ 
ing. Most of what you have t>eehitoIWh£^bbut Is specific 
; tiaihing^ What db ybu suggest we do in terms of setting up 
\«x:atiorial shops wHth special heeds stud l 

Gpjdi ]_rezaiy think that the b^ pcsslble approach to 
generalized training is specific training. When js^u are t^^ 
automotivcs there are some conceptual issues involved, but at 
some TJoJnt that training deals with instaiyng_a set of points, 
doing a brake Job. The components of generalized proems 
^^most invariably are themselviK s^dfic^ M^^c^ 

they are nbt, they should be: it is nof until those concepts and 
general iKues filter doUm.to nicasu^ 

that the general program can even be described as existing. 
With thc^ generalized fffc^rams, ybu can sit back and say, 
**What are the overall goals of this program?V But the u^y^o 
achieve those pverall^wils is tb say. "OK{ what aret^e 150 
specific- tasks that students are going to know when we are 
done?'What j^eccs of kribwledge "are they going to hold?" 
When you approach it that way, and s«e that a^rierpzed 
progpam cbhslsts of bodies bf specific information, then the 
difference is really a lot less. 

Audience: What about transfer of tiraihihg? 

Gold: If you go through, our research 
alrnost every one of our experiments uses a transfer of training 
paradigrh. We gjt very significant tensjer eH^^ 
speciarneeds are^pable of transfer, and I can say that with a 
great deal bf cdnfldehce. Trarisfers are hard tb define and to 

measure as to what it is being transferred and how^bu know It 
- f *> »■ 

is. ^ _ _ _ ^ " 

Now let me answer it in a different way. It is jtot ne^ 
true that if you spend a lot of time teaching someone to take 
apart a Carter AFB carburetor and put it back together.' that he 
is going tb be able to take apart an SU carburetor. He will 
j transfer the ability to remc^e arid insert screws, that is common, 
he will be able to transfer m^be 60,^ 70, or 80%, but there wlU 
be sorne aspect of thaLcarburetbr that he is going to have to 
either be taught or learn on his own. 
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ire falfly §66d that the student 



Price. 11 

will be able to insteil at le25t the gaskets for other cafburctors 
^y^'?_thqugh the sfad^ neycr seen those gaskets before. 
Do the same thing for bowl adjaslinent etc:, etc; there arc 
iPli^^S Jo Jqme J^ecullariiies^ for i^^^^ thai big 

accelerator pump on SU carburetors; American carburetors do 
^W'^ ^pse, XpMl^d^ J^.^i v^ -^ t^ic exj>erienGeJn ^e worl^ on 
American carburetors, but when you start fooling around with 
one of tho«€, thje car wUl not run. That \wU riot trans%. St^ 
can expect a lot of transfer if you teach as if you aare saying, "I 
want to teach hiiri a way so that he riot orily does this correctly, 
but understand^.'* 

• / 
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Handicapped C(Ki|rdin^t^^ Johnson Space Center in Houstovi, Ma: Prf'^e 

works witii over 250 liatidicapped eiiiployeei. Aa iUcli.^e hai tlei with the 
school districts in Hoi0tbn,_ Galveston^ and the surrounding areas, as weU as with 
CETA. in this session Ms^ Price, who because of a coj^geiiital defect is shorter in 
stature and has, ho arms,\shares her expeHeiices. 



Good morning: it is indeed a pleasure to be here.:! do not 
Bn^^Ji ypy l^'^cIeK^ it to han^icapj^ed 

persons that you non-handicapped people understand that we 
^''^ ^>*^_^n^_'^ho are no^ ihvswion of 

our^lanetand you people came and took over We decided we 
were gdirig to let you do it for a little while to aee how ^u^ were 
going to make out. But you have been messing up for too long 
so now it is time for us to tell ydU how it rieeds to be dbrie. 

I am going to ask you to dp me a hivor. I want ydii to clpse 
V^Dur eyes and think of the person next to you. Think of how 
that person looks: Do |/oa rc.m^ber what that person has on? 

the E^rsorv>wearing glasses? Is her hair blond? Is he thin? Is 
his hair real? Is she thin^-Is he bulging out at the belt? Is one foot 
fergerjhari the other? Is one hand longer than the other? Is one 

eye smaller? '/ ' ^_ 

^ » .- - - 

Now open your eyes. Think of yourselves: You are going 
^^PPM*!^9 2irid you warit a Fwjr of shoes. You wear a sLze seven 
but when you try it on you find that one shoe fits, but the other 
hurts your foot. Think, of ydUr hands. Look at ybur harids. Are 
all your fingers just alike? Think of your teeth. Are they really 
yours? Think of your gfasses. Think of staridirig at the mirror at 
six o*cl6ck in the morning. Now js one side of your bod^F shorter 
than the other? Are both arms the same length? If they are not • 
t^e same lenjgth.^pu are actually more handicapped than I am. 
My arms are the sarr^Jengtfi and I do not have any hands to 

3| ^P^i^^JiT^^ a/P tryihg^to 

get you to see? We are so hung up on wtfat we visual jy see that 
we do riot take tirrie to look bri the iriside. 

Sbrriebrie brice asked jrie, "Shirley^ if you could choose a 
handicapping condition, which would you, choose?" 

And 1 thought. and I thought and I said, **I would like to be 
seven feet tall and blind." 

"Why?" 



"Seven feet tall because they can reai^jiriythirig, arid 
blind because they can look inside another persbn. They are 
not concerned with what you look like bri the bUtside.** 

I was looking at "Good Morning, America" the Other 
hibrriirig and heard the question, "What do'we do about these 
young people who are aliens in our country and need to be 
educated?" - 

TTic city cburidlrnah-s re was, "Cb we spend just 

one more tax dollar to educate them now, or do we spend 
? ^ §»PQQ ^^^31 Jo stitutibriajize them [or the crj mes th a t they 
committed because they were not educated and could not get 
jobs in bUr cbUritry?" 

. That was a very good ariswer. My questibri tchybu Is, 
"What do you do about handicapped people? Will you leave 
them out of the classrbbiti arid ribt nriairistrearn thehrj Into 
vocational prograif^s and then pay thousands of dollars to 
institationalize them Jrt the next six br seven years sb they cari 
stay c§jt of your way?" 

: : t^§*nc^er: do you know what Is happening jn America? Do 
you fnow that this^ year alone I have interview^ over 25 
people whb wer^ oldi^^^^ years bid, handicapped, with no 

education whatsoever? j call It no edocation when they leave 
school at the severith^^g^^ they leave? One girl said 

she wanted to be in the pep squad and the schooLwouId not 
all cw her because wa^ \r\ specia] educatjbn^ One ypung 
m^n said he wanted to i^n on the track team and the school 
would not allow hirri because he was iri ipeclaTeducatibri. One 
man said, "All I wanted to do was to learn to become a 
mechanic." He qlJit school because they wbUld riot allbw him 
into the vocational, program. 

_ : Tl^cn there are those who are in vocational programs'who 
have no business being there. Think of a student who has been 
iri the regular classroom for eight or nine years. All of a sudden 
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that student rcaliz<» fliat thej; arc ^ihg to test studcnfe to find 
out where they are acadcmicaUy. The students say, ''Hey,^ if we 
fail the test we get to go oyer there in the v<x:ational departencnt 
and learn how tp build a house. Man, that ain't notiiihg. I'm 
gbhha fail that test I'm tired of this d^room ahw/ay." 

Do you laibw how many studcrits fail testsjus^^ carl 
^t into the vocational departnienj? Do you kno\y why that is 
true? Because no one is really st^^ing^AJ"^!^ 
vdcatidnal department The students think it is a cop-out Did 
you know that? StuBcnts think It is a way bUt of the classroom 
and they think, '1 can get by because I do not really have to db 
much of anytiiin^ In^therc^'^ut 1 know that is not true. 1 have 
worked:with many students from vocational departments out at 
fi\e NASASi»cc GcntCT. 1 think those of you who work with the 
Houston independent School Dlstrjct and the Galveston Jhdc* 
pendent &hcK)l District know that there is no way that any 
student who is in the vocational deparirhcht can get by 
thinking that the vocational deparmient is a cop-out Students 
must work. That is why 1 think vocational prograihs arcfahtastlc 
for handicapped persons who need thcrn^ _ 

My first counselor and I had:an jenormous fight that lasted 
for four years because he said, ''ShirievN^K^u Have no hands so 
we want to send you to a vocational school!" 

I told hirti, "No!" There 1 was, third in my graduating class, 
and he wanted to send m^^^^ vbcatibhal school. J asked him 
why I could not ^ to coHege 

**WeH, " he said^ "you don't loiow how to do this and i?ou 
don't know how tado that but y^bq d^^ 
your toes so we want to send you to secretarial school." 

WeB, thank you but no thanks. 

You are the one who can help us get past these atiitudes if 
you would, Yesterday was Mbbili^ Day out herje at Texas 
A&M. How many of you tried out a whcclchajr? I have a littic 
nephcw^hb is three years did and he likes to mock me. So he 
puts his pencil in his toes but he figures that is not cnbu^^^^ he 
tekcs his hands and doubles them back under his shirt so that 
only his elbows are sticking put Now he is me. 1 want to 
challcrige ydu to be me one day, or even just 15 minutes. I want 
you to drink cofffec, I wafit^u to d^^ 

walk around campus and attend the rest of the seminars without 
using your hands. The ^levator cbhtirols in this building should 
be- a l^on to you: 1 can call for them on the outside, but I 
cannot jMish them On th^ inside. In the other building 1 cannot 
call for them on the outside, but I can once 1 am ihsick. This is 
private and public disoim 

There is a Ibt 1 can tell you. We have ani awful jot of 
probJcms. This ^ress I am wearing, for ihstafic^, Did you know 
lhat 1 had tb alter this dress three times? Yet the lady at the store 
did not want to sell it to me. 1 tpld^ver m^ morvey 
hers. When 1 shop 1 see people looking at mc^ke they wanted 
to say to thicir cpmpahions, ^'Don^t look, please dbn't look, but 
do you see tiiat woman over there?" 

Children have a much better attitude. **Momma, look at 
that lady \A/ith ho arms." 

1 was shopping ojic day with rifiy crazy family My sister said 
to me,"Hey, these little kids are following us. Arc you ready?''' 
: And I said, **Surc." I knew what ivas coming^ She stcpji^d 
l^ehirid me arid when the children issid,: "Hey lady, you know 
that lady with no arms?" she said, **Ycs^ 1 know her, but iK)u s^^ 
those little things on her arms? At 12:G6 you push those things 
and her hands come but." 

The children kept fpllowihg us around all day ibrig Uritil^a^ 
f 12:00 they said, **Push them, lady, quick push them. We want 
to see!'' 

Another time 1 was shopping arid 1 sat down on a little 



stand to write a check. A littic boy came up and s^^^ *^Hcy, Jean 
I fty.ihat?"_ I did nbt know what he was going to.do but 1 gave 
ton a piece of paper and a peri arid he proceeded to take off his 
sh<>2s to try tb write with his feet Well, he was not bothering me 
at all, but before the bc^ could ^t iiis socR off, his mother 
yanked him Up by the arm, hard, and -way over her head. ! 
know that hurt him arid hc started^ 

slapping him, and finally the salcsclerk turned tq rne and said. 
"Ma'am, you'll have to write your check in the back room:" _ 

i said, "Guess what? You're going to have to hang all these 
clbthcs back up again; " The lady with the son didn't buy a thing 
and it was all right for her to stay- ^^1^ worth of 

ciothes 1 was buying, I had to leave. It was their _lc«s. _ j 
1 J^'^cc my critirc family went to a restaurant €an you 
iniagine 18 people ordering food? When we^erc firially served 
amd evcryb^y was eating, f pushed my chair back and biegan 
to caiwith my feet The Waiter came up arid said. "Ma'am. I'm 
sorry but ybu cannot use your feet'' 
' 1 said, '^bh? You got a pair of hands 1 can^ borrow?' 

Then the manager came and said, "Ma'am, I'm sorry but 
V^u can't use your feet'' 

My family looked at hirriand^t^^^ other No 

one said a word: Then ray father got up and walked but — he 
knew what was ^Ing to happeir StiU withbut a sound, we took 
all the food and piled it right in the middle of the table, arid then 
\A^kcd but without a cent. We did it and we would do it 
again. No apologies. ' . 

When I was in school there was rib special education 
prc^Mri. LgradUatcd from high school in 1962. 1 attended 
disS with other students. 1 NA/as the only studcht bri that 
campus that had an obvious physical handicap. My sister, 
though, had her heart oh the wrorig^ side, and there wa^^ 
ypUrig man who had leukemia: But_who was the only one not 
covered by schcM3l insurance? roght^ mc^ i do know if you 
are aware of the probjemsihat we have with no insurance. We 
arc considered a high risk. Please, we riccd ybtir help for that to 
stop. ......... ' . _ 

I wish this was a workshop for handicapped students. Ug 
ybu know why? You too w by Uiw this is something you have to 
do and you arc almost forced to accept it The first law that was 
ever pa^d rc^rdirig handicapped people was in 18Q1, anch 
look how far we have come Not really vcty,far because 1 sfflT 
have to push extra hard on the dddfs. I still have to reach too 
high to hang my clothes in closets. 1 still Have tb a^^^^ 
assistaritc. A lot of hartdiMpped students still have to force, 
push, and puU to get into vocational dcpartoerijs.^cm 
ics tctachcr for example, is concerned because this youpg ^rl 
\A^nte to learn how to weld and sh^^bllnd iri b^nc cyi^ria he is 
^fraid that if she goes to the w/tWng class s6mettiing rqlghUh^ 
up and hit the other eye. He i^cbnccjric ^V^^"^^^ 
he cdnccrncd about the students who have two good eycs^ who 
could lose both of them? Have yby ever thought about that? 

Dp you thirik ^bu will have prbblcriis witil handfcapped 
students in vocational programs? Remember that "F' sHidcnt 
who djd riot iiavc a handicap? And that clown who was 
constantly clowning in class, throwing gum, puIHrig j3i§ tails, 
dbinj rib hbrilcwbrk, causing a lot of problems? Now are these 
handicapped students or arc these handicapped students? I say 
the handicap is in the rpirid of the beholder; They tell me beauty 
Is. 1 think 1 am one of the most fantastically beautifi^^^ w<5rricri in 
^ the whole wide worid If you do not feej like you are one of the 
most fantastic people, then' ybu have got a prbblcm.* 

There arc so manv^thirigs I cojjjd tcll^ V^u 1* 

was hard holding dowrLa job My first job was jyping for 27 men 
— all^bf them with PhJD.s arid all cbristantly writing books and 
editorials and articles Have you ever tried to read the writing bf 




a $d€^tist? And they say doctors wrtt^ pooriyi 

Then i moved from there to the peisonnel department 
^jl^i ^i^aiv Enplc^c KK/clbpmcn where I 

became responsible fori oyer 65 students tn thc\yocationa! 
cducattbn dep^rtrnch^^ Presenfly I have 32 haridfeajsirf^ 
dents working ip the GETA program and these students are 
y^'^^S J*! Prt^^DS ^"^^^i ^^"1. _^d In our office 

supply roojm where they defiver applies; They are repairing 
woridrig in qui^ tcfecommunica^^ area with our 
computers: These are young people who quit school jand we 
are taking tirtie to train therti. We have over 250 hahdicapi^d 
employees on-site and they do not even like you to talk about 
their disabilities or their non-abilities. 

* I hate the word handk:ap and I hate the word disability. So 
1 just sav I am And I wi because I am, and because I am 
^l«re/pre I can. If that for your students — that 

you are because you are here and you can if you want to — 

-then ypur prograins will be suco^sful, 

i think vocational schools need to be aware of what the 
In^lps^i^l n't^^lJs really like and not have a prpgrarri just 
because that^ds the good thing to do or because the equipment 
Ic^ks io tcjipting. I think you heed to know where the 
employment al^as ^ and 1 think this is where you need to 
"^^^^ stUdcnte^ There Is y)tncthing else that heeds to done 
\A4th handicapp^ students and that is personal couns^no. 
Their parents heed it tod. 

Atidleiicer What do you think _aboiit '^mainstreaming 

today? How does it affect the person who goes into the 
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program? And how does it work yei^us the separate dassrodm 
of jiirt bandliMpped students? 

I^cc: Handicapped students sortie years ago were in the 
regular classroorn If they were just phy^cally handicapped. 
Only thox students who had a mental problem were supposed 
to be separated It finally got to where we were getting so much 
m^cy from ^wtfe in the schooi system for handicapped 
students thai we started putting studente who were phy^caUy 
handicapped into special education department and these 
^dcnts did ihpt need to be there. 1 think maiiistrearnihg is a 
hintastic thing: Jt worked miracles for me: i would not be where 1 
am today aridl would not "be able to s^hd here and te^ 
like i am and i would not be able to teU you my personal 
cxpcrichGc, if i had J^cn^ut injc^ a separate ^elassnxjm. I think 
we should begin metinstreaming earlier and earlier. 
_i t^hloMiils bardon those student w^^ haye4:>eeh in spediU 
education for the past six or seven years and now are *being 
l^^^<l Pl^^.who are having a hard t(me. 
But let me tell you this. Students respond to the way teachers 
respond If before I <^mcf into your classroom, you Miy, 
"Students^ we have got this handicapped lady cominl in and I 
want you to not look so obvious, because she is going to be one 
of our students," then you have already set the trend and the 
attitude for those students. If those students had the opportunity 
to accept or reject handicapped students themseives, it v^ula 
be better: That is for them to do because that is where 
acceptance will come. _ _ ' ♦ " - 

Any qthcr questions? I do believe my time is up; thank you 
foi: your attention: 
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Rulph Rouse provides an overview of HEW's Section 5^ regulations. Inciadlng 
what 11 requlriMi of pdit-iacdndary %dti P33y^_^^Pj^^^^ 
equal educuitibhal oppoftunities to i|^ualijfied handicapped applicants^ students,_and 
employaes^The presentation alio includes i brief dMcHptibn of thpfiih^tion of the 
RcjlQM^j 504 Technical Assistance Staff,, for wMch Rouse Is Dircictor. f^. Rouse, a 
native of Arkansas, has a^ackgiroafid in rehabilitation services and counseling. 



- ^ J _ _ _ J _ _ _ _ 

I think It would be appropriate to give you an idea of what 
Pl^ y^jl Is: M abo we forrn^ a unit In 

HEW whose primary respohsibility is to try to provide recipient 
P^H^W federal furid^^ assistehce in helping them 

understand their obligations under Section 504 of the Rehablii- 
^^Pn Act- puitK>S€ of bur p|fl_cc is to be a hbn-threatc 
entity avaiiable on the request of colleges or universities to talk 
about their compliance prbblerhs, and then to help solve these 
problems by giving them ideas on how to best come Into 
compliance in the various areas required in regulations. We are 
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a separate Unit fit)m the Offioe for CiV^I F^^ 
The OCR has the^ responsibility for investigating complaints, 
doing the compliance reviews, making sure that Institutidns that 
receive redcral funds are rnaklhg efforts to icomply, and in that 
way enforcing the 504' regulations. Our of^ce is just the other 
¥4^ pf JHe eoiri. We try to prpyide them with assistance in a * 
non-threatenirfg way. If you wash your dirty laundry in front of 
us, j/ou do hot have to worry about a comiDliance review or ' 
complaint . ^ ^ 

For those of you whb arc hbt completely femlHar with 

3u ■ 
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Scetibff 504 or the Rchabllitatori Act, ^x^on 504 ts a law ^at 
was pised In -1973. best known as the Civil Rights Acf for 
Babied people. It requires cdll?g^ and urUve^tics, public 
school systems, scxdal services,' and other agendjK thalrece^^^^ 
furids from HEW to come inta comj^nce with the regulations 
and requirerticnls which provide equal opportunity for a^^ to 
pit^rhs and within these institutions. All redplente of 
federal funds arc new required to comply u^th^dHbh 5^ 
HEW is the leading federal agency,-and it was the ftrstagency to 
publish regulations. Thi^c arc 29 othCT 2^ 
stages of publishing Section 554 regulations. As thpe regula- 
tibhs arc publish cd, they will jn^^ct from dty * to county 
government right on through the various redj^cnts of federal 

funds. 1 ^ 

_ t am going to concentrate primarily on HEW regulations. 
The firet three subjMurte of the rcgiilatidh that I will avcrvicw 
apply dircttiy to ^ondary as well as post-secondary. The final 
part will be relate^* p<^t-secbhdaiy, but the ^ence of It 
(although it is not i,^ed specifically to secondary schools) will ^ 
alsb be cbmpliahcc rcquircitiehts for s^ondary schools. 

I wQuld like tb give you a historiczd overview of how 
Section 5G4 came about, what the thinking l^hind LtiwaSj an^ 
why jhcre was a heed for it The initted attempt to protect the 
dvil rights of handicapped petsphs was macic_by a ^ 
by the nartilfe of Charles Vannick, a Representative from Ohio, 
and others, thrcmgh the Indusibn of prihdpalsoiS€Ctibnj5(^ 
a set of amcndmenfe^to Tltie VI of tfie Civil Rights Act oli964. 
Qn December 9, 1971, Rqjresentatiye Vaj^^ ' 
bill that was designed to provide equal c^b^tment to H^n^ 
capped i^ersbns in all prc^rapFB recciyi^ In 
ifitro^adng his bffl, Congressman Vannick remarked that the ^ 
freatrhcnt ^v^ _ regard foi^ han ^ 
America's sh^ffneful oversight?. "Today the handicapped arc 
gchcr&Uy a h!^clCTj»pu^ Orlly the most daring and brave 
will risk the dangers and suffer the humillatibns they cncbuntw 
when they fey tb lead ribnrial and productive ilvcs:-Thc time has 
come when we can no longer tolerate the invisibility of the 
handicapped 4n_Amcrica.'' _ 

On danuaiy 29. 1972 Senators Humphrey and Percy 
introduced a blU_tha^was identical to the bill introduced in the 
House by Gongressjnan Vannick The Congress dcdded jK^t to 
arncnd the Civil Rights AdC to include this proposal Instead 
Congress included in the Rehabilitation Act of 1972 langiHige 
which cariicd the intent of-the ori^nal biS: The Rehabtlitatio/i 
Act of i972 was t?nacted by Cbngr^,^ but JR^e^lerit Nixo 
chose t(^etd thislegt^tion for reasons unrelated, to Section 
504. The Bill was again enacted by Confess, again vetoed later 
in 1973. Confess then drafted and passed the present act, - 
which was a compromise U^th theadmiri^^ scaling down 
authori^tionsJor rehabliitation agencies. President Nixon sign- 
ed this bUl on Scptcmb^ 29, 197a of Section 504 was 
both a beginning and an end to a long and difficult sfru^c. [t 
was an end of ajtiriigglc tb get legislation enacted and it was a 
beginning of a struggle to get itjmplcmentcd. - 

The purpose .of Sectibn ^FT jb jpro^ 
oppoituriity to qualified handicappedf persons. But why was 
Section 504 needed? In the past, all tTO bftcri there had been 
no way for handicapped persons to reach their goals. Handi- 
capped pctsbhs need 'equal cggxDrtUriitics arid that is what 
Section 504 is all about^It is a bridge d«figned to insure tequal 
oppbrtuhitics to all qu^^^^ haridfcappcd perKSns. That has not 
always been the case in our history. Discrimination has affected 
all elates bf handicapped persons in cvefy aspect of their lives, 
including schools, jobs, transportation, housing, recreatipn,:aBd 
delivery of health, welfare, and social services^ Ontti Section 
504, most Icgfelation restricted lnvoI\icmcnt of handlfip^^^ 
persons. In some states, handicappea persons could not get 



drivers licenses or fishing licenses. Thcy wcrc bfteri ri^^^^ 

tb marry. As rccentiy as the 1950' s, sterilization of epileptics was 

required by law in a number of states^ Handicapped people did 

not have the right to vote or to hold public office. Many 

restiict^ns occurred in tians|»rtatibn. Blindj^ 

to persons of the opposite sex was restricted. Finally, there was 

even Icgislatibh that prbhibitcd j>ei^ns cbnadc^^ ^9 

unsightly to be seen on public ways or thoroughfares. That was 

the breadth of discrimiriatiori in bur c^^ 

Passage of Section 504 was just a^jeginning; the legislation 
Is only 34 words Ibri^. jmplcrncrptib ^b 'Bstabllsli 

Congresional lntent,^^d to implement legislation, of course, 
requires Icgislationv HEW ar^d 29 bth^ agencies were required 
to draft regulations: On April 28w 1976, President Ford i^ucd 
Executive Order 11914, which directed the Secrctefy of HEW 
to coordinate the efforts of all agencies. HEW Is responsible for 
ccK)r<|lriaing the efforts bf other federal agendes in drafting their 
regulations; approving them, and making sure that their rcgula- 
tibnsTnorebrl^ cbmply with HEW s-regulations^o there is no 
variance among regulations jiffccting recipients of federal furids. 

But Ict'sifcxus on HEWs rcg^ P**P^^^ 
developing regoJations, as you know, is difficult and often slow' 
In thc c^ of Jhe 504 re^atibris, aU of the implementations 
had to be considered; as well as the cost of the proposed 
regpiMtio!^ TTtc pn>ccss had tb involve rcpresentatioji of all 
interested parties, the agency had to analyze all comments from 
th^j il^L^ propc»ed regulations, and finally; the 
needs and wishes of a large number of Interest grbu^Jiad to be 
cori^cied. We cannot forget that Section 504 was passed by 
Cojngress with no debate and ho l^^idativc directive. Therefore, 
HEWs^ jbb was cxtfcmcly difflcdt As 1 said earlier, the 
Rehabilitation Act of 1973 was pas^d arid signed into law bil 
September 26, 1973 , Four years later; on April 28, 1977. 
Secretary Califanb of HEW signed the first regulations to 
becomc^ective on dnne-3, 1977. That is the effective date bf 
HEWs 504 rcgijJatioiH But c^^ the fcgulatibris were only a 
: beginning. It now requires patience and creativity on the part of 
corisUmcre, advcx:a deliverers of services, and 
these in charge and responsible for implementing the law. Most 
lrhportant,^lt rcquir^^ oSmmitrhcnt fi-bm all for 504 to become 
the guarantee of dvll rights for qualified handlcapMjd persons 
that Cbrigrcss intended _ - 

k Is Important for you to understand that Section 564 Is a 
civil irighte law, urathci^ than a progcam initiative. Qualified 
handicapped persons must be offered an equal opportunity to 
paitiGipatc In ajgrc^rarii If that program Is going to l>e allowed to 
operate with federal fundb. Insufficient funds I3 not a sufficient 
excuse for nbt cbiiiplyirig with Section 504- Section &04 
mandates nondiscrimination, not affirrnativc action. That M 
ariothciJmF«rtaht point. It isa ncwi-discrimination law; it is not 
an affirrnative action law. Therefore i;bu do n^^^^ 
rcquircmchts as goals, time-tables, and reports that are tied to 
affirmative action laws. For example, ifbu db nbt have to say 
you are going to serve or employ X number of handicapped 
persons during the year. All_ybu have tb do is chsurc that your 
programs are such that if handicapped applicants care to attend, 
they can db sq vvlthbut any (Jiscrimiriati^ri being involved. 

In «>Tnc circumstehccs, special efforts arc ncc^sary to 
insure that equally effective opportunities arc made available for 
disabled people, because identical ti^eatment can be discriminat- 
ory. Let me i^ve you an example. For a rnobllity-lmpalrcd 
person, a person In a wheelchair like myself, \{ you have a 
vocational school in which the facilities maRc It ncecsMiry tq^ 
up a flight of stairs, there is no accessible entrance to that 
vocational school. Some i^ht allege thatybu were bffcrihg me 
an equal oppotunity^^HHse everyone who attended that 
program had to go uf^Kse steps to attend those programs. 




That rnight sound ridiculous; but thoscffinds of arguments have 
been raised before. To provide m fqiu^ qgpbrtUnify to a 
handicapped person, you have to 'make sure th^t that opportii- 
nitp ^ an equally eff^ve opportunity. EffedUyeness is v^ 
critical to this regulation. In order to rriake that prograrh effective 
to me, you would have to eliminate those barriers, those fteps^ 
that are irv front of me. The vvay you do that is to build a rsunp or 
sonij^ other means to make sore that a Prison in A chafr would 
b^yp access to i^uf fadlify. 0^ xburse, yoU have other 
considerations, restrooms and so fortfi, but we wiil get into that 
as we go through the regiilatiohs. 

Regulatidhs arc a ^e&ilcd «t of rulcs^Usucd by a 
government agency or department indicating how a law is to be 
interpreted and dutlinihg prdcedui^ for enforcing that law. In 
other words, they translate Congressional intent into a det^ed 
set of^ ralK and 45rocedure^ assist with compliance. The 
purpose of HEW 504 regulations is to establish rules to prevent 
» discrimination and procedural requirements to make sure that 
"McSiwUl fpU<:^V:T^ basic problem the regulatiphs address is 
that d|sabied persons are frequently not afforded equal oppor- 
^hity tojtofidpatc in ^rci^^ms. Of course,: that is the essence 
of discrimination. To 'fend discrimination, S€Ctioa5G4 requires 
that all Jprc^arns be open to disabled j>ersons. : arc M^og 
about all operating programs: Section ^(34 is specifically written 

to di)eh edi prbgrari^ 

Le^ls ^Jfe a look at the structurc^of H^rs regulation. The 

HEW regulation has seven subparts. Stibpeut A lays o^t the 
general provisibris in the regiilatibris. SulJj^ B deals with 
employment practices. Subpart C defines program accessibilil^. - 
Subpart D lays out the requirements for pre-sdibbl, elementary, 
and secondary educators. Subpart E sets the requirements ior 
pc^-seconda^ educators. Subpart establishes requirements 
for health wclfeure, and social service providers^ and Subpart G 
lays out 5ie enforcement proccdures which the jOCR utilizes 
when enfordhj[ th^ 
. recipients. Subparts D, Ey andf-F apply to certain types of ;. 
r^^Pl^ite, D for clemcntery and secbnda^;, E^ 
secondary^ and F for health, welfare^ and social service 
^'^ci'^- J^^_ subjMirts that iirc_applicablc to all recipient do 
^ not address the specific program characteristics. The* subparts 
that are applicable tb spnecific types bf recipients db address the 
program characteristics in that particuiar institution^ 

Let'3 look at the Subparts A, B,>C, and E in sortie detail. I 
arn not going to coyer all the sub-sections, but J will try to cover 
the most important points in A,'^ B, C, arid E. Remember that 
there are ipahit other important requirements in the regulatjons 
and you should read them carefully whenever you are looking 
at your cbmpliahce respOni^ibilities. 

Subpart A is the general prbvisibhs \n the regulatibn. This 
subpart does three things: it defines key terms^ it identifies 
discriminatory policies, and it es^blishes proceduraf^quire- 
ments. Thc^ three thin^ are primarily what it does. It is the 
base of the regulation: You have to understeind it to know what 
the others are Jalldng about 

bet's begin with some key definitions in the regulation that 
imi^rtant for uri(feretahdlhg the worWri 
regulation. First, of all, :'*recipient" You wiil read ihis word 
thrqughbut_ the : regulations^ It may refer to a college or a 
university, a vocaSonal jschool, or a secondary school. Practi- 
cally spekkihg, if any federal mbriey, prb|>er^, or rriahpower is 
invplved, you have recipients for services under Section 504. If 
yoU can tie federal mbney tb that pro-am, ybU have a 
recipient Exceptions to that rule are contracts of procurement; 
if you make pencils for the govemment, then you ard^ot 
cwercd by 504. You arc by 503, but not 504. Also, contracts of 
irpurance and guarantee are not covered. For your purposes, as 
eciucation^ institutions^ yoit are the recipient 
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The definition of "facility*' is^a very broad defiriition. Most 
telks think bf a fe^ty as bcirig the actual buU<±ng, but in the 
regulation that is not entirely so. It is the building, but other 
structtires, walks, (^irklrig Ibts, and equipment are ihcluded in 
. the definition of facility. ^ 

. The definition of a **handlcapped person" really has three 
parte: The first part is a person with a physical or meritei 
impairrnent that substantially lirniis a rnajpr 11^ activity, such as 
working, walldng, and so forth: Some of thfe categories cov^ered 
under this first defiriition are deafn<^, blindric^jj: rnpb^ty 
impzdrments, deveiopmentai disabilities, mental retardation,^ 
ipjlep^, cercbralpad^, mental iUn Tbi AttomcyJ3cnci^l 
the U:S.' gave a ruling to HEW when they were writing these' 
'^S^tiQhs : jhat drug addlcte_ and afcohb^ rriust . also be 
included if they are'^being discriminated againstl - 

T)ie second part of the definition has to^do with a person 
who lias a record of such an krii^airmcnt, whether in fact they 
are impaired or j^t tet's say we are talking about a young : 
E^2^_h Jh ^ secoraary sc hopl settii^j^ who has t^cri iclassifled as 
mentally retarded jincorrectjy: Suppose they have evaluated 
^t^at PCT^rv classified hlrri as mcnteilly retarded, but^ fie is riot 
reedly mentally retarded: If discrimination occurs as a result of ' 
^at classification, that i^r^m is coycr^ uridcr thc^ r^9yl4^bn. 
Another example is a person who applies for a job and has a « 
history bf a heart condltibn. He may .rctX)vcr fix)rti that heart 
condition, but stiU have that history on his record. If he is 
discriminated a^nst because of that fecbrd, h6"is covered 
under this regulation. _ ; ^ 

The third peut of the definition is the persbn^ who is 
r^SStfdcd as beingJl^ E^i^are described^ 

they become progressively more difficult to prove. It isr a lot 
easier tb prbve that ybii ate in^a whe^lcl^^^ them that you are 
regarded as being in a wheelchair. S6me of the people icovered 
under this particular aspect bf the r^gulatibh are perSbhs with 
disfiguring scars who are not disabled but who are actually 
. discriminated agg^pst because they are considered unsightly. 

_ The regiilatiqri P'pl^i^i^^'^rimjriatidri ag^ 
handicapped people, and queilified is a key word. :dust because 
you are han^cap^d dc^ nbt mean that ybu are qualified to . 
participate in the program or that you are qualified io be an \ 
employee. It is: very impbriaht fbr ybu tb Understand that nbt 
evejrybody is cbvered that is disabled, only qualified handi- 
^xtapped people are covered. This is -an ol^pbrtunity to apply 
cpmrnbn serise to the regulatibn because of the definition of 
who is qualified. For example, in the area of employment,^ a 
qualified handicapped person is a pcrsori who cari perforrn the . 
essential functions of the job with a reasonable accommodation. 
Tb.is^ scrcenj out ipepple who arc just_ ab^lutely unqualifie^^^^ 
Employers mustiay out very specific functions for that job in the 
iP^J^^^P^PDi Jb'Bjburdcri Js orj that crr\ploycr to prbve that a 
person does not quality; it is not upor^ the-individual to prove 
that he is qualified. 

An effort was rnade in the, ^neral provisions Subpart A of 
the regulations to say what kinds of actions are dtscrirknatory: 
Tlierc arc several ways to discrimiriate. Rcrne^^ the 
regulation is concerned with acts and policies that have the 
Effect of dlseriminato It makes no diffcrcricc wh^thcr^you 
intend to discriminate or not; if the ultimate effect is discrimina- 
tory^ ybu arc put b| com^ the regulatibn. Ma^^ 
p>olicies have a discriminatory eifect, but few policies are 
rejjreserited as discriminatory policies. I^nying haridic^pp^ 
: persons either directly or indirectly the opportunity to partici- 
pate in a program, is prbhlbited. Gross denial fbr access tb a 
program is prohibited; providing an opportunity that is not 
equal is prohibited; providing a disabled pet^on a benefit that is 
not effective is prohibited; providing unnecessarily dlff^^rent or 

OO 
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serrate scryic^ is prohibited; arid finallyrai^^S ^^^^ organi- 
zations that discriminate Is prohibited. Note that the regulations 
say that you cariridt deal with someone else toho discritpinates* ; 
{ To ftiov^ toward compliance and to assist in stopping , 
discriminatiori; several prcxedural requiremente are set Up in 
Subpart A of the regulations: These are the nuts and bolts that ^ 
you have to accomplish. The first requjrernent isan assurance - - 
form to be filed with HEW. HEW Assurance Form 641 is like a 
contract; it reminds i^qu th^at there are bbligatibris that go along 
with the federal Jinancial assistance. ^ 

The second requirement, and probably the single mc^ 
imi^rtaht cfrocedural requirement in th"e regulations, is the self- 
evalaationl^ecipiente are required to conduct a self-cyaluat^^^ . 
of an their policies, ' practic^^^ arid procedure.- TJiis was 
supposed to have been accomplished by June 3, 1 978; if any of 
ypUr Institutibris have riot ddrie that, ydu should be concerned 
because it Is past due. The goal is%imple in this prcxcss. It is to , 
identify arid cdrrect prdblems, td Identify discrimination and to 
eiiminatc it. The k^y in the sclf-ev^uatibn process^ the^^^^ 
kind iri the history df civil rights law, is a requirement tb actually 
involve the protected parties in the solution of tl^dis^ 
practice. The HEW regolatlori^ requires that when you do a self- 
cvaluation, you consult with diMblcd J>er5^ drgariiza- ^ 

tidtis that represent or understand their needs. You do not do 
the self -e\^uatipniJ'as_an^ Uritd ydUrself; ydU irivdlve 

disabled people in that-process. 

jf you have 15 or more employees, whether ttiey airej:«rt- 
timc or hill-time, there are three oflier procedural requirements 
to foUow. Designatibh of a responsible lempioyee, better known 
as a 504 coordinator, for your institution is first. The goal, again, 
is ^mplc. M is tb identify someone who Avill be held accountable 
for making sure the compliance efforts arc made. The next 
requirement is adoption of a gric^ T^^ 
ment provides persons who feei that they have been wronged a 
structured way of aeekirig redress. YdU have td establish a 
grievance procedure which* incorporates due process proce- 
dures, time ferries, arid ari iridcperiderit body to hear com^ 
ptainte and Sy to resolve them. In terrns of the grievance 
procedure process, twd types df individuals do not^ have to be 
afforded a grievance procedure. One is an appUcarit for 
criiplbyririerit If a person applies for employment and is hot 
selected, you do not have tbjDrbvide a grievance prcMCcdUre for 
that persdri (though it would be good if you did). You do for 
employees. Also, applicants foY admlssiori tb post-secdrtda^^ 
educational institutions^ including vocational schools, colleges, 
and uhiversltieSj^b riot have tb^have a grievance procedure 
provided to them. However, students do; the ones that are " ^ 
already admitted. Thb^ are the only two exce^tidns to a 
grievance procedure. Alj children eligible by age for entrance 
into a ^cbridairy school that are qualified hancficapped indi- 
viduals must have a grievarice prck:edure av^lable to th Of 
course, I ani sUre ydu are also familiar with the Public taw 94- 
142 requirements which are meshed vvith this arid are esseritial- 
fy^ihe same. _ _ 

The third requirernent, if yqU have 15 br riibre erti^^^^ 
is a notice requirement: it 4s the requirement to notity the public 
that the recipient dc^s ribt dl^ serves several 

purpcKes: it jets the disabled person know that Job^ and services 
fhay be available, \t esteblishes the pblfcy for wl\ich persons can 
be held accountable, and it ensures that speclaN^fforte will be 
made to nbtify Iridlviduals who typically haye trouble with 
written or audio rnaterial. If you have brpchu res or publications, 
any^klnd bf iriforirnatidn that you provide to the/applicants for 4 
admlssiori to your Institutibn or appllearits M : 
must iriclude statemente xegardlng your nonSdiscrimination 
against disabled, people. You also need jo notify thrbUgh 
posting dri buiietln boards these kinds of things and also nptity 



individuals that you have a Mevarice pixx^^ 
therri. Rerilember that the general provisions -do three things: 
they define key terms,, they state ln_9ener2d temis what actions 
are prdhibitecj, and they establish procedures to follow in order 
to dSrhply. ' ^ 

JPerhaps hp^iother siri^le part of the reg^^^^ 
im^rlant as Subpart B — Employment. The unemplbymerit 
rat^amohg^ disabled f^rsoni^ is vecy high, possibly as much as 
60.%: One oi the major reasons for this extraordinary fact is that - 
erhplbyers discrimiriate in their employment practices; Section 
5b4 prohibits discrimination in employment practices atid / 
requires that eniplbyers make reasonable accommodations in 
order to successfully empldy disabled pMersons. So the qUestib 
i^u want tb ask is, **What is a qualified handicapped person for 
the purposes of employment?" 

A qualified handicapped person 14 a pe^^ 
pcrfbrrri the essential functions of the job with a reasonable 
accornmodation. There are hwp key Jeyms^ 
fUrictidns df the job and reasonable a^q?JTimodation. Essential 
functions are thcwe that cpristitute the bas^^ ^M^^ Pfe 

This Is where very carefully written job descriptfons become so 
important because the erripioyer is i^spbrisible fdr proving that 
a disabled person is not qualified when app^ng. H you have a 
particufc job for which a^i^bled pcrsdn applies who has the 
nece^ry educational requirements, it is very iinportarit that 
have the csseritial reqUiremerits arid functions of the job 
laid out in a job descrjptidn. T^ervvo^ niay asR that per^bri, ^ 
^HZari^U lift 50 pounds? Can you do what is required in order 
to be successful in this job?" If that perspri carinbt p^rfbrm 
csseritial fUridibns with a reasonable accommodation, then he 
or she is no more qualified than any ^the^^ this 
regUlatibri tries to do Is establish some fairness to disabled 
people, it does not make you hirepcople whb are Uriqualified^^ 
What is a reasonabie accommodation? h is difficult to 
define because you have to look at the iridL^ndUal pcrso 
brder tb determine what kind of ^n accommodation may be 
needed for that person to succc^fully jperfbriti the es^ 
fUrictidris of a particular job. Those tasks that are incidental or 
non-essential, nobody^ neitheHhe disabled per^n or the non>3 
disabled pei^n, has to perform in order to be eligible for that 
job. The essential frictions are the keys. Reasonable accom- 
modation provides assistance to compensate for nbn-critiail 
liihitationsL such as makirig facilities accessible: If I apply for a 
teaching job and \ need a ramp'^to get into the instttutiori iri 
brder tb teach, a reasbriable accditlinddation would be for you 
to provide that rarrip so I can 'get in. Another reasonable 
V accbriiriibdapbri vvdUld be to mbdify a rcstroom facility so I can 
'\ise it (§ince we folks ih chairs dd that tCK))^Sbme of the 
reasbriable accommodations are such things as job restructijr- 
ing, modifying work ' schedules^ acqUiriria or niodifyirig equip- 
rnerit ordevices, providing readers for blind people or Interpre- 
ters for deaf people, arid other sirhilar^^^^^^ 
employer can prove that providinathat accommodatiori would 
create an undue hardship ori you, in bther words, that it would 
be expensive you would go broke if you provided the 
required accorririibdatibri fbr that person to be successfully^ 
employed, and if you can document that and be prepared tb 
prove it, Jheri that is justification fdr not employing the person. 
Keep in mind It has to be documented and it has to b^e d^^ 
very riarrbwly. YdU cannot Just say it is going to be a hardship so 
you will not employ that person. Also,^ if disa^^ 
j^rfdrm that job without reasonable accommodation . after 
rinding out it js apln^to j)Ut ari iindUe ha^^^ dri ydU, dr if 
they can prdvlde that accommodation themselves, then you still 
Have to ODnsidcr them for erriployrrient. 

What kinds of things are prohibited under the employment 
section of the regulation? A Ibrig list iricludes such things as 



.* hiyn§. irpfpoti^^ transfer, rate of pay, job assighrherit, leave, 
iringa bcneSte, training, and so on: It is a rather comprehi^n^ve 
*l|stT|}^ beeic rfquiteirient Is #jat vou cannot fei^t non -disabled 
persons one way and' disabled persons ariottier if that different 
freatment results Jr^ reduced j)pj>ortUnity^^ 
ni^nt criteria must measure abilities that are job related. If you 
have ah erripldyrrierit application test, /it hasj^b rrieasure^thiri^ 
that are related, lif it docs not, it carihot be used It m^^ be 
possible for an applicant to perfdnti ^the job e|the^ with or 
without a reasonable accommodation but it may: be impossibie 
for 'that persdn to cdmplete the test because the test is the 
barrier, as opposed to the job. 

An ernployer must make a bonafide offer of erriplbyrnent ' 
before inquiries can be made about a disabttngcondition. You 
cannot asft a person on the erhplbyrnent application or in the 
emplpynicnt interview if they are disabled. But you can ask 
^^^rn if they can perf^^^ of that job as 

laid out in your jdb description. You co.cdd not say to me, **Are 
yo^ j"^. a wheelchair?'^' But you- c^ If^the job required 

lifting 50 pounds, "Can you lift 50 pounds?^* Ifrpy answer was 
hp, I would hot be rheetihg one of the essential functions of that 
job. 

Audience; What would happen if you had two applicants, 
one disabled arid one hbri-disabled, with equal quediBcatibris? 
Does the employer have a prerogative in making a choice? 

Rouse: Yes, as 1 said earlier. Section 504 is not an 
affirmative action program, so it would nbt require hiring a 
person who was equal or a little worse than the non-disabled 
person to meet affirmative action goals. It does say, however^ 
that you hay(^ tb ^vc tiiat perepn ah equal opportunity. If you 
have two people whose qualifications arre identical, then it 
^"1^ be your right as an adrrii^ select the person that 

you felt would best function within your institution: If you made 
that dcdsibri because i;i)ur instlfiitibn l therj^ou 

would have automatically discriminated against that p^prson 
because you -were cbnslderirig sbriiething other than that 
person*s_ability to .perform, the essential jfunctions of the.job.- 

Audience: JA7I«t ate work history arid work ex^ri- 

ence? The disabled in many cases have a decisive disadvantage 
~4f=hihis pbirit. Is that addressed? 

Rouse: Nbt in the Section 504 regulatibn per se. There is 
only a moral obligation that is not part of the regulation for 
people to consider that this person rriight have had rriuch rilbfe 
experience ifi^ey had not been disabled and had^ nbt been 
denied acccMto Various services. - 

Aadience: Would the employer be in violation of the 
regulation if 4^e were to say to the disabled person, **I cannot 
hire you because I am going to hire somebody with more work 
experience**? 

Rojuic-_ _It would dei>end pn_the_ circumstances' of th 

situation. It could be. a violation if that person were denied an 
^P?^^D^ty j^^cau&e of past discririima^ But \f that person 
was simply fresh out of college and had less experience than a 
person whb had five years bf wbrk experience, then, rib, it 
would not be. . 
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: lArst of alli-Het's deal With hew facilities To build a 
bbiiding to cohfoffn to a design. standard iiki the Arncrican 
National Standard Institute^ : which provides si^cyic^tibns. for 
making building and facilities accessible to and usable by 
phy|ically handicapped^ F^rsonSi^, costs yci^ _ litfle if ari^hing 
extra; Studies show that; at the most, it costs one half of one 
P^rcen^ more \i ypu start from thie grbund arid cbristriict an 
accessible; facility 4s opposed to an inaccessible facility. Because 
bf that, the regulatiori requires that all hew buildirig^(ahd a new 
building is defined as a builSng wheie the ground breaking 
occurred after ^urie 3,- 1977, the effective date of HEWs 
regulatjonj be built to conform jwith the ANSI standard or one 
that provides ^n equivalent level bf access. Ttie goal for this 
requirement ^ to make an increasing numb^ pf facilities 
acce^^Dle anci avoid expensive alterations later. Naturally, any 
pro^m that is housed in a new building should be accessible, 
Aiibther requirement comes into play it you have a building 
built with federal cbnstiructibn funds, The Architecture and 
Transportation Barriers Compliance Board, a federal agency,- 
w^ e^blished under Section the Rehabllltetion ftct an^^ 

has responsibility for investigating and issuing compliance 
brder^ for buildings _suy cct to^ the Architectura[ Barrlers Act of 
1968. Buildings covered by the act include those constiru<:ted by 
arid for the federal goveriirrierit, as weU as^ ^me buildirigs 
constructed after August 12, 1968, which were financed in part 
br whole J)y a cbristructibri grant br Ibari frbrii the federal 
government. You may have such a building in your fadlities, If 
the buUdirig is subject to the Architectural Barriers Act, it should 
be built to conform with the design standards of those specified 
in the leglslatioti authorizing that grant or Joan. Most of the 
standards in that area are similar to the ANSI standard, so the 
ANSi standard would be your guide. The agency^providing the 
funds or jUie Architectural arid Trarispprtatipn B^ 
piiance Board can require tliat yjou cdrrect any deviations from 
the rejiuired desi^^^^^^^ ^i^^^lfyiations friDrri 

the standardsJn these buildings, you may be in violation of the 
Architeetui^ Barriers Act g1 1968. Ybu shbuld consider cbrrect- 
ing these differences as part of ybur plan to achieve overall 
prbgrarri . accessibility . 

The most confusing part of tFie regulation, the one that is 
the biggest prbbleni tb' pebple, is existing facilities. In those 
already in existence before June 3, 1977,^ altering to make thern 
cbnfbrm with an ANSI standard would be both fiscally and 
physically difficult, and it is not required by the regulation. Yet 
the regulation demands access to the programs that^g0«on in 
those facilities and in those buildings; So what can ybu dp? Ybu 
are required to make your prograrhs accessible, bat ypa^re not 
required tp^make all of your facilities accessible. Prbgrarns can 

: be mpved from an inaccessible building or facility to an 
ac^re^lble facility; _p/<^ams ^an be made accessible byirede- 
signing^equipnient; and programs can be made accessible by 
rriakirig ph^ical changes,, actually^ dpUng sorne coristactiojri 
worit. In a^ost-secondary setting, or in aa elementary setting, 

^ybu wbuld h^ve tb insure that all required cburses, nbt every 
unit of that required course, but all required courses and a 
reasonable number bf elective courses tat least brie Unit bf each 



Subpart C of the regulation is what is termed the central, 
requirement in the regulation, accessibility. This Is perhaps the 
least understood part of the regulation. What does Subpart C 
require? It requires that zdl programs, not just all facilities, be 
accessible to and usable by disabled persons. How is this done? 
Logicalijz, the discussion of how to do this has to deal with two 
tyl^s of jziSlities: existing^ fadHties and new facilities/ We have to 
deal with facilities because we are talking about accessibility of 
prc^nis that go on In those facilities. Remember that brbad 
definition of facility includes outlying areas as well as tlie 
structure itself. 



or more if necessary, depending on the number of disabled 
l>&ople in the institution) are accessible to disabled people. If 
you have all of your biology classes on the second floor, and al| 
"yoaM*iiL^ classes on* the first floor, you might consider shifting- 
them around "SO ybii have a few math classes on the second and 
a lew biology classes on thie first; Disabled people then would 
have access at a level that_ is acceptable A^ is 
not accessible, it might be wise to modify it because piaking it 
accessible would be rriuch less expeiis^^ 
elevator. The guiding principle to existing facilities is thls^ 
structural changes ri^ed nbt be rriade when bther rriethdds are 
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effective. If strectural changs»^are made, Se dcsi^ stapdard for 
Sbs^ changes should AT^ or a standard which cleariy 
fatbits eqoivwstentac^ / j_ 

If stractoral changes are necessary in e)dstihg fzKdliMes^ 
another proccduitiil Jequirement comes into play: This is 
probably the second most important procedural requirerneht in 
the regula^on: IUjrequii«s t^^ transition plan be developed 
with th^ assistance of disabled persons or wiih prgariizations 
that represent disabled i>egons and their interests^ This tranid: 
tion plan identifies the 'physical obstacles jo the recipient's 
fecililties;^ describes Ui cfetail the rncthods to-befoBowed to make 
those fadfltieb accessible; specifies a schedule forac^hie^^rig a full 
program accessibility; and finally, indipatesAie person responsi- 
ble for seeing that that is accGmpltehed:^Here ag^^ 
irtipK)rtant t^nvolve knowledgeable disabled persons in this 
procc^^S^iise disabled pepple h^ 

f^reM^ how to get into facflitles' ih jhe least expensive ^ 
manner. They can teU you a M littlejways to cut cdnlers and 
save moneg^ rhaldilg facilities acc^JSi^ 

. brie bf the mcfet effetddve wajS to apcomplish your » 
responsibilities under Section 504 is to fdrtn a-504 Compliance 
' Committee composed of staff in key* positions with knowledi^ 
,and exj;>2Hehce in 'the tb be examined during fl^ iselK 
evaluation process. Such' pepple are those rcisponsible fpr^^pf 
physical plant, for persCTinel, for finance, for the instttutid??^ 
programs, and for gencpl admihlstratibn of the pro^fts^ The 
committee _shb:uld inclode 'a representetivc niix of disabled 
persons, and by representative mix I fheah jjeople who 
dgaf, people who are blind, people who are mobility impair^, 
people who understand the nei^is of people who are meritaOly 
retarded. Put these people on a 564 Comj^ance Committee so 
the committee can systematically address the procedural re- 
quirements in the regulation Our oiFflce, the regional 504 



Techhical _Assistarice Office, has been cstabjishfed for this 
purposej so ivhen^v^r ybii.needassjistahce with this, call lis a^d . 
we will be glad to help ydU. i ---I'l :1 _* 

Recently ther^ h^e been :vocationaLeducation program 
Sidelines l^ued. On MhlrcK 21, 1979, thePep^ftaeht of 
published niics and regulations in the Federal Register entitled 
"Vocatipnal Education.' Prograrn- GuideUri^w for Eliniinating 
Discrimination and Denial of Service on the Basis' pf Race, 
Color, National On^n/;Sex,^ana^HandiM^^^^^ 
state agency that receives and distributes funds to a voc£»tlpnial 
instittitipn, whether it be secondary or g>st-$€Cdrjiary, to dp 
certain thirigp. The thi;lg that Will impact iri you the^ most is that,' 
they will be cbnductifTg'peri^ rfeviews of selected 

subrecipientsl A subrecipient is-^n institution such as a^secpnd- 
ary, v6<^tiorial educatiori jinstiftitidn dr gdst-secoridary jnstitu^ 
tlon. They will be InvestjgatiirB the subredpierit to jleteri^^^ 
whejhcr it practices Unlawful discriyttinatidn in any . aspect of its 
program, Bixjn finding unlawfol discriminatiprij iiv^ll notify^that: 
subreciplest of the. steps, it' must take to attgin voluntary 
conipliarce; iy|^6thods bf adrriifiisftratipn have beeri Issued: which 
wUl require that the itate agencies mast provide an agencly-level 
desk audit review pf at leeist 20% of all.subrecip^ients e^^^ 
TTaaf^means'th^t at J^st 20% of your groap will be reviewed in 
the cornjrig 'year: Each subredplerit, vyHethe^ :secpri<dkry of 
post-secdndary vocational school, . wdll be the. subject of an 
agericy-lcvel reyi^ every fivciyeare except ^ 
pient is already th& subject of legal proceedings by tKe Office of 
Civil Rights because of -di^nmiria^tiori. Ydu^s^^^ ^"^P^^^^ V 
is to make sore that your institutions-make some genuine efforts 
to cornply? Ypu nriay not be th^ yo^'<^efteiinly ought to 

be working on it. I hope that my presentation explains the basics 
of the 5W regulatibris. If ydu have questions or concerns, 
contact me at my a^ncy in Dallas. - 
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The^ recent OCR Cjuidellnei wtll haye tar-reaching effect for handlca^ed 
studente in vbcadphal pro^^imi.^Mr. Ed^^^ 

guideliiiei for vocatlonBl edacadon and more speciflcally for local admln^tratorf. 
He covers cbuhiellhg practicei. admisiioh iiito r^^l&r vdcattonal programa, 
prpvliion of soppleinental aicis and services^ and wbrk-study and apprenticeship 
prbgrams. 



i am gding to talk about major Issues affecting persons who 
are harvdicappcd in vocational education and give you some of 
the issues that will be looked at by your state department of 
v^xatiohal education. I am presently conducting compliance 
rcvlcvvs in vocational education that will be serit to the state 
jdijcctbrs df vocational education and to anyone else who 
applies for them._ _ _ i 

Irt 1973, NAACP, the National Or^nization of Women, 
and pthct groups sued the Secretary pf HEW beciiU^e df the 
denial of access on the basis oif race, sex, and national origin. 



Later, haiidicap^d groups jdjned |n. The judge issued the 
ordei in 1977 which basically sajd that the Office ofCl\4l Rights 
(OCR) had to start forcing the civil rights provisions in 
vocational education and that vocational eduj^^ 
mdnitdrirtg Its own program; That caused the issuance of 
guidelines. The guidelines are to be used with Section 504, qr 
w4th Title lX^Thcy do Jiot stand alone. Who do these guidelines 
apply to? Theyl aoi^y to Icxral achbbl districts, commanjty 
colleges, secondary, post-secondary, programs, and private 
institutions that pirovide vbcatidrial education ulider contract to 



; sii^pols atfjd industrial zffts prpgrzuiis: - : ; *_: J 

: ; We, are iriding that in Indostrlal arts programs ccrtdn* 
bapf^pfe^ VPU are ^>€lr^ pw^ovided vyith at«o3ute^ h 

, . services ot support One of mg coUeagaes had forty sttidents In 

]^^4^"9_ class, inciuc|lng cpadvar^^ Jtuden$^ a , 

coupte of sjadcnts from Gambodte^ and handicapped young-^^ 
^^^^^3^ ^ M^J^o _oA*^cle help, r^o l.su^pSrt With jh^^^^^ 
: cissnejusttcotild not:do his jo^.^He*m^wH&i^hls,dir^ctqr a 
^^^^^^i^A";^ suppoitby^allii^^^^ 

• S'te'^ucatiqn'a It was tKat jquick Jt took us!about two 
weks to get the iiioncy.a^ but Those crf.us ' 

/ ;WbP ^ci in' special vocational education Kave to , / 

fight ior thst profcs^da We under fire righ^ Jl^^ _ _ : 

;-TKeO€;R' Guideline are divided, into different sections. ^ 
Sebtic^h 1 Js ait ihtrdductlbn, Se^bh. II d^als \A,ith th^ stetes^ " 
re$JK3i^sibl^^^ gp overSectlon li buVLvyUj be *. 

• <bjy«rih^ Section' Ube<» 

at thc^ stpte Icyefyvill coming - up loolt^ your programs. 
.;>', • '.Section III ^^a^ vtrtth- money a^d how money is used: tb • 

' pro^de or deny acfiiiss fo i>r(^rams. Tl^e^^j^ with finding 

rponcy fiows ^ that the fbrmW^:jn kime c^^ do not relate to 
Pifect of Colurhblai^^ Example,* could 

write an appticattpn^ tke application, could b^it^eiv^ and the 
vj^n^Jfe spcn^^^^ But for th^jo haj^jjfen the appUca^on §pt 

tcr indiude/ prt^ed^ied spoups (in o^ker; wordsV handicapped ; 

&ioP^ii^^^9^^j. ^^^^J^^^^^^ Ehgph^aWng abUi^' 
■ studehtsj. The application should include as a g^nSral cbmpo- 
V D^n|l \He prdtvisibri j?f scrvfc^^foj^ the handlcappied. _Ha|Tcii- 

cappcd'yourtgsters placed jn 5^1^^ only' 
. J^^MDsi^?^^^ tnaintjxlhed^ in th^. regular 

. jprograrn with siipport ; ' ' :.■ " 

S^:tion* IV, deals with access lb: vocational education 

prc^^rtis. 1 arh hbt going tb read the* guidelines tb ybu. Irist^d; 

! anijgoirig to, coyer some of the issues. First, how do you 

Jjialyze dvil' fights issues? Second, how db ybu conduct 
prnplidn/^ lrcyieu^? ! have seep some as short as ten pages; 
some as long as 75: Third, how do yob poUect and analyse civil 
* ?fSh^ Fourtfet hcrtv dp you make deterrhihatibh of civil 

rights vibiations? Rftk, how do you formulate possible remedies 
frorn subredpienis? Thf sjate sh ould tell lis how they are jping 
to work v*/itlT_subredpients to correct deficiences in what they 
hayi^ fpUnd/jSixth, hbw do ypujm^ action? 
That is when -they go out in the disSct -and find the 
f^^^^^B??^ programs. Seventh, how 

Ho you go to target subre'cipiente? . 

T^e states have been giyea the res^^^ to do a lot of 

Se' things that the^ should have been doing since 3964, 'The 
^ .^yil J^9^ts^PJpylsioh^ ^^^iye always bee we ha^^^ 

never enforced theni, The ^tion on access to vocational 
^^^ucatibn prc^ams addre the ^ ^^pec^ bf_ the iredpien^^ 
policies and practices that bar or suppress applications ior 
adrrilsslori tb a vbcatibnal prbgrarti. Access is^ffectively denied 
to certain groups on the ba^ of race, sex, natibnai origin, or 
handicap when students do hbt hear that seri^ces ar:e being, 
provided, In a statemenf of notifipation to the public, in 

- newsl6ttei« or publications, ybu must tell the public you can 
provide help. One of the Reasons handicapped people do not 
apply to the special educatfon t^hers is because they think 
nothing is Splngitp hapf»n. So ypu haye got tp teU people that 

- they are going to get some help: Access m,ay also be effectively 
^^hl^ed by course prerequisites that are riot universally available 
to certain groups. / v 

What are some of the major issues when It comes to access'; 
or adrnlssion? First bf all. 1 ani going tdtalk abbut site selections. 
Site sefcctions ma^ not be accessible to* the handicapped ' 
p«bpl«^ Changes in physical plant (s ariqther issue in access. 




YbU cailribt r^bvatie a febfity to j^it^tuate dlscrirtiiriatibri. 
That means If you develop a ne^ wing, you have to change It in 
such ' a 'mannef th|t it provides access to handicapped pQbpte 
and; Bbes -not rTrfltoih ^:S^ programs. Handicapped 

stud^nte'ha^e bejgrrput upstairs in the attic Or back by the veht 
blower or down in the boiler "^bom. In one program, the 
students haito^H^bJfetbQSh a window on a ladder to get iiitd 
the buM^S^TT^'^^^j.. : _ _ a - - -'- - ' : ' -- 
Audiencf : I have got a hbmernaking departnient For ten 
, years they'tiav^ SeV# pUtin a boy' s jbpriii Is that a violation? 
'_. feddy: If they are-]^viHing soniethin^Tor Wdrnen, they 
should provide it r^^^^ mea - Irr the -^me way, if they h^vc; 
chari^ng ' rooms for b^ - in a - sh op cla^, they should h^ve^ 
something ■ ^ ^ y^: 

Audience: b it legitimate to be caityfrig a- student up and 
dbwjfj stairs?; * " 

Eddy; According^ to policp, canrying students Is^ riot al- 
Ipwecl- - J^^^ a tempbrary tfiin^ that you cdiild do for so' 
raany^ps, but in iHSt period of -tfime you had tp sfett mal^ng 



_DnU caters, anriex^ or branches are cbrnriiori probleriis 
r^r jcll^^^nt&i^d prb^ and; for ha^dicappied prb^rris,'' 
The,j|swip Js whether a b^anchr or' annex i^ amended exdv^vel^' 
or prcdprilirian^ i>y h3ridi€apj)cd stud^ts or Mu^nte^oJ phil 
race^ sex, or nationality, if tt is a comparable 'program; can yoa 
justify that annex through edu<^^ 

worcUv -yoU may have a si5eciai progranv for tHfe severe and 
PIPloMn^iy ^^^^A ! '^JPlcial pK^raiTLfpr riibbU^^^ Ij^lpair^d 
V youngsters that may be. educationally justifiable but youmUSt ' 
^ look at theMeaist'jci priDv&)n by 94-142 

and : 504' by Which vocati<:^nal' education is boan<l It\ls an 
edtlc^tidhal decision. If it is ribtthie least restrictive envkrbririfierit, 
thbse students s^^ located within the school, a place 

which dbies not- draw attention to itself In 'the attic, br the 
basement, or but iH the barn, or off in the field in a cjUonset hut 
defiriitely draw« attention |o iteelf You alsOvficed Cbmparable 
facilities. Wheri you have a qubnsct hut that is hot air- 
conditioned versus the other classes in a nice setting, thc«e are 
riot comparable facUitie^^^^ 

Equal access for handicapped students also deals with 
arcWtetmirey^ a^^ deny aec6ss to 

vocational education programs: We are not only talking about 
^^}^\P^^1 PJ^A ^ talkiricL about 

supplementery aids and services, curriculum accommodations, 
and those klrids of things. If there are ri^ being 
provided to those youngsters; that can be a basis for denial: 
The Guidelines^ have five basic provisions: If necessary, 
J^yst UJ mckiify iris^ (2) mpdi^ bt . 

adapt the manner in wiiich courses are offered, (3) house th^ *- 
Pr^S^hi in facilities that are^ readily accessible to rnbbilj^ 
impaired students or_ offer them facilities that will make them 
readily accessible, (4h pro vide auxljiary aids that effectively 
make lectures and necessary materials available to handicapped 
students, arid (5) provide related aids arid services that assure 
students an appropriate education. What does alj this mean? 
That in your lEP Plgbcess you must identify the services for thbse 
ybungsteis. Is there a curriculum accommodation? Are they ; 
using curriculum to help provide access? 

Another issue whether the lack of delated aids and 
services effectively denies acc^ to handicapped Students. Fbf 
Example, in some pfograms they write an application for funds 
for a vocational school; The application for funds tatgets a 
populiitibn, but only provHde^^ support services in this program. 
They do not, provide services in the regular program or they 
P'^J^^'S them only In a lirnited number bf prpgr In other 
words, you need to look atJiow aids and sendees are provided 
across all the prbgrariis arid activfties. * 
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Academkr prerequisites for a particular program of instruc- 
fen: have ^ffeetivcly^ dente^^^ acce^ to^program^^ handi- 
capped persons. Students are often denied access to thc^e pre* 
^ reiilui^^ ct^rses oh the basis of sex, race, natidhal origin, or 
handicap, and Sat presents another jDrbblern. You wit! flhd 
^tferns of plaK:merit thirt are weird. There is nothing based on 
[Qterest — Jt is basred on thi'n^ that cannot really be Ju|tified. 
That Is one of the tbugh areas. The thing we look for Is I^ttems. 

YbU heed cdmpanible facilities, too. Yoo may satisfy one 
requirement by providing changing rpprns for femalcv but stiU 
not have the program acc^^ble to handicapped females. In 
one instance, the district had spent^ ^ ^P}_ ot jmne\^ on 
bathi^ms-for femides but handicapped students could not get 
into them. They had three girls who would have used them, but 
they codd not: 

As part of the beginning of the schoo^year,^ the recipient 
Sust ad\^ stude^ i^rehts, empibyers, and the gehei^ 
public through general circulation^ media, and other medium of 
the provisions of hoh-discrimihatibh. They wil^ be looking, at 
the state Jevej; for newspapers, articles, books and reviews. If 
^u arejdealihg urtth hahdicapped issues^ you have a provision ; 
for notifk:ation tfiat Is very sSong. If you have a handicapped 
shkfeht who does hbt speak English and whose parcnts^do not 
speak English, you have to provide inibnnatibn to that pare^^ 
the native language. Ybu cannot fulfUi the notification^ require- 
ment for somebody who does hot speak the language. 

The next section we are ^ingi to dcey ^A^th^ 
admission to vocational programs and admission quotas! For;/ • 
handicapped youn^tets it is based on the lEP. IL_the lEP 
include something, yoo'have got to do it. If you have 100 
applicatibris for 20 sfote, all persohs must bear tha^^ t»Urdeh 
etioafly. In other words, you spread the applications out to 
make Jure that all j^r^Dhs have ah equal chance at it. 
Rroportionafly they have to equal out as best they can. 
Guidance couhselbrs will have tb make some hard decisions: 
i^iJ^^^^^ji^'fel'L i^ dcvelbp cannot have an adverse 
effect on protected groups. You can throw darts at the mpohj, 
but_yqU cahhbt rip off minority studente, handicapped or 
women, t do not care how you do it, but you cannot do them jn. - 
- Now how would I deal with that if I was running a program? 
There is something called dollars and sdriiethih^^^^ 
annual plan and if I do a proper annual plan, i would do a needs 
ass<^ment based on who is coming in. J J^H J^P 
vocational education director: i williaik to the special education" 
dihKtor to find but how mahy studehts wiU l>e cbi^^^ ih. 

As ipn]§ as the annual plans are written w^^put reflecting 
the needs of the group you are going to have a problem. If ^u ^ 
heed more dc^Uus,^ to get them, within- 

iimitations; But the actual money problem that we have found Is 
in tfie a^Hcatioh jJT^^ Traihihg iii^ denied protected groaiK: 
That is the major problem in the whole funding issue. It is not in 
the formuliis. The fbrmulas have no relationship, in some cases; 
to vyhat is g^ng on. The apj^catfonproc^, guidelines on how 
»to d^^ <^enis, is where the problem is: - - - ' .- . ; 

How does the criteria of admtesions have an adverse effect 
on handicapped ge^^ 

grad^, disdp&iiaiy itifFactions^ tests, recbmrnendation^Tcourse- 
work i^'ereqiiptie touting ^ have tfie effect bf disprbporfibri- 
ateiy excluding protected group studenb? If so, can . the 
rec^ent demonstrate criteria have Ijeeh v^dated 

as essential for participation? What d6es all that mean? The 
maih^hg is that ybU establish criteria. You have got to validate 
that criteita — if it is having an adverse effect. If vou are 
cstebtoWng crit^a, reading levels, grade point — before you 
Implement it . 

Aiidiracct^' If you have handicapped students who are 



gcttihg ready to go into a work program wheire they are going to 
be oat on a Job, you want them to have%a certain level of 
comfMJtence in sbciafl sfolls before ybu pUt them bh the Job 
market is that valid criteria? 

Eddy: Of course it is. . V 

Audtihce: it equal tb^have that Whd bf criteria? 

£ddy: dohnny is an emcrtJonally impaired student who 
neecfe a Httle^[dance^ With h^ and s 
yau ire doing your bist but you cannot figure him but 50 you 
callhim ih, YbU try eveiythlhg ybU can but suppl^entaiy aicb 
and services are not worldng in the regular program. In that 
case, a separate program is pcntiissable, if you have gl^en it 
your best show and you have gone through the lEP process. 
But that should only be for thc»e studenfe who cannot make it 
in a regular iarogram with support. - , 

Audleiice: Ih other wbrds if it ^w|)eh§ only one or two 
times; that is oliay, but if you are ewSwiing a lot of students 
iTecaUse bf this criteria theh ybu have^a problem. 

Eddy: Exactly. Fbr example , we find that minority students 
are Seated differently in discipline cases. In . other words,^ on the 
basis bf race albhc, there is a difference irt penalty, such as 
susperision versus staying after schck>l for a vA/h^^^^^^ 

To justi^ academic requirements fq^ 
dents, a recipient most demonstrate that a handicapped student 
cannot benefit from ^rtcipatipn in^the of ihstrUctibh 

<« until the prerequisites have been rnastered.. In the case of a 
, prbgrarrv ha>Hi5g^ jio zV*^^ oh^l ^^Ahcfi^_ J^hless a license is 
^ earned, the handicapped student cannot be licensed unless the 
academic prereqUy^^ ^^"^ 
participation can be defihed from thfs purpose as the ability to 
Ijlarn a -v^tiohaL sIUU, craft, or frade that will irnprove the 
students prosi;>ects for employment or for ernployment at a 
higher level^ bf pay bf prestige than he or -She would have 
enjoyed without participation in the program. Parti&pation does 
hbt mean the ability tb cbmplete all course requirements.^ 

When a student is going through this program and leaves 
but finds that more training is needed, the law pro\4d^cs jT^ 
back into the prog^m to get what is needed: the problem right 
now is that once students get l<xked ihio a pr^^^m bf 

vocationai development, they cannot get out of it It is almost 
impossible. But a student sh^^^ have bptibhs to programs. 
When yoo treat individuals as a class of people, we have 
prdblerhs with that. 

I would like to look at the coUh^lihg practices that channel 
students into programs. Gounseling programs that help identify 
supj^emehtary ^rviccs, whether they are active in preventive 
measures, the materials used, or recruitment activities. Theft 
heeds ^ t>e eqUal bppbirtunity in the vocational instructional 
scWng as vvell. What you need to look for is whether v^xi used 
th^e sUpplemehtary aids and services to provide acc^. When 
secondary level handicapped students are pla(^d^[n program^ 
fb{ the handicapped, would the use of sopplementaiv aids and 
seryic^ in the regular isrogram ha^ 

mainstteamed? Chances are it would have: if you do not supply 
supplementary aids and services in the regular prograrh, theh 
you are forced to go to a separate program. Do handicapped 
studcnte J»rtcij>ate u^th hbh-^ 

pro^m services; clubs, and so on? We had x)ne case where 
studente coiUd hot^ltep wit^ the yeaii)bbk, cbUld not be in the 
class piay, could not be in sports; they were excluded fro^ most 
regiilar actix^iSfes _ 

Are separate facilities and programs comparable to those 
provided for non-hahdicapped studehts? Are special education 
students .limited to work study/work experience programs 
ver^ regular vbcatibrial programs? Thait is a violation: 

Wheh we look at vocational e\^uation, it is the effect of 



, the eimluatibh more than ahythihs else that we look at If the 
effect te^a work study prognun I am going to qu^tion, It right 
away. If^ris arc coming ouj only in ti^ti^^ we 
wiii get them on Title if students are being restricted to only 
tewcr-paying bccupaflohs or the handiceyj^d studenls a^^ 
veiy stereotypk;al programs, that Is gDing to be questionable. 

know somefiiing about vocational education? I have seen 
vdcatibnal ^yaluate>rs who know absolute^ nothing abbiit 
vocational education. I start looking at how they look at data, 
how they k)ok at students. In some places they have to change 
the system so that vocational evaluation provides access instead 
of denying access or screening students out So we look at the 
effect a system has. 

Aiidicnci: 1 have heard that unions aie now requiring a 
toansotpt from student and if a student has been enrolled in a 
^]«da| educatioH.p be denied entrance Into 

that particajar uiilbn: They do not stete this,' but it seems to be 
happenlr^;';^^ ^ 

iil^^ili" ^h*l^ir ^^^.^^4s^J^ Lt^iB union do^ not tekc 
people regardless of gender, national origin, race, or haitdicap; 
the^hool has to seve its relationship. AU the people witfi t^ 
unions that t have worked with on the President's Committee 
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on Erhplpyrrieht are very vocal aboiit working with the handi- 
capped, but when you get down to the grass roots jeyei, you will 
hot find rnariy wprkeis from the protected groups. 

Audieiice: V^Jiat good would severance do? It would ^ot 
hurtihe union, It.WoUld just hurt the ''ribrrhal" students that 
could have ^ned access to the union: 

Eddyr^hen the union is denied access to your vocational 
schools that deprives them of sorhethihg they really do need. I 
would suggest callihg in the Civil Rights Commission. The Civil 
Rights Commission will deal with the union. They come in and 
the doors that were closed to \vbrneh, handicapped, and others, 
all of a sudden come open. ' 

I support vocational education in a lot of ways. Any student 
leaving school vyhp has had some skills training first does better 
in the job market First, you go for work experience, tiien for job 
placcrncrit. But If you go frprn the classroorn to a Jobj the 
students are not ready foLihis. They do not have tiie skills and 
arcinbt ^ially ready. The ^]^^ 

program In^hich a student leams modeling and social sldUs Is 
also clcar^ The /major thing^ a]8>ut jvork stud^ prc^arris that I 
* want to confer is that you do not want to /jmft,students to these 
t^^^PS^n^ lYbM.^^n^^^^^^ leave options open, to be sure thai 
programs are accessible. 
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Bill Eddy, Iniinictbr at George Waihthgtbh Unlvcrilty' i vb c aMb hal ipecial 
education program, has frequent contact with the nation's iawinakers and_ policy 
dcvclbpOT — tnctudlng iuch Indfvtduiili at the Office bff ClyU JUghtt. In thii 
scMipn, Mr*_Eddy revlewe funding iMues in ilght of the civli rights guaranteed. to 
iijuidicapped itedeiitt^iiicillding Mliei ilich ai the application procc»i, reitiictive 
vs. non-restrlctivc programming, and ways to evaluate services to the handicapped. 



• _ larn ^ihg to gvc a very brief butHhc of the Office of Civil * 
I^ts Guidelines)^ 1973, the Secretary of HEW was sued by 
l^^.^t^nal Oi^ni;^ 
^c^f denial of access to vocational education. With the^prder, tiie 
%eaetiuy was required to issu^ the OCR GuideUne and s^ 
enforcing Title VI, Title IX, and Section 504 in vocational' 
piOgivsutis. 

TheMi guidelines may be the first, but they are definitely 
not the last There is a letter of understanding between the 
Bureau of Educa'tion for the^ Handicapped and the other 
]xirr^ operative cornpbnehte* in HEW that they, too, must 
start looldng at the effect of their programi^on protected g^ojis. 
^cca^nal education was one of the first Iri education to be 
required to do this. 

--- The Section ive wifl talk aboutihis uiomtag to Section & 

be used by itie State E)irector of Vocational Education and local 
cfistricts, including community cbUejges and pckst-secbhdary 



vbcatibrial adult jsrbgraTm. It alsd]^^ sch<x)l 
programs, junior high and middle school programs: ! include 
rniddle. school prc^ams b^caup, l|^ou look a? jjattcms of 
programming, indusrial arts and homemaldng programs are 
critical for tiahdicapped ]:^^hs. If handicapped ^r»Dns are 
not exposed to exploration activities or pVevocational activities 
at this level. It will have an adverse effect later when they are Ih- 
a vocational program. 

When you read the OCR Guidelines, you will find a theory 
of cUsc^rninatiph that will shbw ybu how to review policies and 
procedure: The first term is this: unlawful discrimination. In 
canv^i^g out^ypqr^ have to 

make a judgment about unlawful di^jij^nation: When evaluat- 
ij^ state jxillcics and^p^ctic^ ^i^ ll as those of the local 
education agency^ two primary £eori^ of discrimination wifl 
rt^uire Interprcta Wn<^^i^hdihg^ interpretations 
assist you in making dedsions. The fir^ Is called disparate 
treatment, arid Is sometimes called intentional discrimination, 
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diHmnt tn»tm€hiidr _i^^^ An e)fflmplc would 

be gMng female applicants a ccrtaln kind of test before they can 
get a or reqiMring handicapped students to go through a 
vocstSoiud evaluation system, while riot requlrthg rion- 
han(ficapp^ studcnte td do so. This is especially tnie when this 
vocational evaluation system has the effect of denying acccjw; 

The second term or theory Is dlspro^rtidnatc ifflp«ct, 
sometimes labeled advcr^ effect, adverse impact, or disparate 
impact This is when all persons are teeatcd the 
rule of procedure apfslics a greater Impact to oije group than 
another. The policy might appear neutral, but nevertheless 
prckiuccs discrimifiatpry outcomes. For example, if in recruiting 
you only recruit in nori-miribrity areas, you arc discriminating^ 

Because Section III deals_ with money, it is critical to come 
Up with some bade understanding ^f it. The OCR C5uldclines 
deal with federal funds^ state funds; arid local funds: How can a 
federal Jaw apply to local tax dollars? This ls_a_ constitutional 
Issue. Constitutionally, any t^rsdri has a right to local tax 
ddllais, stetc tax dollars, and federal tax dollars,_an<ivrau_should 
' not deny that Tight l^usc that person is handicapped or 
cannot speak English. Sorne district in thcj>ast have ridt^ 
local tax dollars on^ services for protected groiips. Instead, they 
have relied only on state and fed«^_furidb. The b^ 
narKc of- effort for a vdcational program should be paid for by 
everyone. The dpUar flow should be the sarnc fdr a handi- 
capi^d student as it is for any other student If you rely on 
federal or state funds to provide basic mairitcnancc of a 
prc^m for handicapped students, while you use local tax 
dollars for other students, then you arc discriminating: 

We are going to look at this flow of dpllare from the state 
Icwl to the_ local level. When ydu are telklng about flow of 
dollars for* the handicapped, there are s<otc general prdW^^^ 
thatVpu will run across. Rtst df all, the state of Texas designed a 
formula, similan to other formulas used throughout the cdUritiy. 
The basic Jlcrricrrts arc fdUrid in Section HI of the Guidelines. 
The federal dollar formula used by the statc^^ 
reiinbur^m^ on relative concentration of low- 

income feimill^. Those districts with high cdnccritrations of - 
poverty riiUst have high priority. _ 

Some states use a formula based on cun-ent enroBment 
data. That Is how Texas works. The problem wrfth that. Is your 
current enrbllrriCTt need not reflect the {ype of groups. If the 
. state releases money on average daily attendance, this atfend' 
ance may Induilc jid handicapped persons: Also, in releasing 
funds to^ program like that, the enrpllrTicr^ rnight re^ 
protected ^ups, but these groups may be placed in restrictive 
environments; women who arc in traditional prdgrartvs^ 
En^h sgeakirig studente trained for low-paying occupational 
areas, handicapped students. pTaccdJri_progra^ voca- 
tional, which are in fact non-skfiied braining. Enrollment dato Is 
critical. When a state relc^^lrtfprrria Idca^dtetrtctei, states 
have td sec whether the vocational school actually refleete thc 
protected grouj^ within the corhmUriity. If the vocational school 
does not reflect these groups in the community, there is 21 
isroblcrii. 

When HEW finds that a health pirc^rn d^ riot refloat a 
community^ protected groufK, HEW will withhold funds. For 
vocational education, the state director of voaitidrial education 
d<xs^ riot withhdld funds when this happens. But within a 
ninety-day period, these vckaitiorial prdgranis must stert reme- 
dies td cdrtcct this tituation so that the local education agency 
does, in fact, b^fai ihcludirig cridUgh protected groups within 
the program: If the Local Education Agency refu»^ to go along 
with providins^ sup^rt ^rvices fdr thcS(ft groups, then OCR 
hc«tfs about it and goes for enforcement If LEAs cannot come 
up with rerriedics, they riccd td tell us about it • 



What arc some jsrdblcms at the state level? The rriajbr 
problem we^re finding is that the formula somMtates use d^ 
not hit prp^cted groups, because when the state uses some- 
thing iike fuii-time enrbllrncrit, |t is based on currcrit criroll™ 
It dc^s not reflect the prdtcctcd groups within the community. If 
i cannot find money going but to provide services for L£SA 
students In an area where: there is a high concentration of non- 
Engiish speaking people, then I have fdUrid an area of 
autorriatic cdriccm. — 

The riiethdd of administation can be very difficult. The 
states have an obligation to look at civil rights enrollment data of 
LEAs. Hdw arc these surveys used? They will be used by the 
state director of vocatiorial_cducatidri to conduct compliance 
reviews fdr r^onal offices in Texas or from the state level Ydii 
will have 20% review evciv year, 5% on-site, depending on 
what is found from the survey. State agencies have toe 
reviews so they wilibe usirig it. OCR will be using it as well, to 
find out the enrollment data for conducting our own reviews. 
The Bureau of OccupMitidrial arid Adult Education will be using 
it to try to plan what has to happen iri certain areas. 

The rnethod is where the system starts td fall apart, 
especially^ with the application process. iEven though ^thc 
formula might look okay — iri other words, districts witfi high 
{wpulatidrw df prdtcctcd ^oups are actually getting moncy_-^ 
the districts might not be spendin^thc mdricy as it was intended 
to be spcrit. The appiication process also gives us trpublc 
because the application itself rcstiicts students to certain kinds of 
prc^ms. For example, one LEA submitted an application for a 
vocational development jjrogram fdr the handicapped, which 
was a nori-skilied program. The application process itself, 
therefbre, restricts. : j ^ : 

The state uses Subpart III funds to train LEAs in writing 
"applications, so If states start trairiing LEAs to start writing 
applicatibris so as td restrict — ■ in other words only fund workj 
study programs for handicapped students, or other segregated 
prc^rris — thcri agairi the system faUs apart So the applica- 
tion training process is also Iriiportarit 

Most application guidcUrics neyw address 

LESA haridicappcd students: Handicapped students who do 
not speak EngliSi must- be provided support iservic^ Section 
104 313 df the Vodstional Education Act has mori«y .available 
for LESA students. . Subpart II &c^^^ addresses 
haridicappcd students and can provide funds. 1 
The application prbce^ ls not wdrtorig because the train^^^^ 
program is r^ctive^ and the programs identified arc tva?lcally 
non-skilled trairiing. Therefore, the program is non-comparable, 
and there is no monitoring. The design Is weak arid thcpr^ess 
and review does riot exist Once a steite releases money to 
LEAs, the stat^ are not really rribnitoring the furids/ We have 
found a significarit riurrib^ of cases where LEAs get the money 
for one thing and then spend it on sbmcthirig else. 

Audience: We arc mandated to speri^d a certain amdurit 
of bur fiinds dri sjicdal education, and I do not sec any problem 
with that But Jet's say I have three special cducatidn students in 
auto rricchariics arid the only wwy I can allocate any of my 
special education funds is to dq soriiethirig above arid beyond 
what I dd fdr my regular students. ^ 

Kdy: That is exactly what the law requires. 
Audience: Well, let* s say fliat these students do not 
require anything above regular ^rviccs. I do not have any VEH 
prdgrans on my carripus. Where do 1 put this special educatidri 

money? - - — , , 

Edd^r: Rtst you have to go back to the lEP. The lEP should 
spedi^ support services which have td be provided for those 
students: Who buys those support servtees? There is nothing 
that says Ririds from 94-142 dr state spedal education funds 
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cannot help t>rovlde sapport services, so support services can 
j»id for by sped^ education fun^ ftj^r*^- J^ofnc 

sbtes use l^e money to have a paraprofessional in the class 
working with the students^ YqU can al»> Use^the money for 
teachers in the feeder programs providing remedial math, 
Enj^sh, jmd ^doatiorai conce^ The best thing is to build an 
inteidepartmental agreernent to provide support services. 

' Aiidiinci: Our funds in vbcationa] education come from 
tfie fed^vl government and are mandated to be spent on 
^iiipmeht, :^vel, and that sort of thing. 
: _ ^^1^1 The unde^unding |s this: The basic maihtehahce^p^^^ 
effort for tjie iiahdicapped younger must .be the same dollar 
flow as for ftic jion^handicap^d _ j^h^cr^ Now if the 
programs are designed to be separate, tNe flow can be federal, 
state, or local. 

Audignci: Yes, but rno^t of thc^ timc^ when -we put 

handicapped youngsters in a regular program, they do not need 
any spedal services, so we cannot use any special education 
money for them on equipment or travel for the people in that 
program^ 

Eddy: That money can be Used for supplemen^ry 
services, paraprofesstonals — 

Audiiunci: To p^y ttieir salaries? _ ^B^^ 

Eddy: Now we are getting into a touchy Issue. TK^^pby 

never Intended to buy psopl^i it was intended to buy 
^l>^^ service But you cannot buy an instructor for the 
' program who wiji teach everybody; that is not allowed: 
• ^hl^n, fHofida, and C^forhia all use the rhohey to provide 
aides, however: 

Audience: the only thing we are ailowed to use these 
fuhds^for sue tra\^^uid eq^ 

Eddy: Why? The moneys was not designed buy only 
equipment It was designed to supply any necessary suppprt 
i^iViCes. If peoi^e stsit spending the little bit there is on 
eveiyttiing but support services, we AAdU be in l^uble. We could 
, use those support dollars U> support the vdcatidnal teacher, but 
we end up buying a vocational evaluation system and all this 
other stuff that never has any effect on the teacher. If nothing 
goes to the vbcatiphal program itself, that is very questibhable. 
: 1 Audience: It is my uhdcTStandihg that, you- can hire 
someone as a special ^tutor or Instructor for your exceptional 
students, but you must dpcumehj that the tutor is servlng_thc>se 
students. You cannot use that aide for the rest of the students: 

Audience: 1 have sbc industrial programs on the line: auto 
rp®y>^n|cs, buildirig trades, metal trades, this kind ofjhing. 
Within each of these programs, we wiH probably have a spedal 
needs^student JVoiild it be pebble to hire ah aide and divide 
the time among these students? In Texas at this time, we have 
received our alldcatidns emd mUsttiirhih justificatibns for those 
allocations. I hate to turn any money back; I want to use it for 
our student; yet I do not want to retire early either! Would this 
be a coned justify 

Eddy: We do hot care wh^ti^er you use the money or hot 
as long as it is used to help the students. 

Audience: I have met with our spedd education director, 
and it seerris they are gefting us hung Up on excess costs. She 
said that in special education everything above a pad of paper, 
a pencil, and an eraser is &(cess costs. Now in vocatioi^ 
education; the only time we can spend that money is oh excess 
coste: If i had a VEH prc^ram, i could spend it right now. 
Eddy: No! No, tothe special education director, and no, to 
VEH programs. VEH prc^arm a^ not exce« cpsts,^^ TCey 
are a program option. The basic maintenarKe for a; vocational 
P?9Sarn J^_^t to be the mitic. It dc^ hp^ 
program the student is in, the basic maintenance has to be from 
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fee same source. Get a copy oit>r. Richard Carlson's memo of 
March, 1978, oh excess costs. You heed that infonmatioh. He Is 
the director of Trades and Industries. This memorandum 
explains excess costs deariy. Y 

We heed to hit some basic Issues here. Rrst, regardless of 
how the state allocates funds, the concerns of these protected 
groups must be an integral component of the eligible redpient ' 
applicatioh. In other words, when the local education agency 
submits an application^ the concerns of handicapped students 
have to be Ihduded as an Integral. com jponent. Some LEAs 
have developed a priority^tem, where the handicapped are 
Priority #94._You faiow: If yo^ get around to It, maybe you vi^ 
do something: So we are saying that protected grou{» must be 
ah integral compoheht of the geheral applicatioh. 

The second basic Issue is this: Irisurc_t^^ 

supplementary aids and services, auxiliary aids and services, 
3h^iiLl^!(^*^_3ccqmm^^ Jpj^^SraJ part of a 

general application. This is a condition for funding. If we get an' 
a]}plicatioh that cqhcertisjiahdicapi^ studehts, the state has a 
%-day period to try to remedy any oversights. We do not want 
"to cut off the money, so we allow this 90-day F«ric>d._ 

In addition to being an integral part oi the application, 
> these seiyices rhus^ 
. reason, even when the money is allocated, LEAs do not use the 
money or do hot Use it for what they said they would. The state 
has to set up monitering systems to insure that these things are 
done. LEAs will be accouh^ble just to show that the money is 
spent for what It is suppc^d to be spent for. 

The next basic issue is to Insure that the application for a 
sepatate vocational program with support sen;ic^ is made only 
for th(^ handicapped stode^ who do hot benefit In the 
regular program with support sen/ices, and only when due 
f>rc^e^ is impTemchtcd carried out. In other words,j^pu 2^ 
going to have to show the lEP and due process procedures so 
]]^A^ b!^hdicapf^^ people Jn^ flF^^^.P^c^^'^J^^ _n9tl^lnd 
treated like a dass of students. You cannot give class treatment 

Next^ provide for program ser^^ces and activities compar- 
able to those provided by the redpieh^ for nonprotected 
groups. In other words, compare the services to the majority 
population. You do hot compare hahdicapped services ahd 
minority services; you compare protected groups with non- 
protected groups. 

Insure that application for state and federal funds do not 
have the e^ed of limiting partidpatibh of handicapped persons 
in proems, services, and activiti^, in vocational education: 
The appTjcitibri SuldeUnes ;can have the effect of denial^ as 
when you have only this tdnd of program for the handicapped: 
The apidicatioh sho^ to any pn^am the 

student can benefit from with support For a handicapped 
i^^^i^t _hi(ye to ^e tho^ ^^o^m^le mehis the studeiit 
can benefit from, tie them to a job placement, and modify the 

^complete all course requirements, they can benefit jfrom the 
traihihg so th^ cah be placecl Ih a job. 
' r Next, insure that the 10% set-aside fuhds for support 
services for the handicapped and other protected groups are 
adequate and utilized properiy. 

Abo, insure that the protected ^ui^ are not limited by the 
api^catiqn and use of a twp-tracR system, with separate nbn'- ~ 
comparable sndJor hon-sidHed programs. For example, some 
- handicapi>2djfeidcnte get their traininj^ on t^ 
Charlie's Hamburgers, while non-handicapped students get 
^iit J^ryihg at the vocatiohzJ «:h^l^ rnw A worR- 
experience progrzim ior advanced, training beyond the pro- 
gram's Umitetions, arid theh^ for jobplaw^ 
not comparable. Charlie may tell the studentKow 'todo things, 
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^ he may not He has driiy twenty minatcs a day to really 
spend with the student — what is ^o_stop him from tekirig that 
time as a break? When the program Is ^ver. Charlie will 
probably hire the student who got the training back at the 
wcatidhal school; __i i_ 

Next, insure that the funding formula does not provide a 
lower per capita painricnt fprj^rpte^ 
other words, the bade maintenance of effort should be equal, 
iegardl^^. In some states, if it were not for the little bit of federal 
ddUare that come to an LEA. >there would be nothing for 
handicap^ studcnte. This is changing slowly. When a handi- 
capped student is dependent, on state and fedcrzd dollare for a 
pr<^m Jt will havean adverse effect The tEA might not event 
write for those dollars! If they do write for the money, they u^ It 
for resfefctcd programs. So we loqk at the effect of th6 
application process, how it is written, and where the st^^^ 
V^re iPteced^ We want the studente spread out like other 
students, rather than grouped together 

Audience: At our school, wc_ have a disadvantaged 
program called General Constractlon Trades and a regular 
program called BuUding Trad^.^l am s^^^^ studente in 
Buildlhg Trades arc going to learabetter and finer skills than the 
S^dente in General Consfauctibn Trades. But we do not want^to 
discriminate a^nst disadvantaged students — we want to help 
them as much as we can. , 

Eddy: In the counseling program, you have to lay out the 



prbgram dptidris for studente: if someone chooses to go into 
fbod services and I provide awareness and a recruiting 

team that rccruite handicapped students and other protected 
groui»; bkay^ But if the prc^ present the . 

student iirnite the student, then that is not okay. 

The final issue is to insure that L£A's and eohimunity 
college receive funding adequate' fdr meeting the needs of 
protected groups located in the communities they serve, Why? 
Because the apjjiication itself may not reflect the community. 
Fdr example, if the community college is Ipcatcdin an HisF^hi^* 
area but does not cnrdll Hispanics, it is not meeting their negds. 
People always say that vocationa! eduction Is an elective ^ 
prc^m. Well, it is and it isn't If the community college and 
high school tell the junior high school,, through rccm^^ 
Spanish, thaj they want these studente, then the students will 
corae; For minority group© arid women, thc^^^^^^ says you 
cangot discriminate at admission; for hEA students and handi- 
capped students, you have fo pro\4^dc the iristructidri itself in 
such a mariner that the students can benefit from what you 
have to offer, 

Audience: What if awc do not need these state or federal 
fiirids td serve handicapped students? 

Eddy: If you can do without the money, fine. We Ap not 
care where your money coriics from. What we look at is the 
effect your program has on handicapped students, and these 
are the basic funding issues we look into: 
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Fonncrli; ii licarina office and cumhUv pii the staff lii the^Offlce ol General 
Cotini^l at T«ai Education Agency^ Mr Howell !• well quallHed to apeak on tfiu 
topic, in his presentation he reWewthe legal qu^tlons that have been raised in 
Texas cpncemlng the edueation the handicapped and how these iiu^ons ve 
resolved. What he has to say is valuable both to admiiiistratan uid to teachers, who 
can play a inajbr role in avoiding the necessity lor legal intervention. 



A Jot of the problcnB tha^l am going to talk about are 
piDblems that lawyers have because they arc working with 
^Ucatiohal isu^: You have to understand that when all this 
stoted, we did not knew anything more about thte than you 
know about practidng law. 

'Lawyers arc viewed with quite a bit pf suspidon ^a^^ 
dtetiust When m attorney comes into a hearing process tp 
obhduct^a spedaL education hearing inwTyirigLthejjU^ of 
a handicapi«d child, ^ricrally nobody b ^d to see him — 
^p^aliy when he comes from the Texas Edu^ 
The feit thi^ the attorneys and the hearing officers have to do 
bdttvertS these fears and all this distrust Then they can get the 

system going. 

^ Many prbblcms have been casised because schc^ ad- 
Sinisidtors r^ent a rule chan^ that cainc into effect with 9^ 
142. It uicd to be that when a parent got ui*2t with the 
^ia^ment of a child, the first step was to ask for a hearing with 
the Ibial board of trustees: Then, if the local board of tnistees 



did riot overrule the spedal education people, then and only 

then could It be appealed at the State Cbmrni^o 

tion. Now whenever negotiations break down between the 

parenteand the spedzd eduction folks^ th^^ 

to the Commissioner of Education. The school admlnistratdrs 

and special educatioh i>eoEte feel like this has removed the 

opjjortunit^ for them to resolve the case at the local level since 

they arfe dehiel} the h&uinq before the local board of trustees. 

But as long as channels of communication are open, you 
still have an opportunity to resolve problems and sit down arid 
mediate wlth^ the j>arcnts. When the communications finally 
break down and the frustrations reach the Mit whCTC F^rcrits 
dp riot feel they cari trust anybody, that te when parents file suit 
1 have found that when It comes to the hcarinapra:^ how well 
you able to resolve it is directiyJn proportion to how nvad 
and InflexibLe the parente arc^ The sch^^^^ ^® 
generally fairly flexible by the time they get there. 
: When the new regulations which said we are going to do 



fiway with the trustee hearing were first passed, the hearing 
pflkers that are out in the Held began hearing cases bri a 
contract basts: They are not employees of the agency, that is 
Inhibited. They are paid on an houHy basis. We thought witfr 
the new ruling oar case load would Increase. Instead, the case 
fe^d tSppped by about 75%^ Before this change, the sj>5cjal 
education peoj^e knew that the parents had to go through the 
frustrating ^cp wlth_ tlie bNc>ard of trustees before anj^ other 
• action couid be started. They knew the serious negotiations 
^"^^ n9^_"|vc|^ sterted until the a hcajii^ 

When we took the board step away from the special education 
people, they realized they would riot have that buffer. So they 
started negotiating in earnest and the result was that more cases 
were resolved and less ^t fUed. Ultirnatelyjostead of increas- 
ing the amount of appeals, this ruling drastically decreased 
them. In fact thc hcarings practically dric d Up; - _ ____ 

When you speak of litigation you are essentially referring to 
the issues of -ev^luatidri arid place Indcperidcrit 
he2iring ofBcer is not an Education Agehcy employee and is 
« therefore irnp^rtial. The drily thirigs the hearing officers are 
interested in arc the Issuat. 

There is a probleril havirig lawyers deal iri educatiorial 
problems. It all started when lawyers In Washirigton decided 
they were gdirig to write ari educatidri bill. P.L. 94-142, the 
federal regulations and the state policy handbook on handi- 
capped students are both nightmares. They are like reading a 
Frerich dictionary backward^. It took me alx>ut two months just 
to figare oat what they were generally about Arid when lawyers 
and educators get tc^ther, there is a parent in the middle. The 
parent speaks English, lawyers talk legaleze, educators ^peak 
educationeze a|^ nobody understands .anybody _cls€. So we 
are trying to learn together: You are going toiiave to pick up on 
^^ J*2S^_cnd of it a littic bit to Iotcw Iww tqprotc<!:t^ur^l\A^^ 
The lawyers, on the other hand^ have to try to learn the 
educatidri end df it, pr asjnuch of it as they cari. Arid we arc 
both going !o have to communicate with th^ poor ]:>are'nt who 
stiU sp^lw English r _ i i V ^_ 

. I^\^antto talk specifically about theiiearing process.and the 
actual cdnffl^ arc getting into. This is where afl the real 

issu^ arc determined. The single most glaring problem in jhc 
hearing prdce^ is iri the cdmpetcricyjbf the le^ cduridl JTic 
school lawyers and the lawyers coming to the hearings to 
represent the parents dd ridt have any idea what they aredolri^. 
There is eribugh in !^142 to keep a lawyer busy for sbc months 
just learning what It ijt all about Law is getting very vciy 
5pedaii^||d^ nowadays. Courts are always changing things and 
surprising people: So keep in mind that your school lawyer dd€^ 
not riecessarily know everything about what is going on. 
11^1 l^^avc ricycr seen a pro^ssiohal job done in a handi- 
capped case. There have only been two instance where they 
_^rPy3h_about what they were ^l^giabout ^_ just ^t in 
there and function. To date, I have never seen an attorney for a 
parent that cduld get in there arid jioTd his pwri^jri a si>edal 
education hearing. Usually what happens is that a pwent will go 
td the lawyer that wrote their will dr handed thcl^ traffic ticket 
and say^ '/My handicapped child is havlfig problems at school 
and they have put hiril iri vdcatidrial educatidri. He should ridt 
be there and 1 want to file ah appeal. Can you represent me?**_ 

The »chdb|Js ridt |ri ariy^ better shap« than the parerifearc. I 

have' seen attorneys do such a b^d job for school districts in 
repfcseritirig these cases df hSridicapi>ed childrcri ar^d 94^142 
that 1 have^ut !t on the n^ord that the school attorney was 
apparently unprepared for the case, just td protect the appeal. 
This is devastating because ^ entire! record Is compiled at the 
hearing levet If there is an appeal to a high fedlity, it goes dri 
the record. 1 have actually seen ^bme^ come into the hearing 
room and not know what the tssQ^ were: I have had the school 
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attdmey^k me what i meari by ari evaiuatidri. This is the big 
problem —4 incompetency of the counsel. 
^ In a hearing, there arc two cornpcting intcreste.^ First, you 

have expectatioris of a parent, which iri tno^ cases are 
unrealistic. In the majority of cases when an appeal is filed it is 
because parents are being somewhat unrealistic, if not totally 
absurd at^out the demands they are making. A lot of parent are 
not even able to accept that their child is handicapped, so are 
really hoping for a rniraele. It is an crndtionai problem. _Thcy 
hope if they complain enough the school district will keep trying 
\ things until It Inally hits upon a teacher or a system that works. 

V Second, Joii^hay^^ vvith ite cash fcx with 

only so much monej^ to go around. Those are the two. ' ' 
cditipetirig iriterests. ^ — 

We uriderstarid that the educators are Iri the rnidd|e ^ 
betw^n the administration with their tight hold on the purse 
strh^ ^nd the p^rerits with their Urirealistic expectatipris. Not 
onlyihat, educators have to be a shield or a buffer between the 
two. When a parent comes iri cdrriplairiirig that his child rieeds 
speech therapy or her child needs spmethlng else, the educators 
cannot say, '*Well, I realize that, but the problem is with the 
school board. They will not give us the money to provide more 
services^' Nor will educators get much assis^nce from adminis- 
iratidn. The best bets for educators are cdrnrriunijcatipn between 
the parents and the school system, anci ultimately, the hearings 
process. ^ ' _ 

Another j3rp^lcm is Jliat pf j)laccrnerit._Tl^^ mav be a 

situation where students are inappropriately placed The voca- 
SPIiaj educatidri pedplc^ not hcccssarilyji jMrt of the A^R.p. 
process even if the student is going to be placed in vocational' 
educatidri. Ultiniately, it gets down td a j^wer stni^e iri the 
A.R.D. committee as to whether the vocational education 
pedple have the right to overrule the special educatidri FNedple 
who warit to put th0 students in vocational education. It is a very 
difficult situation when the vocational educatidri pedple feel that 
a student should not be in vpcational educatiori. If ypu feel the 
placement is not appropriate, the thing to do is try to work 
through the parent Find sorhe way to let them know that you 
do hot feel that this Js an appropriate placement so they €an 
^ih[tiate a_ hcarln^^ Commissioner of 

Education and that; will solve your problem. 

; L Anpihcr_ uhiquc little thing that I have found in these 
vocatiorral education situations is on the other end of !l\e 
sp^clitirTi where _a studerit who is not Jn vccatibrial educatipn - 
really ought to be there. Special education folks sometimes get 
P^^^l^y?! j l^ayc secri^ situatioris where 
people have said, ''Hey, we need this student in vocational 
educatidri. He rieeds td be in vdcatidrial educatidn.'* 

Arid the special educatiori fplks are ^ying, ''No, hejs ours 
and ypu can have him when I finish teaching him how to write 
like Thdrrias Jefferson.** This sitUatidri cari also gd to a hearirig. 

Let's assume fdr the sake of ailment that ydu have gdtteri ^ 
to the point where parents are so unhappy with you that they ; 
dedde they are going to file for a hearing. Gerierally this drily 
hapfMsns when cbrnrnunicatibris completely break down — 
when everyone has finally quit diking. That is the ^rst possible 
^^ttpn j have had to phj^caUy rcstrair^ pa in a hearing to 
keep them from going over the table after the special education 
topi's- T^t Pri^V.w to rcstprc the 

communication channel between the parents and the educators 
irivdlved iri the dispute. 

One df the best tools, tJSuedUy oveHcK^ Is a prehearing 
conference. Request that all ()arties be pulled together for a 
pfeheeifing cdrifererice. Most schdbl lawyers dd riot everi know 
thj^ can do this. If your attorney does not set one up at his own 
initiative, demand drie. Do whatever ydu have td, because it is 
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. . pre*»bl^^^ best tool In the. whdic hearm^^^ 1^ ^ves 

you dn opportunity to sit down in a neuiral atiTiosj>hcj'c with^thc 
edueatbrs arid their attorney, the parente and the|r attorney, 
and the hearings officer, in an Infoirnj^ atrnosphcrc a 
court reporter, to telk over what everybody is unhappy about. It _ 
you an opportunity to dctcnriinc w^^^^J^^ P^^J^*? ^ 
• really unhappy about and whatyou can do to seJttle the thing 
short of going to aj hearing, If they teU you they are 
unhappy about, that pats your attorney on notice of what the 
issui^ are going to be. 
Remember th^^^^ 

' legard to the issues, evziluation, placement, and whatever else js 
jhvolycd^fqi^ ybu go into brie of these conferences: It docs' 
not" do any good If he does not know what ^u arc tzilkin^ 
^P^^t- ti^ ^tl*!^^ ought to have a knowledge of the steps that 
special education folks have to go through to evaluate and place 
a handicapped studcrit; arid really he should know more than 
that How much education he has is generally going to depend 
dri ybii. _ 

The prchearirid conference is much more effective be- 
cause; instead of having to go to a hostile »:hobl bc^rd, th^ 
parerits arc sittirig down with a neuffal party. At a , board 
meeting, the parente arc sitting there all a^^^ 
administration: The best advice i can give you about preparing 
your cpunsel is to go tiirbugh the TEA jXDlicy riiariUal^ ^^^^^^ the 
plan for the handicapped person. Go over th^ breakdowns for 
94-142, and make a check list to see with 
everything that you have to comply with. If you have done that, 
generally speaking, you arc going tb be iri pretty fair shape: 

You must also uridcrsterid that ybu people are the experte 
on special cdu<iation and vocational cduptibn. You arc the 
only ones ^ the lawyers do riot know, the fefents do not know, 
the witnesses do not know. Most of the experte they bring to the 
hearing tb testify do riot really know what proper placement is. 
You ixe the only ones that r^lfy feipuj, and you have to 
educate everybody else. Never lose sight of the fact that you 
know more about the problem than ariyoric else does.' 

there arc only tvyo general l^ucs when ybu get tb a 
hearing. One is the evaluation; the other is the placement. The 
party that is bringing jhc c^ompl^^^^^ ^"fdcri bf cdming 

forth with evidence and proving their case. P.L. 94-142 has'a 
prpvidpn whereby th^^ arc crititicd td ari irtdeperident 

evaduatioaat pnbKc expense, if they demand It The first thing 
they can do when the hearirig is cdrivcricd is say, '*We do not 
agree with the evaluation. We want an independent evaluation, 
and we want the school td pay fdr it" 

They are entitled tb this, ab«3jutclvrfrcc, u^^^ 
distiict tek(K a stand to prove that they have done an adequate 
and sufficient cvEduatipn. If the walu with the 

law, the i^rents should not be entitled to another, and the 
district should not hav^ to j^fqr and^^ ydti 
immediately haye another hearing to determine whether or net 
the parentis goirigtb get an iridcperidcrit evaluatidri. This shifte 
the burden of proof to the scfvool, to prove that they have done 
the cyaluaiibri cbriri^tly This is a trap that some school lawyers 
' fall into because they do not understand the proceedings.' 

Be aware, as welli that strict compliance with the Policy 
Manual and 94-142 may not be enough ij there are ccrfeiri, 
drcumstanc€S involved: tet meg^ve you an example. I had a 
hiring where I dc2Jt with a Dbwn's Syndrome child. They 
usually are vesy loving docile children. It is ve^ rare that you 
fincl one that is hypNeractive. This one used tb be very dqdle but 
over a span of about two yezurs had gotten tb be very 
' hyperactive and was now at the point' where she was violent 
almost all the time. This should have been a red flag. | 
recognized it and I anri not even a special educatidh person: The 
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district cbntendcd their cyaluatibh was prb|^r arid th^ j^^^ 
were ridt entitled to anything else: they had run the standard 
tests and wanted to get on with the plao^ 
td reevaluate and look at the child to determine if thcfc might be 
some other problems that were causing this cmdtidriaroutburet 
from the child: Perhaps something that did not really relate tb 
anything thatjhcy hadalrcady^ourid^Urc cri^^ ^^^Vj^und 
something and it cured the problem. Instead of being in a 
hearing three or four days arid cridlrig Up with mad parents, we 
got it all resolved and everybody was happy. 

We must keep in mind thaShcrc arc spedal circUmstarid^^^ 
where you are going to have ^ go farther than what the law 
says ybu have to do. Scjibbl adniiriistratibri is scared td death of 
the hearing process, especially in our society where everybody 
is cpriscibus bf .litigatibri. People wake up in the morning ^ 
thinking about who they cari 'sue. School districts are really 
paranoid because first b£ all, itiey do ridt like spending money 
for legal fees and secondiy, they arc worried about what the, 
oiycomc will be — if it will set a bad precedent They are 
terrified of things like residential placements; they arc terrified of 
having dccisibris cbrinc ddwri tb say facilities are not adequate oil 

that more teachers are needed. 1^^ 

_Thc fear of the legal prdcc^ Is something that the school^ 
disScte need to overcome because the hearing procc^ can be a 
tcx5l for the schools as well as far the parents; Anybody who has 
been involved with a handicapped student hes t^^^ 
dric set of parents who are totally obnoxious, totally unreason- 
^bie, and spend all bf their time makir^^ Jcachcrs just 
cdrriplctcly miserable: There is at least, one of them In eveiv 
school system of any siz& TOc net rcsu^^^ 
thdrn in the side of the educational process that it breaks down 
the process riot orily for their chijd but for the dthcr students as 
well: The hearings process can help solve this problem. So try 
not to view the hcarlrigs jjrbccss as ydur enemy. It can work for 
you in certain instances and you need to keep this iri rrilrid. 

If you have a situatibri where ybu feel ydu might need to go 
into a hearing, sit down with your school attorney and go bvcr 
whatyou have ddric^Ask hirii,if ydu arc in legal compliance, if 
yon arc in legal compliance then sit down with the special 
cduMtibri folks arid dcteritilric whether or not you arc in 
educational compliance. 

I vyant tb mcriflori a couple J)J_bthcr th I know 

some of the vocational education people arc concerned about 
One is discipline p^^blcms with haridicapped kids and what to 
do: I realize that sometimes handicapped students are put in 
ycxatiqnal education situatibris arid cither because of their 
difficulty or because of their cmotjorial condition, an undue 
aiTiourit bf tiriic is sperit bn these kids. The effect is that the 
educational process for thc<>ther children is suffcririg. You feel 
ybii arc speridirig so much time making sure this student docs 
not cut his hand off In the bandsaw or keeping hjm iri line that 
ybii cariribt teach your classy. You -have got a serious 
disciplinary prbblcm. What cah_ybu db?Jhcrc ha^^^ 
lines df dpiriion that have come dowafrom the federal courts on 
disciplining handic^pj>€d students, p 

you cannot suspend a handicapped child at all because a 
suspensibn is a change in placcmcifit arid a change iri placeriierit 
" can only be done by the AFtD committee so, any suspension is 
iiicgal^fhc other line o7 bpinibri has talked iri terms df whether 
this befiavior is an outgrowth of the handicapping condition. 

If you have a ciiscipUnary op a behavioral p^^^ 
haridicapped studcrits the first thing that needs to Be done is to 
have the ARD review it and dcterrninc whcthCT or not^^^ 
behavibr is linked with or is^ an outgprowtfi of the handicapping 
condition. If it.is detemiined that j is, then that cannot 
be suspended. You would be suspending him for his handicap 
and esseritially punishing the student for being sick^ That is 
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I^nst the tew. Itjs UhcbhstitUtidhai. The student might have to 
t£ put sonf^here je&e but cannot be suspended. He can be 
put Into a more restrictive ptecement under 94-142, somewhere 
wKere he can, be cbhtrbUed. 

If the AfU^Lcpmmiitee determines that ^e_beha>^or thai the 
student is exhibiting is not an outgrowth of the haridlcapi^ng 
CGffi<tit^j^ they can Lei the administatipn de|J 
other-shktent For instance, let*s ssy you have an emotional 
di^urbcd student who 4s causing t)rbblerns or ah I,D child whp 
gets out of hand It is concet^ble that his outt>ur5ts codd be an 

would have to be made by the ARD committee. Let's zissume 
though that yoU have ah oHhopedia^ haridicapped child who 
cannot walk,^ whp is Jn a wheeldiair, and insists on smoking 
d^rs in the library^ NpO^ ft is ^ping to be pretty hard to tie that 
dgar in with his feet Justbedause you are handicapped you are 
not entided to more of an edueation than a nonhandicapped 
child, ypu are jUst entitled to a special education — to ah 
appropriate eduoHK^n. So you are not shielded from disdpline 
K the behavior l^n^ 

detenrdnqllDflVtas to be made by the ARD committee and has 
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to be made before anyUiingis dohei' the only exception to that 
hile is If the student is cxiiibltiiig bchavlQi: to the extent that jt 
endarigers his own health or welfare or the health or welfare of 
the factUty or the other studcrite, he put out of «:hcHol 

tmm^fiateiy on an emergency basts. But the ARD still needs to 
be called as soon as possible. 

In cbhdusibn, I just wwii id impr ^u that Jhis is aUa 
new proces, that Pit: 94'142 was jost pot in motion Sei^em- 
Ixsr year ago. _Wc arc still Icam 9P!ng^to^!:«_a 
struggle, but we should aU have the same goals. New probleins 
UHll oop up all the time A^lot bf^ii rriay riot be aware of how 
receptive the legal dividoa at TEA is to helping people in the 
field u^tliytheir P!ot)lcrns. The agency ^inwcre any le^ I'lQm'V 
that anySody might have, be it) an administrator or special 
educatibh teacher br^bcatiohal^dUcatidh teacher, a member 
of the public, an attorney, or what have you. If you call us up 
and ask Us a legal question that has to do with education, we 
either answer it then or<flnd out the answer. Lines are open so if 
ybU have a question, rather than guess at it and make a mistake 
and get yourself In trouble, give us a call. 



TEA: A NEW DAY DAWNiNQ 
Fdg VOCATIONAL SPECIAL 
NEEDS STUDENTS 
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^Jn IcMht moht^ have become a priority in 

vocatfonai cdpcurtlon at TEA, inciudlng handicapped and* disadvantaged etudcnta 

fuid^itu^njp with ljniltacLE^i0ie1iv JLufl^^ 

infltitutaii to meet tide priority. Eleanor Mikuiin. coordinator lor special needs 
witiiiii Opclipatibnll Edticatibn aiid Teclinbiogy, taviewi theM racent chaiigci aiid 
answers /questions related to the mandate for vocational aspessment. ' 




- There has been a deal of discussion lately about 
vb(a^hal a^<^meht The specif educatibn jx>licy manual 
sa^ thBt ail handicapped students that enter into a vocational 
PK^am will have \Aixa^9nal a#essmcrit_ Tliis rnanual 
was printed and distributed in danusoy but the first reading and 
^^^J^^^^V^J^ ^ySM^ been flooded with 

questions about the new polk:yi 

11 1*: ^^dcrjp bettCT addr^ th^e qucsti^ 
task force has b^n identified with'^ people from vocational 
educatibri, special education* r^habilitatl^^ |}^th 
/mental retardation. This task force will begin taking a look at 
^prpji^rte that have ^eh^funded but of vocational educatibh 
moTiey and have been working with assessment in the state. 
The interagency task force has been charged with taking a look 
at the projects that we feel hre good, bad or indifferent and 
oMtiing up with_a handbook for all school d^cts to say what 
vocational a^essment is and how to plan for vocatidh^ 



■_ AjtihougjtTwe are stiM lh the plahhihg stages to provide yoii 

with guidelines for vocational as^ment, you have already 



been mandated to do a vocaQonal a^essment on air special 
D^eds students entering into vcNcational educa^^ 
are provided with guidelines, these are some things you needio 
(xinkdcr^ Worit behavior ar^^^ J^hayior thatf«raU 

work behavior should be considered. Any work jsamples that 
you have available ahd^^^ ^Is^^^^^^n* 
arid also counseling to see what the student is planning In 
lelatibh to his career abilities. These are just some bf the things 
that you may use to document the fact that, you have 
cdh^dered all the bptibhs av^able to you in as$<^ng the 
student prior to placement In vocational educatibh, and prior tp^ 
the agency supplying you with some guidelines. | 

Aadienca: Who is going to do the vocational a^essment? 

ffikidin: AQ of the assessment techniques that we have 
listed, si^dal education does. One thing that a vocational 
program may contribute is'iooking at hands-on evaluation. This 
input could be u^d. 

Aadiracc: What about th^ 

MilnUte: i^ybfie^^^ the student 

can ^ve thefar observations of da^room work habite, whether 
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this include emii^oyablU^ skills or wb^ 

Yba shookl work together, with \mrious people dcdng the 

sp^ai edocatkm to provide ihls i^xtenslon of ass€»ment prior 
^ F^EK:<<^rr^nt in vocational educa^^ ^ ^VHng now, 
do not spend a lot of money. There should be no additional 
cost I^think most school can tiike a k>ok at what they have and 
puU together sbmethihg that they^ could call a vocational 
assesstient without too much problem, until we get the 
gukiefihes out' 

We ate jiot talking, too much right now about the 
vocational editfoalloh assessment specialist that U identifled In 
the f^>fti^ei and Pw6sdur& Manoo/ — person who has 
both vcK^tibntJ educ^ti ed^^tion certification. J 

think, ( 1 j that you are not going to find very many vf ihose, and 
(2) |[^t i^n ^you dp, they ue hot necessarily qualified to do 
^ vocational assessment _ 

Aiidliiici^ So what do yK>u_th|hk is going to happen to the 
stetements about -dual certification? 

MiUnUlii: The two 
to help you be a vocation^ as^sment spedaltst there are 
several ^hcx3|s that are _ Ipbldng into wrltir^ a p^^am Jot 
vocational as^ment East Texas is talking about one br ihe 
Fi^i North Texa^ 

more or les for rehabifitaition people. But until further informa- 
tionj^ayailable you should hot.gb biit and tiry to stiut a training 

program. 

The jmjx>rteh thing^tp remcmfer Is |hat Jric ARp commiJ: 
tee shodd have vocational people represented when they are 
' ^linjng vcKsti^^^ 

th^ monitoring is finding that the majoril^ of schools do not 
y9<^^^^_P^9^^ ^^^^ cbmitiittees. This is in 

vk>lation of polkry; and certainly in violation of good plahnihg 
process^ 

Audience: B^g a teacher, we arc jfSart of both 

spedal. education and vocational education 2ind we are ot the 

' ARD^ Are (X)h^d(^ed this v^^ 

MUdUin: It is tfie_^^A>catiori^ person viho will be receiving 

^ the student that should Jie at the meeting. If you are gc4ng to put 
them in auto mechanics class,* the auto mechanics teener 
should be there R> help develop the lEP and also to jeain about 
the capabili^ of the stjident You also n^sd to have a dlrector or 
superintendent at the meeting: But in any case, the teacher that 
will r^::eive the ^dent sho^d be pr^ent, iustUke the VAC 
should be there if he or she wffl receive the. student _ 

tiiat handicapped students shcxdd be placed into vocational 
programs, and [ticked ail .prt^rams, in _ttic ^ feast j estifc tiy c 
environment therefore, handk:apped students should be 
^ced into^tlie r^u]arj>g:^&^ 

the studeilt benefitting even with support servk:es* From state 
statistics iMI^y^jA^ found that lexas wtis not doing very well 
when it came to putting handk:apped students irito vocational 
^iKatibn. We fbund that but of apprbxtirately 71,000 juu^> 
capped student in age 14-2U:(m^ about 26% of these 
students were in vocational education or VAC programs: 
FtftiMsn percent of the haridk:apped studimB age 14-2 
placed in vdoitiona] prog^uns or sldSs buildbig pro^si^ We 
a^ fburid that handicapped stu^ a^S^ pli^dlii 

tf)e l^tst r^trictive environment We found that oat of the 
71,(SP0 studente^ only abcKit t,7W_v^^ rnaini|(^^rned feite 
regular progFaiiis:M am antidpatiiig tnat the rriainstreamed 
^Ki^MilattorLhas ^n^jvn th^ J do not tiiink feat only 1,700 
mainstreamed kids could qeiuse as much complaining from 
^Mxationaljecchere as we^h^ this year! There is jiist no 

.way: So thoe win have to be 2in inarease in mainstaream 
stiidehts.^^^ 
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Also, out of tfiose 1,7j(X) maipstrearaed, over 700 oLthose 
were learning disabled (LDJ stiideiits, \A^fouhd abbuj 900 \n 
CVAE projpams and 4,700 in programs, 2,000 of which 
were LD students. The purpose of a 3?BH jsi^igytijs toJ)t^^ 
> a more restrictive environment for thiose handicapped students 
who cahnot^^^^^^ spedal as^^nce at any time Iti 

regular clasrooms: These VEH classes are self-contained.- 
segr^t^ classes and are the most restrictive envitt)nments on 
school campuses. We are slightly disturbed at finding that half of 
the ]X>pulatioji in VEH cla^ are LD students, SchooJ districts 
could be charged with discrimination for this kind of placement 
l^^y, ah LD student is going to i>e in a regular ^ts^oom ^ 
the majority of the day. If you have students iii a_ regular 
ctes^bbm half the day and then«put them in^ VEH^i^room ^ 
for tfie rest of the day that will be quesflpncd. Sp^uJ^ttcr lcK>k 
at the placement of handlca(^>ed studenjs irito regular pro- 
grarns. VEH programs are set up*fpr more mod<^^^ 
capped studen^^ I am not saying severely handicapped. I am 
talking Instead abK>ut thci^_ who have ppteiitijU U^^^ _^'1!D9i 
who cooid be teught a sidli and who could then be placed on a 

job a VAC. J _ 1 iL „ 

; Aodtracel May I ask a question that is back on assess- 
ifient? _ypu^ say hcr^ that w^ education 
students into vocational education you must have% vocational 

capped students since you do not also require the regular 
stiidaits to have a vcK^tiqnal amassment? , 

Mtkultii: You would ask that question, wouldn't you? I 
Mked that iiu^biv a ^tflc bit oyer a y«ar ago aiid^ g^^^ 
answer And when Biii Hailoran tom the Bureau of Education 
for^e Hahdfeapi^d'(BEH) was here dbirig a BEH r^ew of 
^^edal education about a month ago, he asked that question. 
As farli^ I know he got fib answer, so v^u will get no answer 
either! 1 ihink you can ansvsier your owri question^ however. It is 
a practice that should happen before placement into vooition^ 
education cla^^^ but It may have beeii mpre eadly accep^ble 
if we Had said that, in oon^deration of ptecement, a vocational 
ass4^rnent should, be done. A ycKratipr^d a^e^rnent wcKiUd 
ideal for disadvantaged students too: if we could set up a system 
of ai^e^iiig handicapp^ and regular stiideiits, 

if they so dstred, that would be better. 

i think that ail of you are goino to have tooiriake sure that 
a^ssment will Us^ to identti^^^ie best placement and the 
bc^ classification foi the hahdicapped studeni We keep 
refeitihg to P.L. 94-482; I db nbt beliefs anyone h^ men^ 
tioru^ ^e statement frbrn the Office of Educatibirsayiii^^t ail 
handicapped students sh^d receive ap^propttiite- vqcatiortal 
training. This Is in the l^eral RegistCT aisb. : So we ^ a^ 
riumdteted to provkle a vocational ^ntng for- every han^- 
cappi^ student that heeds, vbcatTonal ti'i^ have also 

b^ told ^t our definition of vocational training is tied to 
fi^ndir^ eateries and ^_t ^A^catipria] edu^^ for Handi- 
capped studente does not nec^sarily mean a vocational 
educatk>n da^p^ v^^j^^at^^ H^hdic^^PI^ 

student wtfl receh/e vocational training, po^b^ from special 
ediKatipn, to ^^ML^ead^. to cjite^^ 
shop: But we are iooking into providing vocational training for 
aU hamllcappe^ 

I have one other topfc that I / 
the VAC ti^ichers in ihe crbsvd. The tof^ Is tax-target c^c&t If 
you are unfemiliar with the VAC prpgram, you may not know 
about th e ttkx target job crecfi^ Vocatiorud pp^p prc^Briis are 
invcdv^ in l^dng <^-op student into io^ that^ 
empfoyer to receive tax aedit Questions ha\^ beeh^ for 
about a year or a little bit Jonger. The f^eral guidefin^ for 

fccky prbgrarhs say a c6k>p prograrn is alternative 
where dassroom instruction ahemates with job 
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training placement of the student The VAC faU-time student is t' 
as how hot eli^ble. 

There has been a problem with jgtting^ to 

lidlow the VAC program to be a cooperative school program. It 
ts at the dtscretidh of the Associate Cdmmissibher for Occupa- 
tional Educatidn and Technology in pur state tP define vyhat a 
cooperative program will be and therefore Mr. Caster and 
tPl^crsatthc A^n<5; have^t the requircmcnte^^ Eventually they 
wffl be part of the Vocc^onciEdaostiof) Gitideiines, but I will list 
tll'Bni now to §ive yo^ wUl have to take place in 

order to make a VAC student ebgSe for a co-op program, which 
will in tiirn make it possible tb provide ah employer with a tax 
credit f 

First, the ^tucknt must have a written cooperative tiraining^ 
plah. This wilJ«^^itUhih£ pla n that is comparable tq^any olhcr / 
plan that a co-op student receive. It is a written plan 
developed between the school and the cmplb^cr. The second 
requirement will be that the occupation in which the student is 
being trained is identified tLvith a 6-digit Office of Education 
code. This codfe jdehtiR'es all of the jobs and sub-parts of the 
jobs: The vocational People are identifying their jobs by code 
DMfD^r and. will be identifying the student placernent by code 
number. When the VAC works with school vocational people 
!^^|y wiU have jFio probLcm to idchtifj; the ipb code. A third 
requirement is that a student educational program must include 
2^ M'S^niatiq^ J^tw^cn school jhs^ction and hands^ Job 
training, planned so that school instruction and occupational 
cbnt^^^ the student's cducatiGh and 

employabillty. The vocational co-op program that is in practice 
at this time Tias one hbur bf schbbj ihstiiictioh and biic hour of 
on-the-job training. In the case of senior VAC students, the 
alternating instruction would be under the adrtiihistratibn bf the 
VAC or someone identified by the ARD committee. V 

Now we can go tcT questions. ^ 
_ ^y!iJi|nce: Would ypu explain to me exactly what you ^ 
mean by the statement that the VAC is to provide hands-on 
ihsthjctibh in a job situation? 

, Mlkullii: I did not say the VAC; [ said_ the in^hppl 

instruction. It may be true that in your school that will be the 

cmployabiiity skills — whatever is necessary to get the empfoya- 
blUty skills, not bn-thc-jbb skills. 

Audleiice: But that has already been dbhe vy^en the 
student goes tp work for eight hpui^a day. Are we to attempt to 
do th^tvohile the student woH^^^^ hours a week? 

Mtkidln: The ARD comnpee identifies the alternating 
classroom ah_d_i^^^ is when the dfecistSn is 
made as to whether the instruction ^es place durin^^e senior* 
year or during the junior year.- ^ 

Audience: i have been told that for this particular year we 
are supppsed to insfeijct^b employed students one 

hour a week. Can you tell me how-to do that when we have a 
wbrtdhg Jtudcnt w^^ leaves at 6:00 in the mbrrilng and comes 
home after dark, and who is often under pressure to work 
Saturday and Sunday as well? 

Mikulln: A handicapi>ed student in a^AG prp^m 
working ftiil-time should receive training or contact one hour a 
week. This can be cbntact on the job, in the school, after sch(X)l, 
by telephone, or at home. That ^ves you some option to work 
it out 

Audience: jbn this target tax job credit,^ you saying 
that injthc future, VAC's should be certified? 
_ MU^ln: No^ I am saying that the VAG will be able to put 
studerits on a job and do the three thin^ that we mentidniad to 
make them part of a cchc|> si^hool program. That has nothiiS to 
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do with them being certified; 

Aadlencc: You mentioned that VEH programs are for 
^ose who arc more severed handicapped,^ rather _thaifi for 
those who can succeed with modifications in the regular 
criy^rpnmcnt With the increased emphasis comlhjL. Spm 
Washington, will we be looldng in Texas 2it some modifications 
bf VEH prbgrams tb seive the vocational specific needs of the 
severely handicapped students? This might be student employ- 
ment within the community rather than sheltered workshops, 
for example. 

Nikuiln: Please understand me. j am saying that LD 
student sh^ould probably not be in the VEH ptogram since the 
ARD might be dlsoiiminating by putting them in a s€lf<pntalned 
situation: Likewise, i would ^y that- severely handicapped 
students should not be in a VEH unit Perhaps they cannot be ' 
trained specifically to do a job in the community: But within a 
§!yL^!l lan^ of jBandii^pp«_d_-^tudc high level should 

either be strtetiy mainstreanWd or mainstreamed with additional 
r^^rces/Thc rnid^roupbejongs in a 

The low group will typically receive vocational instruction firom 
special educatibn rather than vbcatibhal educatibh teachers. 

Aiidleiice: When the vbcationj^ ti^ihing |s cbmpleted 
then we have placement Our vocational adjustment coor- 
olhatbrs may have trouble because itibst bf their experience is 
In placing th ose studente who are mildiy handicapped, generally 
50, 55-IQ and above. Are we lodking/for those who are below 
50 or 55 IQ, who are mpre severely handicapped? 
I Mkuliln- VAC's will need to cbn^der the fact that th<^ are 
going to serv^ more severely handicapped student So this 
wQULci_prphaJ^^ sorncthih^\^t _ w^ be Icxjklhg ' 

forvt^ard tp, and there will be a nieea for additional training: 

We talked a little bit about mainstireaming into regular 
PrPS^'!ns_^ while ago. I did not gct<lbum to where the sfadc^ 
are placed, in relation to the VAC's classes. We know that last 
year we had over 10,000 students in VAC prcgrams. Of thb^, 
bvM3r7,000 were LI) students. Again, you get to the point where 
you ask, "Is it discriminatory to place LD students in . a itibre 
restrictive environment?" The VAC classrborri U self-^bntairied, 
and therefore not nece^rily a least restrictive alternative. 
Furthcrmprc, out of the 71,(fcO students that need training, 
only^ 15,000 or 16,000 are In either vocational education or 
VAC elates. Vy hat is happcnin to the rest bf the students? 
There ariB some 50,000 for whom no training is provided: We 
kn^w that some of^yicm Icycl students and cannot use 

ser<4ces or vocational training. We know that another groupie 
Ah^_ "^^y _ hf!^ ^acatibnal fr^inlng. _Thc^ _arc niain- 
streamed LD or physjeally handicapped students and they may 
l^ubeationd"^ bccauj^ they have chc^h coUege 
preparatory courses. But we know that there will be some of the 
50,000 students that still need vbcatibnal tiairiirig at sbmc time 
to allow them to move up. Spmeone will Kj^ve to pick up these 
loose ends and provide trainingjdr the^ s|jddente. In the future, 
lots of planning, ipts pf putting together of funding, from special 
educz^on, rehabilitation, and whatever other saurces can be 
found, neecls tp take place. I think we are looking at the end of 
the stiiciy VEH unit or CVAExinit because there will not be that 
much^dcrhahd for these programs with the pressure to mairi-, 
stream. 

Audience: Are there new funding opportunities for smaS 
districts so that we can insert students into regular programs 
rathei^than' build new VEH programs? 

'Mikulin: The federai funding formula that schools have 
just received allows excess cbsts tb be Used. 

If there are no more questions, thank you for coming. 
Have a good day! 
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In tf^ seK^ I uwit to taik\toK a reseaicK prefect wltti 
which t am omanily en^^^ Jh^^a'tiljBdk_^U^ some of th^ 
questtoris that have a>meup » a part of tfJs proJ«;t, ind d^e 
some of the we»^yiatlndfcaj^ ftJ^er re^uch may be needed. 
What I cbtrtbated to yoQ Is^an abstract of ttie prp)ed on 
u^ijk;h we are ourmi^rwc^:^^ The bask: t&&ot\pt ttie.prp)ect 
b to iBasas^ the ctment status of Vbcationa] 
jamming- JimcficajS^ «^ to . Texas. >tlito Is Ae 
second project that we-have done.: We comj^i^ P mi^J^ 
' this f^ j^ars ago io this is raaDy tfie us. 
^ W^ dc^thls ptctect a iltde bit ^erently thai\ did 
thfe last on^ With the on<^ U« worfewL iwi^^ 
^u^ticmr^be in school d&^rk:ts jifl o\m the state. \Mth this 
present project we are ^Hsiting^ school ds^^ 
wivfce center n^iont for one or two days. We talk to the key 
pmonhel to each of Jfe<»B_scli^ 
vdoittDnai eduKtlon director, the sp^ial education director, a 
seoohdaiy admtoitator^ a^^^ !^ oooiu^kn; ^)ed^ 

eduction teadiers and vocational education teachers, aparent 
a hu)di»p|^clti^ and a handicap^ ^dent We ore 
^ytog to find oat the ^tos of vbcatftohal edtK^itjbh it relates 
to ^^iffj^^^tloi^ to CVAE, and to 

programs. _ 
Thw five b^ecSv^ 
cttedivc has to do witfi the i^^ment or ctin^dstic proce- 
dures that are being conducted to school (flstrids finjuiricb- 
ca pped aiidentei. We a^ trying 4o iscerteto if \/ocatibnal 
asaessn^iis tfKi eviction jsrocedym w^bdt^ used by 
sdidd ^tetrt^ are firid^ ootthatto mds^ 
re^ vearji fi»v asg^mcnts <y evaluattcm pro^^ tfatt ate 
b^i» As you Jaiow,ja^ student that is bdng axuddored 
for wcatlohal piaixment shcadd have a vbaifloiial aggwncnt 
At thb potot tt b not wefl defii^ as to what that & 
be taed^ W^jare fli^^ kthcxst d^Azi^ do not love 

systematic procedures or ^valuation procedures forjstudc^ts 
befoie_tfv^_^_&lto a |xci|pwn. In loost aa» It bxlonebyJhQ 
vocationai teachcar who sa^ *1 think that student can sik:- 



^^_^^_^^|b gwunr ptpfect trying to estafa^ guidelines or 

a poky for assessment? 

_ FS: At the pnaent t&M we are mt tiy&]$ to make any 
j^k^f,We & iast trytog to find out what Is going on. Thm to a 
task force that Is wo^di^ on this. We are trytog to see what is 
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happening to the field and are finding that nothtog much is 
happening. 

Attdimta: Ho^A/ are ypu defining "fiaridicapped stu- 
dents'? _ : 

Fain We are dSlnlf^ hahdfcajg^^^ 
^d^ts reodving s|^^ education services by the regulations 
pubBshedl by the Tocas Eduction ^^cy^T^ 
harkttaii^>ing condition; tnenfi retardatton, jphysicaLhandicap, 

or rn^tal dteblli^. ' : ► ; _ : 

_^zSb of our objective Is to Jnd out' the status of^L;ocai- x 
tkonai assessment A second bl4acttw_Js to 
inv^vement pf vdcatioiud ^cation personnel to the develop- 
ment and imi^eme^ ^ ' 
pn^gftma (IS^j, Are ^^DdittonaLpersonnet being involved in 
thdr de^j^yfmmi arvd u^^ti<Hi? 

shous m that diey are betng invoh^ in ttie de^ilopnnent ip tt\e 
Anient tiiat a vbcattohal bersbri attetlds the A^ meeting. Tln^ 
to picbal^ the one most conanete thing thaHve have found. 
The actotd^rkxint of inwK^eht vaH<e^ In nK»t cases, it is 
vwy littte other than saylf^ ''Yes, vve thtok that •Wmny^J^ 
Into d^jMchai^.'* At tluit point tfie g^ for the meeting is 
just placement They jden%-the partfeMprbSam 
thesti^mls wiU enter and tiiat to the ^ctent of it i wondin* if that 
tospedfic enough? Is it detailed ehwsh?_bjhat uHfia 
^ hayif^mi o|^ticmal lEP? We are atoalnding that 9ie IEP» 
have been filed away and they statin til^ 
sbme^^ says we n^ to look at them, that ob^^usly raises 
a question: b ttiat what we incm 
document on f& that keeps us dean as ferj» tile reguiat^^ 
c^[)oem^ but to not c^)erati6nal? That is w)iat we ai^ findtog to 
most^^ 1 J _____ 

A third objective relates to the numb^f ^ed^ edu<2|ttoh 
^studcSte sep^ Ift a teguter, OME, ffl^dW^ program. We are 
corapartog this with the data that^ irecelv^l^ 
and tfi^ to ho qaestion &bQ^|t^)i^i1&vc are finding. There are a 
lot more haridicai;^ stu|^^^ In r^yfc, W^^l^^ 
progirams now than Aere Were four years ago. Progress has 
been rriade frbmihe stahdjx^it of numbers. . _ _ 

AndiinM: Cfol ypu^jl tlu^rnost^^ 1^ student 
are stiii b^ng plac^ tn $pedd^^ 

Fate we are findtog thatpretty rnuch across j^^^ 
In rnc^t schbddtotrlcto we are findttr^ that there are one or two 
M<ihmts that rrti^ be in a regular imgram, dfeperufing on the 
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size of the achoNdl. But there really is some pr^^ that has 
been made wheflLwe look at it In term$ oif foar years ago. That is 
a p(^tlve point But when you look at It In terrhs of percentages 
pf.handieapped students that arc served, It Is not how we really' 
want it to be: 

Audience: Do you think that you are not coming up with 
yy^ numt^rs possibly because the student is not identified as 
handicapped? 

. Fain^VesL, thatcocdd be part of It The whole question of 
tfli i^'^ntification o^^^ vcKrational prb- 

. grams^ls one that we arc^goirig to get to: We are finding school 
district In which there are jhandicap|>2d sKidcnte ^ j , the 
vocatiorial education program and the teacher or instroctor-has 
riot becri IrifbtTncd that these studcnte arc handicapped, fhi^ 
has been done in two ways. It has been done in certain 
situations where there is a commUhlcatioh^^ whcre for 

some reason the infomrjation has never gotten down to the' 
instructor. In other school districts Jhc vocational education and 
special education directors are pitoud of the fact that they have 
placed a student in a class and have failed to tell the Instructor 
and they say, **Thht Is the way we play." 

: That raises some vciy interesting (Questions. If this student 
has certaia kinds of weaknesses in which he needs to Improve, 
Hl^ should be cpnycye^^ But a numb^ of 

vocational people have said that if we tell the instructor that this 
Is I" /act a hanjllcap^^^ then the dynamics change: 

Somehow the instructor changes' the way he approaches the 
individual arid the ihstructiori is changed/ * 

Anothcf objective relate process. We 

find some places where there are handicapped student In^ 
^^j^^^ ^'L^^ ^nstirucjibri£d p CV/AE 
classes. How does thg^nstructlonal process change if jt actually 
does change? What llibdificatibris arc being made? As you 
delve into the federal legislation it says that in the inclusion of^ 
handicapped person you should make m<xlificatibris and 
adaptations to th<? pro^m. The one hic?dification we are 
finding that is happening In the schools Is that sbnle pebple say, 
i*Wcllj^ wcjtcst them orally rather than with a wTittcn test" We 
have had people who say, "We modify our grading arid grade 
mote oh attitude and attendance than we do on objective task 
perfomnance." 

Lastly, we want to know what changes, what services, and 
what programs one will need to increase the particlpatibri bf 
handicapped students in the prog^^ — 

We hope this research that ^ arc cbridiK^ng^ be 
helpful to the Texas Education. Adency in helping define 
regulations and procedures for sclapol districts, that It^will 
hclpftil to school districts to know what other school districts arie 
doing and how they might modi^ what they iarc dbirig. Thjs will 
fiJspjB? to institutions of higher education that train vocational 
teachers;* train special education teachers, trairi educatbrs In 
9f 0^ral in terms of looking and recbgnizihg what the needs and 
priorities are. ' 

We will publish a report that wlS be sent to the Texas 
Mucajibri Agc^ arid to all the sch<x>l cM^cts that arc 
cooperating with us. We will have a number of copi« that will 
be a^iilablc simply on request' We hav^^^ some inquiries 
already from people who serve on legislative committee^ who 
arc Uyirig tb prepaie reports for thc^ricxt le^slativc session in 
January < which, by the way, will probably bring with it some 
chan^j: 

What ! wodd like to do ^or the remainder of the time that 
:!s tate three arcai and discuss them with you,^ get 
some of your opinions and also ^pmulate your thought. 1 do 
riot have the anwers but I think that one of the functions of 
research is to raise questions: that is one of the thin^ that is 



baj^pehihg as we do this. Other questions arc being raised, 
more detailed questions, and i think that the only way that wie 
can .^^sJri to look at those questions is through further 
Investigation and through discussions with people like ybur< 
»Blyes who arc invplycd ih some of these pipccsscs arid want to 
lend some directfbato them; 1 think one pf the ways of trying to 
Arid solutions Is to first firid but yvhat happeris, what goes pri. 

The three objectives that 1^ 
more extensively are the ones related to vocational assessment, 

^^'^]pPrf^^P^* ^ arid l^isriTicjionail ^ barriers, For_yocatipnal 
assessment, some of the'questions that we have already ^sked 
are: . Who should c^^^ as&essriicrit? Wha^^^^ the 

components of an assessmf nt? What arc the goals of an 
asse^ment? How wijl thc rfesulte be used? When shbuld ari 
aSsessment be cori'dttctcd? For lEP development, some of the 
aime questions ^rc: What is the level bf vbcatibrially briciTtcd 
gpals in the 1EP? Is just deciding placement enough? Are goals 
aU we need to have a functional lEF? How should the lEP be 
used by the vocational teacher? What Is the appropriate use of 
-^Ps? 

Y Audience: How specific should the goals be in the lEP? 
\ Fain the lEP should be something the teacher can look at 
^P^^^ a tuw-morith period and s^, * *Ycs, we have accomplished 
goal number one; Now we will move on to goal number two;" i 
. want tb know if yoii can write thern that way. 

Audtciicc: Should the special education teacher see tb it 
that the lEP is working? 

Fain 1 do not think the special education teacher has the 

arid the special .education teacher have an equal responsibility. 

Now we arc going to move on to the instructional process. 
One of th^ qu^tipris tliat wc talk about is iricludirig haridi- ' 
<^Pped stujderits in the regular vocational education programs, 
When we say that, the ^amption is automatically made that 
^niehcw by the rnCTC fact of the Iricli^^^ of a handjcapiDed 
student in class, the clei^ is going to change. The cla^ is going 
^ Ji^irdcr to teach, or bccprne rnbrc difficult for the non- 
handicapped students and that you should not have too many 
haridicapped studcrits in tficr^ because if you have too many 
then it .win ndt be safe. Does the inclusion of a handicapped 
student really change the jristrUctibn? Ycs^ l anij^^nriing to 
notice that the mere inclusion of a handicalpped person 
somehow changes the dyriarilics bf the iristructibrial process. 

: _ Qri^ of^^ that is important in this proc^Ms is the 

attitude of the teacher: What ways could we identify that the 
iristetictibri rnay affected? What 1 hear people say so many 
' tinsies Is that we have^-one handicapped student In auto 
^ mcchariics arid brie haridicapi3ed st^^^^ agriculture arid oric 
in homemaking and so on but we do not dare put more than 
one in each class because if we do somehow that makes the 
instructional process change. 

^ - What arc the dynamics of the change? How is instaction 
changed? What does attitude really rricari? Does it trican that 
the teacher expects less of the hartdicapped students? Does the 
teacher exjsect the handicapped student tb perforrri iri a 
c|lf^r«rit way and therefore present the instruction diHerently? 
Whatiare some of these Implications? 

Some teachers want to instruct in a group or small grbup 
Pr<^*6ss ai}d tfe fe^^^ handicapped students will 

chan^ihat kind of instructional motive: 

^Audience: Is the Send now to individualize instruction? 
Fair: Now we have all had the handicapped student who is 
in diesel mcchariics but Is also still^tatdrig^sbrnc speeia^^ 
courses. How do wc coordinate special education and vocation- 
al education? Some people say, "Well, special education 
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teachers shbu id tell the yixation 

studcrit.'*.i gucjs i am qacstfofnlng^ whether the special jedij<^- 
tibn teacher has anythinj['ifo ' tell the vocatioriolj^^^^ 
teacher: Can the special education teacher comrhunlcate well 
enough to the vocational educatibh teacher in a way that is 
fneantngfol or is there some other model of comrnuhlcatibri that 
can be useful? . - j 

We thlrik, lii a situation where we have a special education 
student in diesel mechanics class, that the special educatibri 
teacher should visit the diesel mechanics cla$s once a month for 



one period a da^. That is what 1 mean by a mbyel. At Jcast the 
teachers should visit brie aridther rather than just talking in the 
iEP meeting, becai4se in the lEP rneetihi eveiybRxiy ^^^^^ 
there with 75% of their program together and there is not much 
left to do, not much dialogue. There has to be sorne procedure 
in which special education teachers and vocational educatibn 
teachere can really interact vvith one another. 

We are trying to raise questipris. Think about these 
questidris and pcrhaps this kind of thought process will assist us 
in rrieeting the needs of the children with whom vy<^ aire working; 
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Too often educaton md advocates seem to be at cross purposes. Advocates of 
the handicapped may claim needed services are not forthcoming from education, 
while educators ^ bound by regulattons and limitations _—^ iina^^ 
advocates demahd too much. Alf the while both want the best that Is possible for 
studl^ts. in this panel* ediicators and advocates meet face to face aiid briiig some 
of their cbhcerhs out In the open. ^ 

Pr. _PMfl«h !• coordinator of the Vocational Special Needs Prograin at Texas 
A&M University. 



Parrish: We are privileged to have four very distinguished 
people to entertain questions concerning vpcatlpnal education 
for spcdal needs students. We tried to pot together a varied 
panel so teat their issues and concerm would fev^^ to 
evctyorie. Rrst, we have Mr: Dori Partridge. He Js EMrector of 
Spcdai Education at Texas Education Agency. JDri thiB v 
tiorial side, we have dor new Associate Commissioner of 
dccopatiorial Education and Tech nolbgy,^^^^^^ Ro^*2rt Caster; 
Parri Wctzcls is a parent of iwo handicapped students in the 
Austin Independent School Disteict; orie in junior high school 
and one in high schpol^l thought It would inter^ting to have 
the parentis perspcdlv^. We al«> have Dayle Bebee, who Is the 
head of a group in Austin called Advocacy, Inc. She te a lawyer 

, there and has worked with rnahy people in the schools who 
have been stii^ng to g^t participation for handicapped stu- 
dents^ So witfi that illustribUs panel, we will getjsterted. 

Dayle: I am the director bf statewide advocacy system 
for handicapped irfdivlduals. We are interested m edUcatibri, 
peu iicu^ with P.L. 94^142 and Section 5e4<>rthe Rehabilita- 
tion Act We have been in existence about twwD ana alid^^^ 

, he5^5 parents understand more about the education of their 
handicapped children. Also, we have wo^ qyi^e a 

^ inservice training with school districts, 
adrninlstrators, principalSj^ and directors of si>ecial eduoiitioti; we 
are very plea^ teat. they have found pur materials to be 
helpful. ^ 



For example, we . have a 1 16 j:»ge parent manual with 
sarriplcs of letters, and explanations of how to request an 
evaluation, how to get into tee referral process, and how to pur 
together an individual sJucation plan checklist when you arc 
ready to go to the ARp corririiittee to witite the individual 
education pl^n (lEPj. it is a manual teat is chock full of helpful 
information to Par^i^^^ and afe for «:hool teachers. ^ ^^^tek it is 
really important to build communication between school bffi- 
dais andparents. It is al^ irhp^rtant for parents to get notices of 
teeir responsibilities and their rights and to know what the 
schcK)] district intends to db at the point in time when their child 
is Identified as possibly needing special education. We have a 
complete listing bf all the rights derived from 94-l42 and TEA 
Policy and Procedures Manual so parents can be irifbrrned 
about these. We also have a checklist that- can be used by- 
parents to be sure th^y have the infqrrnatiori te^V "^^^ J^"''^ 
^hbbl districts to be sure they have informed parents about this 
and given them all the infonnation they need. We have worked 
with about 256e^familics in the state and a large number of 
schop] districts in solving prbblerns lh s;«dal^ducatiort. o 

Paitlsh: Mr: Caster, would yon like to make a statement 
on the commitrrieht to special educatibn within vocational 
education? - 

Casten I am tee new man on the block at TEA. Smce 
. January, we have been pretty actively involved in what we must 
do and what we should do to meet the needs of handicapped.^ 
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stadenb in vocattonal and technical education. We put together 

/'spedaL 0dt]catk>n.sttjdent9'ente^ W<3 
•m^ii^hg Jie m^jUrces available bri asiei»ltieht^^^I^^ 1^ 
$iverai ^^wais; the /^ncy^^ftas funded several • a^asment 
g^Kts jhrtHigh jhc These pts>- 

, jed^' have done, a c0pi$ideTablc amount of_ r^carch, ft lot, of 

' fMioi^ have knowlelipe about asi^sment^l^ bor teak force Is 
MSng to pull together all the resources _av^ 
Wtth Uiiits ta^t we ail are thtngi to be^done in phdlng 
handicapped 'stu vcxratipnal educadon.^The {subUcatfon 

« Uilll be out tfits fall We have seveial group tf^ will be making 
presentattpns, will see some commonalities 

jevoh/e In terms of hahiWafc. 

' V We are ccKnrnihiKj in : the of Pccupational 

Education zind Technology to prpviding ser\Hces to ali ^tesfenis: 
It is our desire U> see that all sMden^; have the opportunity to 
gain an education or to meanjngfaUy empioyed: Under the 

' new funding p^crn^ 1 P^'Ki#^l HKney hasjo^ ^«^Jde for 
occupational education 3f handicapped students. So there is 
rndncy available^ We hayc^ tlie cprnmitmcni U is bur respon^- 
bliity tD,w0rk- Wlth school districts and uith post-secondary 
Insi^tuticms to help them come up with viable options to provide 
these services: ^ 
P«^h: Pam? 

Pain: I am Pam Wetzeis and I am a ;pafent of two 
hahdicapjp«d childreh.^y daughter is in high school and is 
doing quite well academically. My son is finishing eighth grade 
and has some learning problems. These are going to be 
recognized as learning disabilities which will be a factor in 
vocational assessment and in the work* that Ihe school is going 
to do with him. 

So I have been personally interested in this!, [.d^^ come 
as an expert; i have a lot of questions. I am also associated with 
MIGHT, which is a cphsumcr group of h^ht^ P^^ple and 

otiier interested people: I see things irom the other end when I 
sec handicapped adults and do ^nd how t^ 

manage: Jhen I see what goes on in the school and some of the 
problems there. School prograrns a^^^ 

they have always been, which is not always from the point of 
view of what/hakes a handicapped individual operate success- 
fully as an adult in the real world. That particular issue piques 
. my interest^ _ _ _ _ 

I am also serving on the board of ARGIL, a MliSHT project, 
deyeloprihg a re^urce center for indej^sndent living. This is our 
first year, so we have a planning^nt and we hope to get some 
•poQ^ tor jiirect services hcjct year. I have a good many 
questions on vocational education as it is and as we all hope it 
might^be developed through the new Associate Commii&sidner. 

Parriih: We will let you ask those, qu^tions in just a 
minute, but first let u^ let Don Partridge ^e us greeting from 
special education. 

PsrMilgc: First, I would like to s^y on the part of Pam 
repn^nting the pare hi,^ at Spedal Education we are ^d to 
have **the otfier two kids on the block with us:" in trying to put 
thif^ [n pcspectivc for t<>ia^ the 
teen-aiger who is handicapped, we must remember that we 
cannot caie^rize^bec^^ child who 

has a speech handicap on one hand aO the way to the most 
severely and pipfpuncU^ handicapped on the other. Vcxatibnal 
education for the handicapped includes the whole array of 
services that we have, plus those we have hot yet develoj>ed. > 
• As as the sp&d^ education denuind goes, this year we 
: are serving about 335,000 handicapped students aged 3 
through 21 in the public schoc) structure. We have about 
22,000 personnel in the pubUc schools working with these 
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studenb. When we^obk at dlmehsibhs of this size, which are a 
thousand school district, not only are we looking at Implemen- 
tatibn of a statewide plan,^ we are also looking, at a jiuman 
element of increased Int^cflon and diminished attitudinal 
barriers among the factions involved. 

Pirrlih: When ypcatibha| teachers accept a Handicapped 
student into their dassroom, what special services are a\failabie 
to help adapt that program for that handicapped student? 

PirtHdiie; Let me talk on a theoretical bas[s tHBcaUsej^u^ 

11 00 school districts, things will vary from place to place. U) 
Xb*^ Jcaclier would liayc an lEP which should show Itic 
learning styles, the learning needs,^ and the exeoipiary program 
for the youngster fbr the year. (2) There should be a support : 
staff a\^ilable; especially a supervisor and an educational 
diagnostician. (3) th^re would be spedal education teachers, 
ostensibly on that campus, for teacher-tO'teacher discussion. (4) 
There may or may not be an aide ilt the ctassrbom to work 
individually with the teacher or the student, (5) Then, as a 
backup svnsterti, there is the an^ay of materials that the school 
district might have available or even can draw oh from the 
Education Service Center: 

^CiitiK Mayil s^eakjo that? I think in prol^diri^ a 
for a handicapped student, we are going to have to jog our 
ySiprLpr perhape chjMT^_som^^ comfortable 
blinking, the funding pattern we are working with right now is 
veiy difercnt from an^yigsjA/c have fever worked with before. 
The thrust of this law, and the pattern by which we prepare our . 
application, isjhat we do pdt^thihk about programs we think 
about students and student needs. In preparing your budget 
and developing your prdgitims, stay within that application. I 
think .it is very appropriate that we note this departure from 
what we have done in the past. In searching for a model to 
follow in placing handicapj^ed students In vocational pr^^ 
when we develop an lEP for the student we mpy find sonie 
thih^ dealing with vpcatibnal education are notjippn^^ 
^e student Then we will have to develop sonfieiiing else. This 
is the Idnd of thing that jias started exe^ Piodninis sucKas 
computer programming for visually hanjdicapped students. We 
shptyd dctehTiihc what J^rcgratns _ arc appro^ and what- 
students can or cannot handle rather than saying, /'Here is a 
stu dent Lct'5 put him or her in a pft^raim.^* Instead Jtey td. 
determine what is appropriate for sfudenS and then train the 
stiiden^ J^!^^^ '^^^ cabbie of handling sd they can b^, 
productive citizens. We not be wasting our money and time; ' 
and we cer^hly will not be v^asting the time of the' student 

1 think that 'the vocational teacher is going to have to be 
actively involved in the placement of stiiden^ [n vocational 
programs and be quite open by saying, **f know the limitations 
of my program. I understand the limitotipns of the student. Now 
let's try to find some common ground so that we can, within the 
framevA^rk given, provide a jxpgram that is appropriate for_thc 
student" This model is very appropriate for preparing students^ 
for \^cati6nal'lducatiorL ^ 
PirHih: Thank you. 

Audimce: 1 know that vocational education is making a 
move at this time to work with special education; that the 
fn^^'^S^Jij^^^S' I think one of the best things that could 
have happened : is happening through Consultant Eleanor 
. Mikulin because she really unders^nidb both sides. But 1 am 
wondering when the information such as you are talldng about 
, is reaDy going to get to the ; schools. The vocational teachers 
need .inseryice desperately, they need directives. Directi^ will 
have to come tjefor^ ttie insetvice is going to sink in simply 
because they have their mind set on what • their ypcation^l ^ 
programs are and what they are for. We a^e lucky to have a * 
progiarh from the Bureau of Education. for the Handicapped, 

' ' : - 
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but many khodli cfc) npi ha\^_anj^^ l^e thaf arid it is going 
to be ««fy difftcoh to make the cha^ 

CiBtet tet^me r^ond to that ln_thls way. It wbiild be 
very nice to sit <fcwn and w^te_<town tfS^ctiyes. However, at 
^ P^^^ do^not icnow what those directives would be. j d6 
not think Bon Partridge tac^ be. I 

do not think any of us know. I was In one of five pltot schools in 
San itetoriio Iri 1969 for the Plan A Prograrh, and at that time 
we dkl not know what Plan A was going to be like. 4 still 
Mffnetim^ wmjdal ^ before %»b Caster Jdgns off on some 
giddefines, L want to be iure that people In the field, pwtieulariy 
^ ]^^1«_L*!? ^^oscst to -r. vocational eduaitors, prindp^, 
superintendents,^ counselor, diagnostidaris, pareiits — - uridcr- 
stahd and say, **We can live with this: ^ We have tried this, and 
this is what we m 6^hg to clo in our exemplary programs/- 

I _ ^ are faying some things to find but if th^ work or do not ; 
work in a controlled Stuation. We are quite Intcrc^cd in what 
V^y^ll^^ ^ ^yj li^J^^^t we arc quite irftcrKtcd in what 
everyone has to say; From this, we will dft out the things we 
think fit arid then we can make new coqree dir«:tions. 
-■ Aodlmce: Perha^ a good starting point for sorne of the 
^ dJd-tfrhcre that have been in vocational ^ucation for some time 
- ts ta tiy to reconcile P.L. 94-482 with P.L, 94-142.. We hayc 
conflicting jdirection^^ Into tiic schoob. 1 am not worried 

too much about mainstreaming when the teachers^pmc In 
an education' dcj^. The thing that- is scaring tiic living 
daylights otit of me te^my Ihstrudors: a case In pqiri^ 
automobile mechanics. Auto rtt^ariig ts very po^jlar with 
handicapped students and the cMnu^ arc 90_ to brie that tfic 
Iridlyiduat InstitiCting that class fclfHt school graduate wiffi 
probably 20 years" In the automotive Icld. Jt scarcs them very 
much when you say, "This yoc^ 

send those instructore to theiARD^let tfierii sit In b^ It. arid they 
conic oirt with ey^ as big as buttons saying^ "I have got; 
sbmethi^^o hot have ariy backgiburid In." It scares them, 
and they a^ hard to findr I do not like to see them scared 
because heed ^ ; 

Fttwdgc: The Jast instruction that Lhad on the conflict 
bctwcen^M82_and W^l_42jv^ ideational ^ 

standpoint, the Affe would Include a principal, a vocational 
administrator^ a vbcatibrial cburiselbr, a dfegricwttcian, zind a 
member from special education. This applied after the student 
had ex^CTfenced^a Smite ARD witii si«dal education where 
they had recommend^uKational education. It ^vas a t\vo-siep 
prbccduif . That is in 1^ 

Audience: Along ^e same lln^, I had sbrne concerns 
with our instni^ors who haw no training at afl In special 
education as opposed to sp^ial education teachers who ha\^ 
had interim telnyig this area and are experts: Most of our 
industrial Instmctors come directly put of Wgh school 
' ttcnLout of 15 or 20 years in indiKtry, but a lot of ttiem have no 
experience whatsoever in teaching. They^hayc a riud hard time 
' until about the third year when they get around to really dc^hg a 
good job. Then, it scan^ them to dca|h^whcri^rcHi «imc lri there 
arid Mg, "Okay, now we are /bringing ajome handicapped 
studenlrth. Vou arc gbirigto have tb^lyc^ sfxs^al attcntidn 
and w« med an indh/idual education plan on them.** They do 
not ev«v?iribw w^ that Is. We really fl^vc them a hard time 
soniettmes. i- would ^suggest, maybe even in bur summer 
wbrkihoM, sbrific intense Inservice training for vocationjd 
Indiat^lpe^le, more so than even the cb-bp people, because 

AiMllence: 1 am one of those high Khod gradua^^ 
px or seven years In Industry, going into teaching with no 
teaching expedencc, and ttic t<Mcliing of tfiibw students Is the 
least of my prpbiems. The problem Is the logistics of working in 
an institution the political flQhtirig, the lack of backing from 




our superiors, sometimes the absence of the TEA, or 
giildarice fern tfic «:hbbl districts — all kinds of these logistical 
problems are simple pettiffess, 1 do not think that _the^pK>l)lem 
for th^ irpructors is .tcactiing. That is the easy part the 
"higher ups* * are where problems cbitic from. The s&ff 
dircctbrs, thc ISD, th^Begidn, all these thin^ are mV problems. 

Psftrid^e: I v^ould Bke to hear Pam,. as the parent 
representative, respbnd to' this. ; 

Wctacli: 1 have coriccrris bri the trairiirig end of it People 
have asked us In MIGHT to do workshops, working with 
crhplc^re, fojr.cxar^ ^^^ ^^^^^^ ' 
in such and such an agency or such and such a company to 
employ the handlGappcd, arid they are flat out scared, just like 
tbe people you are tolklng about The hardest people to tip ttite 
withi oJ cbyrse, ace mentally retarded people: You can take a 
blind person, or a person with cercl^ral pal^, arid db a 
wbrkshbp). _i_ _ 

My feeling as a parent, when I have seen things work, is to 
get the people together^ Jt sburids simple, but it often is not 
^pie to manage to do it You need to get your spcdaj 
educatibri teachers, witfi their cxperti^ togethet^^with the 
vocational people. The spcdal education people know nothing 
^bout wcatibnal educatibri. 1 know there must be some 
orceptions In this room, but many special cducatibrijeachcts ' 
haw €X)me straight but of the university, or some college, <«nd 
gone into teaching. Maybe they have taught In three different 
Khobk, but what do they know about ^e kinds of jobs that 
most oL their students arc.gplrig tb^ have to take? RcaUy, ri^^^ 
riiuch. And you canridt blame them. That is natural that they 
would not : : _i . v ,, i_ _\ 

They do know a lot about what -kinds of techniques are 
going to help these studente uwlc Wna^^ How 
cap ybu help him leam? ^^be he cannot read, but maybe he 
cairt Icarh by IbbkiriJ^ arid maji^ he cari Icarri by UisSng his left 
fool and nothing else: Maybe h^f can leam by using a tape 
r^rdcr. ] db riot Jmbw what btiicr tools. .You need^to get 
people together: I think for overcoming the jnitfal barrier, ypu 
needjb j^t the sfc with the Instructdrs. 1 have felt for a 
long time that the best education you can giyc tcachcis jstb Just 
git them jn tiic dassrobm^th lots and lots of spedd education 
students of all varieties. Have ttiem at least work iM 
thcri they will sec how this student j?anp, what he needs, how 
he Is succe^fui. After a few wccks^ the sti^crit Just bccbrilcs 
Jbhririy, rather than the cerebral pafeled^kld or the low-level kid. 
That is Mary, that is Johnny, that is Jbe^arid that is the whole 
name of the game. You wttl do a lot better than with all those 
6ricy devices in the ampurit of tirii^ 
vocational Instructors together with handicapped students and 
your vbcatibna! tcachi^rs arid Iristructbrs together with spedal 
education teachers. 

So often when pebpic talk abbut vbcatibrial education^ 
tiicy arc talking about a student who is 16. When you have a 
student whpi'at J6j dc^s riot to^^ OJckcI from a quarter, b 
^that student reaBy to go Into these courses that you arc tafklng 
about? What afeut a student who "o^^now how to get 
around town, who does not know how to write ihlrigsUlowri 
wi|h^a j:«ncll, br wltii^a writing device, qr with a tope recorder,^ or 
a typewriter? My son Is going into the ninth grade, aridjhe first 
time he saw a typewriter Iri «:hool was bet year A tope recorder 
has been a yearly battle. He cannot write jnbrct^^ 
Iri half ari hour Why has the school district been wasting this 
boy*s time all these years wHth only a ha^ndwrltirig text? 1 am not 
saying that he do& not need It for occasional punx)ses, but 
much earlier he should have bccri worklrig a toj^^ 
daughter should have leamed how to use a tape recprdcr In 
schobL Shc needs to Icarri now how to use two tape recorders. 
She Is going to go to college. How Is she going to write papers? 
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Sfe te^ob^ to have to do tliit^ tel>e. Tb«^J^ Jto^ 
she has needed aU along. From the very beginning, schools" 
need to reaDvL begin k^^k^ siuctent but no^^ 

what he or she is goirS't& be able to do because with some 
^^^I'ltSiV^ ^emrtot^ they arc 

9e>ing to need and not what every student will do with their Iffe. 
Tte state guiddin that is what you should be 

doing. Look at how he or she is going to function in the real 

Pli^i: I think- you have hit on it by saying that we need 
to get together and wvork together. Last year, we did a research 
study in Tesoas in JA/hk^ 22 random «:hodls were selected: Out 
of that ^bup, we interviewed vocatiohal adrnini^tqrs and 
teachers and found that 83% had not been Involved in the lEP 
prooKS, Is that a way that we can ge^ 
, VS* fHOces? Or is it better when we arc not^ Jcnowledgeabje; 
and Just delude to work with these stu<^ents? _ - . 

• :_ :l*5»tS6 Jlot^iKW^^h ^^^^^\ J^_^'f^_^9^ 

schoob; bcU i am notified that I have 20 minutes and^ by gc^, 1 
cfo ewvWng for a whole year for a kid in 20 mihiit^. 
Nonei>f your vocational education teachers can do enough in 

?Q Mnyt^ CeiteUily thicj^ ^Jl^cre , but they need 
some addjttonal work with everybody worldng together. 

Aadimce: found that our teachers do not hen/e a 
IM^lcin acceptihg^spedaf with the 

liaison, and with the educatk>n of the peer group in accepting 
the student Jl\c only othCT ^19^J3)^^ ^l^^^^ f^^h}^ 
to be that if they take more than they already have, that they get 
^"Pc liclp^ih some erf J^^^^i^H ^^^i J^9^_ 

tiwo thingp, peer acceptance and get^^ an aide, are their^ 
biggest concerns as they take oh dibre students^ 

Weteili: I would like to say something ab<^t accep^nce, - 
Where rtiy children have had tn^ble4n their classes in school is 
with the teachers 90% of the jttfnc. Ck>^ _th^^ 
littie extra ^ort and do^ that teacher really accept that chiid 
and want to teach that child? ] think ^A^tlat is ri^ as 
you look at Jt bluntly; is for people to pretend that there is no 
ctiffcrCncc. My__chUdren_wcnt ^51^^ wh^^ _th*t 

seemed to be the way. tl;)ey operated. Everybody was exactly 
^s^samCj^^ wen if hiixi in_hls<|i^cc^ HP J"?"^ 

and using his feet to type, he was exactly the same. Give the 
students a littie credit.^ yo^hg chiki will s^nc at a handicapped 
person and I know virtii^y none of them mind that; it is good, 
honest curic^^^ so deal with it 1 agree with ydU on your other^ 
point that you need esctra help with\these^iidents. You do need 
ah^de for ceitain classes. ^ 1 , 

Aiiill«iic«: 1 see very little liaisoh C9ork done between the 
advocacy brganizatibhs and the school distrk^. rTherc is a 
certain amount of time that we could be working with students 
and coU«:tingidato and this Jdj\d of thing. Is there any Ha&m 
going on between the advocacy groups and the school 
adriiinlstratioh? 

Bil^i: 1 wpu[d firfl Ukc^ A^ocacy 
Incorporated is an independent agency. We like to work with 
advc^acy groups^ 4nd parcrit groups. Our major effort is trying^ 
to educate people. We put a b'emeniious amount oi our. 
resources into preparing rr^rHff^ boQ|(letS« and training m^e- ' 
rials tQ use not only witlt-nfcents^ b^ also with educators 
because we think it is exfr^i&'lplplsl'if they are yklng to 
each other, say/ing; the same- thing to each othctL and under- , 
sending the same thihp. Th^ is a great deal of difficulty with 
parent gr6u|^. Any of j/oii wl^ Jmbw an^rthjng about Jhe 
consumer movement knowf i^tAiright now almost all consumer 
pi^nizations _havfng t^iliflc • internal trouble. Inflattorl 
causes these groups 'ta lose m«t)bership^ people have so many 
other problems on their rtijtnd.'fll is l)tird for them to be actively 
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involved in grbyps. It is hard for people who i^^y care to get 
good tumoutv for example, at parent training seKibhs. We jet 
frustrated all the time, i have conducted 150 worl^hoi^ke thts 
myself in a year, and I will go to some place far^^way aijd have 
ten or twelve People there. There is a great deal of diffkrulty 
getting parents to respond because of all the other demands on 
their time. ' - 

As an advocacy group, we ht^e worked ^th 2500 parents 
in the area pi education. We have ^en involved in less than ten 
due process hearings because our major effort is to tiy to get the 
sch9ol dis&icAs and the parcnte Worfeng toc^ther^Wc do a 
terrific amount of insen/ice with the school districts. We are 
often j»reeiycd as v^ thireatenirig, but our major effort is to Jry 
to get parents and school districts to work together. Then that 
should Jcayc for due Q^^^prLs tha 

cannot be answensd because there is a question about what the 
teally meansor what^these le^al questions are. Th|it is what 
we think heiarings are aboUt Y<>u shouldjiot have to go to a 
' dUeprbce^ hearing ^ have yoUr child e\^Uated. YdU should 
not have to go to a due process hearing to get an lEP written. 
That is not y/hat due process hearings' arc about Wc try to keep 
ourselves educated and informed and then try td pass on that 
knowledge and infdrtnatidn td );xu-en^. But also we find-very, 
very often In our. 2500 cpntacte from all oyer the state of Texas 
that infdrniatidn we give to parente is ncwj to^chool-offidab: Wc 
send them a manual and say^ "Here it is pn page 17," and 
may lake it to their special education director or their teacher 
and it is ithe-first time that the teachers ha\^_secri it It may fee, 
the first tiific thc^hool official even ki)ew anything about that 
r^^wn^bllity prthat area. If Js not going to^ 
problem; but I think that almost all the consumer groups that I 
am aware of really are sWyirig^lw 

understanding and common ground of working tog^thinr beV 
caUse^ev^tyb<^ knows that that is the best way td get pctidtive 
results^ However, you will ail have to deal with fmstration. 
(^irehts are already frustrated because they are dealing With 
having that handicapped chUd and with haying all the other 
prdblems and expenses^of fe^ng care of that handicapped 
child:^ _ 

The Bui^u of _M the Handicapped has^ 

grants out for setting up parent information centers where 
I»rente can ^ Jn^ Joining. AH^ assistance. 1 kridw 

that there are some People trying to get one for Texas. I do ndt 
know if they will be successful or hdt but that is a start It wduld 
be statewide, very similar to the kind of thing we are doing. 
V- V-- We to_ ]>c 1 rea»onablc^§d\^c>^^ to ' hc[p paren^ 
understand tRe process going on in the various school distilcts 
aH over the sta te. It rciqUires a cdmmitrrieht at ah administrative 
levetjin each district to understood the need$ ^^^^ problems 
that {hey arc going ^ fecc, the fact that theyy*^ need more 
shop classes or mor^ typing classes. Parsnls ^pliid at least 
know that Texas Policy and Procedure T|X6$'School Law 
and Public iiaw 94-142 sav« thc^^ have ^^l1§b1.tp have an lEP ' 
developed fbr their child to meet their spetilai n^eds andto have ^ 
the appropriate courses to . provide those t'Ccc^^ ' 
through diat process, they get the lEP written, only to be told 
that the student Is gpjng to ha^^ gp pn a waiting list You can 
ima^ne tlie kind of filtration that causes: Local school boards 
^ften dp iipt uhdcRtand the problcnis you arc facing in sj^dal 
education and vocational education, so they are not making the 
i^oj^ all^ation of their J-esdUrces within that district YdU have 
to deal with the educators, but I think you have a responsibility 
also to educate the decisidn makers within your district about 
the kinds of special needs you are facing under these laws, not 
just fedefai la\ys, but state laws also. 

I am not telling^you it is not going to cost the district, and | 
am not saying that it is going td be something that will just fall 
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Info pte^. There are going to have to be some diffcuft choices 
made and some plahnir^ <fone In advance to accommodate the 
lieed^ af th«ie chadrcn, but It is the sanie pr^^ you go 
ftrough with all of^^ other student This process should 
lequiie vocational directors and t^hOT and^perlntcndc^^ 
to work with sp^dal ^iKaitidn teachro to determine who those 
handicapped youngsters are and say. •'Hew many can^we 
expect? What Wrid of pn^gram wlfi we have to develop? How 
cs\ we spend the money?" We arc not saying that you cannot 
arnehd that later bh. 

_ FNirtrtdfe: There Is another factor in special education 
that has not been imptemerited even though It hiB been in state 
pbte^ at least ^nce 1976: As that stodent cpmp|et«imldclle 
school and gets ready for high ^hbbl, the ARD committee must 
(fr^a plan for four, five; or six yc^rs (however many rrtore 
yeare of eligibility that sfadcrit has) and tiy to make some 
estimate as^ to where ak>ng ihe educatJpnal cOTtiriuu^^ 
student is. This 4s an opportunity where perhaps a computer 
could help make some prelections for three and four 
down the load. One thing that we in spedal education must get 
much bettCT at is our projection of cducatibrial needs. 

AudUmcc: We do our ARD's by the blrtii^te: We try to 
contact the parent and the vocational ahead^of time 

\when we get re^ to have *c ARD. It; works much better to do 
It by the bfcrthdate so^you ^ not caught on the last few days of 
school doing about 50 ARDs all day. 

Aiidlcnce: My concern is jh ttie asse^mcnt pfoces. We 
telkcd to Dr. Marc Gold about bie pe^board test and a manual 
dexterity test, which we have u^. but if studcnte do not p^ 
these they arc not going to be in vocational educatlpn^ J heard 
last month that we droEi^ed^lp.OOO studcnte and there wj« a 
su^festibn that this was something good, that we -^_serving 
10,(XX) le» Some students were wrongly labeled men^ 
reterdcd so th^ are not getting any sendees at all now, Our 
state does not have anything for them: They arc not mentally 
retarded, but they are academically handfcapped, and what I 



am worried about is that we are gplrig to miss services for these 
^>plc in^vdcatidnai education the same way we are ml^ng 
them In special education. InTcxas we have a good program, 
but we arc lacking whealt comes to heiplng all the students that 
arc truly handfcapped. Witii the vocational ass^ment program 
we arc »ylng because of a test students can enter a program bir, 
because they cannot a test, they cannot enter: 1 am ^V^nS 
that we have got to serve the needs of the shidcrit If thcy'hccd 

help, then why use all these lat)els? __ i: 

Wcti«li:_ There arc many ways to use so called assess- 
ment tools and you are talking about using anjissessmcnt tool 
to keep a student out Ybu can also use assessment tools to see 
what he needs: Afct of teachers compladn atout the am 
Mper work ahd^thc ambUnt of t^ng that tticy have to do and 
the time that It takes. I can sec that that Is very hard K)mctim^: 
However, I will tcU ybU that I was so delighted that somebody ^ 
discovered by ^ving my child a t^ in ^xth grade tha^ he did ^ 
not know how tb tcU time. He te an average student, he gets 
atong, he Is reading on grade level, but I had Ibng suspected he 
dld_ not know hbw to tell time^ But It W2^, a little bit of an ego 
thing and so it was hard to get at So what do you do? You 
teach him hbw to tell time: You can discover students who dp 
not know a lot about money uith an assessment Wl^ spedal ^ 
education youn^ers. It te a major problem because thcy_ are 
not In the community as much as Is de^rablc, ^KpedaBy if they 
Ztfc physically handicapped. You can use assessment that way, 
too. Once you stert teaching, ybu are going to learn who knows 
a cbnccpt and who does not Then you go on to the next thing 
or you keep working oh the thing he docs not know. On the 
bthcr hand, as Marc Gold seemed to indlcale^ you shbul^ not 
completely istop him at some point on something that he Is 
never going to Icara I have a boy whp Is ncvcr going to learn 
the times tables and I thlfik after eight years it Is time for the 
school to decide how we get around that 

Pcrrish; Our time is finished now, but if you have 
qu^qns, please feel free to discuss them with our panel 
members individually. 
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modifying programs tq 
Accommodate the handicapped: 
MATERIALS AND Methods 

JOHNFABAe « 



As DMrioB Cliain—n for IndmlriaJ QccupatiOM at El Pjwo Conuiiiaitty 
CoU^s, Jita JF^itec hm lad tegteod •atimfeiicl i n ir roi ninb ditliMi tii» hindi* 
f^lfpfd in #diic«tibfi. In ttb MMion h« cmm Unpoituit conridmtiona 
fai MteUWi^is'piosnmi for ksnitteippsd itudraifii in fNN^-MOMHiiiy instttnttoM 
igd f^fliitp_jiilURn9lopaient actlvitlM as tiM Ibrst step in spcdaliscd 
and acivica tnq»i«maitetl<Mi. 



_ _Ih c_flrst thing Hiat I would Bice to disam has to do with 
certe^ characterbU^ o(di^&v&\f sys^m& or setvtes ft^Jmnctt- 
Q^]^_^"dci^j s J fly t seem to have sighi&ahce in tenns of 
fadBtating rao^sfdpio^wiis and s^vte^ labol^ve v^me 
an ihsen^y package designed for develc^)ing a ^^slern of 
identtfi^rtfon, assessment wd evalaa^wi <^ n^ds 
^eamm J:i_\>oa^^^nel ^ucat^ It wts -^Mil^m ^ a ptpject 
designed to fadbtate progi ams and wavki^ at tiie pcst- 
^^^^ I^^^Mt^i^^c^^ Jt ji di^^iedto b« a 
^ vary fleidUess^tem of inseivice that can 
* dif^:ent ^tnimstzulces. I wiD ^ discusstfig this as 

Wietfier you axe o^pmO^ at J3«»t^a»^^i^teye] o^ 
at the seccmdary level, Aere are certain elements of instituting 
prograns and smfks& that you have to adc^eas as ^XHt are 
i|T^f^^n^iy[)3^9i? pro^^ One of the.veiy first th^gs is the 
subject of ti^itutio){;tdjDommitm^t I have si^ pit^rams that 
have feifed siihplv because pr^ funding^ was found for the 
pinogiam, and some^ort of h pattsn for d^M^ing the inogram 
y^*ten. Jjo^<H«^^ ttnked vviih the key adrnlnistrators 
within the system or there was absolutely no support from the 

reoomrnendation that I would have before you even ai^roabi 
irutftuttng a b^^ any kind of ^^stem for dellveririg 

services is to Insure that you have the support of somebody 
witfttn the bistitution^ At this point, of cchuw, I am ^^eaking to 
jhe admihistators because we as fadlitators at the middle- 
nwiagement level reaUy ouinot do tcx> mui:h in^tOTtis of 
cogipelHng our superiors to give us that kind of support 

i^z ^^i^ e^ment must addr^ is pro-am adrninis- 
tratioa Of course tfiat go» hand fri hand widi tfie c^mitment 
aspect As 1 said, you hafe to have ftpm«one working with you 
in your P^P)^ ^ your progrwns or s^v^ who wUI 

somebody who will provkle a broad array of fa\/ices toisdHtate 
tf)e MKxen of student s iil v bcatibhal educstk)ri at the j)p«t- 
secondaxy level. The success of those seivk::^v<»^e success of 
studen^ utlMig thofe services is seyerly liny^itf^e^.tfioM 
^eivlces are cpordinatcKT We have to sekM:^and Jdentlly 
someone to coordinate those «ifvk»s within theihstitutioh and 
^^ conmury handicapped students can take advan- 

of tfie msdnium idittatton of sevfci» that are a\milable. 

Another tiling ttiat has to be done b an aspwneiit of 
'^S^^^J^^ P'IPy^ ^PPPft wiMh ihe cpmmimi^^ and then 
you need someone to make sure that ail service are marshalled 



together Old then d^vered to the s^deiifii within the institu- 
$>n._$n JTO ofterva <»^^ 

to come up with^ome service but^nakg tfie fatel mfetake of 
^!||^^yt!i!^tu^il|J^ fialicujw they 

win come and what their needs are and the seivtee can be 
^i^^Ji^^ble^to them But tfiat, jn nK)si cas^ 
happen. ! do think that as we begin to have more and more 
hatldica;ycd students within our community cbUcgcs, we run 
the risk of that happening irKxe and more because even at this 
point the studcmtsjhat we have in our a^tir^^ cc^Ue^s area 
Very harrow^ distributed 9Qup of bdividuab. We have persons 
(piobat»ly \^etnam veterans) who have not Kad their hliitidicap< 
gng a>ncj^^ k>ng and have refused to take a pas^ve 

rde^tn jxnsulng thc& edu^tton. We have a group of highly 
ten^^pusj ypur^ ir>cibyk|tials who are ^^ng to achieve success 
regaorxfiraof what you do toii^ or hinder them. Bat if we 
^_pyf_^ !^t andwe Jtiurt adye^i^g^^p^ pFpgrams in the 
' community and we start making our programs more appealing 
4vBn I hope we get a i^(^d^ pur 
cornmunity coUege^; or our high schbob: Many students have 

^J^^^^^^^ .^^ '^ DP^comc be^^ 
did not know that 9 community college would do these things 
for them. 

Ai^wcc: IX> you see mentally handfcapi;^d sftiderijs 
haying a role in community colleges? It has been my observa- 
tion that iri post-^econdteiry institutiohs the services^primzu^ are 
for phy^cally disabled students. I personally believe that there 
are a jotj>f mentefly handk:a^>ed persons out there for whom 
appropriate services are not at this flrne being provided. 

Fabac: For many of the schools that I have vtsdted,' the 
!9Sl^ **^1"9 *o do 1^^ ^ht^to do sprriettiln^^ fpr handicapp^ed 
people is to id^tl^ a specific client j^ap and devdop a 
pfo^fT) for them. We have a lot of (m^ams for Jhe deaf and 
programs for jhe blind. The funds were there, Junch from 3ie 
state office, from Punds for the ImpiwerTiehtbf Post-^^ 
EducatJpninpSEj. even from Gallaudet CPlle^ for the Deaf. 
So we were able^ get sorne of these pn^nims on bo^ very 
gylckly^ T^ue,^ u« did jre^ jhe client groups Sat iiave the 
olwlous dsabiliScs, but while that vwm helphil for tho»B 
individuals it c^iairily^lefta very broad population that was not 
being served. I think the thing to keep in mind with all programs 
'9*^ JP^*^^ <^ i« that we haw to blMerye the 

programs M mechanisms by whkh certain technojo^i^ are 
develc^sed for the jpurpose of ultimately mainstreaming those 
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students into the central flow of commani^ college life: 
SOTnctim^ It^fcK a spe^ program, for a while at ^ast, to 
develop that mechanism. 

1 ibund that most of Se colleges I have visited serve one 
client group vety well. Here is ah illustratibh. In the %>Utherh 
part of tliinoiS:is a school lajled ^ohn A Logan, a communis 
college fight diit^de of (>irt>dndale. 1 do not know how tfiis 
program *got developed but it is a very unique one/ There are 
about nine shehered care homes within the community and 
somehow over the years somebody deveiop>ed a special 
program for the regents of th^ horns. They bus in dicnte 
from these horn^ for two different class<», phc In thel morning 
and one In the afternoon, in some of th^ old interim buUcfings: 
They asse^ th^CTh tqjletermine what y^gial skills they may stiU 
have as a result of their iUne^, thea they put the students into 
^^P general abiH^^ of tfircc specialists and lab 

assistants. who can provide highly individuaiized instruction to 
this specific grbUp. It is not a mainstrearr^^ proi^a^ ^ujj thbnk 
it is a program that we could use as a modei if we were in a 
positioh to institute ^methihg like that for serving that specific 
group. 

We have talked about someone |b jlirect pip^ms^and 
services for handicapped students. I found that l^ere was at 
least one assuniptioh that was made ,at many community 
colleges that we really need to devote some attention to if we 
^ are looking for someone to perform this necessary fUnctibh. 
There i^ a tendency for communis collegia to identt^-the 
Health Service Coordinator as the perK>n responsible fbr 
c(x>rdinatirig programs and services. Mast Health Servic^ 
Coordinators that I have spoken to have indicated that they 
ri^V i^P not think $ey are the pNerspn to dp this. They do not 
think that they are the Individuals who can best develop th^ 
service and then ^cliycr the sovicesjp the studchte. One of the 
reasons they mention is the negative connotation Health 
I'^^VlJo yi "^^iwant to gcrto 

their Health Servkres offices. So once again the services are 
available, but because bf that j;MirticUlar sti^na the sendees are 
npt being delivered to studenb. Many Health Services Coor- 
dinators felt that they were a detriment tb providing services and 
programs. 

In one other community cbll^e, hbweyer, it \mis a very 
succe^ful approach, i think the reason that^ihat particular 
community c^ege succ^ful in o^ng that sMtegy 
because of brigihal ide^ of instif^ona] support. Hisalth 
" Services is riot an arm of the institHfibn that typij^% wields a 
whole lot bf pbU^; If there liLs^^ebcdy in Jhat adrnlrvistrativc 
structure that has concern for the Success of those programs and 
Jb^"_^t ^'1^9^_w!^J^^^_H^th S|iMces Offii^jue 
very strong. The support that is given at this particuU&r irlstitution 
is very $^t and as a ^ult the chances bf^sUc^ssbf delivering 
those support services was very much increased. I think we 
have to Unders<x>re to bur administratbrs that we must have the 
neci^sary support for what^er activiti^ we are going to 
engage in. _ - 

It is a shame that wa have not gotten the support earlier 
fitjm |hc hcar^ And jnlnds^qf our J hut (Ldp^ 

seem to be coming now from Section 504 1 was really surprised 
to find that tKe adrniri^^ Involved 
in devefoping these progranris and services typically said the 
very sarrie^thirig tluit ybU are thinkirig: isn't it a shame that it had 
to corne from legislation! The fact is they did riot feel bad that 
the legi^tfon was motivating them. [ fbUnd that le^latively 
rnandhted activities such as the self evaluation and j^nsitiori 
plans have begun to have a podtive effect on tlie attitudes of 
|M^le in the community college structure. The reason I believe 
that happens is t)ecause many of us have been involved with 
haridicappedi individuals frorn a negative perspective — we. 
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have been mandated to do this; we have been mandated to 

whI w« ate having^ fo_#V iQ_^ch them things v^^ 
resources, and that makes it all a negative experience. But along 
tt'® fe^i?ral gcwemnncnt 2md they say, *pkay, nb^ you 
have to institute a self-evaluation." Well,^ most people can 
identi^ with that, they cari identify with the fact that there is not 
a ramp, there is not an elevator We 2ire getting individuais who 
have hot dealt with handicapped individuals before, working 
togdher in a new kind of activity that is very positive. And as a 
n^uh 1 think we are beginning to see some attitude changes; 
There have been studi^ conducted to demonstrate this really 
does happen. If you have done any reading by any of the ^ 
d^bnance advbcati^, you will find there is evidence for these 
very practiGsl new ®qp)eriencs causing attitude change: 

What other kinds of activities have been used for helping 
iniccessfiiil staff develbprtierit br attitude adjustment sessioris 
within your own institutions? I would like to mention just a few 
things for you that do hot work, that we have had some real 
negative experiences with, Sorne cbriamied individuals^ who 
had the b^ concertts of handicapped incUviduah^ at heart, 
initiaUy jumped out and said^ **FQlks, this is the le^slation arid 
thk is whuive have to do," and ^veall the leg^ation right on 
down the Ime iii a iU^hour^s^^ have a couple of friends 
up In the dty of Chicago who were_ nearly thrown out of a 
corrannunlty eoll^^ fpr dojng that Th^ fe<^ty b«cam^ 
hostile and reacted very negatively to that kind of approach. I 
recbmmehd that j^U rather thah 

saturating them with the compliance aspect of why we have to 
db what the^fe^rfd gbwnw^ i _ 

The activities that seem to have worked, at least in these 
cbmmuriity colleges that 1 looked ^ were experiential activities. - 
For instance, one very successful inservice activity is a Handi- 
Mpped Avwircn IridividUads Ih a Ibt^ bf 

situations where they function with simulated handicapping 
a>hditibns. The inservice fedUtatbr will cbme in and sandbag 
your arms, push you in a wheelchair, tape your fingers together 
or tie your hands back, and then ask you to perform about 20 
dl^eht vbcatibnial activities with that specific constraint You 
canNtm&gine the difficultly with these constraints when f»rform^ 
iri^m^ctMty^ So the idea^ is cpmrnuhicated to the y^^tipruy 
instructBr-that these folks do have some problems that must be 
deah with. 

_ _ ^5 extra dimendon that one facilitator addsJs to bring in 
adaptive deyic^ ftM" cveiiWDnc of th<»€ cpntralrits. The idea that 
is impressed on these participants is that not only do these 
iO^^^A^J^ay^Jl^i^dl J^y] ihBi they can dbjrrany acti\^ties with 
the addition of these devices. There are methodsihat will allow 
hahdfcap^d Iridl^^duals tb sUc^^ 

Another activity that has been very successful has been to 
use a hahdfcapjjcd individual at ybUr ihscrvicc programs. .Fbr 
instance, there was an orthopedk:ally impaired student who was 
about tb come ihtb a machine shbp pfbs^m. The staff wanted 
somebody in the comrtiunlty who was orihopedically impaired 
and a succ^sRU machinist to come in and demonstrate. They 
could not find an brthopedjcally handicapped person but found 
a blind machinist irtstead. The whole faculty was to^y ag^nst 
this idea of brifigir>g in ar) prthpFNgdjcally irripalred persphj 
thinking about all the negative thin^ that might happen ss a 
f^ivlf of this veritu^ and not thinking about the positive things 
that could be done: 

All this blin^individual S2iid was,. **Lead me. to the. lathe, 
lead me tb the hiit^hg machihe, br lead me tb the bit, arid show 
me where the stockis." From wharl understand this gentleman 
put on a display that really boggled the participants ih that class. 
He chucked up his materials, put the appropriate bit In the 
lathe, and turned It down to a specific dimension and did 
various operations on it — and this man was totally sightle&s. As 
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school where Instruction wzb given on how to dea! with the 
n^eds of handfcappcd Individuals in a shop cn\dror^ 
think that is something that you might want to consider Again it 
!l A y??y P'^^^l^ involved in the 

positive aspects of handicapping conditions. 

Another thing that has been very successful is to Involve 
the tnaintenahce and grounds people^^ lab assist^ and 
paraprofe^onais in your inservice activities. There have been a 
number of devices that have been produced locally for low 
Clicks rather than having to go out and order sometfiing that 
was to^ily new. One cditirnuni^ college got ardUhd the 
elevato;' problerh by ^rhply' haying a lever device built by the 
maintenance peop^ to activate the elevator buttons, which 
VA^rc tt>3 high to be used by people in a wheelchair. The 
modi^cation for that would have been sevexal thousand dollars, 
by y^na tb# JT^^tjenaricc^pTOplc who had been involved in 
staff development activities; the problem was overcome: So do 
hot dverlbbk that particular aspect of inservice activity. 
_ J^2wc been u^d successfully are thij^ 

that emphasize specific activities, such as Theater for the Deaf 
arid wheelchair b^ketball. _Hbw nTiahy^oTyou ha^e ever seerra 
wheelchair basketball game? This is beginning to be more and 
more cdmrribh, but the stUderit injDUt frorn tha^jv 
surprising and like 1 said, the main things that they were saying 
to me was that they felt better about themselves and that they 
felt better toward their fellow students. So a<^n I think you 
might want to consider some of these activities, but ! encourage 
you to pursue th<^ activities on ah Incremental, low-key level. 
It uKsoid be nicaif we could change attitudes dvem^ht but I am 
really coiivinced that it is not going to happen. So you need to 
think very seriously about the Jdnds of activiti^ that you are 
doing and the time-frarhe in which we are delivering therh to 
our faculty and staff: 

There are two additional things that we have to look at 
when deHycrlhg progn^^ and services to handicapped stu- 
dents. One is the influence that organizations of handbcapped 
students can have oh policies and procedures within the 
community colleges. Two of the colleges I visited that were 
highly accesi^ble were designed that way to a great extent 
because of the thrust put forvyard by an organizatiort of 
handicapped students at tfie time the college was built Moraine 
VaU^, outside of Chica^, Is anc^er one that was very highly 
accessible back in She 7Q's; one of the reasons was that ih&se 
students Joistzuried with the college back at the interim building, 
the old metal shed that we see so many times at community 
coUcges. They had a lot of input to insure that they could 
have accessibiiity to the new structure prior to the time that 
Section 504 Jiit Really when ybU come right down to it, we at 
the administi^tive level realize that the real power within the 
institution lies within the students' hands. 

^hen the students recognize a hieed for a program, as a 
group, they dan communicate a service need. As individuals, 
however, 'tfiey arc not only goi^ to hot tell us they need a 
^Deciflc service, they rhay hot even tell us about a program that 
is needed or any other insight that they have unless they can get 
^^_^er as a groUjD and dcyclpp spnn of the social skills that 
are so necessary to confront a bureaucracy such as a communi- 
IV coW^S^ _W'2 friigW not have ariy dlfflcidty w^^^ into 
the Dean's Office or the President's Office and telling people 
how upset we are because we have many of these socializing 
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skills. But as I said eariier,if we are going to do the job we are 
suppled to do we have to get out there and get that population 
that is not part of the community college^ the ones who might 
have th<se sldUs: 

That reminds me of one of my major points; which relate 
U> the whojc idcfitificatiqn prqc^^ A rnajpr aspect of Idcntffica: 
tion is recruitment bet me emphasize the importance of 
inste^or inpUj ori idcn^ with agency 

referrals and other techniques during registration for student 
^^^^''^^rJ^ffc^J^OD. J^l^!"^ Phc.lhti who is always 
going to be in touch with that student in terms of seeing his or 
her needs. That is the insl^ctbr. I think that one of the best 
things that we C2m do in terms of finding ouf the student's needs 
in that first day or two is to have some brief p^rfbrtriance 
sampling activi^ to see if that student can function with that 
equipment we are about to put before him. You as the 
iristriictbrs are the qnes who are going to catch that and there 
luB to be a system for channeling that back into the identifica- 
Son system. That can also work with disadvantaged students. I 
have seen some hid^ly succ^ful activiti^ conducted for 
determinirig th^ of disadvantaged individuals. Wit^ the 

instructor's aststance; you can have a veiy sophtsticsited 
' ^^htifeatio h System^ we can kri o w a kK)ut every han dicap/tha 
every handicapped student has, and we can offer the assistance 
ricccsMiry: \ 

RjS^lt ricKv^l t^^ Jl^yc the cream of the crop^ The 

schools that I visited claimed that somewhere between V^percent 
and 2 percent of the student body was handicap[^d^ OUr da^ 
tells us that it should be somewhere around 12 percent I do not 
suppose that in any of the schools that I visited it came to that 
much this year. 1 do not think It Is going to change until we get 
outin the community. Tell your students in programs to go out 
arid tell the people what they have. An orthbpedically impaired 
lady near St touts S2dd; *1 had no idea that I could succeed." In 
feet, ^rid^ had Md hcr^ 'il^^n-t op to community colleges, 
They have hard technical prograrhs; rou can't manage it here:" 
Somehow she got in and she found out that she could succeed 
there." ;^ 

So we have to go Srough the recruitment phase: Another 
Ph^sethat I want to rncntipn is the placcrncri I think the 

placement phase is grossly overiooked. We have to place the 
ihdi^dUals that errier^ frbrri bUjj3n:^grams because that is the 
mark of the success in our programs. Our funding is going to 
depend on it 

Before I close I want to mcritibri two resources. Dr^ Tyndedl 
at the University of Wisconsin is putting together a handbook 
for performing program modifications/or vocational educatibh. 
This is called A Hamdhook for Modl^ing CuMculum for the 
Handicapp^, The -address fot ordering this is: Wiscdrisiri 
Vbcatiop^l Studies Center^ 964 Educatidnal Sciences Building, 
1625 Wcst dohnson. University of Wlsconsin,^ Madison^ 53706. 
The phbri^e nU^ you hayc any 

modifications that have worked for you; please caU this^ group In 
Wiscbhsiri. This is ^ing tb help us frcmcndously. You car> 
obtain information regeurding the identiflcation and Assessment 
System frbrri the Publicatibils Clearing HoUse in Macorrib, 
Western Illinois University, Macomb, Illinois. 

1 thank you for your attention. If there Is anything thai J can 
do to give you additional information I would be glad to help. 
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Mi. iMta, pMaliF a^o^ndor St 1^ P»o fomniiinitiiCoil^c she has 

wtibJiilM t&i Cintir R»r EdiMS|iU<mi| 

tb HOblMi siqppiirt Mvl€« for hmdicappajl rt ii jwptaJn post-Mcondaiy Imtitu* 
tioM. Slii dMciibM bow fWP^ 
mvten, fctnttfy couwdtng and n<Micoan— Hng nacds for atndcnto and provide 
otiiir iiippbrt iiivlcai. 



I wmt to ^ about ^pport servIbB for handicapped 
students in the post-secondary 

show $K>Q a ttttie pie graph ^Kibcating the namber erf handl- 
capFNsd students at bur cdBege mmJ th^ hw<fcappli^ cohdj- 
tlota: Yoo^an see tfmt we have a faiify general population of 
handkrapp^^d do iK>treaDy hav^^ 

of any one group, dthough-other coUeg^ may spedafize in one 
handfcaCT)ed area^ ypU WIITw^nt to a^^ 9?^ P9P*j^' 
tk>n in terns of how it is graphed because you are going to 
^^Af^Ji^^ ^ivk^ <^^^P^ yoiir sexvices in propdrtidn to the 
populations you are serving. ^ 

IIUs change happei^ in one of One, of bourse, is 

if^Hi ^art gettng Iilr^ nuiiil>ers in one qf the >^<^pped 
areas suk! the oilier way relate to taigetihg on one pe^tioj^ 
group for vdostlonal stolon. For esampie, TBTl In Waco and 
San Ahtohib Comrnuhify CbD^ have programs training blind 

(Kxtiputer progrstfunets. ^ _ ■ _ __ 

._ The n^ potnt^relatn Id hoi^j^Hrdocunient things, forms 
we useitp get iTxmJfifo 

more eqtdtaUy. We have forrra for the i^acennent center so that 
ibf^ feibw the rbfes of the interpreter or reader, a h intro ductoiy^ 
form that we send with the tutor, note-taker or in terp r ete r in the 
ctettgtwn Jb_tfie inter|jet c r the of this individual 

and how to get In touch with us. We have, of course, a way 
de&i^ &itCM^«:^^ and we know es^ctly who Is doing what 
We have api^tibf» for paHdhg sttckera and, of oHirse^ 
stiudent information^ It is very important tfiat you provide as 
much ihlbrmatfon as iK>u 

I am going fo a$^ 
impor^^ coOege counsettng^ If !^ are designated to work 
\A^_dtaab|ed steidnLtiofv yoiir campus or if ybU are referring 
students to a coflege^ then fliese are the seniccs that you din 
exjpie<^ and actii^ 

z- - ^pui niiml^ one: Hah^oipped s^ pn^|rarm on 
the cbfiege level ought to be involved la jdehtiBcatibn of 
i^^>^f^l<l j^cten^ and rccnMtn^^ Idetitiftcation for what 
re»soh?Yoa may have quesddns bWl^ scH<A>l admihistetbr 
u^o are theM ha^^ studenTlnd how many do we 
have? My question ift,^ for what reason dp 
informattoh? Cer^irUy the on^ re»on you ever ou^tjo be 
iblkrltthg this infcnrmatfori is tf you )nteii^_fo proy^ 
that th^ stucfents^can use or If you interul to help the students 
have accm Jo a program <x_ seryR^. Thm^ ho other real 
purpose for this Informatfon: It shocdd be for the benefit of the 

population: Most students are not going to come fo you,^ tfiey 
do hot know about yoiu* service, so you should use a lot of 
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pubttdty. YoashouW contact agen^r people, Tejw Rehabilita- 
tibh Cbrhmisaaon, Cbmmissldh for the Blind, Veterans' Admin- 
istration, Department of Human Resources, whoever might be 
re^ilhg^udehts tdV<H^ Contact high school^ counselors and 
hancticapped advocag^ groups, for {^sc^le u^b rnay u^t to be 
coming to cdD^^- Get a feding for who is sending these 
stiKl^js or which stiKlents ans lik^ focoir^pn the^^ 
wiii get students referred who are not partkmiarly connected 
with any agendf^j i>TO|^e who for one reason or another have 

if^sed out on the^iston: _ _ __ _ 

Softe oth^ things we do for Identification besides the 
gi&^I have^aidjs tha through 
the media:. I thinlc that recntitment Is veiy important It is 
ccH nhkK ily tfib^h^ of Jn torths of other students but not 
necessarily for han<ficapped students. Yet if you recruit then 
)^ can ^an in ad\mhc« the seryicei you wtlTneed, who you 
will be serving, what they wlU need. You vvlU offer a g^ 
more effocttve service, if you actively reoi^t then you are 
goir>g to be on t^ of u^t you can jsroylde s^^ 
r«K»urcfi» may be a^itaUe. Spi^ldng of resources, in oar 
program we have mssielf,ia lab 

coordinatDr and^K> ffib In for tutorvtwo interpret e r s , and^ 
J^. P^^P^ wSol havc Ji wttfeiy of duti^^ Indudiri^ 
mdl^ty s^tance, reader, and so on: So it Is importont to 
recruit arid klehtify stud^ 

Number tovo Is^prer^Mration activities. A numb^ of thiosSLr 
tiiat ^u can doJ^ftMfe the^deht ev^ enrolls is mc^/wtth thef 
students, ha^ the'sbidents come to tfie campus and see what 
tiiey tmex^ng^j^c^^ vocational cdunj^ling,\and do 
some r2aher4r«teh2^e orieritation to cotlc^ College Is Abt high 
tfiere ielre. difference, more i^ipon^biliti^yon ihe 
student and so on. The student neec^ to know wh^_ ^rid_pf 
dtuatiqh he is ^tting into: This is true for any student but 
especially for disabled students. Aridther (n^^ 
is actually planning. You voi^nt to do as much of this as you can: 
' Number ttiKK is re^tration. We have to use jre^stration 
by mail for aU of bur studerits and it is a rh^. qulte^hkly^ But 
because we do use the mailjregtstration I have a procedure for 

speddized services for them, for instance, transportation. We 
^ye a lirhited hUnibcr of Iht^reters and I am sure all of you 
Icnow about interpreter schedules so there ani times when we 
vi^ht toj^ priorities in r^i^tfon for handk^pped students: It 
Witt save a lot of trouble later* on. If, for example, you knew ttiat 
a student ums not going to be able to function In a chemistry 
class then I think you would be iK>rnewhat responsibly^ 
making the effort to do something about it Of course at 
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registration we pccMde re^stration Assbtance. We aiso do a lot 
PLl^<:i^§?Mn9^t tiii^ p^opie Despite biir 

best efbrts they wait until the last minate. 

Numb^ ^uf is arranging necessary services and a 
medianlsm for foUdw-Up. Ybii need to kicntii^ in ad<^cc what 
services the students might need. Do Ihey need note takers, do 
th<ey need tutors; readers, so dri? It is at^this pc^t we actually 
have to arrange for stulJents tohave s^rvic^ and we have to 
have a requ^ ftotn the studc i l^ j p Fi tndicatidn that they want 
^at service, and that they realize they are also going to have an 
dbtt^tion How rr^y of you, for (^outiple^ have provided iidte 
tzikersfor deaf suckntsz^^ a case where a student thought, 
''Oh, gisat, I have someone to take noti» I do not have to 
shw/ upifpr cIa»/^Th«« ha^ to ^_a fpllow-^p mechanism 
here. The student needs to loiow that he or she has certain 
r^bn^bUiti^ ill thc^situation. If the student d(>^ not attend 
class, then that is it for senrfces. So it is imporbnt to air 
^1|}^ ^^o^ services. The student heeds id 

loiow what you expect ' 

Of course you need a procedure for knowingJhat your 
service workers li^rie pro\Hdihg satis^ctdry ^^^j^_JHat might 
mean that a deaf student comes and says, "I cannot work with 
that interpre^." Then you must make some ^ft df change. It 
means that you have to be al^ to foik>W up the quality of the 
service that yoQ are deliveiihg aild ki|ow whether the students 
are behcfitihg. 

: Nynit^ fiy? 1^ equipment and material 

r^urces: Even though you may be under the student senHcc^ 
division of jhe cKCupatipne^ div^on,, or whatever,, 

you are gdtng to get a lot of requests from ou^de your area, so 
be aware of what is available. If s^u do riot Iqi^^ put how 
you can get the information: You do have to keep on top of 
J^^^^ l^^^e resources 
for faculty an^administrators to have access to: 

Number six is faculty awaren^ activities. This is a raffier 
thankl<^ Job in terms df getting faculty to^rtici^te. Usually it 
is lou/ priority for faculty, not that they are callbus or do not 
care. There are Just a lot of qth^ things going on. But there are 
fhahy great thin^ you can provide in faculty awareness 
activttiiss: Nol ordy spedflc medicaiand p^hqlo^cal infortna- 
Qpn about the Rancycap^ng condition and attitude tou^rd 
handicaps and so on; but you want to sliow that there h a 
^sai^n for ^Js attention to handicapped cohcems. For 
example,* you want to provide information that ^hows that 
hahidicap^sd^pedple do jobs, they^ Jt Js 

riot just a game that we are playing to keep a few students off of 
dur b»ack fdf a few years and that they^dq not have any ^tlire 
opportunities. You want to give a very positive innage of the 
student and where he is going and what the dpjpKDrtuhiti^ 
Also do some disability simuJation acfivities. Faculty awareness 
can be part of ^ur function. 

Nurhb<CT sewn is faculty ccw 
sighted gid in chemistry class and the instructor was naturally a 
little bit concerned about how she was going td dd in the lab. 
(So was l» but I was not about to let on!) Naturally, faculty are 
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gi^ig tp have qu^ons about how students wifi perform in a 
^yen sitaLiatioh. You need to be able to provide a resource. In 
that^uation we provided a tutor who worked with the giri and 
her lab partner f^ a few weeks uhtfl she knew her way around. 

Number ^ht is cpunseUhg ak^^ I do hot mean to 
understate counseling^ctivities. i just feel that they are a part of 

weraU program. J_ha^ JL jl'^mfe of activiti^^ 
under counseling: First, academic counseling. This is awfully 
InS^'^l- Jt is and says, "I 

want to go into some particular career," and you say, ''Sure, 
whatever you want to do.'^ YdU need to able td assist the 
student in. identifying his or her abilities, what the possibility is of 
t>elng employed, how to adapt to a particular prograrn you are 
gpihg into and ^so-on. Vocational counseling, of course, goes 
ak>tig with academic counseling, values darifi^tion, self- 
concept development, and goal setting. A good example of a 
^packa^ program is the PAST program. Personal Achievement 
Skills Training, but there are other good pn^ as well. You really 
need to have some dariflcatioh of thdr \miues and they need to 
how tp spllveprpbleiT^ how to set goals arid so on. These 
people have been Iheltered fi^om tfils part of Ufe and they do not * 
baye Jfie sldUs to meet the u^iid,^to make dedsipns, arid deliver 
consequences of their actions and keep on going. So this is a 
very important piart of services. . 

^ Another vfryjmp^ training. I ani 

sure ail of you have had students who needed this kind of 
cquri^iirig._Becaup of the ria^re pf_2^eriiven(i^ trajriirig* the 
way it usually is tati^t, it perfect for woridng with handl- 
?§B^" Ihwly^^LLot^t^lc pjayihg arid Irivplvcs 

some very spedfk concepts for most people. And finalty, sex 
^^catidn, ^mctlli^^ ]s_.rio5 doric._Ma^^ pjjyur 

students have needed this kind of counseling. Either people 
Have had iirfUted social cdntzM::t5 in their adole»::eT^ and did hot 
have ifie knowledge base that other students had or people had 
been injured and their phydcal therapists dr ddctdrs had hdt 
spoken hbriestly arid frarikly. about this area. This is ari 
important counseling activity a^. 

Number nine is to be a resource to cooperative education 
irid.pladng peoj^le pri yp^ cahipus, Ypu know the kinds of 
adaptations that have to be made for handicapped students; 

^^Jh^ studehte^^ arid so ori. It is up to 

you to communicate this information: 

Numb^ ten, in summary, is to fadlitate access. Do not be a 
cdmplctc barrier bct\^^ student and .college^ iF^ter 

advocacy. It is d^irable that the student do as much as can be 
done on his or her dwn, because if you are the one who alwayf' 
goes to the administration, they will begin to wonder who you 
are talking about Who are these pedple whd need thjese ' 
services? Who are the people who, in spite of all you are doing, 
are sQll encountering obsti&des? Encourage students td be ypir 
- own advocates! ^ ^ 

Tbps€ arc tiic ten areas I conj^dcr important in a program 
of sCipport services for handicapped students at the community 
college. 



fedMPlTENCV-BASED INSTRUCTION 
AND THE HANDICAPPED STUDENT 

^OHNSKiNKLE 

^ • _ _-_ ___ 1__ i_ 

itHSm on u indliWoii tetoVDr^Sian^^ m profeMor At Tms A&N Unh^^^ 
dmaiba how coW«*«»ci?-&m«<> to iii«rfml«« 

£ai>ikatl» for ••ivliig himdlcsp 



I would life to^wjw^Jhis^^^ on compctencyTbasfed 
oGcapatiorad programa in terms of whaLthey are^whll 
m§ht umnj ttvBin te^^ and how we nrUght operate them. 
However, prior to elaborating ort those Mirce parficulw a^^ 
I uwit tb ™ke a^^ discWmas. First, competency-b^sed 
programs are not a panacea; tfiey wlU riot »^ 
gwtnxtfchd pc^te^ In feet. If they do help to sc*« some 
problems, they are probably going to create others, with r^P^ 
to the tone rwcdiwi to dewdop instructional materiab, prbfcs- 
sionai devdbpiTHmt of staft, otfeMJ^^nlM^ 9^ F*'?'?"^ . 
c^rattdns^nx^^ students' progress, and bpen-cntry/open- 
ejdtpbBdes,; 

Alsoi it to importont to realise that notfiing In competency- 
bas^ K!iK2tion to new. Ilie dbienaions of thewL^rog^^ 
have b^pw::R^^ differently so that edac^ts^ may 
more effecttvdy Yn^ the needs of individual studento: Thefc- 
fwe, J dpjwt achate tfwtevcfy^ competence- 
based bandwagon." However^ I happ«i to b€^cvc*ftt^^^ 
ti|iK)^l^s^^c^m are particularly Jtppnrc^f»iate for vocation* , 
d skffl trabfimg. Qtfier Mpects of ^ejM^demfc 
or may riot be iidapttbie to competency-based educatioh; it Is 
the respbnsiblB^ of tfie lndtty^ual ediu^tbrjp dedde. Slnc^ J 
am nmt fom^ viHth thto fomn of curriculum as related to ttie 

training ^^3^is of cccupatlbrial education, my remarks 
should be subil^ted to careful scrutiny when atiimpttnjL$>. 
adapt thto instructlbrial technique to other »^rs of iKlucation. 

In ad(gft)nt It is ^entiai to note tKat^mpctency-based 
prograna are Jiot jtist for the hahcacftppcd,_or ih^^^l 
educatipn slufeit On^tfie other Jamd, conjpctency-ba»i 
occupational training programs are. particularly effective lor 
Mvli^ the unfc)iMf mid IndhHduattzed neecb of handicapped 
and spedai education Mdents._In_ «»ei«._ U 
pro^aitw enable profi^onai educators to fadUtatfe student 
achkn/emeht whfch to ojten hot pbsSble when utilising a 
ti^tiond cutticular ap|M^^ 

Flndl^, it to necessary to con^den the term "^edal 
educatidh." In tffls partknato not «OTit to coc l^as 

a fef^aence to only the disadvantaged and |Bie tutri(]|k;app^^ 
Adii^k it ^nto eritt^ approprtiite to con^der every indi- 
viduad as a spedai student; in fac^ as.an adminisM^, 
coprdiratotii^^c^ sp^^tetot imperative that an 

educator percdve each person as spedai 

Consequent, cbmpet«)cy-baM^^ partlcuter- 
^ai^xo^te ^ skifl training J>ecause they enable the 
practitioner to more effectively serve Incflt/iduab — . handl- 
o^iped, or otheiw^ 
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COMPETENCY-BASED EDUCMION: 

wmnristt? \^ _ 

--_ C^^terKy:l^Md oocupatidnal tr^rtng to primarily cbn- 
omed with the specific j^Svities A*Sifch^^ In a 

(MXUfM^hld role: These competendes are InltiaUy iden-, 
tified and expre»ed In terms of what a jpiersbri should be able to 
^whcn exnptoycd m a sp^ftc jcfe. The word '*do" Is ffi^ 
critical aspect of cbhipetency-based educatidn , at l«Bt the sldB 
bairyngai^Necto^ (Thto is why It to som^mes su^gted that It 
may noi particidarly ain>ft>priate for other sectors of the 
academb: eurrlcolum. j Competency-based vpcatipn^ proSa^s 
ve unique becauM_the ^i^erit engage In* Gaining which (a) 
^ocsam on dcvdoping skiBs wh^ can be _ol«n;cd art^ 
mmured, andjbjjs evaluated to determine whether or not the 
^dent to developing the cbmpetend-w necessary to be em- 
jpilbyable. 

Caf^i^CYJMSED EDUCATION: 
PROGRAM COMPONBCrS^ 

A Qimpetency*bas<u^ v^^nal ^ucation program to 
initia ted dev^^lng «i occupational description. To ^p Ws 
properly, it Is destrable to itoe sevoal resources: the Dtetionary 
ot Oocu^tkMial Tite. joumate. and tasi« Itotihgs are available 
through curriculum centera^ AdK^Q/ comn^ are also very 
importent to competency-based vocational pro^a^ns because 
of thdr cai^ti^^^^jw^Kj*4^^ detailed 
Information for program develbpment: (eg, ari_c§Kwj?«to 
d^criptiwl ari d im prijvcmerit With a functioning advisory 
committee, the prevtousl^/tmenftDried re^^ 
ted_ln*i^Bonal staff. It to pa^ble to develop a comprehensive; 
redistlc d^cripdon of a jiartlcular bccupatlbri within a reason- 
able tlrifie fiwrie. ^ 

ind. It Is nea^aiy to Jdenti^ the spedte c»mf5«tenda 
ited v^th a particular occupation. This to acwmpltohed by 
enun^OTtfng those a^ects ofjo^ pcrfbmiancc which we 
dbservable and.meMurable After deveU^ing the initial cqmjje- 
tency fist, it to desirable fc update It periocfically (l:e. yrariy), and 
to continue the Invoivemept of the advisory cbrnnyttee with ttie 
I^b^rn. If this Jpqup_riiects four year, one of the 

meeting should be devoted to reviewing the ccffnpcfency lW 
see if thei^are new fechribldglcal changes that need to be 
Incorporated within the cunlculiim. Oru^the corri^eiicy^to 
haA l^n developed,* at le^ for a period of time, related 
competendes should be grcHiped t^tiNw order to realize 
some structure and br^nlzation In terms of the poulble 



ERIC 



sequence of instruction and the relative dtfUcohy of the 
competency to be devek)f^ 

. A i^Piesenta^^ of ^e traihbg to be provided. (In order 
to understand^ tfie ^t^pt of blocldrig, it might \>i helpful to 
^^ol^V^J^Tf^^ as "units of Jhstructioris.;') The process is 
begun by idenflfj^ w^dch compet^i^ need to \x de^^k)i>^ 
test bj^^nteJLc.Ji^t ^ 
golngto devetop some of the^nore^jh^floi^ 
later?) Geherafly, easier cornpctcndes are developed initially, 
with nxnii^^^cult ones being devdoped later. This has 
Implicattons ^^rvirig the handicapp^ because the training is 
usually s€^ueiiced so £at, when cou^ed with inc&vidual&d 
instruction, the ^deht has the oppbituhi^ to achieve his/her 
maximurn potential 

After blbcldrig a Pio^arn of instiructton, a fet of tiaia to be 
' , performed mtst be develdpcMl for each^cbmpc^n^ t^k 
list jdentifi^ the entry-level sldlb that indh^Kluals should be able 
to perfonn on<^ they move into <xxUpationa[settih TAsia are 
Blc_Jhlf^ _lftc gcrie^ activlti«») that students must 
perfonuto achieve a particular competen^. They lue tile Jk^^ 
l«WT^nS «tpei1ericeiof tt^^^ For ii^slahce, if a student is 

eriroiied in^ .^veicbrig and one of tite ajmpetemries to 

> ^ d^y^^;^^^-p^^pm ttiitorch for wdding,'^ tif^crtscoirlrig 
the necessary ^olpment,_setting the ^oper level and mixture 
^f ^i^*J^<^_^4us^^ flahie are tasks as^cxdiati^with that 
particular competency. * 

At thls_ point, the cxxui^tibhal d^^ been 
complex the occupational competend^ , have been 
teted; the program has been blocked and ti^k iLil^ ha^ 
g<^eiated_._Pjiring phase, it uas essential to determine 

what the student needs '"to do" and "to knoiv" with re^pM^ to 
j^ifojrning these tasfe. Subsequchtiy, attention Is fcxmsed on 
the generri and sp>cdfic ' dbjectives of Insmictida General 
objectives refer to the compctcrides being develop^ whereas 
specific objectives relate dirtily to the tasks me student 
l^^^^J^ ^f^J^^liS I^^P^c^^ expected, tfi^ 

conditiohs, level of performance, and standard of acceptable 
peformance must be established for each program competency. 

pncittic pHwsttye^^ been identified, dcdions resid- 
ing the technique(s) and extent of student evaluation must 

if IsjncoBSsary to dete^ how to asse» whether or not 
students have, achieved a particular ievel of occupational 
competence. Tod oftcn,^dji<^jOT immcdlatSy with 

tfifedcvelopment of instructional materials without directing 
/sufficliSit attention to pr_PKxess of evaluatibn 

/ which is the ultimate measure of student achievement Fortu- 

staff n^embers working with competency-ba^ed systems must 
imow at the outeet what ctiteridh stehdards of pei^nnahee they 
are ^Ir^ tpl measure students against For Instance, a po#- 
secondaiy student enrolled In a masonry program will have 
Achieved a satis^ctory level of peformance with respect to a 
particular competency if he or she is able to lay a minimum • 

j^rf^ w^ihih a jlvch time period using 

specific types of equipment Once ihe level and conditions of 
?**^^itnance^ ha^^ mode and 

process can be formalized with respect to the use of peformance 
checklists, multiple-^rhoice exams, or ptti«;^ forms of measure- 
rnent Al«>, once the standards of acceptable performance for 
each _ competency haw? been deternilried, r^iameters arc 
defined specific ta the methods of indlvidiiajized instiraction and 
the resource materials to be utilized. 

: f^^*^^ cbbr* 
dinatbis (supervisor j can begin developing materials which wiil 
be 08^ by students In th# learning process. The materials 
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de^^^ped for eeKHh oompetef^ (ynit brinsfrUc^^^ i«iually 
rem^ to as packets or packs. The devek^pment of these packs 
proceeds through several stegs, jmd therefqi% 
substantial commitment of the administrators, supervisors, and 
In^uctiond _staff raodated with a par^oilar pit)gam. It is 
abso lutely essential that the teaching staff be actively involved in 
pr^?>arlng instructtonal mateitals for the competency-based 
sy^m. If materials de^Joped else\A^e^ are to beincorpbrated 
within the program contenj, Instructors must spend sute^ntial ' 
^^^J^t^u^tirg $e docum^ student achieve* 

m^t measir^ to ensure that tiNe materids have been adapted 
to their unkjuc wmpctcrKy^bascd prbgrarn. It is bnly through 
the active participation of the Jnstructiond ^taff in deveio;^ 
the curtfculum that a comfni^ei^ to and subsequent v^SMa&oh 
of materials cari be e^qpected 

When preparing ihstrucSonal packs, inteoductoiy materials 
are pra^tcd to define the ra^pectiw <x»m^eh be 
^yci^wd Next, the pNack includes materials whk:h inform the 
stcdoit of the purpose for de^^loping' ftat com^ehcy._He or 
iSe win wh^^ it is important to acquire a particular 
occnpaticMl skifl: The general pcrfomiancc bbjebttvcs are then 
putfinel !^denb_are infbnned of what tiiey^ be able to 
. do once th^acket has been comi^eted successfully. Sj^fic 
P«^<*™nc^ c*^cttv«{ arc then noted in terms bf the learning 
activities students wifi be erigaged in and the r^ure@i th<^ will 
be utilizing. 

fc i^btioh. It _^<MiW be no |hat a Quality r^bun^ 

center is critical to the implementation of a competency-based, 
individuali^ s^j^itern. Without Jhe^ h^^^sary resources, and 
without access to these resources, the system: will Mi. 

CONPEtENCV*BASED%DUCAlieN; WHY? 

Haying previqu^ provided a brief e^lal^tion of cbmpc- 
tency-ba^ education ah^ identified sbme o1 ba^ pro- 
gram components^ It ts^ durable to consid^CMl) why^such 
PlPgraim^o^ and \2) why they shbuld be 

linked to Indtvkiuaiized Instructiort 

In the tadttonai curriculum, the time allocated ^ deveiop- 
**S^A_Pa>*^ type bf sft?! br aMdcmfc khowledge base is 
generziUb fixed; the conterit is also fixed In addition. If one 

indivkiuals, there is the apparent assumption that everyone 

^^n^^ J*^y_-— there Is a fixc<llea^rnlh^^^ 
^nsequence, the educator directs the learning environment as 
though the students are a homogeneous group. 

This approach to public education is contrary to results of 
^c»c««^_h In educational psychology, biit It is characteristic of the 
stBte-of-tiie-iDt In c^i^t>om Instruction at this particular point In 
ti?lc^_Howeve^^ of accepting ttils cbndltion as 

unchangeable-are ^gnificant If evety^Ing In the curriculum 

and Insti^Mbnal tcchnjqucj, then the skill' 
attainment levels of fte students are going to be vaHablc. In ^ 

student r 
True, some students will still perfomn better than others In 
competency-based programs; but In the latter case^ students will 
achieve a higher level of knowledge and skill relative to the 
spedfic competencies which they are capable of developing. 

When the entire competency^tTased vbcatibhid ed^ 
sy^m is incfi\Hduali^^ the ambtint of time ihe student needs 
to spend on a given competency is variable. The content witii[n 
*_9lvcnjirea b^^ variable because certain types 

of businesses and industries (represented by membership on 
^^ P^^SP^^.^^ br as a contractor of specific 

traflnlng to be provided by the school) dedre certain students — 

J^^P^'^^'^^ cover ccrbdn content while othc 
desire something else. This is not meant to Imply tfiat bustnei^ 
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and thdastiy ^ScSy conSoi vbcatibrwal trajnlhg. IJ^mca^ 
paut-timi students can be served by tfie sy^m vcry^cctlvcly 
by focastng their learning experiences on CCTtedn »sfpccte_oi_the 
iniihing^ro^^ studem ^ h<B the option of cowpteting 
the entire program if he or she deslnes to do so. 

This sain^ sj/stciti serv^ the variable learning styles of 
individaal students. It is reasonable undCT \«urvHyhg 
stwices to u^ prtritcd matcrtab, non-printed (audio-visual) 
materials, peer group teaching, arid/or one-to-one ihtenKtibh 
between the teamer and ir«mjctor when <kveloping various 
competend^. For example. It scerns tt«t five 
cbmj^tcncy-based sy^em Is best characterized by a situation 
which has actually dccumd, In a classroom sStuatiori a young 
Educabic Mcnmlly Retailed (ENffi) student was worfang on a 
lathe developing a ccrtainJkiD arid cbmpefency required of a 
machinist at the same tim^^ on Se other side of the shop, 
another: $tud^ identified w a cdl<^ frarfoate, was 

devdoplng-a different competency on a numerical cpntK^ 
rnachinc._ Through the texibility of the competency-based 
instractloilal system which had b«n Individualized to the riceds 
of eaclv^dent,^»:here are able to function as managers of 
jhe lcarning_cnvlronment for students U*o have tlLCJ»ten^^ 
(llJhA EMR^uth or (2) the gradcHrte of a prestigious higher 
education institution. Certainly^ H wns new expend tto^c 
EMR student would develop all of the competencies whicn the 
other student ubuld, eCen with an untimited a^^ 
but the potential was there foj; the former to achieve the highest 
pos^ble leve! of skill developrhcht of which he was capable. 

Another justificatipn for adv^ting the devcl^^ 
cbrnF^tency-bicsed ^ucation programs concerns the oDncept 
of articulation. Most educators w^ 

to achieve effecttve articulation of their educatibn progranrrs] in 
?act, cbrnpetchcy-ba«d pix)^^^ the achievement of 

thls goal: How might this obJ«:tlve be realized? CondderinsLthc 
example h6tcd_atovc, it is evident that people may enter a 
program at varying levels of cbmpetcncfB arid con^^^ until 
S^ey have apparehtiy achieved their ultimate potential or they 
deslreto leave the prograrn to begltw^oridng In a parti<^^ 
Under Juch conditions. It is pebble to accept high school 
students regardlew of their ability IwcL^_ before 
^duatibri ^ and help them to develop competencies in a, 
spcdfic occupation^ 2urea whl^ i^t^rily prcjp«u^ the^^^ for 
_the world of wprk but atso afford them the opportunity for 
further training via an AsKxiatc Dfegrec pr^^ a Junior- 
/communlty college or additional education at a cpllegic or 
university. In adjtitiqn. It Is poMiblc to achieve horizontal 
articulation For instance, a cornpetency-bas4?d vcKiatiphaQ^ 
gram can be the technical base of an Associate Degfee 
program, or it can serve as the rnearis to lUustrate the need for 
deyclppirig ceftai^h^ educational skffls in^ the areas of 
reading* mathematical, and writing, which are geherpy l^ 
tent to successful partidpation in an occupation. Also, with the 
heavy emphasis on evaluijtibnL^it is i^>s^ble for ir^^ who 
already have certein competencies to continue with their 
training without hayin^ tb w^^ ^^"^^'IS 
experiences: The student ^lmpls| '/tests but" bf a particular 
cornpetcncy and moves bh to anbthw^ 

How docs jhe competency-based vocational education 
system mesh with the entire curricular effort? IndlN^duaJs in the 
system may \^ secondary students or p^t-secondary students. 
They may be handicapped, disadvantaged, or ithcy rnai be 
neither but no one is refused admtelon to a_ program of 
occupational preparation. How is this pebble? The Irriporte 
factor is potcnti^;^. Is there anyone who works with handicapped 
students who is willing to talk to such^a student for a couple of 
hours ^thcr indlvtdaally or with others and, at the end of these 
two hburs. make a definite decision regarding the ultimate 




pbtentiai of the individual? Would it be possible to know exactly 
what that lhd|yiduaLlS:S^ngP>^^^ achieve? Probably 

riot Fortunatejy, competency-fcised systems do not place I^cls 
of ejqxMtotibn on students. They simply pr^nt the student 
witii a dscription of what they must do and know to develop 
certain cbm^cncics. The services, r^urcs, and people to be 
Involved in the learning proce&sf eurc also Identified. Eventually. it 
Is hpi^d, thc^sftiderits — who might be handicapped — will be 
able to perform at such a level that they can become 
e:bhbrnick]]y self-sUffiderit 

eOMPEBENCY-BASED EDUCATION: 
OPERATIONS 4 

Once the studcrite have cr^^ th^ system, they partid- 
pate in a pre^asessment diagnosis. Basicemy, this process 
invblvi» cbr^erablc tjwting. M Individuals In tiie school 
j^jstcm should be tested in order tb determine how their 
charadertetS^, lnter«te^a^ coiriddc with those re- 

quired of tndivkiuals employed In occupations for which the 
vbcatioriSl (Hp^tim is greparatbry tflsinlng. Also, ^t thte point, 
vocattonai guidaiKe is extremely Important O^S^petcn^^^^ 
based vdcatibna^^ progranis rely on effective guidance 

because it is critical tb identify the S€r\^ces that are nc^ by a 
student to ensure the development of th^r fuU potential. 

_ EHiiirig the third s»gc of program assessment^ theindividu- 
al Sidente would be required tplnricet \Artth^ 
to Arid out whether they realize what^kiiis and competcricjcs 
arc needed and what their faturc w^SnV^rorirncrit is goirsg to 
be Ukc. This heiiw to determine wtuffher or not the students 
really have a comnfUteicrit to that ty^ bf pccupatiorial training. 
The indlviciuais are afeo asked to carefully cxairUne the entire 
oHnpetency list and note whlch;^ If hot all — competencies 
they wbh tc^ develop: At times, students may wish to devebj? 
only a pwtibh of the cbmpeterid«5 associated with a program 
because they have only a limited ambunt bf time to spend In 
yoca^rtal^ cdUcatibri;^ P^I'^^V ^9 ^^^^ 

financial resources. Handicapped ^fedcrite rnay have similar 
coniMrns^^thc qukker they become self-suffident, the better. In 
acompe^iKy-bascd prograrii, thc s^ 

corpi^rides, quicWy devejop tiiem effectively and get a jbb 
\vith an exp^tetibri bf cbnsldfejaW^^ J^^l "^?^*' 

the studcntei are **out" of th^ system once they have left school? 
In a corni>etency-bascd 

moriths later and continue their training on a full-time or part: 
tirnc basisi alspL they r^ rc-critcr the system as 

many times as they feel necessary. 

Flnaliy, at different timiw, the students will: participate In 
evaluations to determine how well they can perform certain 
competendes. At these times, one bf seyeM thjrigs ma^ ■ 
h^PPeA R*!* Pi durtrig an evaluation, the instructional staff 
will diagnose how well the studente can p^tfom^^ 
related iiwrtivity. The instructor may tiien determine it is neces- 
sary for the students tb cbntiriuc their frajifiir^^^ 
fericy. Or studeri^ may continue with the development of a new 
cornpetency. Ori at 4hc end oj a j^riicular €^^^^ 
may be time for the Individuals to seek employment. Or. the 
students mav dcddc to coritiriue \^ tralni^ at 

another institution. Whatever, the stadents — - and others — arc 
reasonably assured of the students' extant cajjabilittes because 
they have been observed and measured. In addftibr},^ there Is 
substantial Infbrtnatibn which the stjdent and others can use to 
plan and make decisions about the continuing growth and 
development.of thc^lndlviduaL 
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_ The jxjnpbie of my preacntatibn is to gve S^_l<>n^^^;^ 
and ideas on classroom management that I have devebped 
^^^'^.Jb^ „^^M^ L^P^^^^^^ J^^^'''^^!^ y^atiOnal 

education^ and especially vocational education lor the hahdi- 
aliped, llie ^iKtan^ {xit out by TEA iq;>Bd^^iAt we have a 
^vo-^^ program. AbcN4 aU can teach the 
btt about Job f^ety, working safety, a few hand t^bb that you , 
need in a particular taade, and most irnportarit, jK)cks^ We 
ii»ve a H;^ time ti3^ to teach thi^ 
wprkw^ 

: we Rave to progrsn Into the student Then^ the second year we 
fSlftJiytng 6> t^ch them the sIdUs of the pwiknilar trade that we 
:hbppen to be in. ■J' :: 

The main prot>lems, as i see them, this particular VEtl 

committee who wants to get this student inb ^a particular 
program^ and.tiiej^kcher w\yb^ ha^ to mbti\mte JItis student In 
order td get him ori^Mn' to Leam. We l^ve to insure a selection 
prdc^ Ibr the pn^nim^ that when^^s^ is select^ he br 
she rnust benefit {rom this training. Too rnany tim^ a student is 
pot into we of Jtms progmms becaiae there Is a vsamcp. 
Maybe they have a disd^ prc^fc^em at jheiLhorne jk^^ 
niaybe* th^ are a Uttfe hyperactive and they disrupt^ the 

find a place to put them: Of course, tnEl Paso we have a unique 
^^Jlon-^ have a j^ntraUy-lbca^ which 
aB of our students are bussed We are not a home school as 
§!!^ '^Mi^jD^_y^J<^^ Jb>^ block, theri they 
are bussed back b tiieir home school. 

I do not know about the other schools, but having thirteen 
VEH*prt^mms In El P^stsd, we do have a pioblem with 
placernerit of these stiidc^nts. Too many tirnes we are iiying b 
put a round,stodent Ihb a sg^^ifs hole: We must conjdder not 
cmly the student's d/^b^ fpr a partioUar prt^rairi but his or her 
ability to 'function; We go baclc to^e of th^ requirements for 
%^S>n^ Edikatbnipf the Haridicap)^^ an Js a le|^t ' 
pptilctive erwfaroi^ment if you put ^denb in a particular 
pfbgnirn andjthwy^hno^ 

restricted thdr erwironment You must 'be prepared to fio 
^^^fthlj^e^^lnOPaio that 
we use in testing tiiese studenb prior to thein coming inb our 
progRuti but it Is only ah aid Sometimes a student will check 
out very weU, wiU:want b go, they send him and two weeks 
later the student unnntii to move. * 

Tl^ year tifiey devek»ped a sys^m where they bring the 
eighth and ninth graders Into our program to actiialiy watch us 
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in <Hir J]^fornv^ of ^:>^ln ^^^^^'^^^^ We give students 
an explanation of what we do. 1 think this helps the student 
mai« up h& mtild j^bcMit w(»t he \Mmts. Too many tim^ we are 
puttbig.studbtts v4)ere the^ do not bekxig. In order for 
t&s(Am to function properly, he has tp motivate student b 
work arid if they are in the wrong p^ape^^ere is not much 
chance the tea^ier wtfl be able to motivate them: 

BACKGRCRUfNO 

i remember back In i96S when i first started b teach in 
Vdcatictf iat Educatkaffi M the Hand^aj^^ 
first programs in tiie stale of.Texas that actually was labeled 
H*™^S'Pld_ft<^r^^ ttn^c I titjrik they called them ' 

educable mentaDy retarded 1 was hired two or three da^ 
before jchidol stiir^ and was taken up to my dl0Rm>bntrlt had 
iour wal&, a few work statiotis^^ut rib cuj^ctUum, ho equip- 
ment. no tools, I sakl, "Wiat db I tciah?;'!^ - ^ 

"Anything you v^t to teach!" 
- — At that time , they had-never had an actual dras for. the 
VEH In the school J^wtcrri.LTo find sprneo 
wtth tt, who loiew what to do, was very ^ctifficutt I came to work 
a Mc^day rnorhihg and thiy said, * You will only get;a few 
slow learners: " . - * 

i sakl; "Wefi, that should not be too hard because J got 
rtKMt of my Instru^^ army lot of 
slow tempers. All we had to do was recycle them until they 
reached tile lei^l v^ W^ _ _ 

There ! was Monday momirig sitting ia my dasaaroom, 
^*Ln9_fb^ l^^dcnte, and^ come 21 of them ban^ng on 
my door. I do not l^now what the criteria was that thc$^ used b 
select thea^ studciits, but It must have been one body/one 
vacancy or vice versa. I almost walked out It was the most 
horrible feeling l ever had 

^ We did Hot have any curricuium; we did not have any 
equiF^ment, So I brought my own toots In, arid ^rted staying 
up until mklntght or later trying to write a curricuium to meet 
~ Ihcse studcnte* needs. _Wc wDrkcd nbJhcr-in-law's^ lawn ' 

mower, which we demolished in the first weelc, but we did get 
off to a start. * 

_ _ Since then I have leamed to love teaching th^ students. 
They are so easily molded if you go about it the right way. In El 
I^^^. Vy?^ '^^rtcd w^ proems, one for bo^ 
the £^.:Today^we have 13 and they are all co-educaflonal. I 
have a g^rl In my General Mechanical Repair i^eaa. She is doing 
real well. 1 think maybe if we would intermix the students, 
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anyttmesboy wMi aO ii^ machQ. saw a ^ getfr^ 
him he m^t work a tttle ha^ 
fector: 

'mi EL PASk> raoGR/m 

, We have become large In BJ^wju^e 

<diRienb a yw. They haveaathoited a V/Bi^oin-^^ 
, ib^ time th^ yiw. Injrtead of utttlzb^ a r^ular vo^^ 
ooQfiseior, who toid hb hands fi^ we now have our own 

cburwefor..- X _ 'V 

AiMif(in€«: You haye. 13 VEH pn^granis at the central . 
technical school? 

Htii: Yes, maW We ha^ 11 at tfie c^tral technical , 
scIk)^ arvd we h^ye twb]bi tlw outiyir^ ik^^ 
\ - k jftidjwgii^ TliCT w^en you tire telliing about 350 jMdenS 
' th^ are in BvT^^EH program^ you also have studenb who ve 
maihstr^u^^ 

HfU: Yei^Abcm^ 
back into ^e regular piro^aip. 

Aiidl«b<>i; Are ^Kxi sjnvirig otfier students in vbcatibhal 
cduoitidn biaficte theK ^ _ ^ 

P^i y^^^ M^ ^ regdbr CV^ pco^ams and 
we hflAMi a n^Mlar Trwi^r^d |ridi^^H^pic^|am 
afl located at the central school, though, the^ ore throughout 
thejchopls. 

AiiiUiiiM^ aO together are being 

served in vocationai 'educatk>n? 

-_ Hill: Wefl, at tfie technioil Cent^» we are telkGng about 
5%_of >he teltBQjpopulattbri of the schcK^dte;^ b^i^ s^v^ in 
voc^ik>naLeducatk)n; be it T&l, CVAEx>r VEH. Then I include 
h<MnenM*ing and tilings of that hilture. When I say 350 for Vai 
alone, we may have a lot of sUidenb who oooie U) and stay with 
Ustwombntfisa^ 

replace them. : ' ; - : / 

AuMlimci: Pd vK>u fe^ j^t j$ nurnl>er ^ M>|t: 
you have are adbquate b meet tfieneeds^SNhe studerits that ;' 
ri€»d iwattpnal tri^^ | 

HUl: No. nia^OT/Nb'' way, A rid we rtled more 
prograiTB.-i titink we need an asaessmerit of me kxality we arc 
in to s^ if we are jprbdud 

TItidliiics: How inaiiy students' do you have per shop 
ctesf: 

Hlif: Rfteen. 

^ Aidimci: three-hour s^ioh? _ 

Hill: Yi^ ^. Each of our 13 |XO^am mv«^ staxi^to 
per dam MRH^, udth an 6i^. Jti some iratsK^ such s rnine , 
I have a Spanish-speaking akie_w^o can intefpret for me so tliat 
we do not havea^emgo^ ^^'^^ the otiier teachers aie able 
fo cbriverse Iff Spariish so tlwre Is ho pcbblern. 

^^iitiM: ^'t iS^^i^ 

IflM^ Yes. We h^ a litte c g n | ixyveny over that isa yey: 
We had the CEtA director here and he tbki rne the saine thing, 
I lad yc^ better talk to^dur^irictor b^toe they tfirow 15 and 
sometimin 16 and 17 studentrih our program at one time. And 
it is hard Jo fumrtion wheti you cor^ds- how much iqpa^ you 
shouki have for each student In rrK)itJr>steu^ 
set up so tha^ we have a daHroom rlg^t inride of oiur working 
area. And we haye to pkJc up the chairs arxl rhove theiti in 
order to have work space: , 

Anttow How xio your shop teachers have tlrrie then to 
^oordtaite and plan for a partknilflyr^udent if they have iix 
sessions? 

Hiii: We onV have two three-hour bkxrks of Instructfon. 



ttdjeiici? Each shc^ teacher? 
Hill: Yes. 

^^Rmc«: When do teachers have time ta plan and 

coordinate? 

ISII: When they go home at night We have mspnM- 
j>crtod, we have^^ pertod We do tftat on oiff 

Qwa The teachers Irr the VEH program at B Paso have 
gtfj^ffl^ this pn^rarfi and how many students we have in our 
cla»^ and we a^ee that we do not have the ^dUjies for tfie 
ariKHint of studertti. That is why I say we need more programs 

and we need more varied prx?grarns. 

Andimci: Do you need inc^_V^ progranis or do you 

need more di^mt Idndb of s^vfces?^ 

Hitt: Pr^biy cWfcrentJypes of services. We are looking 
at a Iow0^^r^ of shi^t metitaDy. we vwDuld 

tun about 5^ tD students; we are dropping, whk:h means we 
have, to change bur cuntoilum. We^<^^ not know what we are 
gofrig to do with the bD students; They are going to be phased 
out ^^nnple^y frwri bur jprogj^ia^ we will only get the 
physk:^ or nKntaOy handicapped studerit This is gping^tp 
make it difficult I \wig talking to Dr. Hull last ni0it and he says 
VernKmt has come up with a solution where they furnish ari 
isBi^ the regiUw v^ ^^'S^ a student 

with a leuTdng disabiiity can go info the regular 
pibgiram and fur^tidh becai£» the akte Is th^ for the different 
imner. 1 proposed this to my boss about six years ago^and he 
»^ fo«get it But 1 think that woukl be a step in the right 
direction, _ _ 

Aiidiinici: Do yfou ihirik tiiiat tile ^'t^. fUiKis Uridk tfie 
mew fedeal godd^w would be a pM^ble source for aides? 

iilli: Voy jdefirdtely. They s^ they are supposed to put 
ait 10% of thefuh^ fottfie s|^c^ eduaitfon program. I ttiink 
tiieyiiave a lot of money left over whk:h cbukl be utilized for 
thfe, Ixjt tiiat is (xmjectura dh ifny part ^ 
^ ^k1H»m:Iumx^ 

tfie Mde situation. If tiifa is gciig fo be q sdution, we are 
definitely goi ng to have to raise tfie qual^tfoiis for aid^. We 
are entrustSrig titerh wttii tiMB irismictio^ 

AidRiici: l a^ee. Vi^W f^^m^^ 
im akin ^ s^c^^^^ ^d«its time aides are going to 
have fo know a kit about special education. 

raU: Sbfrie <^ tie educatj^ial institutions juiiy^ a j>rbgram 
for cKttficatkxv of atd«l now: i think tfie akles are going to hav^ 
fo_be ontifi^vto tt^^v^J^ meet certDdil s^ 
Otiierwise. we are just going fo pk:k somebody ofi tiie street, 
t*^ theni iri ti*«e arid_e^BC^^ to pcrfortn and they ; 
cannot Thift has been ixiy contention about a VEH teacher. 
Lati^ ti^ luive dti^et^>edj^^ for VEH teachers, bpt 
they are stdl puBed out of a partioilar trade and tiirown tnfo^a 
dteffMhi wltfi ah emergerv^ ^asb^^i^ certificate. They have no 
background wltfi special education studehti or tiielr prDl>leiTis. 

MWAGEMEKT 

I tifiirJc the word I uKHikl lUie fo use^for a fonc^^^ 
prc^^am here lb ti^ word ''control:- ' Number^orie, you have^to 
cpntrc^ your phy#i^_faKifitiM 

you have to control the curriculum devek^ment fo meet the 
r^S of thejtu^t And number tilr^^ hawjb^nlrol 
tiie students in order to get them to learn. I say con^! b^use 
' jlp nbt |*oSa^ fo 
l^m. You cannot put them info a norrnal actuation Uke you can 
aO the bttier ituderits and expect thein to learn. 

FACiUtiES 

In cbntrol bf tiie physkral fedlities, I design my i^bmoom 
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with the workstaBons ali arou^ the oatslde so I can s» ail my 
at aD to of ^tiese students can b^xHive 

frustratect so do what I call production work, i bring prefects 
from the out^de arkl thm we actajaDy 
students get frustrated; they might take a hammer to a piece of 
eqoipmi^nt, so they have to be under observatibn at aD ttrnes. 
^ I developed my di^oom so that I would ha>^ 

tpihy topi room — these students have to have tools to work 
with. Isse a Jot qf ^gp^ and ^ctur@ on my walh, l^^use'I aiti 
^ firm beUeyer that eyerv^hjng has to be in sight If one student 
mJcs a question about one picture or one ^gn that! have on the 
J_ fi91^ _^«^^ servK a second 

purpose in_that it reminds me bl what i have to teach th^ 
^^'^n^-'H^ii^^ aboU^ 14 diffmht Rev^ at all tim^ for 
Biese students. 

Audl^mce: Do you use a ioFof hands-on experience or do 
V ^u rdy a k>t oil reading ttiaterials? 

Hill: Almost everything is a derhbhstration and a hahds-bh 
leaniing situation. , 

Audience: What type of testing do you do? 

Hill: I only have two written tests. Most of these studente 
cannot Ic^irn pd^ the third or fourth grade levels. Wheal have a 
written test, I niake It true-bdse 6r multiple choice. I display it on 
a saeen of an overhead prt^^^tor and I read the questfc»h to 
Si<em and I read the ariswers. This gives them a lii^e time jo 
think about the qu^on rather than to read all of the words. All 
9L^J other examinations t^ts that I giv^ the studerits are 
practic^ examinations: i tefl the student, "Now thfi is not to' 
^^_y<^ dumb^ I wahl to sec hc^_ mucji you ha\^ 
learned so that if you do not know enough about a particular 
things can go tepk and teach it again." 

The ch(rcWiJ^;toJ I to ^^^^jhcjeycl bf c^^ 
\t\ rriy mind. Tdp not have it in writtri^.. I think some teachers do 
^^ve, but I do not The exaniihatibn is Just tojj^ble<H^ 
rnyseif becailse I knbw howWU that student perfbnms in my 
c^^ I had to deyek)p of rny dassrdbdm for the liandi^ 
cappjed. Now when I tzilk about a dassroorn, I am not talking 
about a dassrbpni like this room. My dassroorn is actually Jhe 
U^>fkshpp. I have done away with the tables and tablet-armed 
chairs; all we have are 16 chairs ^tting in the ttiiddle of the fkor. 
^^ffccr <^ch ledure^ w^ the chairs, put them away, and 

diei\ we have that addittor^al spac& Ail of the tistractlon & 
*?^W0SU^^ r^^lS^f J^!^^ thej; arc jfeinilia^ 

everythUng we are talking about Whereas; if you had a separate 

be bl^nk walls. I broke an engine down, put it on plywood; and 
put it Hs^t Up on tfie u^. When they a^ sitting down <v)d I am 
giving them instruction, they can see every part that I ain talking 
a^ut I also use slides: 

Aodlcifce: Do you think ^u would have much difficulty ^ 
accommodating a bUrid student? ^ 4 

Hill: I do not believe so. I wt^uld have tb have hands^ln 
|r>structibn, but 1 do not think I would have to change my 
instruction that^ much. 

Audiinci: What db you rhean by handicapped? 

Hill: That covers almost all handicapping conditions. We 
(^y^_ihibtionally rhentally retarded, brain 

damaged^ and we do have the phs^osUsr handicapped. I had a 
IllMl^iPR^^^P^^de^^^ had very little cbr^trol ih the left 
hand and could hardly walk They wanted me^ to teach him 
gcnenil rni^hariical he did real well^ On the bu^de 

patio, where we start our machines (to avoid carbon monoxide 
in the da«gdbm) we luive a little step ujp. J built a wcxxlen ramp 
but there tmd it worked o^py^ but to improve It I got lome 
cq(fa«te and poured a ramp ri^t there in that main building, 
My prindpal almost had a fit! Once it was down, tiiougli; tliere 
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was not much he couid say, and it helped the student Now for 
^Ind students, I think that bnce they knew thteir way around, 
there would not be any problem: their sens^ are better than 
burs. , ; 

In my tool room I have what we call a shadow board 
I have de^^ied my tool room so that^at the beginning 
of each period a student goes to the tool ipoom, receives a Utile 
key rtnp with five te^ each with his nurnber dri it Anytime he 
wahjb a tool he goes to ihe tpolrnan, gives the todman a tag, 
the todman g^v^ him the tool and hangs the tag right there on 
the shadow board. This U^y \ve have tool control. In eleven 
years i have ^ than $50 wortH of tools. 

I also have what we call a duty board and the duti^^ 
change daily. I used tb have it for a week, I was haying 
problems, thoug^^ because a student would go into the tool 

_f9L 4^ i^hde w^k mid _wixild ^ fqr^ all about the 
equipment he was working on by the end of the week: So I 

room. I also have a shop foreman, a safetyjofficer, fire rharshall, 
^_^^^^^t>f^^^ forernah's jbb is tb insure that all 

these people do their }ob. 

Aiidimcc: Are' th^ second-year student? - . 
Hill: No, ma'am. When they come to us in the be^rvijrig 
of tiie ^ool ycMir we have a littie orieh^tioh arid therl abbut • 
^i^weeksofWety iiis^ fire 
haords: Right in my cte^oom I build a gasoline fire. Then we 
^c dcmbriste how to use the fire extinguish- 
ers and students themsdyes use them: i go around to mcKSt of 
tiic j^c^rairm BJid^i^UV dcrnbnstration, I ha^ thirty* 

' gatk>nL.can that L take ti[ie lid off of and lay on the floor: Then' i 

you try tb put ^ gasoUne fire out^^ water — it just spUshes all 
^9^13^*'^?^ J^clJhiXMjgh this every year arid it really hcl^ 
them. I teach them how to use a fi^.extinguishier and how to 
put out a fire. ' 

Aodlmcs: Do you have a surnme^ jf>rx)gram^ • 
Htii: About fh/e ptpsP^iims^were operational during the 
aunmcr mbniiis, but there was a tr?fnsportatlor) problem 
because the district did nqt have enough money to bus the 
i^dente. It wasiti^e pa^ resporisiblljty to get them to this 
program and it dkl not work out too well. They could have let 
<*}^^<t«hts^thCT^ then bus them 

into us and It would liave been much better: 

CURRIGULUM 

To con tool your curriculum you are going to have to 
develop It so tiiat each stUdefit has a successful cbrnpletipm^ task. 
You are going to have to do this to build their ego, ajid to Butld 
their self-confidence. We are trying to build a work attitude into 
$ese students. If they can find sornethlng that they can do and 
do wett, they are not going to mirid the work. YbU have tb give 
^^ni^'^pDe^ful cbrhple of tasks and increase the difficulty 
of the' task as they progres so that they can realize that they are 
actually accorhpl^hing sbrn^lng. \ 

The tiiiird factor is cbritrblUrvi tfie sftidcnte. I rahicmber my 
grandrnother saying, "Idle hands breed the devil: Tb control 
the students,* yoii have to keep tficm busy. It takes oh^ brie 
student to disrupt a complete irvstructional pro-am," as you all 
laiow. After all, they arc sending students to your VEH prpgrarh 
because the students disrupted the regular Instructional prtf- 
gram^ When you give this student a job to do, then you have tb 
y^rejhat there Js sufficient material on hand for this student to ^ 
comp>lete that Job. 

You have to insure that each task or Job that you give this 
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idudrnt hai Mffident te^nical Icnowie^ to cBaUenge the 
adiud«nt Th«s« $tu<dfelnbJboe^^ «Mfl!y auid cmce 

th«9 h&v« t^n^ iomethtng, they umnt to ^ on to bigger and 
better thinp^ Ycxihay^^jd^n ^khxt ihstnictkMi so that yoQ 
can chi^nge the students at eyeiy Job. It gets to be quite a ta^ 
Y(xi haye^ jniJie nira that ^iKlent ts avwe of the 
bmpoftance of the job that he or she Is gMn. If Jhey feeL ^t Me 
fob Is nbtJnport|n total pn^», then thev do not want 
to do It Yoa hM to make sure that the jobs seem important, 
iK> jftiaiter how tri^^ they __ _ -_i 

1 have what I ca^ a bstof related activities. Studenb get 
tired of dblhg brie ttUiig all thc jHitic so w have to Jwsve some 
related activiti^ for them to do, to keep thern from getting 
bored and _ftustrated. I ^tch the stU^M^? I '^^^'^A 
them to come to me. I may say, "How woaW you Hfe to do 
«>rriitfili^ clp fexiay?" or If thfey arc getting bored Lsay, "Boy; 
you go ahead and finish this job and tomorrow I will lei you do 
sorriethirg differeriL" / _ i ■_ 

Aiidlijice: Do you Use any kind erf reward ^^tem? 

HUl: No, ma'am. No sp^sl reward syrtero^I say. **lf you 
wti] complete this 1 will let you do sprnettitiig else torndnow,!^ 
^cau^ they will bored only about one day^ In every gcneST 
mechanical shop, you have a werding ^Vl^^^^^^^^^^^ 
student and tfiey can mke Jitde pieces of welding rod and make 
all kinds of chararicrs and things. They crijby dbihg that and this 
Is a related activity. 

Aodlenee: So your related activities are very much a part 
of what you arc after? 

HUl: E>efinlte]y. It has to be sbmetNng that you would 



hbm^ pi^cM of 4he general mechanical'' 

repair; By the end of one year rnost (75%) of rny studchte a^ 
able to take a small engine i^rt, put It back together, and make 
it run. I think that is an accomplishment I call It general 
mediahical rejpkair, but we do have smaU appliance repair. ! put 
Sc appliance up on ttic workbench ahd^w^^ 
MMjuence to check the different parts out they come out jsretty 
good. 

Well, I ttiink we haw jlp about r^^^ put of time, but I have 
oiic more thing that i want to talk about You see a lot of people 
today d^^ghatc ttieir j)hU<^5hy^ of_^^ ac- 
rons^ns: I have doneifaatAvlth my program and dedded to call It 
MORE. Why MORE? Etecaiisc you have to give more of 
yoursei| to teach the VEH student and the VEH student must 
l<lim*SP^ iTL o^^L^o.SO to work. The M, of course, ^ for 
Motivatton: You arc going to have to motivate students to Icajrn^ 
V<xi arc Joing tojiay^ (>gante s^ur dassioom ^d your 
currk:uium to help these students. Ycki are gpirig tp have to 
^^te^to these students. If the studente cannot relate to the 
teacher, Sen they arc not gbjrig to Jearn, You have to relatato 
Scmjn^thcir own language: You have to build hrust_and let the 
' studente build trust in you in prdcr to relate to thcrti. The E ts for 
Evaluation. You have to evaiuate your program. Is It meeting 
the needs of 5^ur sKidcnte? Am to bavc to change 

some of your tnstructlonai techniques to get the student to 
learn? And what ikbbut yourself? You have to evaluate yourself. 

I chaUehge aU^pi^u to see In these ^dents their m^y 
pG^btiiti^, their great potential. I challenge you to guide these" 
students to grasp those possibilities. 



HOW TO ENCOURAGE SAFETY 



LARRY JOTUS 



Si^Hy liAf^P*^^^^*'^^ ^ DccoqpMitioMl prDgrame. Larry JeKe, with over 
tin yran teaching cip<niihci imd iivm J>>^^ 

ip^fti oil htew to handle eaf^ considenitione poelttveiy. helping de^f, vlsualiy, 
and/br mobili^ impalrid itedcnte to umleritii^ ''whyi" ai opposed to "why note:" 
He Slab dtfcraea eafety adaptetton and testing: 



The initial introduction between you and your ppteritial 
sbki^t isrci^r^el^^ If at all p^ble^ when you l^ve 

handk:a|^ed students c^mirig into your vpcaMpnal pro^am^ 
m^t^thc student ahcaid of time. Spend some time with the 
stud^ts, get to know them. They hayc a Jot of appreh^isfons 
abcKit what Is^ing to happen, wl^ttfie ctess is going to belike. 
Quite often, especially with the deaf sHidentsJ^^ 
fom the jegijter student b«ty ^d tf deaf students have not 
been JS voational pro-ams, ttieigreayvrdo not^^^^ 
going' on in your program. It is not as though tibey could sit 
dowftU^ a oip of co;^c and a frfend^a^^^ 
about die weldtng program:'* Nor can pick up inferrnation 
by "stariifing ^^^^^^ 
ev^^itng oriau^tevcfything diey leam. Students with other 
harHi^ps wffl^h^ same awrehensfons and 

feding^^ so the instructor 'should meet wim these students 
bdbre ttie course stzuts. 

The first thing that you should do In any program ts 



establish sbm^ rules for safety; I Ira^ written a text, 

Sqfcty jor Wtiders, published by Delmar, and I use It In my 
program, fjicsc short pamphiets or books arc available from 
Delmar in a number of areas —^hceyrictalj^ 
and several other areas _ 

I ^isakys try to use a pc^tive approach to safety. In welding, 
for exampte, if you teU a student that hc^ should 
high-top sho®, and he comes in with a pair qf high-topped 
thon^, has he donejwhat^w^u tdd him to? He has; his sho^ 
are aQ-leather and Hgji-toppcd You did not tell him that they 
had to have rpuirf^ tc«s arid cbUkl not hav^ open sid^. 
.Students will do that to ^ju, if you teU them exactly what you- 
V^\ Tqu might ^y, *^Ck) not w^ saridals,-do not^ w 
czmvas shoes; do nol wear open-toed shoes.'* Then they will 
come In wH^ sbmetftog yixi forgot to tell tficm not to wear: So 
be positive, tell them evwytlSlng that you want them to dp. You 
may feel it Is common sense that In certain ^tuations you do a 
c^taA tiling, but if you have not told therh what you expect. 
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^mw jttid«nt» wlli mt mdcnt who has 

had HtHe be na vocaaQhal <y<fVinc€ b more apt to do 
•ocnethlns which sk>p ^\ ta^tOteOy brtatSohBl. Bat remember, to 
them It botes k^dO. 

y^_^ JIIS^>B^^^^_ln^ inaiw^i but Hjalun 

alot6(e)^eftc3flrt Itiseaidertosay, **Do not do thli and clo not 

^ do ttuit," than It te^ iay.'^'I^ i^thte wmy/'^elr^ are aU 
ppdtfve, I think there Is only one negative statement In my book 
mdjx In one partk:ular safety p^nt «cetvHinij>m|ure Is 
nev«r used over 15 po^ndi. That Js absolute. Everything else In 
tfic book was written ^tlvely; it a tot of Hmc, a jpt of 

; e^iwt, but instructors need to do the ttime with their safety 

in8tructk>n: 

j Now. after you harere ^ne through the safety instnictlqh 

S^^r ^dehti a ti»i J Have ajpne-hurKibedH^uestk>h test 
that \ require my students lo take. They must get every queitk>n 
^'^^ APP*^"**cy. Ho^ bteh tjave we taken a ti»t and 
remembered only the answers we got wrong? We forget who 
discovered America, but know the we mt^isd 

that questiofT. Testir)g is a very good ieaming situation and I use 
the safei^ t^ as a teanUng tool Studehts tiike the test and if 
Ihey miss a questkvi, they retake the test until they have 100% 
. accuracy. It helps the student 

*. ' ^^^_^^ 9^ fo""^^^^!^ 

iaiioi) that ttie sfuderit had all the answers correct If at any }ime 

in the future a qu^tion oh safety <x>nies Up and^ 

l^ winds up in court you have something concrete that lawyers 

can use. It wtil have the student's idgnature and the right 

answers. 

"Did they tell you to wear hlgh-tdt>ped shoes?" 
••Yes." ■ _ : ^ / 

;;pid you ti^ke a test?" 

**Yes, but I cheated; I did hot remernber that" 

"Whose fault is that, yours or theirs?" 
J Either way it is art edge a^nst accident As ypu_ are 
aware, tticre arc law suits cbming up constantly against 
institutions and teachers arid adniinistratOTS of pipgranis 

1 Include in v^ur^i^onstratioris what it feels tike; smetis 
like, kx>ks tikCr ^'^^J^^^ lite when theJ>roc^g^ Urong, 
cariteU whciva^ by the sdund You 

know when tfie tool bit^likely to break off, or when the M bit 
!«_9c*ng to catch. Ypu'f^^ M by the sound, ybucan ieU by the 
amount of smoke biitowing off from the drill bit that it is starting 

«>^^eat, an^^ happen. You can tell ^ 

the hissing sound of an acetylene torch when it is about to pop. 

3^!y_|ver ^en a heavier 

and heavier cut? Just ^fore it goes; you may fed some chatter 
and vibration or a heavy definii^ il^ease Irvseiisa^ Tell your 
students that Tell your students that they do not have to hear 
something, they may be able to fcelit^cll blind students that 
ttiere is a certain STTicll of the oil as it starts to bum before the bit 
overheats. Tell^them if they get a whjff of tfiat to llgiter) up, 
reduce the RPNfc, change the speed, decrease the feed: 
bkewtseJf you ar^^eding the drill bit too sk><^, you can grt a 
chatter. The chai|ar you have from feeding too fast is very fine: 
Include sensory du0 with all of your students, and specifically 
ybtir students who have (a handier 

For those particular student, you may also crank tfie feed 
in just^ Urtfe t«» hea\^^ and then let them fed- It Light Se 
acetylene torch incon'cctiy and let ttiem hear It Smoke a littie oil 
and tet tfiein OTeU Jt, what it Is^ what It sinclls like. 

You mi^t tell them ahead ofJime, "You are g^g tohave th^ 
^rong sit^ P^J^uming cSL Tell rnc when you anell If * For 
those of vKHi who have worked with cars, you imow what rear 
end grease stidls like^ you can recognize it In a second. It is a 
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@^ui^j]icx^ JtlcK>ks Jke oil, but there is ho doubt if you 
put your fingei^ in undemeatfi thenar and smeli it You: can 
^nM!^ l^^in^^jeK^ as grease. But to a student it Is just 
'l^ttrydng oil. Burning oil on a bit or smoldng torchiei have very 
d&tUict wtiells. Tell your students about them. 

f^'^P changes fb^^h^^^ their sp^flc 

handicap or help them to understand how to do something 
J* very Umit^. I ha^ worked in rehab^ centers 
where so much time and effort has been spent oiganizing things 
wd putttngithinp tosH^tiiCT 

rasMctjye. They were unemployable because it would have 
teicen twice the area for tluit student to set up in as tor any other 
eniSfoyro to set up In. If you have worked in industry, you have 
heard tfiat^the safety equipment is what is going to get ^u. In a 
totM^<»»es thatls rig^ Too much safety equipment nriak^ the 
> operator reisc, become dodle, or not pay attentidn, and then 
sbfhething gets lLini«_Sp do not try to overguard, overprotect, 
and overisolate ^bienra: Do not change the work idtuatidn 
beyond that the regular worker more than you have to. 

I spent ^me time at Se I=^ridns School for the BUnd in 
Watcrtdwn, Massachusetts. We were having students prxxiucc a 
finished product in a sheltered workshop situatton: I found that I 
had to ^ m^lf what the students would exf^ehce,^ other- 
wise I vyouki not know exactly what the students would need: 

wafchirig i^.Jfit is ttic first 
^e you have had a deaf student Into your machine shop; run 
theisthe with earpiu^. You are very used to hearing the sound 
pLttic rndtor groan as you start to cut Look, Instead, for what 
you can see in that ^tuatidn,^and then pass that along to the 
student 

Keep to a minimum any devfc:^ that are needed! and 
make them ^ flexibie as pos^ble. In Watertown instead of extra 
gutixls on the, blade; we had damps on the table that the 
IpM^^ Tlie against the clamp^ 

pushed the wood to. that point arid never went bes^nti it Had 
J^VN^*^ _he_<x|uld havi had: ari accident. The 
clamps that we put on the table were minimal, did not interfere 
o^®'^^^'*^ fPi^^ercfcleal In that situaSph, Any^Jng 
more elaborate would not be available in industry. You need to . 
d^gn that flexibility and freedom into your safety apfpAraius 
and devkes. ' ■ t ' * , 

__ _Bfe realist cl«y for an insSuctbr who has a 

handk^pped student for the first time to say "Gosh^ he has^a 
yttic lim^and what Is going to happen? is he going to coirie 
along with hte osne and bump a student who will fall t^k and 
k noc k another Itude^ a machine, who will hurl something ► 
across the room and wipe out somebody else, whd will . . . ?" 
and bri arid on. In your mind you can build up these 
catastrophic disasters that might ha^^^en as sooa ^ the student 
^i^^ happen. Handi- 

capped students are«aware of ^eir liraitallons: I am not saying 
^?L***y ^Ai^ hyrt. I have had some students who |iavc 
been injureci before; but reatisticafly, have we not had able- 
bodied students who have becnjnlured in shop? Whatis ttic 
difTercrKe? There are certain restraints that you can set up, but 
" you can on^ go so far. 

_ Jn wcjdli^i^ I haye students tfiat are burnt all the tirne from 
OTiall hot sfiarks that fand on their arms. If you have welded or 
^^^'^M'^hot nic^ a constant hazard. So why 

should we try to dr^ the handicapped student in all-leather 
dbdies so_hc d^ riot get burned? Is he any different, really, 
from the rest of the studenjs? Do«Jthurt him any more or less 
^J^y^ ^iJlpt s^rk^fe^ on hjm? If he is in a wheelchair and 
has very poor drculation in his lower extremiti®, lhat may be a 
problem, tecau^ sores can te^xti^^ slow In healing; * but 
otherwise we should not overemphasize or overprotect • 



Nor should wc dwell bri cotastipphlc aocidc^^^ diSMtcjs 
that can happN^n. The gilding shop ts probably the easiest place 
in school to start something that can c^mj^etejly 
shop and the school and m^t of the surroandirig counli^cic. 
An acetylene cyMndcr has enough cxpld^ve^capi^^ 
cylinder to take most of this building iffft the map. It happens 
fmm tirric tp^timc in busine^ pr Aon^PWics but^^^ ^^^X 
hear much about it bemuse Ihe people who are around it do 
not survive tatcU tlic story^&Dmc a^^ very 
concerned about this. Once I had an administrator at a 
demohsti^tibn when 1 exploded a small amount of acetylene 
and oxygen in an eight-ounce cup. He got up and left because 
he had never been aroUhd this before and was a Itttie too 
nervous to stay. 

Even with these hazardous situations 1 have had ycry^fcw 
: problems. The only handicap that i have found extremely 
restrictive in welding is bliridnes$ or j>ar11al sight Wetdijig is a 
visual procei&; 'very few sounds change in the actual welding. In 
qas welding, ybd cannot tell When the torch is too close or too 
mr away by the sound: 

Audience: What about arc welding? 

Jifffiii: The same tfvirig is true. YbU can set Up some joints 
for the visually impaired student, but their employabllity 
afteru^nls is questionable^ Students with tunnel vision will have 
1 no particular problem as long as Sey can see enough to identify 
that very sfti^ arc zbn6. When welding ydu iiavc tunnel vision 
anyway, once you put a helmet on. Vision avUI be limited to the 
size of a silver dollar or less, so these stadente are no more 
restricted than you are. But if they^arc totally blind or have very 
poor vision, they will have problems: __ * _ _ 

For a long tirne there has been a story that welding hurts 
your eyes, '^lis^ is untrue. Infrared Ught may bum^qu, biitj^o^ 
have to hold your hand in front of itfor a long time to let it burn 
you arid it is very painful The tnightxrt^We U^ht, of course, \i 
not k problem because you have tinted jer\ses that will protect 
you, yite^qlct Ught is th^bnj^^ out of the 

light spectrum: It may work Its way through a helmet undetect-' 
cd whether you are ^ghtcd, partially sighted, or bUnd. It is out of 
the vtsual spectrum as well; no on^ can sec it Ultraviolet light is 
what^caii^ sunburn. If ybU have that kiiid of bum in your eye^ 
it can be extremejy painful and I recommend that yoiu go to a , 
doctor, ari bptdrrictrist or an eye surgeon. Any qu^cms? _ 
^ ' Audience: 1 would be interred in hearing what attitude 
chan^ng techniques, staff dcyelpprncrit t«:hniqucs, or as- 
sociated experiences you have had in your area. ^^"^ 

Jeffui: The bi^est thing you can do to change attitud^ is 
to show case histories of successful people in the trade areas. 

Audience:: People who are employed? 

jeihis: Yes. We have an auto mechanics Instructbr who 
Miid, *'You cannot rriake it if you are blind. I have had seveml 
partially sighted students or blind students In my class, and ri(^e 
of thcrri made it It carinot be done." So i took him some articles 
that showed a blind Volkswagori mechanic Jn Watcrtown, 
M£kssachusett5, who has won several awards from Volkswagon 
for being a top mechanic, but who cannot see anything; ho light 
ataD. ^ _ _ _ 

People generalize! "If one. deaf student cannot do it, all 
deaf students cannot do it ' iPr ^^ty^^Jl^l^.^a 
determine the people in them. But even if tfiey are all in 
wheelchairs, they are hot all the sarrie people. Everybody is a 
little different 

A case history or a sucxe^ story is a good way to change 
aititudtK. Still, a lot of times jt may fake a litdc push fronrt the 
aditiinistration. The adrnlnistration may say, *'You will teke , 
th^e people in, and you wiU work with them." I have known 
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teachers diametrically opposed to It who have been forded to. 
take in ^ haridjca j;>j;>ed student, Student who had the aptitude 
arid ability and sqcci^ changed the teachers' minds. 

bnething you have to be careful with is an instructbr who 
feels sorry for the "jxMDr chlld" Often this^ t^ step 
back and say, "That is dangerous, he can get hurt, but he is 
going to learn It anyway." 

1 am not saying that accidents will riot happen; 1 am riOt ' 
saying that handicapped students are going to be totally free 
from hazards. But arc they any riidre likely to have a problem . 
than any other student? You can read in teachers' journals of 
the sarrie thing happening with these machines with normal, 
able-bodied students. ' 

Atidlenc^ 1 arn a VEH teacher and TK TcqUlrcs aU 
yocatibrial teachers to administer a safety course, ^ive a test, 
and have 100% correoj answers. Probably oril^ three of rr^^^ 
studcrite can read and write, so 1 give the t^ oraHy, How can I 
have any record of this If tfiey cannot write? i 

Jf^fue: I would not be worried about it unless J^wcrie token 
to court Then you need a copy of the tes^ so you might record 
your Instructiohs- bri tape, have the students answer the 
questions on tape, and then keep it on file. You need to keep it 
about five tb severi years. I^^wyirs^rig^rially sid^d five ycarSv but 
now they are coming back with as much as seven years. No one 
can go past severi. years ^b contest the records. 

Atidiencc: Havc^qu seen any tcxte spedfically directed at 
teaching tiie special needs students In the shop area? 

Jeffaie: No; The rnarl^et area in the past hsis been very 
Urriitcd. R^ht now without a federal grant for support it would 
be difficult to find a publisher for something like that. Aftcrjgbiri^ 
tfiroUgh displays, however, and finding a number of things that 
are oriented specifically to pur pb^uldtioris, 1 would say that 
sbrriconc could now write a text, and have, some success with it. 
It would be a. good idea. < 

Audience: Have you cornc up 
dcviisss for your weiding program that you might want to pass 
ori to us? 

Jcffiw: Ves. One ^rqblcrii ybU have with a lot of the 
handicapped ts hand stability. I have all my students, both 
haridlcap^d arid ribn.haridicag>|d, hold a welding rod out at 
arms length and watch its movement Everybody has kirid bf a 
natural tremor, if ^qU iiqld somcthirijg as steady as you can, it 
mo«res a tittle. A welding rod is very flexible and the end of it will 
mqyc^ cither Up arid down, in a drclc, a semidrde or however, 

^S5a»rdRg to your natural body riiovcmcrit 

The other thing I have done is weld Mth a sriia^ 
tungsten frbrii a Tig wcidcr on the side of a gas blowing torch. I 
had a partially sighted student ivhb haij a depth per^tiori 
problcni. He could see, but only out of one eye at a time. He 
could riot focus both cycs^ so he liad no depth 
What 1 did was weld a piece of sBver solder and a piece of 
turi^en on the side of the torch' fc^itc^rtcridcd jUst^s^^^ 
beyond the end: No^ when he weia5,^4ic jUst uses that as a 
ref ererice point He touctiesj it withbUt _ S^^tting too close. 
Everytime he coirie^ around, he just bumps it, and that gives 
Wrn his height TbaLJsjqrricthiiig he can do anytime, ^iiywhcre^ 
Because of his depth percejption he has a hard time following a 
Urte^ running hoitory^ to his bckiy. Perpendicular from hfcs 
"body, however^ there is no problem, b«:ause he can sec frbrn 
tfiatjKJirit whether h^ is cither on or off the line Now he sets up 

^so that he welds strai^t toward you, not sidways. H was a . 

"rriiriqrxharige, which did not change anyttiing except Improve 
his perception. Giving them a refererice point is Irripbrtarit 

I found that the shiderit who Md a problem ^ 
joint, could lay his hand down, ieather apron and glove, and 
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J^_tt without gettthg top hot or uiKmifortable.^ It 
helped stablliM his posttton and avoid some enpneous move- 
ments that he had 

Thm aw rfw adaptive 6e9tfm ter p<S5pte who cut pooriy. 
Tpu c&n buy a a^ of MrUng^ whi^ that go on a cutflng torch. 
They md« a arnooth cot tfiat loqla ttke a told saw cut. 
RutMimpra^ th^ available. WHh the device 

for catting ctades; yoo putihe torch In a center point and then 
Ju9jnK>WK tf^ ^n^_arau^ fpHmalcM a peH<^ ibund drcle. 
Uyoo have a student whoJw a probl^ wltfi dze and shape 
discrimlnatibn these wiO help. 

AoSence: What do yoa do to relieve their apprehenrions 
and feari about what ^^i^ In Jhe shop? Do S^ itart wiUi 
competenc$^•build)ng activities, then move on to the more 
general weldiri^ ofxratiOTS, of do you thifow them Into the 
mainstream of activities right away? 

i^Kmt I imiafly rtmt with them ahefud time^d we 
talk. I go tfubugh a tour of the shc^ and show them what 
eveiythli^ ^ and how it worio, wheie tfie sa^^ de^HcpJue/ 
and about any problems, downi^yihg the hazacds. U^th non- 
handicapped students you n<^d to ocxajdohal^ empha^ 
hazards to get their attention. Once you have thcdr attention, 
you can go on from th^: Hanc^pped students are apprehen* 



liV!B enough; you do not have to build apprehension to add to ; 
the safety maigln, you need to tone it down: 

Thm are a lot of tto^ tfiat yoa could do forj^ ablc- 
bodied students to put in this Httle edge of apprehchsfati. Fdt 
example, I explode an acetjdene cup to fihow how dangCTous it 
IIl But J teU jny ha^dlcag^ student ahead of time _whai is 
going to happen; what it is going b look like, what it is going to 
^^nd tU^, Imd leal^^ I ^_my rcgulv st^^ 

*That was not an explosion, that was a^pop. If the cylinder went 
off, then^jK>u would have im ex|>lb^h.^' But I tell , my 
handicapped studenb, "Between you and that acetylene tank 
iit this shop, there are safe^ devices to assure s^u^at it does 
not expk)de. Irithe learning pnxen, do not be worried,^ do not 
be afraid of it, oecome comfortable with it There are things, all 
of which are 100% foolproof, between where you are stendlng 
right ^ow and ttie psosdbtli^ of that thing explocing." That 
relieve J^em a lot I do not sthsn thb heavily with my able* 
bodied studenb becaiEse I like a Itt^e apprehen^n: 

GeneraliyI tiiough, safety precautions for iiandtcapped 
itlKl^^_ are noi_ mjjcjv dlffeent frpm tiNcwe _ for ttici npn- 
handicappcd- >iandk:apped students shouki not be catered to 
^Iriuph tfiat they loa^their em^ 

steadied and reassured; If you give them support, they will give 
you results. ^ 
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in this cxteeoaely pnictlcai eweton.^ dme educatpra front Soodi t«a Hlj^ 
^^^L^^^ Ifuiml climcMeticfL off emptlonalj^ jUatinbcd jstudm f|ra|egice 
for helping etiidenta deU with these characteristics* and specific methods ffor 
odap^Mig class itnictyie, ciiniciiiliin, oiid managing l^avlor. They also discuss 
specialised programs for hanSicapped students. 



Voorliisr In our secondzov sp^al education school we 
^ty^^^^.^^^i v^^ally^ impa^ sonie mujilhah$* 

capped kids. All of the students come to us from) other 
indeii^ndent schcxd distiicts oh^referml tfircaigh the ARD 
proce^ We aie OHisidered by th^ schools to be the least 
r^bictive alternative eiiv^ 

pipg^ins are regular special education and encompass most of 
the handicapping conditions. We have a basic ek:ademfc s»^n 
whfch taluss about half the students* day and then vocational 
' education for ^e lusidicapp^ which is the other ludf day^ The 
nvyod^ of ttie students are in this instructional anangement; 
but we do have a sdf^contained unit on one campus that 
iKHis^ltiu^tsjvho _iu5«i a t^ter structure, and we have a 
residential program-on one campus jot, student who are 
^^^^^>^<^!K>tionaDy dshirb^. 1lie^ usually come 

from the three-county area, but some come from other areas 
, across the state. 

About 85 or 90 of bttf i^Jidi^ts are' in the rnore sey^ly 
retarded rarige and are housed ixi what we ^e training 
Center. The students at the Trainilig Center spend part of the 

o 
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day [n vocational and pre-voo&tional otientatUDh and some are 
actually wprldhg on contract, earning money within the school 
training pro-am. ^ut of tfieir c^y is i^nt Iwning better (^eUly 
li>^g^lcills, and part is spent learning basic academics. 

Thc_tc^ jA^re to addr^ wzs ttie ernptiorially ' 
cfisturbed We fwnd^ in dfaUng witfi tfi^ steidents, that they 
have several charact^isti As a :grot$>, they carihot handle 
stress well: they have a tendency to "blow-up" at you: Th^ do 
iK)t bllyip);m^i1a Th€^ dp 

thir)gs that we consider unacceptable. You wtU find most of 
them have a vcnry p^^^ lusi do^not 

feel good about themselves. Many of them have come from 
homes and environments that ^tte j^iy^ |MX>r and depit;^ 
emotiohally. They have short attention spans and cannot stay 
on a ^ngle for a long time, but we aaxHrrimodate this by 
having shorter di^ periods and divinsifled teaching. AU bf them 
are characterized by "^^ting ouf behavior. They come in, slam 
dck>rs, Idck chairs and say fbur-lett^ w^ 

As a teacher, you have to fauget on behavior that ^hcems 
you the motst If they say a four-letter wofd^ but they got thcnre 
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on tiitie andjire ^s^^ilT&cBp^, mayb<8 that foor-letter word 
is not important at the moment You heed to ke^ a pHpH^ for 
, ii^fri:ic^h. Yoa cannot do a total fix an theeldds at one 
time. You have io deckle what you 
extih^iish tfie behavior that & the least acc^itable and then 
reestablish priorities as the child progresses. 

. All of th«e Idds are chaiact<ntod t^iKWtiyty^ EvtlL^U^ 
not showing up ovcrti^ it is j^^^ By the time we get them most 
have had years of fnStotipn and fiiliirf ^ They are^nviiKed 
tfiat adults are crazy and in many cases are right Most have had 
several years of very ne^tive ediu:a^nal tNM:k^tHlnd and 
have been told^ in a lot of ways, that they are not accepted and 
are not okay. Also^^ they often operate in a different time frame: 
Th^ students need immediate gratifktatioh, and some de- 
mand it Ypu^must dcal^^^ 

terms or theirs; but you cannot Ignoxe therh. Ahpthcr may be 
wittidravw^ attlng there like a time bomb. He is Just ^ 
' dsturt>ed, arid maybe even more disturbed, so you need to be 
aware of the one who just sits there with a bland pqpT^sion: 
this child can be even more de>mstatirij thM ttie 
slams the door, kicks the chair and says the fo^r-letter word._ 

If punishment is called for it needs to be talcen care of 
.irnmediately. You carinpt wM five min 
**because ybU slammed the door," or **becauseyoasaid the 
four-letter wonJ^ this is what Is gplng jo happen. " Y lo^ your 
effectiveness. We need to be fair and very con^stent as well. 
Students need to tepw that jvhcn they^ in the door ttic 
same thing that was there y^terday is going to be there today. 
That is jprpbably ttieLmpst in^ our 
classrooms — make sure that when students come back ttie 
same set of j^Hndpte arc operative tcklay as yi^stcrday and the 
day before, they cannot handle svv^ft changes, They need a 
N^iy .^rucfared cnvirohmiBht if yba expect them to avoid 
unde^bie behavtors. Mo«t come from very disordered Ji^ 
liv«. They^ up In the morning in a disordered environment 
and they stay disordered uhle^ you.jprbvide order for them. 

At the same time s^3U arcprpyid^^^ 
always reincmber to provide flexibility^ if^a-are right Jn the 
niiddle of a vbcatibrial le^riJ^^^ 
^^n a child then yoQ have to stop. The vocational icsson is not as 
important as deaBng w^th that^^^ Sometimes in ttie 
of a iangoage dsss you have to quit because a child's need 
greater than what j^ii are #^^19 fo J^^- ^ 
teachers. Too often,^ if you teach language arts or math or a 
vpcftona^ teach seems to be the mcwt 

, J^portant thing in the school. A child rejects that and may shake 
§p^ur tree a littic bit, so you nwrd to stop and dead^witii neecb ' 
as they arise These children cannot deal with a delz^/ed tirne 
frarhe. i__>^__ ~__ ji: 

You ric^ to have options withln^your dasroom to deal 
with behavibr. You haw to be prcp^zd an^ 
student You cannot go stralght-to your extreme disdpflne — 
sending them to the piindpaL Once yoir have done ttiat yoU 
have pro^biy done the most you can do. 

* So you need^pptions. At thte tirne Harry Goette will revi^ 
some actual cl^rborrv situat^rris ahfll what you can do to 
main^ controt 

Gbetii: I airi a^b1\^s educ^ and I have 

worked In the dasroom with th^ studSS for five years how. 
I want fol i»» prv^MTic of the things tiiat I have had succ^ 
with, and sometimes failed with. To answer Dale's questiph 
ab^t disd]^ne, wluit we do first is try to prevent confrontiitions 
with students. &„we can prevent the prbbleins we will never 
teve to try sending tficm to the pHndpal Second, jwc try to 
handle those prdblerns when they arrive. And then, we dp^ to 
the prindpal, but only as a las^ r^rt That is very important 
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Most oi the time when these Jd^ dc™ ^ 
thej; areji^lng to get it cither on tti^ terms or on your terms. • 
When one starte yclBhg arid ririisbeha^rig and v«5U-sta^ 

are i^U dealing with the problem on his tcnns or yours? 
He has got you. If he urideretarids Jwir te the 
cdnsequehces,^ you can probably work on your terms — but not ^ 
all the time. We cariiK>t help tiicsc^studcnts if we do notknow ^ 
how We will fumble around and might even hurt them^ I want 
to talk to SK>u about trylM]9 set Up a dasiroom in a manner 
that the student^ wifl accept, ^ettirig therii Irito class, arid 
workirig with therri to eliminate having to go to the principal. 

The mcwt Iriiporlarit tiiir^ I ain share with you is to build a 
dose relationship with them. As we oigarilzc pur cla^ we 
riccd_ to 5X)mmuriicate fo the studente that tiiey arc going to 
malic that class what R is goirig to be. If they ccKjpera^^^^^ 
aoirig to be a goaJ dies; If they do not, it is going to be a terrible 
class. In a le^ilar ctessroorri s€ttiris_most tcachcr^^ best 
studCTte all tile attention^nd then eliminate those people whp 
^ really need attention. Eriibtioridly <ysturbed students want 
attention tod, and they are going to get it mcwt often by 
misbehaving; but, If you want tojgivc attention to tticm on your 
terms you must be prepared; not only for ybur lesson, but for 
thcni as i>ebple. Arid If you cannot handle them, forget the 
ieuion^ _ _ 

Most of the time; with emotionally disturbed studcrite, you 
will find a studcrit_lx>uridng off the wall — but not always. One 
may comeJn and say ribSiirig. If so, that studerit has ajpt of 
pro^lcins.Jliat is the one who worries me the most When tficy 
come in my driver's educatibri cla» I ririUst steui rght aw^ 
wwftiri^fo con^^ them in the dasroom^tuation. 1 must have 
absolute control because I have to trust thcmjind they have to 
tnistmc. After all sooner or later I have Mump in the car with 
them and if we do ribt mist eaeh pthCT thc^^ *^vc an 

acddent in five y«srs I have not had an acddent but I feel that 
we have tnisi^ each pttiCT._I_ have i^^^ that this is ' 

tiieir dass; they can malce of it what they warit 

Ybu also have to ^ j;x>sltive. Many times when a student 
com^ in, you say; "What is j^our name?" put It dbwn in a book 
arid let ym M^dowri. What should you do with that name? You 
should remember it right away. If I knew all of your names we. 
wpuld haye a lot bctfer personal relationship: Eiegin to establish 
that Jdnd of relatioriship right away Urfft s^^ 
thc^it time^thcy come in will not do that Sometimes you have 
to i^ojre some behavior for the sake of a J^^kI relatipriship with 
your students. t*«!* ti^ hard to- do when they are calling you 
riarn^, br ^mmirig dpbrs, _I_f^ ybu ^ajc offended by their 
language and yoa ^Id them for it, how are you starting your 
relatibr>ship with $ifai?_SpmctliTi(K^ vocabu- 
lary is inappropriate or tiiatthcir behavior is Inapprppriate, This 
is^a defense riiccharilsrii. What is tfic mechanism of the giri who 
Just there? Withdrawal: But this ^es fevo messages. Orie, 
that^they are there, arid two, that tiley are insecure: 

1 feel that studcrits U^t fe learri arid 
t^her. We may have personafity conflicts with student butwe 
have to treat them like wcrybric c ^"^cl like 

they are a part of the class: there are lots of ways to do this. 
Let's say I ask a questibri. jA^fcoy ariswere It incorrectly, but i^nce 
I u^nt to make him fcei a part of the class Itell him that his is nbt 
quite ttic ariswCT ttiat I am Ibbking for but ^at he must be a real 
smart studenLbecause he answered the question I had in mind 
to ask riext^ Then I rruike Up a qucsti^on and say here is his 
answer, that makes him feel real good about rine arid about 
himself arid about the dass, too. 

Manjf tirn^ we do riot tekc the timc^ 
the dass. We do notmcet them in the morning when ffiey come 
in the door. If It is just lip service they will sec right through It — 
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Jfou have to be sihcens about wHat ypu say^ 1 really fed ttiat th^ 
all want to please yoo. They were not bom emotionally 
disturbed. Something got them tli«t way l>e^ 
went wrong In their tivei. They reseni that and so they take It 
out oh the teacher or &fee1t^Ut on theri^lvcs. In the end, who 
i<»e5 In all this? The students do — they i^ays lose. Make sure 
^u do these things; ybii have to push yourself or you jost 
forget 

_ Rnd out about the studente. First find out thdr namiK. 
They love to be called by their names; they t^pond td that Do 
they like football, cars? Rnd spmethlna that y<^ can talk about 
^ something you can get going with them, f _ -_ 

Another technique 1 have found is that you cannot make 
too many demands on the student rijht away. If y^^^ 
*Tpmbrrow you will be here, you wtB not beiate, yoawill be in 
your chair and vn3u V^lWo^^ "P 
that? Ptobably not! We have got to gej a relationship first *'You 
came to class today and j reaUy Ukc that Arid It is g<x>d for ydU 
too because you can succ^d when you come to class. I want 
you to succeed." ] think the students woiild consider that a little 
more fair: What Is more, It wlU bring them back. 

We need ftos€_studente in class, on time. That is what we 
need so that is the first thing we talk to them about Then I let 
them tell me what they need. Sometimes they say they need to 
^t out of this school, that they cariridt stesnd it I ask them to 
give It a week. I say, ''After a week if you dcddc this is riot the 
^hbbl fdr ydU then we will mlk it over and see what we can 
do." I always give them a chance to have sojric Iripj^^^^ so that 
they feel this is their class, this Js their workbook; this is iheir 
folder. It ^will all be succe^ful jf they arc succ^s^^^ 1 2irn 
going to do everything in i^y power to help them with it I need 
to comniuriicate this to them. 

Ybu adso need to setidoum the t^^^ ^xi>ect arid 

some of the things the students expect These are pretty, flexible. 
Wc«t pf fhc timc^qu end up gcttirig what ydU want but the 
students are a part of it A lot of teachers do, not do that. They 
say^^'Hcre Is a list of my rules. If you break my rate you are# 
going to the office." There is no success in that 1 have three 
thirigs that I want my studcrits td dd: be In class on time, stay on 
their task, and avoid interfering with the education of the other 
students. Those arc hard tesks for them: _____ 

But think about it If 1 tell them all these itdes thc.first day 
that 1 have them will 1 be suixcssful? UsuaUy 
give them a Qrace period. I say, "took, 1 will give you Sree 
chances at coming to class on time. Aftcrj^u use up those three 
then I will do one of these things." Then 1 give them a list of 
things ttiat, I consider doing. If they know there is a 
consequence for vehat they do then most of the time they will 
riot pU^ Jc» far. But If^^u ricvcr tell them that sdmcthing 1$ 
going to happen to them thpy are going to be short sighted. 

And you must r^pond immediately. When they walk in 
late the first day you walk right over and tell them, "Remember 
what I told you yesterday. This is the first tiriic you arc late, arid J 
do riot allow that" Sufprl^ngly enough you wtfl not have too 
many times like that if you have to tell thcrn right away^ But they 
will riot live up td your expectations if you do not have any or if 
thfey do not know what they arc. 

Now, do yoii rcd//y Jxped th^ studerite^^^^ 
Many teachers do not, iind they communicate ffiat in the ^vay 
they deal urfth thcrfr student ^^ctations. 
Now I ara vciy careful about the goals that 1 set for them 
b^use if they caririqt bb^ri them they becdrrie frustrated, 
they misbehave. I start off by establishing a goal for the 
sttidcnts^ For cxanipic, you iril^t say, "We are going to work 
very hard to build a bookshelf that you can take home to your 
parents and show what good work you do. And I know you will 



Once agaln^ you ne< 
the. stuticrits. You can 
and you cannot be too^ 
|lkc_ autJibrity figurc^^^^ 
rules and be con^ter^ 




do a good job. Yoor^arcnfe will be so proud of you when they 
see that bookshelf ' You wtil have a lot to do to get td that goal, 
but first you hSve to set It up so Sey are always thinking about 
that bookshelf and tekinsilt hbrg^ to Jhc|r parerits. 1 dd not care 
what kind of problerns they have at home, they always want to 
please their parcrits, so this is aridthcr high mdtivational factor: 

t good working relationship with 
Heir buddy dr thet!^ best friend, 
y\oo ftrm, because they do riot 
/"ydU have to be firm with your 
never change my rules arid treat 
brie sttidcrit ariy dlffe^-crtHy from aridthcr even though one 
misbehaves more than ^ other. If 1 do they lose what 
cbrislstericy 1 have put In J|feir lives and they need that structure. 
You have to display th<irstructurc In the way that you han^^^ 
.thcrii. If ydU treat one differently then they resent that and there 
goes your communicatiori. 

" Another thing that is very importerit is jx>sitivc 
mcnt for everything, even the simplest thing When the last 
studcrit comes jrii^ closes the dicxjr arid site dbwii, what cari ydu 
reinforce? Everything: '*Wcii, 1 ara s^ad to see you this morning 
ahd eycrylM^ I really 
appreciated your work yesterday. I was so Irnpressed with It arid 
probably vws x:ari do cvcri better today. Arid by the way, thank 
you, Susie, for dosing the door when you came In." Make her 
feel like she is really helping dut there. 

Arid what about rie^tive reinforcement? One of the thin^ 
when dealing urtth students is td never ycU, because If you db, 
you have aliiady l<S5t the battle by your tone of voice. If 1 yell I 
am already on the defensive. Ypu mu^ always keep a speaking 
voice when you are confronted with a problem or you will make 
it a bigger problem thari ft already Is^ Wy big guns cbmc through 
the other students: What a weapon peer group pressure is! 
They t^ a new studcrii^^^^^^^^^^ not gdlrig td aUdw 

anting:" if a student is talldng and does not seem to want to 
stop^you s^^^ I'Wc warit tb sfart the lesson and you are 
interrupting tSie learning of all these other students who want to 
get their Uccnscs." The pressure is trcmcnddus. As soon as you 
J)^e studente succeeding, then your other students warii to jbiri 
tlwlvbaridwagdri. 

J^dw many df ydU really look at your student to see if his 
eyes are bloodshot because he has been put aU night d^^ 
dr td see that the 1^ two or three days he has lost weight You 
rnight find but he has been put ori the jtrcct a^^ not catcri 
in three weets: His mother kicked htm out and he has been 
living wrttn some guy. Yp^ ^Ive a^ jKbse problerns Iri 

your ds^oom but you can notice them because that Is where 
the behaylor Is <brnlng frbrini^ TbMe Ity^^nts Jdd ndt hate you. 
they >ust do not fike what Is happening to them. They resent 
cye^Hhing, arid they rcspdrid by takirig it dUt dn you, or on 
themselves. This Is baScaUy the ree^n for their disturbance. 
They warit Uridcrstaridlrig, b^t they also waritydu to be fair and 
consistent, without bactdng^wn. 

You need to consider your cla^rpbm Instructipri next. One 
aspect Is the way ydU present yourself -Do not wear a coat and 
tie to be succe^fcl. Cto riot hide behind the d^ cither. A 
teacher who does that Is In troubie because It holds the teacher 
away from the students. You want Jriste^ 
freely.^ not be afraid to touch them: 6lve them a pat on the 
back. SornctimjK thcy wrtll gjow Pat 
them on the head: They need that Many times they do not get 
i^at at home. If they haircut, mcritibri It Thiat Is the 

relationship that you need to be building all the time. 

Then we need to think about our presentation td the dass. 
Attention span is your big problem. 1 try to shoot for 20 minutes 
out of a 46 minute class. By the time you get in and get 
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iMrythiiig se^ and^ 6vef^M§oins^the wa^ I usuaU^ 
work, that b — I wffl not haw 20 rabiates ail in one jump. I also 
fey tp ^eep my ^^n^^ttiojisnKM^ 

more than 10 rainates 1 change ^ fonmat That gives them 
ttme to relax^^. Of ceRm^v^ cwinbt pauMs for a tong tiitie, 
tHit if yoQ change to something else like a i^i^ntation of a 
dv»t jKjornethifig^ the boutil, you ^ give them a bre^. 
Your class should be very, very organized; then many thin^ 
can be presented 

Many leam b^ wfwit thcy _s«c.^^^^ somcttiirig you want 
. to do. You umnt to make sure you have a iot_of vlsuaT tfiin^ 
around. Use j^Mi^in^cya ten^^areiK^, flli^^ fUms. 
posters, anything that you can come up vMi that ^ves a lot of 
visual pi^sentatibn. Ni^you may be wondering where to come 
up with adl this? j could not purchase all ci them. 1 had to rnake 
S^niP*^?^!?. I ha^ get tilings^ tf^^^^ get 

my presentatton across but also keep their attehtibn oh what we 
£u:e J^ix^ 1 also Jiave a workbook. If I do not Ivive a film or 
transparency there is something in tfiat workbook that wiH 
reinforce the object that I pr&winted #iat day: 

In ^nning your l^sons, how many of j^u write educa-; 
tional plaris? These are a lot of work but if:VK>u £tfe a^^ 
teacher and special educatiort students are ixiainstreamed in 
your r l^^g you will be ^d to have tirat dp^^^ 
lesson f^anning^ ordsed all thematertate; pfanned the activities; 
had the tah^)arend^ii^^ all when we viniote the ci^ 
My advice to adminlstnitors is to have the teachers write their 
curriculurti, _IfiK>_u^ ciurfculurh V^ur^lf — and aU 
can; you just need a Bttle guidance — you will have no faK>uble . 
teaching it because it is yb^ 

i_Reni^mter their success will hot a>me from th^ ckuss or the 
Information you give them. It will come from your relatlonshi|) 
with thern. If you have a j^CKxi relattbnship with them they wtU 
break thdr necks to satis^ you. Maiiy teachers do hot realize 
this and their hands are tied because of it 

brapm: One thread that runs thrpu^ deaUfig v^ttr ttie^ 
^dehts is that you can be dt^nized but notil^d on aJbehavior 
mariageineht level. You have to tecw to d^ 
different tendend^ diat might arise. Hsry mention^, one 
thing that we have done to hclij bur tiM^iOT grt br^tfi^^ , 
to as cuiTicaium and instruction go; is that we have had t^e 
teachers thernselyw ciurrt^um guidc^^TteJs a gx^ 

opportunl^ fon the teachers to come up witira lotof materials; 
^^J^j^^^.^^S^^ ^anspareh^ ^ 9^^^^ 

and filrrstrips. Jt organizes dieir instruction an^ai(t s^uences it It 
al^ b^ks it down into ^K:hable parts. A k>t or tim^ we shoot 
over the heads of our students, so bzisically we write a task 
ana^;^ of the trtkde^^ medianks or 

food servk:e. We break it down ir)to the basic skills tiiat J^ 
heeded and then we break those skills do«^ iiito bdia«ord 
objectives — very small teac^g parts be^ 
students n^d to have thin^ broken cbwn into very small parts. 
Iliis aJl tk» in very'weU Mth_ in^^ ^^_an<l 
imf^mentatlon p^sis: We use tfiese guides to pufl out objec- 
tive for the irnplementailbh of educattoh pdahs. 

So briefly, what I iva^ 
oar guid^ lids is one for food services. One objective written 
in t^havibral t^ms is to name the eight portioning tools Used in 
food sen/ice. 6n one side we have a fist of suggested leaniing 
actiyiifes. We aly^ys shoot for as many eu^tiyities as we can to 
help out students who have difiereht learning abilities. The 
instiriictor u^iaUy 1^ some kind of presentation. We have an 
option of reading the textbook. Sbrne sHidents cannot read so 
tfiat woM not be ap^icabte to tfiem. We ^so iiav^ a 
ttansp^ncy, and we have a test;, that is, a stajdent r^ 
sheet If <mjdents have not acoomptt^ed the objectives by Step 



Number 5 where they have a test, tftcn you have rnorc options 
for them. We have cassettes that they can listen to, aiid we have 
a buddy svnstem where ah advanced student can help them; 
Wth each obj^ective as a worksheet that is dthw han^^^ 
ma<te into ^'Imnsp&rency so the student can see the too4s and 
their narn^ and then U«2 have a test for e^h bn^ this case It 
is a matching t^ We try to make our iests as flexible as 
pebble because sbrne students cannot read. We rhight have to 
^ve a orzdly: this is one of the hardc^ parts of writihg a 
currioilum guicfe ^ getting tiie test to actually measure what we 
are trying to teach. 

We also iiave what you would call a related k^sbii. We 
ha\^ one here for a skill l^sbh in a servioe station, agpin^ written 
in behavtoral tenms: Be able to remove and check the air filter 
Thli_Ii'^_^'y simple task, but it^ brol^n down so that the 
student can have as rnany bptiohs as possible. The juidc lOsb 
sho^ vrhat is heeded for each ^jption and has ail the 
transparencies. TOis hw a trahspareii^'for ttic d^ 
air filters. On skill l^ons, iBra%Jhc iristructor will e\^uate 
perforrnance and then on flie answer sheet the criteria he uses 
to evaluate the performance: 

tlds bbjective is for genend safe^ in cabinet making. We 
have ele\^_^tlbns here that student cah go through. We 
have fiirristrips. We have books. We have films. We haVe a 
As ybij can see, we try to give as many options as 

possible. 

We have several exarriid^ of currlculurn guides. Alsb^ a 
g3bd sbuh^ of ihfbrmatlbh is the BEH handbook tfiat is put out 
by TEA. This has a lot of good inforrnatibn in it and we have 
gotten some ideas from it ouiseh/^. 

Now i would like to stop and answer any questions you 
might have. 

Aadlciici; What hahdicapi:^hg cbhditiohs are represented 
at your school? 

Anraref: Basicafiy, it is for ernoBonally disturbed students. 
^Jake^den^ ^m a three^county area oh priority basis and 
then if tfaiere is a space available we take students from otfier 
areas bf Tex^^ We have a residehtial unit, wher^ they can live 
the whole year. 

Attdlenci: Is the driver's educatibn program required or 
do they have to pay? __ j 

AiMmwt: Our schdoi district do^jiot require a fee. M<^ of 
bur students usually take it Rcmcrhber we are trying to reach 
one msior goal: to place them on the job and rrud<e^them 
spcc^sfiil in the cbrnmuryty. That is b^^ 
take student in, give tfiem some vocational awareness; i^ce 
ttierti on ttie job for Iraii^r^ afid tficn^vc thlM M s^<^ 
they would need to be successful in spdety. It is sometimes very 
cfifl^ult j^cause it^is h|id to jpilace tiiese students oh the jot). 
People in the community are hesitant Their age Urnits them 
sometimes. Btiplbyers do nbt like to hire 15 ahd 16 years olds 
too tnuch. 

- Audience: RoCv would you go about getting the pebple ir) 
the^pphuhity to accept the students into jo^? 

AiM^xi We have a ydcatloha] counselor who go^ to 
iridividuu work statloris or recruits those statiorii Ffe talks tb ttie 
etm^jf&s, explains to them the hiririg procedur^^ and how 
^^t^ehts should be paid With sbme of bur studente, wbrk 
"with the Texas Rehabilitatioir Center if the student is a diertt of 
theirs ^ey vM i»y traMhg tb_cr^ 
^npic^'s advantz^. Fart of our graduation requirementis ^ 
months oh the job, which is a pretty big commitinent for a 
student * 

Andlence: How many studente do you have? 

Answer: Ih class I would say the average is about 10 to 12. 

ei 
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AiidlMiM: IHbw niahy are in your program iii the scKbdl? 

Amww: Thr^J^rjfiMirhi^ carh^ises; 
Our students are refoned to us from three counti(^ virfth 27 
school d^trfcts. Some live In and some are day stucteht^ whp 
are bussed in. * 

Aadiinc«: I ain ciirious about how you handle that many 
students with^ nspect to the least r ^ trfct i ve environment How 
dp ypu iusii^ the placement If the students are completely 
sepsated? I could see in that three-coun^ area that you might 
have ^ student tttat iK>u said^U^e rea^ S4?vere enough to 
need that restrictive a campus, bdt-how do you deal with the 
least restrtdi\^ ehvirohmeh for 400 itudents? 

J^^f^: Thej^^n^ii x\v&o\ actuaU^ has to 

requiD($ment We do offer a better vocational opportunity. Our 
V^J^^i'll^nS.Pi^^^^^^ ^ more comprehensive than jtio^ of 
the campuses have. 

'AiidliAce: What are the largest school disMcte that you 
iscive? 

^mmmt Probably McAUen^ Brownsville, and Hariingen. 
Audience: In the large districts, do they also have VEH 
progrmris? Or rhust they come to your school i^ 

Aniww: Some have VEB, some do not But a 
even in VEH the students are haviiig disdplinary p so 
that they cannbt keep them ifi schcsol. It was originally set up to 
be an alternative school district and that is badc^lly what it is. If 
a student is in a local school districibiit is misbehaving, havihg a 
lot of problerm, and therefore not going to scjidoi, is the Ic^aJ 
^hdoj distrid serving hirn? Na If he will cbnrie to our school and 
we can keep him then that^ becomes his least r^trk:tive 
^nyl^^ni^ Many of bur students have not been going tb their 
« local schools. ^ 

Audience: Are you funded through all the cooperating 
school districts? 

Aiiiwef: No, we have regular funds. We are ah Indepen- 
dent school district ^ 

Audience: Do you have a psychologist or dorm peu^nts 
for the residential students? v ^ 

Anmwmt We have a js^hdlo^st, a rfecreatibriial therapist ^ 
and a nurse, and other necessary staff. 

Audience: Are sorhe of your students retarded? 
Answer: Yes, We have a divided program to work with 



Ih ^^"^^ Thje Mojf^ severely retarded are .lh_what 

we call a training center area, 'where they work on piece work or 
on-site work. 

Audiiiice: Do you have retarded students in driver's ed? 

Aiiiwef: Usually only the mildly retarded, but it really all 
depends on the student Some adapt real well. The majority 'of 
my sttiden^ have emotional problems. 

Audience: Are the student aware that they are going to a 
spwdd cducatipn school? 

: . Anwer: Y<^3^^t^^^ aware of that ^nce it is isolated 
away from their community: there Is a big problem with that 
^iWj> the cbmiw^ with the other stud The studcnte 

fbietold, '*You're going to that crazy school." We have to work 
V^S? ^ll^lf^conccpt of^tjic^ s^^nts ^that th<^ say^ "I don't 
care what anyone says, I'm, learning something here." They 

l}^V^^b f^^Lt^^!^:^^^ ^h^^^.^^d'lthL^S Jh^^^^^^ instance we 
^ had a student who came through and the students were giving 
him a hard timl^hd he said, "Well, I'lti only ^inji tb be there 
for two weeks." And sure enough, he misbehaved enough that 
he could tlbt stey. 

Audience: I know what you are talking about I work at a 
state hc^italt in a modified program which is actually stride 
than it would t>e in a regular school prog^m. But when my Id^ 
get put of the state hc^ltal^ they have three strik(^ agidn^ 
them: they do not only have to come up with whatever regular 
students can do^ they have to db better. 

_ Anjww: TTiatJs what 
the Texas Rehabtiitation Commission will give the employer a 
^Dlhg^c but^hcn thc^ lh_for Jhat bn-thc^Job 

tralningTltke employer jsays, "Here, tear down this engine/*, 
Well^ wait a minute! The student is Jhere tb learn skills and 
maybe not even that particular skiU. He may be just ^ helper, 
learn the tools, help around the place. So you are right Th^ 
communis can be the prbblekti. \^ 

Audience: How jbng does your scho^ last? _ _ _ 

LAniwer:^p)e ^dehts are there gprn nine tb three. We dp 
not start until nine because transportation is a piobiem: Some 
have a vciv Jbhg bus ridc. If that to ^et up at 5; 30 

or 6:00, ride that bus ail the way^in, and come to that dag on 
time, then I better give it my 100%. 

Our time is up. Thank you for being here. 
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VOCATIONAL ASSESSMENT OF 
SPEGIAL NEEDS STUDENTS 



Am Friiiictit pfopnon dttmctor lor an mxtenalvt and vsiy pujpcamM ira>u^ _^ 
MMHmmi pioiriiii i|_ti^LU0oii_^^luGltloii Smicc Crater J^Sn Antonio, / 
iMoidlMtedfwpmatetlonaonaMoaamra^ >^ 
ii i gmttil dvirvliw of viN:itibiBnl aMMMnmt m a isoltiHllaclplbiafy effort \ V 



First. I am gcSig to ivc a general 
aneKment, sfft^X it ts, how it b done, why it is dome. Then )ve 
win deal rhore wil^ ^^tt^^ it lela^ ^ tfte 

' : dassboifi and some of the measurement that can be adniit^- 
tered in the <2^mpcm^pj^^ ptesent level of perfomi- 
ance. We are encouraging the schoob to assume this responsd- 
bitty therr^\^,^fore they refer a student to the vocatonal 
evah]Btk>n assessment 

Then we wifl brie%r^ik about some curriculum that ombNe 
matfeh^ up wit h ai^^ti*referen(^ as<K^eiit When stu- 
dents are referred b our VocatSbnad E\^uaj$cm_Cen^ 
Wi^^sai^ OtK^ the report go<» back to the schools, we have 
found that jh<ne is a nei^ for apj^ropriate 
dudehtinta i: :__ 1 

We will a^ be talking about vocational interests and 
intiim»t inventories and we \M di»niss the foUqwlhg questior^. 
When b the information valid? When is the best time to daan 
ihten»t ifn^tpry?_ What toids of e^q^eriences are. needed 
before dotaig an interest inventory and how can they b^ usedas 
a tod for plahnirig, instructihg or pfadng^in a vocational 
program? 

And finafly we wiU by to puU aJl thb^ir^nnat^^^ 
vqcati^)^ cos^^ toother wliat you vrant to measure, 
how to measure and interpret, and hc^ito find ^ the tfUngs 
5^^imt Jb Jnd out We hc^ tiiat you can take back the 
infonpatk)n that you nWd in order to go into ^ process in 
y6ur^HX>ll ii_ __ '±_ 

'*No ti^cherjpeui truly promote the cause of education 
unk» he knoM^%e^^ lh>ir^in wh^ that educatiori & to 
prepare that student** Thb a quote from Ruskin. Is chposir)g 
a cah»er a garne of chaiice? Let us S^ahd think about that for 
just a fiAiote. thm Js a cert^ etoonent of chance, an <^ement 
of bej^ in_ti^ i^t at. the r^t tittle. Perhaps forjs tot of 
IB tt was who we knew rath^ than what we kriew. It mght ha^ 
ei§sh jivndit taj^ a ^ for wi^ we w^ not fuSy qualified, 
for whkii we mis^t not have all the necessary certi^ 
we hkd ermljsh cotifideiice to acquire the skiBs necessary fc^ 
that Job. - - 1L - - " 

This may not nei^OTtiy be the case iStfi^ a tot of handi- 
ca^ed studcnte. After ttircHJ^ a e^u^tion 

pix^rarn, may not be tota% prepared to eri^ 
work. Ah 01^^^ may "How much of an In^^stment b it 
going to be tor me to take this student and prepare hgn 
ade^igel^ to do t(^_^ ^t e3c^ected of him? Wlnt is his 
production' iate?_ How fast can he work? Can he work 
indepenc^^? jCah he toOow cttr^^tiois?"; Empl^^ are 
skeptical about hiring the haikfi^pped Sc^ I t^^ rieed to 
kriow ^)edfic^ information about thi^ stiid^ts that we can 

Rwi^S^e^l^^ - - 



articulate boft to vocational teachers ahd_ the crripfoyOTi thc 
sgUs the^student has, hia strengths. I suppose HtvA btfie premise 
upon which I base the necessity for vocational assessment for 
the handicag)^ student 

You can gather a tot of infonnatipriin yo^ttond araess- 
iTicrit And I do not tiiink that It b discriminatory to do 
vocational assessment for the handicapped. Yo*i 
choop training, to determine how this student Icams. We need 
to know what we can do to help ttUs^stiidcnt to better piispaie 
fof'thc^worid of woric In tooktng at the student in a vocatlona! 
asse^eht, we are lobldng at an lndividual, we are looking at 
the many thin^ ttiat make up^the Individual — intcr^, 
back^xxind, health, phs^i^abilities, prtor education, int^rity, 
emotions, bobbin; M th^may be job-related and lead to 
further empfc^cnt p^bibtiw. Hte tcmperam«it and hb 
home ife, of course, would be relatecl to woHt And so 
his ambition, sodc«cbnofn^ stetus, ej^Jectatioro^ What kind of 
itfestj^e cjoes he \wwnt to lead? What ejg?cricnces I^ 
/Thus intonrajion tells a gr^t deal about the indlvkluid, his trat^ 
and his characteristics. So we took at the total pCTSOh, rather 
tiian Just {^npoint iddlls in bolattpn; Vo^onal assessment g 
worthless \ you are simply mwMuing m^ cpoddilatidn^ W 
' manual dexterity in^isoiation; there is more to it than just how a 
person ftihctibris. These aiejhc that I thirik we n<^ to 
.addriie^ in the vocatioral evduatton. 

Three laws have geno^ted or caijsed vpcaBonol as^- 
niMBnt for the handicap^ to be a requirement in the PoWdes 
and Procedures Manua/: &L 94^142, P.L 94^, imd 
Sacttoh of ffie RcteblHtetion Act [Pb 93-112). ThiKc 
mandate, that pubtesSickSlsTirovldc ypca^pnal tratoijg for tfic 
tendfeap^ to the ma)dmum ®ct^ possible. However, I do 
not think thca« lavws interided thati^^ 
^^ed in vocational education, nor am i advocating this. I think 
tfieie h^ to be a ^tiSstii^^^ pt<8^ Jpt^t^??^^ 
~" finding th^ appropriate piacement The law sa5?s^thc studwit 
naittt be placed Iri the feiitr^rfcttuc e^^ 
given a fhe^ and sqipropriate education. So I think we rnust 
det^rrnine the inpst a^^oj^te ^aMC«mcnt and whatjtiengtfe 
th^ ^udiaib have that entire their abili^ to RicpeMsd before 
pladiig fficnLfn a program; we cannot set them up 

for anotiier failure. _ _^ __ 

_ I mi»t say Jiat dttic^ 
vocattonai program of a typical handicapped stud^tcjhere is 
ffo tyi^^ hah^^ student Therefore I do not think we 
can lode at any one mefliod, I do hot think we can took at ariy 
one t^^i^ e^ery student I wish it wro ttat simple, but it is not 
The b^t6r you know and imd^^slftrid jti^^ 
^ win tMe abte to work with them: Vod|liorial ass^smerit is a 
multifaceted, multindiadpHnaiy, on-^oihg prqdsss. There is 
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Alreacl^ a ive^ vocaiibnally related ihronhation about ' 
handicapped students. They have been tested and retested and 
some of this information can be extra^c^ted used^ This Is 
probably the part of vocational assessment that shoald be used 
as^the S^E^ lU^asf^ment requ^ aricl elaborated upon In the 
Poflcy and Procedures Manual. / 

We are lobldng at preparing students for the step beyond 
high school; we want to prepare them for the world of work 
Every student in high school is ultimately going to enter the 
world of work There may be an interlude for coHc^, but 
ultirnately they wiU all go fo work We all have a goal to become 
seif-saffident partidpan& of sode^. Functional competencies 
become a very real part of a vocational a^e^ment and ^ 
vocational as^ment becomes a combined effort 

When the dassroom ieacher becomes involved in the 
PW^MIt we^y this:Le%^_I. ^^_wprked this y<iBir and had 
students referred for vocational evaluation we did riot know 
^^^•^j^oT J^otjhey had some of these competencies 
you measure them if v^u do not have the informatidh? We 
^^^P^^ '^^^lyi^ ^^^^A^^^_^^fK^y^ !he infoiTOjion 
that was already In the record Most of this dealt with 
psychdmetrics. We developed a criterion-referenced test whjch 
measured some of these things. We piloted it this year on abouf 
100 students, looldng at the basic functional sldlls that are ^ 
prerequisite to any vocational eadeavor. If the student does not 
haye a po^tive worl< attitude, If the student cannot tell time, 
m^ke change, measure, use some of the functional^^ings that 
we use eveiy day, then he ts going to have some difficult In a 
^^ilar^\rt>catipna^^ pn^ram. Hc te Joihg even grtatcr 

difficulty in a job: So bi addition to the Intake form we require a 
SI-y^^oiM beha^^ the t^^achcr who has 

had this student These are the things that need to be measured 
^^^^ ^l^^ji^^ pr r)lhthjradej>e^ that 
can be addressed in the instructional program; these are the 
things that can be^hah^d^ the student goes oh toward 
vocatiohai placement br job training. 



/Jdready in th^^ records tfiere Is Infontiation that can be 
IhclU^ed jn a vpcatipnal evaluation report Physical Ihformatipn 
madfpiefinitely be related io the job; the studioit can go Into, the 
I^D?o(care(CT. Ram definitely relaited to 

what the student is Interested in doing: What are the expecta- 
tions of his parents? What Infonnatioh Is he getting from them? 
All of this becomes a part of vocational assessment 



: The vocational evaluator might theii contribute a diagnos- 
tic battery con<^ting of vocational tntenst a^ssment^'a work 
tolerance assessment, and performance. The first thln^ we had 
^ look for In the^ Vocational Evaluation Center was what te^ 
are on ttie iparkc^^^^ there are a lot of te^ on the 

mariiet deahng with vocational assessment We screened 95 
l#^_tc^MlS_CPr J^<^_|haJ^vL^u]d be appropriate to adirUn^^ 
to handicapped youngsters who had minimal' concepts. 

Being a classroom teacher, I felt that when an assessment 

J^bllhcd It shbul^^^ hrtng abdut a change for the better. We 
therefore related assessment to curriculum. I have acquired 
oyer 120 curricula, from all over the countiy, and the Folidies 
and Procedures Manual says that the lEP muft be developed 
within the context of a defined curriculum. At the secondary 
level there really i^ no deHned currkrulum. That leaves the 
classroom teacher asking^ **What am I goliig to do? What is 
available?" So we have acquired jhese curricula, some in the 
area of spedal vocational cours^: Asa part of the di^nilnation 
vy^ vyiU probably print the narn<^, addresses, and cc^ of each 
cunrtcuium: Some are very Inexpensive, and others have been 
developed on money in other states and are; 

therefore public domain: 

We explored different work samples and tests that were 
^^^5^^ pn ^hf _n^*irBc t We arc dealing with second^ 
students for whom we need* to assess potential In reguiar 
yocatioivd^I^^ hayf dUi^c^^tidans w^ say, "I want 

to give a test I need to choose an instrument" We keep all 
these Jhstnimente. When the student first comes In and we have 
the basic informatfbn on this student, we can pretty well tell 
where to start, what idnd of test is going to be appropriate. J^e 
are notlnterested so much In what percentile a student reaches, 
but rather with observations, how he l&zutis and approaches the 
tzisk These are pieces of information we can ^e back to 
people in the schoo^: Th^ are the^thln^ that teachers need to 
know iri order _to_teach_ this help this youngster. 

These are the thdngs that will bring a change for the better: 

in the following session, Mr: Toleman will elaborate dn ^e. 

ment Th^e is no mystic about these testS-and almost anyone 
^n ^^J|l"^2i^^^ such instruments. This is that j>art oi a 
vocatiorial assessment that addresses the basic functional skills ^ 
and relates rnore closely to , the Instructional ^^rogram of 
preparation for living and making a living. 
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lii thte weoiiii 

pi«iHt tainl of paforpwiico 
voc«tioiB«l inliilii0 pfOflraiii. 




^ Mrs. Francis' assUtant Tom 
_^ilatid ib jha.claairooni covarlfig tha 
fancttonal aklliaVaraat praiaqulaita to any 



F raiicia; In thte ae^dQii wc &re gdlng Into the ctitKlon- 
ref erenced test, cImstoc^ mcu^mres, and oth^: things, that 
vjKyM relate be^rk to the cunlculuni proc^ ^^ 9^ ^ the 
school We are vea^r R>rtuhate io haye niy two asslstonbjal^^ 
about the jUtly^tty^ldnds of tMn^ becacoe they are In it^very 
day, These are the gehtieini^ inv^H^^vi^ttl the 

^d^t^ wHo have toed die tnartruments, and probably can 
ansU^_ ji^aboui any que^ ti^p<^t in 

ttme: Nfyo'om Tdraran to going to tatktids session and answer 
qu^tlpra ^vlng ypu ^ine in^nriiatipn fi^^ have 
ieanled. He Iub a vartedbackgrocDfid in bu^ne^ and psychcJo- 
S^jycMr^as a cbnsuHaht with the sch<x»l district and as a 
dtagnostidan. 

toiaman: When we stoted doing vocational e^ 
we i^b^^red thm fcMm tfiU^ fusAwe did not tetow: 
We tho^^t ^ would be doing viN^rk-sainples^ testtng spedgc 
gc^juid ftmte^ln^tt^ up with ^^edfic Jo^ wc hadihi^ Idea 
d doing v^^teiesling thingBi virfth youhgstm j^^ 
Then we d£K^vered Jhree thin^ we hKl not plann^ on 
measuring. One of these Mrs. Frands hitf alrea^ disc^^ 
some ys^; pre-vo^tfond sl^ We found bitf, for examj^i^ 
tfiat vye wouj^ tmye ypun^iOTy^^ 
of construe^ trads who stffl c^ 

count morieyi^t^ tlme^ read . a_ cafendi^^ c*_fin cwt i* 
appfication forms. Th^ did not know much about intoiview 
t^u^p»_of how fo pment themselv^ in IntinMews. They 
did not liave what we now call functional skills, pnre- 
^)catibcul^iOs ^^n^ «jrvi\^ skills — those things whk^ - 
make it possible for - people b &uictton Indepehdendy in 
ever^^2^B^ I 

^iejecoTHi th^ Itto vws an aktio^ totd^lack of 

awareness of caneeis^ vocations, £^ incliKlb^i^eriKiu^^ 
for a ^jNm |ob. The tfUrd tiiUig useneourl^ed when we went 
to Auaiih not long ago, and ttyUced to pc«!|de_6tm^^ 
Th^ b^m ti^ffi^ ^ wi^ied to Imow' about 

shKfenK OneMhirig^was pexspnaBg^ ciuiracteristtGS^--j^^ 
m^ivaHon^ work aUitodra, hones^ integprity, ^eHabltttsr, i 
these ifdngs wej#d have thej^ idea how to measure. I 



<9e began toddng for si^dtable in^ r tun^ ts to explore these thn 
Frahk^, we had trouble firklin| anything good. ' 



CiU1Em6N-II£FEI^^> TESTS 

/ Bdore I go any ftuther, ! wbiyd Hke to 2^$^ thea>rK^;- 
^ ditak>n-refetericed jRts. Crita^ have 
QoAie <Mlfo tf^^ 

r^t aft» 4ionn-rder0iced t^ had feden Into . 
partkrularfyJQ tests, i thinkwe^ thitip in I 

whm we say we are. doing something urdque wltfi 
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referenced tests, however. To b<^ with, every criterion- 
leferenc^ jsnon^^l^lj Jw^to If voU have 'a partfc:ular 
skffl that you are going tomeasure for sixth gradej^, how do you 
^KMv that skill Js appro^iate for^x^ rather thati ^^th 

graders? know because it has been determiried on a norm- 
re^reiKed basis, where refearchers go into the ^eld and find 
out what sixth graders across the countiy can do. They say sixth 
gl^im should be abks to measiue to within half an Inch^ then 
set up a altratonr-referenced test to deterrn^^ 
student cart actually do tH^ That is the first use of normed 
imateriaL 

V The seonid d^ie is even more impbrtarit, beatusc whga 
aiterion*refererKed:tests were devefoped, everybody thou^ 
they were w^^erftil beoiuse J|iey not CHoly tcdd whcit a ^dent 
ostdd do^ btni^ ho99 to teach the tasks Included on tBe tests. 
We gve a prc *test and wc teach and we j^ye a pdst-tiH^ Some 
very expen^v<K highly computeaized systems are dependentpn 
fiiUL mai^^ritent^ten^ But )RiprK»ing that^you tooe a 
stuulent who ti^, achieved ei^t 

Is that gpcxl or blKl? Have you taught thestudentenou^ 
Have you tau^t him too much? Has a sciicK>l «3mew^ 
^U^t tfie student ^jectilv^? bnce agadn, the norm- 
rel^r^nced criterfon is j^blbhed; tha^ 
nuitiber of th^ ^ecttvei thata student c»i acquire dw^g the 
year, giveh the nunilber in the daosjand hgw inuchlpoM^jK>u 
have for tf^truction (as p«7 htec 6oldt^a one-to-one basis 
SK>u rna^? be able to teach one Jto*^ ^S^^c^^Joxxtjfyiyu 
haveib studente in the class you roi^ be ixxckjf to achieve four. 
Sp what shixiHjK>u Job and what is not 

^ '^^^ ^ second point ' 

':-The thSfd pbitiji. i$ that criterfoh-ref«e^^ no 
'tf>an any d^Np that me^ure something of no 
B, For ^MF*V a,<^terten- 
ralHttty J^^ntitfoney Is probab|f pretty imisortant for 
ng. ^f^^^^itt a Mteriph-refe^ m^- 
-^d^i^ jrt>tttty to all the pri4<£s 4iumMeir$ bel^ 
lib alsO ai^llj^ b^for the students 

ipjo^ncfw^^S^^ ii ifs practicai vqhfe? So when we 
''^ *^eie tesfeJoiK)^ ^g|^-/fterenced 
inot reoommemlii^ them.J\ oiteilo^-^^^nced test 
^ bfi^^M^^ti^^ to meet criteria^^l^ ii^ 
tfest ^ mea^nroK but if tfie niAteriir!b,'6relevant^ 
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m^h in large grou]^ We use them with^indKfiduals^m^ 
at a time, and maybe even one at a time. Thiey are screening 
^devk:^ because they are not used in depth. Even though they 
may be oHteHon -referenced, there are not a lot of measures of 
each particular skill. On a given test there rtiay be only one 
problem in making change; that is a screening test If there were 
30 problems in making change you could say it was more tn 
depth. 

1 Whc^^^ got started, we dcslgricd a lot of little 

teacher-made tests, simple handout sheete: One on making 
chahgcjias diffe from a nickel— 

if you spent two cents, how_much change would you get back 
frpJ^ "JpHi^?^ 'f ypu spcril^SO ccn^L^?pw mue^ would 
.you get from a dollar?" A time-teiling test has pictures of clocks 

J^Sbt underneath each cl<xk^ks what tim^e is in 
Calendar tests ask students to name what happens in different 
months — - when Christirheis is, when Eeister is, when Thimk^y- 
ing is, when school starb, and when school ends. Those that 
deal with equivalentr are very much like ordinary classroom 
tests. They 2ure not any different and we do not get much more 
hivdrable r^pohses to them than a lot of people do iri the 
classroom. A test dezdlng with money concept actually shows 
what the student knows about the use of money — what a 
gallon of. gasoline costs, what a pair of shoes costs, what grc^ 
pay is, what net p^iy is, what deductions are:-These all relate to 

rnohcy they earn when^(^ j6 to iwork. The test might ask, 
"What is nCA, what Js a budget, what are some thin^ that go 
into the making of a budget, what are the necessities of life?" 

_ Wc_SBt ^_is in various at the Vacatibnal Evaluation 
Center, possibly through interviews if a student cannot read or 
not write well If a student cahhotwrile, but can read to the 
level of comprehension then we wili take exams* for him- O/ 
^5^cpt incorrect s^Uing wc^dq not gyc spelling tesls. The 
mode of administration must be such that we are measuring 
i^ndwledge, rather than test-taking ability. 

ijOB APPUCATION WORK S/^ 

' A job application vwrk sarnplc we call a E^jsorial da^> 

sheet Its only puitx>se is to 'find^t which of ifae stimulus items ' 

Jn^vlduals recognize, lite DOBJdatc of birth) , ari<J what 
response to put in that place. Once agaip; we do not grqde them 
on spelling, but oh whether they know the appropriate thing to 
put in each place. Th^ lower- functioning students sometimes 
just ^ve up when they Brst look at it, so we will ^t dbvA^ and 
discuss it with them: "DOB means date of birth. Lobk, here on 
the application it comes right after your age." 

We have n\ade up a good number of these tests: Some 
tests arc madc^tH the assistencc of a diagnqstidari in ourarea 
for the assessment of auditory and verbal skills This type is 
meant to be done by a teacher or ^meone who foiows the 
student well and Igiows how the student responds in school: It is 
similar tb a behavioral checklist, dealing with a s^edfic area of 
skills. In measurement work s£UTipies students are provided.with 
a nrier and they simply measure the length of the line. Now 
l^<3ep iri mind that there a differende between being able to 
measure the line and being able to record the correct length. 
We often find that a siuderit can measpire but dpc^ not know 
how to write fractions or mixed numbers: You need to 
rcmemt^r what it ls_iKHi arc measuring. As a carpent^ when 
somebody says, *1 want yoato go cut me a board that is six feet 

A ^.^Llhchcs bn^" if he (^ri measure, rnark^ and cik\ 
that board, then it do^ not matter whether he Icnovys how to • 
write ^at down or hot; he can still function in that caj::^d^. H 
can measure the distance between two studs and tell Ihe person 
that is cutting the board that it needs to be sixteen and % inches, 
vvhether he can write it or not, he can communicate the 
information: So you can measure different things! 
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GROUP SCREENING TEST 

We designed a screening t^t to be adrninistered To 
handicapped students in a group ^ttihg to fadlitat^ the transfer 
of this type of evaluation to the school personnel themselves. 
' Tbg^^^ cdvets many things. It covers timc-tcllihg, for example, 
timc^^K^j^pts, word relationships (like smallest, largest, most 
and [eas?J7*»d4«prd oppositcs. This test is read and only where 
wciare measuring reading ability is the student graded on 
reading ability. For sign recognition students have to J:>e able to 
fcipV^'the rncan^^ of the sigh, for example, **No Smoking," 
The s'timulus that we give them is tO-put the number six next to 
the Jlgn . that means riot to srnpkc. They ,dp not have to write 
anything as long as they can make a number six: So yoa are 
dealing here w^lh^ The test has some equlv 

ients, some geometric figures, and our first attempts to get at 
\wrk-rclatcd attitu We atolnistcred afe in 
one school district and will probably be adniinistefThg about 30 
more The resul^ will be furnished to the schTOl arid also be 
used for the purpose 6f further refinement of the instrument. 

AUDIO SCREENING TESTS 

There is another one that is useful for screening. It is called 
the Fundamental Achicvcmcrit Series. It has two j«rts, verbal 
and numerical. It is administered by audio tapcHfvthe lab. If 
ther^ are a lot of hectk: things going on, we can let the student 
sit dbvAm with a_ pair of earphones or we can put four students 
around a table and^t them listen to the tape. This is a screening 
d^Vl<^ arid it the use of language,^ such as slgri 

recognition, key word recognition, as well as mathematical 
cpricep^L such as tigMririg up a^chcck r^^stauranA figuring 
gross 'and net pay, determining eamtngs for so fiiany hours 
wqritcd, arid exterit We have 

some ^ifferent tests that screen these. '-^ . 

! would like to briefly ^ricritiori^ that we 

start off with. This is also administered with audio Spi. We firvd 

/ it to be important in deddirig what else we are goirig # use. It is - 
called the Oral EHrectloris Test^ gut out by PcisonncrTcjsts (oi 

> Industry .[ It is administered on tap^rid all.it requires is fpt. 
students to make marks accordin^^YpJncreasingly lengtffg%4;^y 
incrcasirigly complex oral dirccti^js. Jhis is doneSkH^dtk 

' benefit of any example br'deriipnstra&bn. We are^interested In* 
knowing how weH they can do this b^^se when^^^^t starts ^ 
pn^rk sarnplcs and other tests, w^arf to BrK^/the best^^ 
to give-that student instructions soj^ carv^erteBri Wilis optir^ 
l^cl, Qp most of #i€ work sarnpl# tests, part|aUariy the VlEViB 
teste, there is a demonstration ana there is a practice time , so we 
'l^h detenpirie di^rcrit levels of instnictibri required In order fon 
the student to g^^that particular ^kilL Obviously, as with most] 

• M9^^ f^^DH^l^ we use fpr^put the tetter arid more 
quickly the task is learned. If you give disadvantaged students aj 

, depibhstration and a little practice with feedback they will l^am 
even faster. . 

I^m OF AWARENESS . ^ 

The second area of assessrrierit^rieeds to be d^alt with frbrri 
several levels. We will tell you some things today and create 

* what might be called a cognitive' ley^l of awareness. That is how 
we started out In the evaluation Biiisjness ourselves, we, had 
some cognitive levels of awareness. But as w^ got and began 
using experience we gadned another level ^of awarene^. As^ 
Marc Gold pointed out y^terdayi in Industry we fiiut an 
ibdividual on a task uritil he does it perfectly and then w^ vM let 
that individual train other people to doJt This is the nltifnate 
l^fl pf awareness. Rcp^ motor 
learning, kinesthetic learning, or owning the information. That^ 
where we slip up with a lot of students in school. We assurHl& 
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ftcy know jt because for us It l« automatic, tor us It has been 
oi^earried. Ahyb^ knows how to mcjasure a line. If v«:>u can 
count to three you can measure a three-inch line, tight? Wrong. 

The levels of awarcheM^rc the same as the levels of 
iearning. There are no good instruments to measure awarch^. , 
We attempt to do it through ah interview^ Some of fiie interest 
mts tend to get at something about awwcncM, arid some o^ 
them do it on an cxb^mclv cognitive level. In other words, they 
win say, •*How much do you know about being an electrician?" 

That Is totally useless, Jf you do not kripw^anythirig a^ut 
beiria an electrician, you do riot know how much you know 
about it VA/hen we first started doing vbcatlonal cvduatidris arid 
spmebcxly asked, "How much do you know about doing 
vocational evaluations?" we did not have the least idea. The 
* ¥yrtt»cr we go, the more convinced we are that we dp not know 
much because it gets more and more cbmt>lcx all the time: 

PESsONAlilY FACTORS 

The Sird thing b p€rk>nality factors^ a^^^ 
figured but ariy way of measuring these either. What you can dp 
is measure whether the students know (iaffe cdgnitively aware 
of) the correct thing in a given situation. Is it correct to dririk pri 
nhe job? Is it okay to take thingsjrom your employer because he 
makes more mdriey than you do? , _ : — 

A test that tries to ^t at some of these attitude Js PAYES 
iProgram for Assessing Youth Employment Skills); It consists of 
three cofjsamable books. The format is </erv ^mple-.^J^_k at a • 
picture, select a respond. A, B, or C. It measures some very 
good areas; Job-related behaviors is one of; them. 

But ail Jt measures is the cognitive awarcn^ 
bcha^ors. It gives JV^bu gUararitec that if the students mark^ 
"It is important to be on time every day," that tficy^ actually 
be'at work bri time, every day, It ^ves you no guarantee that if 
r ' . . the^know it is wrong to steal fnDm«ihcir bbSs that they will 
' ^rcf^lKiprTi JtcaUri^^^ We attenppt to get at this to some degree 
*rougKSur*beh*tftpt^ checklist, Juch as, ^'Does he corneio 

■ >L" ■ claM bri ^mcrtftftc frequently tardy?^ Is, he frequently abserit?" 
'^X * '^ji^S^fB^ sjudi^nt into thc_v<xatlbnarcvaluation lab and 
^"^^^^^-M Afferent In the iSSt tla'ce, he is in. a new 
V i^\Sbnrnent ' in the second place, hie if doing something 

- • different 'Iri the third place, he is doing sorrtehing that appears 

■ ' * to him more relevant And finally, becaufe we use a jot^ of 

- ' , p<^tlve Tcinforcement, students in the eyalfetion lat arc well 

behaved for the rnost i»it We have had rdferrals w*ich say, 
V'Gcsh; we hope you ifre goin^ to be able to * sorncthirig 
ttiis_kid becai^JA/c can^t" The student comes out and docs 
anything you ask him to do. So wc carinptpeedly^^^^^ 
^ing^tb ^thc students' behavior by cvduaffig what 4^ 

the academk: setting. - 

Wc cannot truthfully say, j^ittier^thaXthc behavior ^^^^^^^^ 
motivated by the ncwn^ and the jntcrcste of the Evaluatiflffr^ 
Center is going to ce^ pvCT for the rest bf hls^^^^^^^ ^^^^"9 
setting, where he gets up and works dght hours and goes hbrnc 
tired at night and^ets up jirid goes tb wbri< over and over agtin. 
Wc cannot predkrt what his behavior is going to be and there is 
. • no Ifwtrurricnt made that will ^ 

This bririgsjLis tb another personality fector and an item in 
re^ffd to Project Dtscoveiv and the natiiire pj the pictures. The 
self<cmccpt plf_thc specM needs studente deteriorates not 
because of cartoon formats but J^scause ttiej^^^ 
tti^ l^h^vior arc different than Ae consequences of the 
behavior of their peers. As Mztfc Gold pointed tfiey 
cannot team appropriate i>ehavior how the heck did they learn 
fiia^ropriate behavior? Becau^ wc taught it to them; wc as 
parents, wc as teachers. If you arc going to constantly n^ard a 
student for doing an inadequate Job simply because he needs- 



praise, you arc also g^irig tb teach him behaviors that arc 
destructive to him when he goes out into the rcal.wbrld._Nbw 
this assuriies, of cbufte, that the coriscqucrices for your regular 
studcrite are appropriate. Your special cducatibri stUdcrite 
should have the sarnc cb^^ if they do not,, 

you arc tctiing them immediately that you dp riot expect as 
niuch of thcrii and thci^efbfc you arc not. going to get as much 
frpm them. 

As Mr Sarifbrd was explaining a test to a young man whp 
came in for a vocational cvaluatloh, he told hini, **Kccp in mind 
that it Js riot important whether you really know anything about 
the Job or not. What wc wantto knqw is whether you think you 
would cnjby doirig that dust pretend that you can do any bf . 
them," ' _ A 

And the young mari ariswcrcd, "Oh. ybu want mc to 
preterid I am normal!" 

That is what wc need tb pretend for a'' of thern^ ^ 

Wc rncasurc the knowledge of proper behavior and find 
Mhat a lot ot the special education studcnte 
knowledge. Thi^ is brie bf the areas you measure while you arc 
teaching. Wc talk about these tests for cvcrydav Hvirig skills, but 
the t^st way tb measure the^ is while you are teaching them. 

I was^callcd but to a school district that wc serve to discuss 
a young rnan whose behavior was very ir^apprbpriatc. After wc 
got tfirbugh discu^ng the young man. one oi the teachers in 
office duplicating mcntioncd_somcthirtg. Her duplicating 
machirics have a tendency to Jam up and it is ^n inky, messy ipb 
to get them unjammcd, Thcjcachcr tbld mc, "I have two girls 
that Just sit down when the machines jam .up, zjnd tell riic they v 
won't clean tfjcm. What arri I supposed to do?" , 

Well, first you have tb find but what your options arc, so I 
asked her, "What would you do if you were juniiing a p^^^ 
shop and hiring «>mc cmplbyccs to do that and they sat down 
and told you to do it yourself if you wanted it unjammcd?" 

Her response was instantaneous, "Evcrybric kribws what 1 
would do." ^ 

But wc teach the sjpeciai education students that it js okay 
to sit down and refuse to dp it. Then wc send them out^th a 
VAC arid say, "Put this student to work, but -only until 4hc 
machine jams the first time." That is what wc do when wc 
tolerate It - _ i _ 

If the cbriscqucriccs are not appropriate wc have set tfic 
student up: Wc have taught her a''failiri€j behavior. My 
recommcndatibn — fire her Put her out of the class. You will 
have to do it only once. Examine what !^u w4ll Mvc done for 
the otticrs as well, because when you do something like that 
you arc not just teaching Mary that she-canriot get away with it 
wu arc tcachirig everyone in the class.'Those who arc still there 
have gained a modicum of self-respect because they know the? 
have the appropriate behavior. 

;Thbsc arc the areas with which we have difflciyty. Wc do 
not have the students Jong^ribugh tb measure them ade- 
quately,, but wc do our best job, I would say, or) the j>rc- 
vocational skills. Wc £irc spencHrig a lot of time on that particular 
area. The othcK remain in limbo. There arc riiatcrials, atteast at 
our Service Ccritcr, available for teaching some level of 
vocational awareness. Vocational awareness, for cj^riiplc 
.be enhanced by such things as the Project Discovery materials 
whefe they can actually get their harids In the i^ortar^B^^^ 
this iri rnir^^d zOso that when v«>a ose any of these ^ 
in a nice air conditioned room, which. Is dry when it Is rairi^^^ 
^tsidc; if this yourig person docs a good Job with building a 
brick wall, it docs not irvean he or sge vyfll survive in Ifd** 
temperature; climbing Kigh ladders, canryirig a lot of bricks. 
These work sariiples just do not measure all of the contingen- 
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f*P^ _T5^ fi*^ J^ that 
youngslm' ia oat tn the field doing tt under real conditions: 

Vour studentsare going to change Sctr interests, what they 
* like and do not like. What measure today will be gone 
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tomorrow and something else may have taken i^ place; So this 
is an on-going process and the more you measUfer it, and the 
mpie^u teach to it, the faster it changes. I gu<^;liii|^is case, a 
change is what we call doing a good Job. <; 'S^" " 
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_ When you measure art inters, what are you measuring? 
^>^^y_an inter^ is something that attiacts you. Why woiild 
you want to mciasare an inters? Inter^^ change all the time 
^Aj^^^>^y^^^ kceiK the first job they started. For students In 
school, though^ v»e find that .it is uscfdl to meissare their 
interes^. F^^uentiy th]^ studehts^ evaluate 
them and they have been what you might cadi "burned out" on 
-^b*^- B^w had a fot of fi^ui^^ dp hot Ukc anting 
that is going on, and they lack mativatton. What can you do? 
Interest assessment can sometimes help us di»:over thin^ that 
might motivate the student Vou might get an indication of what 
materials and activities to use. That is one reason .for ass^ess- 
ment . o 

Another thing that you can use interest measurement for is 
to identify if you want to place the student in a program where 
he is gcdng to learn more about the world of work, where he is 
going to get into career exploratioh activities. An interest 
j^^nnent CEdPhelp you decide where to begin. You are hot 
'going to take a^ student who shows a high degree of interest in 
office work and spixi him with occui^tidnai explorations in the 
. field of art Ypu are ^ing to start him where his Interi^ts are. 

Intcrcst^sessm sometime^ help us differ- 

entiate between whsst we call active interests and pa^ve 
interests. For exarnj^e, with mc^ high school boys we ask, 
''What do you want to do?'' 

They say, "I w^nt tp be a mccbahic '' 

NinM^ percent of the b<^ rcgx)hd that way. A jot of times . 

their interest in mechanics is bec^mse tirey are learning how to 
drive a^ car or have «>mc c^dcr ftcrvd^ ^j^ho 
want to have a car and want to. be able to drive so they are 
^^^'^^ *D J^J^S 21 jTieclianic.^^B^ 

to reading hot rod magazines. Wfien you pat,tfi'em through an 
auto m«:hji^ik:s pix>gram and they get gprease Up their elbows 
and thdr fcriuckl«{ bruised, thfen they say, "If you think I am 
going to do this for eight hours a day for the rest bf my life ybii 
arc oazy!*/ 

But if when he does get in there, he says, "Bc^ this is for 
me; i re^ enjoy it," tiiat is an _activc intcriest If he just likes to 
read about it and look at pkrtur^ then ^at is a passive inter^ 



jQvcritbrics _cah hcgi us _ make a distinction 
between them. Of course an interest inventory can help in the 
^^^°'""'*?iji^ng jproccss UJ3 tp a placement in a vocational 
program or on the job. Those are sonrte reasons why we want to 
measure intcre^. 

Now,^ when should we do this? {When is the best time to 
t^^n^^PI^4 Jtyde^^ an interest assess- 

ment? the answer to that is whenetrer you think it is appro- 
P^^- assess the interest of ^ tiic stijdcntsi^that axe 
referred to us regardless of their age. They should be measured 
whenever it is deemed appropriate. I think ybii need to start 
assessing interest^ in elementary school. We think ihat interests 
need to be measured more than once. Ybii can take a studeifit, 
. assess an interest, find out where (lis interests are, put him 
'through ^me occupational exploration, but then he might 
change those interests. The^best way to assess (nteiest is in ain 
on-going seme. The way^to do the|ajse^ment is to give the 
student the expNsriehce. Put her in ithere,< adually let her do 
some oLthe job tasks, then do some counseling: '*How did you 
Ukc this?" "Would v^^ to dp th^is as aluU time job?" Get 
some feedback and Iteep records: ^ ^ 

, We started by using interest tests that involved having the 
^^^_^^r^§P*^^*d_ *9 J^lcturcs^ We jfound immc lot of 

students that we got did not recognize what the person in the 
j^ctiires was doing, So^ou hcc^^ that if you arc 

5oing to use the test, especially pictlire interest tests: . 
X There are also a lot of tests thaji require reading and that is 
^ |,^other problem. When we took p student who had a very 
' ' Umited range of knowledge about different jobs and a feiriy 
limited occupation'ai knowledge, w^ found that after assessment 
; We ended up with unintelligible r^ults. If the student do^ not 
know anytfiing about the Idnd of job that he might be interested 
li} _4od does npt kn^^ as a whole, what are you 

measuring lyhen you" measure occupational interest? Some bf 
i^^ese tests can^t at thaj very nSrpMcm through a prpj^irtive 
sense. Even if a student docs not know exactiy what Jobs arc 
'^^P?®^*^^ iiT_ pictures, chop^hg one pyer ahpther does 
mean ^mething. Interests are really based on experience and 
so y^.rmyst eOlow students to have experience relative to the 
world of work . , / t 
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Another probicm in Se use of interest mcasuri^ is that 
sbmetirni^ a student; shews a high interest iil coiris^ 
tracte, bat aftet being fan that program for a couple of weeks the 
student says^ ''Man, 1 didn't Rnbw edl this stuff." They waiit to 
get out; bat by then it is too late. That is why interest inyehtbrics 
§iv^ jxjint jn time should not be used to make 

programming decisions. You have to look at cveryth^lhg else 
cbntih^cht on the student arid all the other avaUable data to see 
if your iSeasureraent is valid. 

ifi}^f™ pf_fo"^^_^_ there basically two formats for an 
interes^isentory — on0 with pictlircs and one that requires 
rea^n^The dries that require leading are usually of two 
different" kinds. One gives you a list of job titics and you decide 
w^etef you like one a lot, a little, dislike it a little, or cannot 
stand it You can see the problem if the student does noj^riow 
what a job title is. The other kindjsqulres reading descriptions 
of activities. The instructibhs stress responding to this activity as 
part of a iull-time job and has the same answers: like a lot, a 
little, etc. 

Theflnt instrument lu^nttotedkafc 
reading -^ It is called the Comprehenfive Career Assessment 
Scale. This ^ts at av^eness as weU as interest It hi^ 
that go^ with it that gy^ job tifles, which can be read to non- 
rcadei. In this parti9^r test, the student responds to a seven- 
point. ^calc from 'lilSa lot" to *'do not like a dot" and from , 
"famiUar'' to - hot fafell^r^" f prjeacji one of thciw^ 
actually telling you whether he is familiar with it; and Whether h?r 
lik^ it a lot Thaj test is hand scored. One problem with it is that 
some handicapped students do not respond weW to ranking. 
TheJ^cfo not everi kncKv ranking means. You give them a 
seven -point scale and they do not understand what to do with 

it. _ _ _ _ _ J _ - _ 

The Geist Picture Interest Inventorize of you ma^ be 
iamiliar with. It has ^'me advantages ^nd some disadvantages 
h is relatively quick to give, does not regiii^e very much reading 
and does have pictures. The student ca^ respond to this without 
havtjng to nsad. The test just asks thin^^ike^ whTch 
rather do? This iriventofy does hav^: ^j^rate forms for males 
and females. All of the interest separate 
mde/fernale versions are all shorter^'f«« the females. 1 do not 
know why that is; it makes them tpb i^paw. In the Geist RctUre 
inters Inventory, students mark ^gaf th^' are interested in 
and then the examiner ^1^^ "^'^"V 

drclcs for each area and gets a tot^, Some areas, like-^arna^ 
haw orilvrtA/o gc^^ whdlc'.feit. Studente cahna^^n 

to show the depth of their interest With onfy two selectlqa^re 
you ^ii>gjo take a student in a prd^atil based on her rd™^» 
to two pictures; both of which also relate to other areas? ; V ; 

'fhe mjlil^ version has eleven areas and the female ye^i^h 
has tWcK^^.' ^The female versfon irttludes personal service. 
Person^ ser>^^^^ generally ^vtffiij^,^ Food servicesf, beirig a 
wi*t^^?^^ of thincp 

vi^iSph fp^S w?v?i^ so the^ioy^ 
pfr^(dn&Cs<n^ o^thtSTJarticaP 
npnVisl howd^: The in ventbi 
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tb ten jja^s Ibrig with all kirids of information: information dn 
occupational plans, the bcst4iked subject in school. What tyi>e 
pfprb^^jybU warit tb be iri, what yoar plans for after school 
are, wheSer you are interested in going intb a yocatiorial 
prbgrarii, arid What ybUr choice woaid be: This is the informa- 
tion the interest survey comes but With. 

The Ohio Vocational Interest Survey is Widely^^sed in 
rehabilitation centers It do^ produce a lot of information. 
Unfortunately, if you have a student Whb cariri^o^l read or ddcs 
riot know much about the world of work, you do not know what 
you are really measuring. ^ __ 

Another inventory is tailed the Rcture Interest Exploration 
Survey or PIES: This interest inventory is on slides and has a 
tape. Rather than people at work, this shows hapds at work. 
They did not want to have any sexual bias in the interest 
inventory so all that is shown is harids — ^vert though you can 
tell which are the girls' hands. Unfortunately, ^t is hard tb kribW . 
at times exactiy What those harids are doing. To CQHplete the 
t^ the student circles j^e numbers of the slides that show What 
he Wbuld like doing. Sides come Up every three seconds; We 
like PIES because of tlijfe nice pictures and because it Wbuld be a 
gocHdtckD[fbr doing iritroductory career awareness activities. We 
go through the whole set of slides and talk about What those 
pco§^ zme doirig, theri give the interest^ inventory it has 156 

slides in all and covers 13 vocational ar^eas, 

Another brie W<?»Us€ fairly often is put out by the AAMD 
people. This is another picture interest inventory, a(gain \*rtth 
separate version for male and female: This female version has 
only 40 sete of pictures while the male veRjbn has 55. The 
interest areas are different as well: For girls they have laundry , 
service, light industrial, clerical, pMBrsbned^iyicfe, food s^ 
patierit care, horticulture and housekeeping. The ,boys have 
automotive, building trades, cj^prical ariimal care, food service, 
jMtient care, horticulture and housekeeping The^boys have 
autbmbtive, building trades^ clerical ahlm^j care, service, 
patient care, horticulture, janitoriai, personal service, laundry 
service, arid riiaterials handliri^. The test is desigried for use with 
mentally retarded students, and it has norms for high school 
. students arid adults Well 

Another iriventory, the COPS, is put out by the Education 
Industrial Testing ^rvice in^California. It goes along with 
something called the CAPS, the Career Ability Placement 
Survey, arid the COPES, Ae' Career Orientation Placement 
Evaluation and Sun/ey. This is another one that reqUircs 
reading arid has a job activities section: The student marks on 
the answer sheet a capita! V'L" If she likes ita lot, a little \T if she 
likes it somewhat, a blg-**b" if she docs not like It and a little **d" 
for dtelikes a little. This is self-adnijriistered by^the s^^^^ 
self -scored arid comes out with a composite interest score. The 
student can use the carpr guide and look Up^ w^ her 
iritereste are and what kind of jobs are available. This has both 
career asse^riiehtj Interest as^Jsriierit, arid career •exploration 
built in: if 1 ha^ a career orientation class and had students whb 
cbuld read, this Would pip^^^y be my choice for materials to 
sappojt th^t curriculuijx and to help with cqunseljri^ and 
guid|nci^?|^rdirio^^^^ we do not use this for 

our^^a^d^p^^ of the rnajbr prbblems 

■ thiit h^rmf^^ 
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et, ybci come:0t M^ problem with this one is 



flm shidenis who (Saeer d wag^y: wr ^[^/^u^ hacL ali 
tfM^ motlvBttcxi destroyed start that 
pf the boj^ first When they get b the oftifer crid they are 
ieft with scttvttis tiiey do hot bkd, sdrtietfiing tife^gjptyirg a 
bec^xut Even though they were toid they could; i?arTafige tt^ 
they just put that at nomb^ 10. So this test ineq^MlL^ 
<^^>*^^PP§ zuid individual attentfon. One of the4rit^are$tins ways 
to use tftis is to giw the student a lot of help.*jgo thro^ the 
^cture bqoB ohc at a to read tiie captjoRS, and 

tf)en have him choose where to puf it on the board. Do the 
^^ ftfft 50 that w^y^^gK^ stock. let hlrn do it 

' independently 2ind then compaie the rsulte: That can give ydU 
^ handle oh career awEurehess. 



: ^J^? P^-^ JT^I^^^ of Michigan arc 

good for coordinating and instructing: These matertals analyze a 
^^J*^* J^iSJ^ySt^L^ 2^^^^^ give the 

resource teacher a le»on plan to teach supporftng sddls for lAvM 
P^?^ *<22K^ takes three-bi^fiw cards, 

writes the tosk on those, ^ves them b the vocational teacher, 
and siys^ "OK, I want you to arrange th^^ 
plan Jo teach." 

„^ The ^^^cati goes to her materials, decides 

which are^e basic skills that a student needs to do the tosk and 
what wHlLhelp the student know what he needs help in. It Js a 
good system: It Jooks comi^lcated at first bUHl>rice ypu figure it 
PyJ l^iisj^r^ Atraight^^ These materials also have an 
assessment of enabUng skills which are all coded into specific 
y^^Pj^ Pf?^?*ns. Auto rncchanics, for example, has certain 
very bask: enabling skills:" able to sfand, able to vwilk without 
^"["P^9 into the table and s<y forth. That sj^tern correlate all 
those enabling skills to the specific program, so it might be 
something worth Iriycsti^to Jtiniqht take you all 

5^3ar to see the presence or absence of the partiralar sldU in the 
student The cnabUng sWlk the 
ninth or tenth grade level before the student enters, but it can be 
used after placerpent 

Aribthcr g^culurh tool for vocational assessment of 
interests or for ^^loration of interests gets more specific about 
worid of w}rk. This is t^^ feter^ Exp»€rjence» 

- and Skflj Assessment The format seems a Utde bo complicated 
for handkappcd studcnts^^ can rpd^put it would be 

cpccellcnt for use In a regular career exploration das: It go<s 
through^ how^ job is listed, job dassiflcations, arid clusters 6|| 
pcci/patiort$. But again, for handicapped studcnits this might be 
inappropriate: 

Another one is the Vocational Interest arid Sophistication . 
Ass^srnent desigrie^ for mcntaHy rctorded students. This one is 
a little bit different Prior to the interest asscssmcrit you go 
^J^ySh Jyid do a sc^histo assessrncnt You show the 
studeri^a picture and say, "OK, what is the person called who is 
wrkirig in this picture?" If fhcy dp not say, "A mechanic," then 
you say, "This person is called a^mechanic. What does a 
tn«:hank: do b<^^ And you have a whole 

series of qu^ons that you ask them. Then you tell them how 
they need to respond to the questions, what the testis all about 
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and how to go through it theri you go ahead arid show the 
pkrtures. 

Another one with separate versions for *nale and female is 
the Vocational Preference Invcritwy^ There arc Ibte of ^te on 
the market that people might want to order because they have 
vocational in the titic. This is one that has vocational in Jhc titic 
but we dp npt really see how it relates to what we £ire trying to 
- do with the students: :^Thc individual responds by drclirig a "Y" 
on the answer sheet for y^ and an "N" for no, but has the 
option of not drc^ng anything. Most of oUr studcrits wbiild 
!€^v€^tversrthir>§ blank because m<wt just do not know what the 
occupations are: r 

-- The Jast test i want to talk about is the Wide Rail^ Iriter^t 
Ojjiniori Te^ This is the brie that we use m<»t firequentiy in our 
operation: it is a picture interest inventory and requires rib • 
reading Urilikc the Gcist,^Jt^ a large sela^tion, 150 sets of 
pictures. And unlike the Other on^ it has a broader range of 
dii^xil^. It ^es^ftpm^mple b^c operations to technic^ and 
high level operations, ane scale shows where the student 
?'^^P9^ds in tcnrms^bf his teridency to choose pictun^ associated 
with high-stotlis,^ high -income jobs: If you are going to use this 
you have to mate sure that haruifcap^^^ students imdersterid c 
the (flrections. The answer sheet can be hand scored using a 
, stendl or you cari serid it off. The Jtudents mark^hich pictures 
they tike the most and which they like the least there is no 
pattern, no rhyme or reason to a lot of these responses. If you 
have a high positive interest In any area you also have to have 
nej^tive inters in all the areas that cbrrespbrid ~ Jxit the 
sfydcrit does not know which areas those die. So no one can 
reaiiy manipulate the t^t The test ends up with 18 interest 
scor<K, teth occupati^^ arid recreational, and six that are 
called opinion and attitude scal^: TKere is a chosen skill level 
and ambitibn scale arid sex stereptyjxi scale. 

\*.; X^js Jest is ve^ riccd to gh/c student*'^ 

breaks because they are .going to start marking anything just to 
set *t over with. We usuaUy give parte p]f the test, let them do 
something '^Ise, then come back to the- test: It does take a long 
tifflfe Jlic only other problcrri with it is that youcan^t so much 
Information that you do not know what it ail means: 

Ypu cannot just give a test and make decisions based on ' 
one interest inventory drily, br bri whatjfoujmbw about ttic 
studcrit Ypu have to allow them the opportunity to expand 
^^ J^P^}^^^ J^^ world of work arid have further 
3is^^merits avaOablc fpr therh. We arc always asking students 
qt^tions about what they like to dp. As a matter of fact, they 
^y?_^iwho|e_iritcrvie^ just what they would like to do: 
What do you do in your spzo'e time? What courses do you like? 
^^U9^_dbjA>u think y^ to do? What job do ypu 

* not want to do? So we ask tHem a lot of questions and find oGti' 
as rriuch as we can. major recomrncrida^ 

tions is to use assessment to increase career awareness. We find 
that thcnre is gericrally a vc^^ that Students are not 

^being taught that, pr if they are tiiey are not leaming it: So we 
need to combine it, as much as possible, with interest inven- - 
tories. 
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this fbiai M^lon on voc#adnid jiJMMWSfi^ Sanford and^. 

TbliiiiMi ioiiviHf^ tclraiit qonttoiw, Inchidiiifl «i*«t If to bc^Miiired^how to 
tnterprat tiio mmmUimmmt and wlictlior to uie comiiiciGiBl Mmple systems. 



Tolmn: I am going to talk about two ttiings: What do 
you want to rneMue through a vbcatidnal e^oatfon, »id how 
do yoQ go about Intcipreting aB ftc jdato? In a^w^^ 
evahiatiori we «*^jij?^w«h attUck folder. foB of nurpbeis and 
obsen^tiorB and drafb ani^ scales and theHi to w^^AI^ 
we ^^eid it afl out th^r table and study It very carefully. It 
tek« three day^ fotit jiwt S> jelL After aU, wc tove an Ihfcte 
fbmi &pm the school ttet tell^ everything that ever happened 
to that studmt in school Wciiave a bchavloi^^ 
vpcaa^»l steeii^ scor^ frbm docteiityjcsts, wc^rk samples, 
plus ^ the citsavatlbns that haOe been n»dc l^ ul And from 
that vw^ back to ^if school and say bene are some 
idm for this student You can see whyjt is good to decide 
beforehand what to mcfiiure. i 

SbXA^tdoyou vt^ttojncasurefThefW , 
fte stMd«iS 2tfe ••fuhctk)Sr^' rtght now. What can he or she: 
ctejK)w? Whfch pre-vo«tk)nd skills are pieseht, which are 
lacking? Whk:h dcxtert^ sldUs we ^gcsen^ and which are 
laddng?Whldi behaviors on^ the work samples » 
whfch are r^ot? If you ite , 
you ooinot know where they are going and yc^ cannot say - 
how to art ftcm *e^^^ Jtet fe Ihc tet sfegc — where are 
they? You use various tests to determine this. i 

Then Sere me two thfe"^^ that 
S§wL^*^t to^ m«tfR^ wtet the students want and what 
motivates them. Vou get jhis partly through an Infen^ew. You 
night a^ the. student, "Wlrat would .you like to_ do? What 
courses would you like to takel What kinds of s^k'woulii ydp; 
m to do? What do» your fattier do? What doef Vourmpthir 
do?tX) you khow anybpc^ else who does tti€^ tlim^?" ___ 

Then you c^Kdve them an jnterest ln|i^t^ to get some 
idea of what they mi^t want \Med oh whiit they kiiow a^t 
' the wotW at ttiis ji:^htin l» ^ 

^ Impoftent; Jut It has much to do with InUwcA FpLexam^, 
some Indents ^rfom better w? flive tfiem lote of warm, 
fuzzy strokes, and say, /ThairWs a:^<^ ^ did ttmt 
weD.*^ We Mvef^tell a itiident that ttiey took an eoy test We 
give ttiempart of one and say^ ^e are ^i^hito give ybU a part 
r^ thatji hantef and yoo^illay not do as wdl " Gr, did 
so well we ate going to h^ toflruljpme harder for you." 
V^l<eet> up the chaltengiB: Sometirriei this wdtlQ, sornetinies It 
db«( not We have had pre^^wi Puck 
f^ys ttuit student whp Just does nqt ^nt to do anyttilng. Very 
OT<m AA^hen sk>« are doing Inprvice^iwrk witti spoups of 
ttachets tlwy wi ask you, "What do you d> with ttie_^dent 
whqiust xfop n^ anythingr* We have completed 

o^ fO evahiatk>ns. One student did hot Uke itr)j;th]hg^we ha^ 
to^^gi^i^^ nbt in any hurty to do arty of it, could ^ot be 
iDotMrilfdlf^ speed up omt become mora aether, or ah 
The only mihg we found ttiat woukl motivate the student was to 
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teU him, "If you dc^a good job on par^ of It you do not have to 

do the rest of It" That worked! 

So whd_rnq»k«tes^tfi^ student b^mes^cry important 
Let's aiy thMtuclcnt wants to go into auto meche^^ 
do^ ttot r^lfc understand what all is involved: He is going to 
have^ ieam some ftcw vwrds, he may haye to able to jgsefl 
and &^wnif nwthcTO calculatiohs^tfiat he cannot do how^^ 
and M rna^ have to change some behaviors. Very often our 
i^cSfffinerkibtfen^ 0^ be something like, "Admission to fte 
fegiidiK aujb mechatifcs class for ncxt could be made 
' /learning these partictdarprc-reqyWtM^ 
^ -J be adjusted ^ some debtee io that the 
at he is learning, tfie reports ttiat Me be 
t he m^ t« looking up in ^qi^^d»pf 

y,.a8 rebate to auto mccha^gtfMrKi^ar ^ 

Dcan rrjf^ Use of ttite infoiiiati^^tSpKTpttre^n^ 
while at the same Hps C^na^a<^P^ 
a carrot in order i^ getjOa^^-re^ 
v_ rtnferiletjW^ ftat ^ warrt'fo laiowSjfib^ 
j*id hbS^ th^^ Jtewrn.*W^ 
^poh^^tetl^Jw^ 

numbeS, he umibab^ c^ainot le^jfi^w^ or accounting. 
If she %nndt do'^badc adawyriglfc, ihe odds gp^jsbe to npt gc^ 
to set die wdrlrfbn fire ln alg*ra. So, what tlp9 can learn in tt?is 
sen$e U relatedto thesktHs mat &ey havc;AfciHc present tme If 
they haye jGod^de^ skflls ttie ddtt are ttfey are going to do 
\ fearty wi Jrr rhechanlcs If they do not have good dextcrig skills 
Nfte Qctt i^ J^ ftey arc not going to do as well in mechanics 
^tttoqt ^onn^ help. - _ 

' they leam relatw back to 
earli^ in ain^ng the instruction and the experiences ttiat wiO 
ben<^t them. In ottier words, what is ttic nature of ttie power 
ttiat ^ s^e this Individual student? Can tticy learn from 
Bstening to me standing up here talking? No ptetur^on ttie 
icreen, no handouts, nothing visual, just me talking? ttiey 
learn b^er If I put a (5ic^re up here and a diagram and point to 
It as^i teik? Will they leam better If I demonstrate flrst^ *!^^ 
let thcmjepeat the task and reinforce ttic Wfehavior? HdO^^ylll 
they ieam? Can they sit still long enough to gp^jhroUgh art audio 
yteual prx^rh ^ ttiat it is cohe^vc and inciush;e enoligh to 
really teach somettiing? 

And not only how do they learn but, do ttiey retein better if 
ttiey leam in a certain way? We have already said easier ttiat 
when we learn k>mcthihg mbtortoilly or kin^ttiettadiy, we 
rcmemb^ itlongcr. Not too long ago I ^t oh a bicydc forthc 
first time in 25 yews. 1 did not do that well, but I did better than 
the ftrat time UcAmed It The iamc ttiing applies to roller skat^ 
and tyi^ng So if we arc gping to permit ttiem to toke ttie 
carburetor apart four times and put It back tc^ether a^m, th^ 
will learn It and retain it longer Some students m{iy plck It up 
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' you do it Wc can Icarri througK work 

samples. But how do we leant what we have measured? That is 
wh«'«J^9l^_0 before you can Interpret 

what you have measuifet^ you have to decide how to measure it 
You ™y recaU^ te^ sidlls — did wc 

require the students to read the item and respond to the Item in, 
^*^"9 ^ J'^'iilhe itch>^nd_acc€p a .verbal 'or 

behavioral response? these arc ail different We have to dedde 
how arid what wc measure before avc can make the ihtcrprcta- 

: tg)n On,our pre-vocational scrccniag test wc had to nudce a 
dMnction^Sctwceri the rccogrUJiOT oTthc woi^ a^ 
to produce a response. This is similar to the difference between 

. receptive and ^xpressavevcScabulaiy. If ^9"^/' What kind of 
Vpcabulary dc^es ti;iis student have?" the answer depends on 
what you measured it with. Did she have toTpr^ucc a dcflriitibh 
asyou do on the Wechslcr, or did she have to create something, 

4nii^grate, ^nthstee? Or did she i^nlply have to recognize the 

^-definition as in the case of our functional sions' list? 

:___..._:.„. ■ i ^ ... ^ ... 

Then, when you are dealing with sc])6i^ you dsb hayethc 
F>'^t)lem of whayhc school can dp. Wc cafmots^y^VPut him in 
this kind of program," if that kind of progtSii^ls riot a\«Ulablc. 
So the intcrprciation of this dataf^ dep^ds on many thin^. 

Wc arc doing somc^v^ at the prcserit time vvitfi dexterity 

tests. They have been used Jn vocational as^^ments for years 
of ^^^^ 2irc 50j?eaft old and arc based on very 
small groups of people. They dp not really relate to high school 
^^^'^^ I" 9^*^_ DPt^t tplP«<^al cducatibri studcrite. 
So we are doing a norming study. It is rclativeiy eesy ta ^tablish 
S^*?^^^""^^^"^^'^^ Is very smjUl. Most o studcrits 

duster very closely around a measure of central tendency: We 
zdso have fourid that there are some other u^ for these tests 
be^des just seeing hc^ many pegs you can pol<c in a hole in 
thirty seconds; things like how the studcrit learns motor skills, or 
fine mptor control, or eye/hand coordination. 
_ We are making adaptations to other tests as wcO. I will just 
give yqu an cjoimple: With the Crawford Sriiall Parts, you ^ke 
a I»^r of ^ej^e^^ little pin, and put it in a hole. Then 

you take the same tweezers, pick up a little collar, arid put it 

the pin that y^^ in the hole. This is finger coordination; 
the student nccdi finger dexterity to do it But wc h^ve found 
^*^Ar>^'2 J^^^s^^ first tfecc rows, then time them 

• eigain onrthe^ second three, and agadSon the thin^ three, we can 
get a rather crude Icarriirig curvc._We caji find out If they are 
getflhg. better or if they are getting worse or if fatigue or 
boredom is setting iri. That is pretty much the sarnc thing as 
Slyihg it to them today and again tomorrow and again the next 
day, which we do not have time Jor. 

We tiled this on sever^pf the tests, arid w<c got sonic pretty 
Qood iridications^^ t^^^^^ some of these things that we call"^ 
behavioral ofaservatipns can actually be quaritificd arid 
"^^^*'^cl^_Y''^J^hlh^ about a student such as, 

* *At present tinrie he does not have very good dexterity skills, but 
he is dril^fdurticri^cars old and there arc indications that these 

.Skills 2ire develppmcntally based on ordinary life experierices. 
There is also cvidcrice that training could improve these skills." 

There is the other factor that when you arc dcaUn^ with a 
niccpbjcctive measure like that, the difference in performance 
is rcaiiy remarkable between a studcrit who has done nothing 
n^prc than fix his own bicycle and'pne who h^^s never picked up 
4 wrench irt his life: ^ut on some Iristninierits you arc riot just 
JP^M^r^rSJhe pf^tobls, you arc also measuring how good 
th« student is at following instructions and how g<x>d at 
retairiirig iristructiq^^^ Qh thatjcst you get alorig series of verbal 
iristructions without demonstrations before the student even 
picks up a wrerich to get started. 

What does a test measure? It does not just meaSure manual 
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dexterity or ^eye/hand coordination: When tha^ teil you it 
riicasur«^nlethir}g^^^ they mean that for ^ "n" of 100 
or 1000 they expect all of the other variables to cancel «ut; the 
^''^ ^/^^J^^ "f^h Jib the entire 

group has because the group that has got a whole bunch of it 
^ ^o better on the test thari the group jiia^^ 
groups, the other variables cancel out, but for ah individual they 
do not arid this is iriipbrtarit to watch for. 

Vte also vs^tch to sec that a low motivation factor does not 
cancel out the entire test Really, for these tests, you arc 
measuring your own ability to rifiPtivatc. Aridjcmcrinber as well 
that ju^ because the title of the test says vocational this does not 
mean it measure something vocational. Just because the title 
says dexterity d<>^ not mean that is all it mcasuress. The title 
may have very little to do with the test and with what the test 
measures. 

_ J^^ .y^^hi io kcci^in^ iTiind js that we are not measuring 
groups, are measuring individuals and the variance in any 
individual's Jcorc depends upbn^^^ is and where you are 
at the time of the assessment I an^, pretty sure that 1 do not do 
quite as well bri my rricasurcrii and pbseryatjons • bri 
Monday as I do on Wednesday or when my wife is ill or when I 
have a flat tire bh the way tb wbrk. Prot«ibly. wc all run [hto 
these problems. Wc get in a hurry. So our own behavior is'atso 
being measured. 

I will now turn the program Wer to Mr. Sariford. 
_ t Sjmford: The next fMjrt of this prcserife^ibri is bri wbrk 
samples. Unfortunately thcMjjs rio way to tell you everything 
that you need to know aboaMK>ric samples. Just what is a work 
samplpj^Jt_ls a siniulatc People who have developed 

these things have gone out and looked at the world of work arid 
identified tasks that arc coiTirnQh acrc^ occupations and 
developed samples of those tasks: Generally, the work samples 
ar^ cbirelated trzdt arrangerncnts that are in the 

Dictipnary of O^cupaional fities^ so you can ^ give a work 
Mmple to a studcrit, say he did well on this, arid perhaps he can 
go out and do that job. 
^ y^Fbf these work samples have some instructional material 

> v0tft them and some have a specific training ph^^ whcrc the 
' student is given training and jhstruction until he achieves 

inastcry at the tesk: "^Only thetj is he put intb the ricxt phase, the 
^fpdjjctiori phase. Here he is given a specified number of 
repetitions of that task to do so you can look at his behavibr, 
methods, rnotp^^ production time to sSlhow 

► long it takes him to do it and how efficiently he getsit^dne. 

Because of this,^ work samples as a whole arc very good 
^ means for making observations. Wc find that this is their best 
Attribute. You can put a student in a situatipn where you can 
observe him over a fairly long p>€riod of time and you can get all 
• k!ricls_ of indications of how he is going to behave on a job 
through patting him in a work sample. 

Keep in m'in^ that when we do work samples we are in a 
riicc air ccJicStibncd biuildiri^ not raining, it is not hpt or 
cold; it is dean, well lighted. You all know the world of work 
frequently dc>es nbl^havc those things it So anytirnc 

you arc using a work sample you have to keep in mind that it 
may not necessarily reflect the crivirqrimcrit of the jbb. 

Wprk samples can give an indiGation of a student's ability 
to.maln^n work stamina and his speed of work. It can also give 
an indicalion pf the quality pf the work that the student does; A 
lot of times you can get an indicatibn bf hbw students react to 
failure when they rnakc a mistake on a wprk sample. Some of 
them will say, '*Oops, i messed up,*- and go back and fix it. 
ethers will say **Oh, I made a mistake, big deal,** and not 
correct It. 

. We can compare students' performance on work samples 
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to a variety of refertoce ff-ckips. Most of the: normtni data on 
work samiSes 4$,i^l^ty^good; the nom groups were too small 
ind very sp^lfic^eri-sG_rric«t of them asoaUy have some 
thcdrcticai studio of the amount of physical motion within the 
teik We can add all that up and see how that compares tQ 
sbmcbbdy who is trained or to the average cntey level person: 
So we can determine where a student stands in relation to elth^j 
a trained worker, somebody who has been doing the same Wnd 
of job for a lonj time and is good at it, or to an average en^ 
level worker: This is meaningful data if we are looking at pladng 
a student in a job situatidn. . 

Another thing that we use work Mrnples for is interest or 
motivatibn, ance we have a variety of samples and we can 
atiow studente to select We say, "Well, we have all these things 
here that^du rriight like to do: What would you like to try? 
This is one way that we can get jnjd sdrrie df the interests other 
than the interest inventories and Jhe interviews 

As I said, there arc a lot. of these systerps oh the market. 
The rnain thing to remember is that there is no one system that 
^ing td meet all your needs. We are visitedl^ salesmen who 
say "Boy, have we got the system for you. dust $70,QOO and 
ydil have everything you will evetnced/^ We have found that 
none of them are adequate td ra^etaU the needs that we see in 
vocational evaluation. We ix2k^Se^mt<^ that the best apfjrdach is 
to select certain _par^.^2^^^tem^ Some are sold as 
complete units, and ^^^ImK^ WeigenerEdly get the ones 
that are not so we caw^^tfe <3|fnponent that we want. 

Our sample is OTpPlfe^ Comprehensive C)ccupational 
Ajksc^ent and Training ft^m. This a^^ has 
foSi^rts with work samplef^ employability attitudes,, job 
matehing (which is like an interest inventdry and sl#s assess- 
ment), and living skills: WWle this system is no^d^lgned 
specifically for handicapped ^^cnts, it has receni(pEen used 
^ handicaj^d student centers and validation^^^ 
out It Is an itticlia-visually based System. Baslc^^^ 
student dn tStesk: He has an answ/er sheet ari(l whet 
a cartridge in, it will sive-2^ description and tfcfen " 
qucsticln. Th? machine will stop until the questiori is 
and the student punches a button for it to continae.*^ An 
evaluator is not necessary once ^ student starts, but that is not 
necessarily a sfrerigth. We like to watch ^students when thfey^^re 
woridng on these rather than havethem watcl*|^by an audlo^-^ 
j visual machine. But with- ^systBmT;bu can evaluate a lot of 

students with a minimal niiftteer of evaluatt||s. 
' . Let me go through the basic components _and give y^^ 
■ some figures. Job Matching ha94to|irid«g: A student looks at 
the picture and on her answer sbee^«(^rayhe res^^^ that 
Indicate her interest level; -^hat she IsToorang at^from^her 
experience level and what she' knows abKDUt it The an«^r 
sheets, after they are marked, are processed by a computer. So 
r ' if you get Into this system you are tied to ongoing cx>mpator 
/ costs and malllrig cdsts because you have to mall It all to New 
Jersey If you 'want a quick tum^arburid time ydU are going to 
be spending a Idt df money: So for the Job Matchlpg, the basic 
cost of the hardware for up to 200 students is going toJie^i^out 
$2,000. Software cOTts for the computer processing is $6.25 per 
. student Fpr work sampj^the average price Is $725.each. For 
, Ihe erriiaKKfebllfiy^ equipment Is gqlng .to G3St 

- 'about $1500-$1600 mh a $6.50-p€r-student computer fee: 
t^vUvinglskUls Isabout $1400 and $4.50 cprnpujer fee. Sd you arc 
looking at a large investrhent The round figure that we wcre_ 
given for getting this set up and evailuating a lot df students was 
$70,000. : 

Now, another set of work samples is published by the 
Jewish Employment and Vocational Service (JEVS). They have 
28 work samples that correlate to 10 worker trait groups 



Ahbther set df samples, the VIEWS, was dcsigricd for 
mentally xetarded populations. For $6400 ydu ge^^ 
sarriples. We fbUrid that when we started using the VlEWb. w^ 
were dealing basically with rnildly hahdicap^d studente, and 
the VIEWS was too easy for them. We could not get at the kind 
of behavioral observations we wanted td make. We wanted to 
^e what happens to students when they come up against 
something tiiat is difficult for them and most of these were t_oo 
cd^. They are great for a student with an _1Q around 50, 
because you can get some really good obscrvatiojis. The best 
thing about the VIEWS is that you have to train the person to 
mastery; if is extremely important out how a mentally 

retarded student can ieam to ^ a task, 

Another set is called the; McDonald Vo<2itional -Capacity 
Scale, develdped at the McDonald Training^Center in Flqrida.^ lt 
evaluates such things as work habits, physical capacity, general 
health, and social maturity: Manual skills in this wp_rR_evaluation 
system are evaluated by only the assembly portion oLthe work 
sample. Arithmetic scales are evaluated by the WRAT^Motiva- 
• tion is derived from having a student do the disc-assembly task 
which has 100 discs with 500 nuts and bolts and washers and 
you see how long the stijderit will work at that before wanting to 
stop. By the way, they do not sell you this test, they just teU you 
how to make it. 1 _ ^ ^ - _ 

The set also includes,tie Wells Concrete Dijectipns Test, 
which is a good test if yoarneed td kndw how a student follows 
directions. It involves a set of directional orders to see whethe^^ 
the student can {oMow directidns or not: The McDonald 
Vocational Capacity Scale was designed _tp_ predict a clients 
potential within the sheltered workshop setting. We are mostiy 
cdncemed with the milder handicaps because when those 
students get out of high school they do nqt have any services 
available to them. We want to get them training and functional 
skills so that when they leave high school they will have some 

I basis for making a living and being Indeperidertt 

V Anqther system, al^ designed for a sheltered workshop 
,pd&ilatidn, is the McCarron-Dial Work Evaluation System. It 
wa^riginally designed to predict, after a year'itime, where a : 
client would he within a sheltered workshop. Tliis systerfi^ 
cost about $1500, arid tiraining is required to administer it They 
have been developing and working on the use of some of their 
'Instrument Within the McCarron-Dial system to use with 
learning disabled students. The McCarrdri-Dial does not 
address_the Interests or specific ability and aptitudes related to 
vocational programs or jobs. But it does appear td be excellent 
for what it was designed to do: 

Another system is the Singer-Graflex system. This is^ an 
evaluation system that is prdbably most appropriately used as 
an evaluation gnd exploration system combined. This test uses 
big carrels that are self-cdntalned, with all the equipment and 
materials that you need to go through the evaluation and 
exploration activities. It is designed for students aged 17_to^y 
and has an audio-visual fonnat with a Singer-Graflex fllmstiip 
viewer arid cassette player. The student or client Hstensart'pugh 
headphones and Is given the Instructidns on how to do tKc tesks 
inv^blved Programmed into the cassette are points at which the 
'Student is supposed to stop arid signal the evaluator to come 
over and check her work. W^ think it works well for career 
e)^ploratjon but as an evaluatidn tool It takes too long. Some of 
thbse things take a day or a day and a half to cbriiplete. They 
are also quite experislve, running aboui $1200 each. 

Andther system which is not really a worR sample system 
but is something that Is on the market Is a Tool-Tech -Today. It is 
more df attaining program than an assessment program so If 
you want to use » as an assessment tool the evaluator needs to 
be there pretty much of the time watching how the student Is 
responding to the instructidns on the audio-visual machine and 
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h<^ he is hancttng the tooU and eqoipment^at the 
^yp^^ And is d«^ed to bask: hand te^ 

thatycKinndshtencoai^invaitoasocc^ It teabo pretty 

expeh^ve. Couriers are running arouiKl $575 each and the 
program is about $500. ' 
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. ^ : These are soine of the work sampic sets that we have 
Ipp^cI Into and u^ they will not predk:t 

anything for certain; they a!j have Urnltations; 
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Mr. Ptimpii aiid Ns. HUI provide pbiHters and suseMtibiie regarding tiic 
89stainllc^«lfl|i and tmpiomtttfn off a^rograoi off voutidiial aiMmin<m_for 
Kandlcappad atadralp actting pfbgram jbala, dcclding^inetfaoda to 

maatgoala, aiirveying tiia market fo coat-^l^ staff , and 
eitabllibing the etnictiire, ichediile aiid proc^uree for the aiieiiaieiit prbgrain. 



INTRODUCTIDN 

. Pctmo^ In th^ i^^s^ we u^n^to s^ve ydU a' systematic 
2y:>prpach.towz^ 9 vocajtoiial ass^rnent prpgrani 

^^^^^ tfiliig^ vd^ say will be oriented 
toward secp^ uas will try to c^eht the 

niaterial tbwcDfdpost^'^ipott^ 

tct me quiddyi^^you::2m; Oven^ew crk^^^ 
sub^cts^ af)cl que^^^l^ $> j?V to: V^^l* J 1 LNVha^i^ 
vocational assessment^^i^Efl^ jat. you measuring wten y6d^^ " . 

the diHereht adminls^rid^ ttDdc£\^^ up a vocatiohied ^ ' ' 
^us^rt^ht pit)^risuti? (4) Ht>^^d<:yryb^^ a \^xationled \ 

asse5»i|jhit program? flow dc^^^i'j^etennbe.^^^ ' 
vocatidfUd ai&essrhent p^^ 

about your students and the people yra if^j^S^i^^ 

you dedde what it is that you want to find out? (5) What are 

rhethods and procedures to use in vbcatibnal ass^ment? 

1 tiV-*P J^^^ilo^^ specific Instruments, but bur 

focus tojg^ts going to be on ^ving you a broad overview and 
li^^'l' jS^llp _^iTic resources where _ypu can find rhprc 
informaBon. We will look at some of the procedures — report 
writing. I^Mifg^ t(^hg tirhe, humbe^^ of students — and at the 
question o^DHo does this and where. 

First of all, where did vocational assessment come from? In 
the dept^s^h times agencies were dealing with people with 
problems. Folks were streaming in from Europe, especially 
c^dxmn&ged people and people with hahdicaj:M. Agencies like 
the Jewish Vocational Service anH^thers were dealing especial- 
ly wt^ th0e folks. The agenci^ felt the% P^^P^^ ^^t^ 
lO^iysilLt^we;^ abl# to leanni. but the ti^ng instruments used 
to prescribe training programs for them were inadequate. In 
many cases, lahgua^ stdlls were so low agencj^ had dif^ulty 
justgetting information. Arpund 1936 some agencies, es^ctally ' 
in New Ybri(« bc^n developing some hahdsHDh as^gnent 
instruments, which came to be called work sample^l^Bork 



sample are simply a sarnple of work in which you have 
sj^daidized <^ other testing or assessment 

titrations: a number of y^its, they developed a whole 
#?rtcs^f w^iK In the New Vork 

Metropolitan area: They were the first people to really get 

involved in this. > 

Around the 1950's or Ws, as pcople with diMblUti^ 

begem getting more and more attention, we started looldng 
cwri do^ at h<^^ ^hcm. Sch^ls IrLthA^'s 

and 6d's began to deal with spedal education students^ people 
i^.that they had excluded previbusly. ^e 5r<^^PLn^_^ucation 
L 'flpt of 1963i for the first time, emphasized these individuals. 

The Rehabtlitatidn Act empha^zed people with rhbre severe 
, especially mental handicap6,more than lathe past 

"^^'eltered workshof^ in the 50*6 and 60's started spiihgihg Up 
all oyer the place. More disabled people, more severely 
disabled people, started being trained. People simply said, ''We 
Mhk they can ica^^ but we do hot know what and 

we do not Icnow how to tell:" 

So persons involved in evaluatlngiiandlG^^d individuals 
^^^Ipjpc^djwrk^c^ systciTis. Tlicse systcrris were then 
marketed and ihciude many like the Tower, dEV^s, Singer, etc: 
Vbaaitibnal evaluation, even to thU day^ has been primarily 
assodated with vocational rehabilitation and, to aJesser degree, 
with Manpower pix>^ms^ Hbwevei^, in the next five years, you 
are going to see vocational education and special educatiori 
schools get Involved in the assessment bf handicapped students 
'much rnpre than has previously been the case. That ^ves you 
sortie historical context Pam Hill will now d«il with the kinds bf 
things we are talking ass4»sing when we 

say vocational evaluation or vbci^onal assessment 

^WHAT IS VbCATlbNAit ASS^SMENT? 

— - - - - . . ^ . 

Hill: The definition that we like lb use for vocational < 
ment is a global assessment that mUssules many different areias. 
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these areas aie: 

1. Vbcatk^^gJljlllb^ whatvocajtonai Uitcrests does the 
* student have? 

2. Vocationai ap^tade and abilitsr. u4iat aptitudes for 
SfMMdlic jbb^ dxxs the student have? 

3. Work has the student ever worked before and 
. what skills does the student have? 

4: Work behaviors: what behaviors need concentration? 

5. Safety skills: does the studem have t>^ 

6: Physical sldfls: docs the ^dent have the necessz^ 
physical ability for the Job? 
• 7: beuning style and motivational cues: what is the 
student's best learning style? What motivate the 
student? 

8. Career a\yarene^: is the student aware of the d^erent 
occupations? 

9. Functidhal education sldlis: what arc the student's 
basic reading, math, and language skills? ^ 

lb. Independent living skiHs: can Se student get to^and 
' from work, how cfces the student manage tinic off 

work? . ' ' \ . . 
11. Jq^^cking sWDs: does tiic student^ to 

interview for a job, fffl out aH application,? etc.? 

Whcri w^Mhk of yb^ 
global as^ment in that we measure in all of these areas. The 
r^ults oi t^_ng_ln all of the&e areas tf^^^ for ^ 
d^gn^ an appropriate vocational education program for the ^ 
student _ : : 

Petmon: The areas mentioned above thaj are^pedfk^ 
related to vocational training rnight becxiirie prere^^ 
Independent living skills cart very easfly run concurrently with 
vocational skin training situations, l5:>pk at a^ 
as thc«B thlfigs we think of as vocational skiUs, but as supporting 
•kiDs to be able to tr^ke it once j«)u are on a Job. 

Hill: Before you begin testing, galher all die Informatioh 
and tiwting rcjabrts svhifch have previously done oh the 
student Some information that is listed below'^u will already 
have befcmsy<XL begin aiiy t^hg-^fbr li^nte; ps^^ 
medlcat and physical reports. You may have^^j^ good 
phi^ical tiieraprtst's rc|x>rt that gives you irifditiMKn on the 
student's manual sidlls. dextetityf strength, etc. You, as a 
vwatibnd eydUa^^ going to be able to interpret what that 
therapist says into whether or not that student can bejteliied iii 
a v<x:atidrial ar^ that requires that he-OTry, for example, 50 
pounds of weight from here to there Therefore, yw nwiy libt 
need to evaluate each one of thpe jsreas. If you have existing 
date! that you can Interpret ahffiapply to \«xatibrial situations. 

AbMfNtStRATIVE MODELS 
^ Pstmon: Adminl^tive models describe ways to or- 
ganize and adrSnliter Pj^oS^"'- 
Ing there is going to be a pmon doing some specialized 
vbcattonal assessment In each of these administrative models^^r^ 

JIJ Qn« nw<tel_is what ybU might call Teacher /n-C/oss 
Aaae^eni This model occurs In the special cducatfon cleuw- 
^l^rw^m where th^ is some special testing by ttic special 
education teacher. 

(2) Compreheraive Schc61 Bcaed ^^meht 
occurs In an assessment center within a school. A Vocational 
Aw«^rnent Specialist would provide si»dal testing (Iritcrest, 
work sampte, etc:) In an assessment center — often a 
classroom. A student cqipfd also be Invoh/ed In job and 
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dasoodm tryouts: All of the vocationai assessment does not 
neb^arily have to be cbhfihed tb Just that vocational aisses- 
metit center. ' _ - _ _ ^^i^ 

(3) Another model invcdves coppencrtiue pf6§ranis with 
othCT agencies or schc»Is. Schools cait pool their t&ow^, 
iKpedally In rural areas,_wi||? schools or other agendcsi 
rehablMtatioh prc^EunSj^CCTA community cojleges 

and others^Good comprehensive vocational assessment ^is 
e}^hslve^ There is rib way tb get around4hat If Jscewj to be 
ccst elective In that It is a way to gct"pgQtJej,M^<3 migit 
pther\*rt» end Upjbn welfare rblte*lnto a correct training area 
and eventuafly Intone lafeor rnarket PpoUng gif r^Hirces wHth 
other ageridesi^^tiM^ seriously cork^dj^fcd to help 

distribute costsm3 Improve services. We laipw ttie wtei^llstra- 
tive goblcms with that, but It is pebble: it has been done. \ 

Hill: YbU hear thc.tcrm "vocational fcaiuation" and you 
hear tiSc term VVocatipnal assessrncrit'' wp? puWic schools, 
when ^yirig tb train student vocationity, Il ls my personal 
preference that we use the tcrrn "vpcationid ass^^ 1 
define vocational evaluation as testing the student In several 
different areas and then writing a report that h2« X number of 
lecommcndatioris. After iie ewaluatton is conroleted and the 
report Is sent out, thcii that is vMiS^ ev^uation 
setvk:^. To me that seems hke a dead end service. Vocationai:?. 
a^^srncht, h<wev«r, is a j^A^youspjxx^ of as&KSing the . ^ 
student's strengths andjwcakncsses at the beginning arid diurtnl 
a vbcatiofial pro^iiri. Tlils cbritiiiubi^ process is what I .would 
like schod districts to develop. They can evaluate the student's 
VpcatibrizQ stre^ weakness^ zs early as Whdergarten 
and from then on continuously. This precedes a contirijipys 
\^>^tiorial Iridlvldualized education -planu to be followed 
throughout the student's school years. This distinctiori rriay help 
you in cbmirig up with your own model for vocational 
asse^ment _ : 

PcUnrildfi: (4) Another admlntstratK/e model Invoh/es 
utilizatibn of an Educatlpii Sendee CchtCT tb provide 

vocational a^^ment for schools In their region. 

(5) One model catted ^e. itinerant Supervising VooationqJ 
Euoludtor erriplc^ a person who hiw^^ 
vocationai asesment of handicapped students. Within a 
geographical arca^^ the Vocatibrial Evaluator works with spectod 
educators or vocational educators — whoever has thc respDrisi^ 
yiity fot^dblrig the vccatibiial assessment — In sevcr^ schools 
In a region. The Evaluator helps local school personnel to 
dev<^op a tcstirig proyrtwl^and dcvek>p work samples based 
upon their local vocational prograrns. The Vpcatiprial 
provides cbritihulrig Inservlcc and steff dcveiopment support for 
Vocational Assessment Specialists In the local schools: This 
model Is being tried out this year as a pilot project 

PLANNING PROCESS 

How do you start _planrilrig a y^^biial assesirncnt 
program?-Flrst ypujiecd^ school task force for administrative 
sup^ri This a:hTOl t^^^ should have on it sdrric Involved 
edutators, special educators, and preferably, somebody frprn 
the ideal area or a cbrisultant frbm the outside who has been 
Involved in setting up a vocational assessment priograrii. Look at ^ 
tlic Itterixture that describes vocationai ase^ment Find out ^ 
about It Do liot buy $30^0Cp worth of cciul^rricni wlthbU^ 
knowing anything about It just because It loolts neat and the 
sal«pers6n says It will solve SIJ your prbblcriris Ijl jiW^ 
assessment Visit other programs that have a comprehensive 
vcNcatiorial assessrnciit jjrbgram. Some of' the rehabUiatidn 
programs have vocationai evaluation. They are going to be 
using sornc of the techniques and methodologies that you will 
want to do In your program. 

, ] 
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:__ ^^?_PJb<^ jn^'lduiils^^^^ and make a pjari_ to 
implement tfie ass^ment Start oqt with some^lng that is 
maiv^ieabfe and wfll yc^ ufhat skhi need Hsht noM^ Jnterml 
of infonmation: took at nnaking the ptotfrz un as comprehenstve 
as ybii can over a period of several years. 

SEirmG GoAii for vocational assessment 

How &^^N>u set g^^lor a p^^gram? Yoa wlU umnt to 
^'Ow two typ^ of ihfcwrhattbir .Ui the charaderlstks of wlio It 
is you ^lyant tQ assess, and(2) the entrance olteiia of ^ various 
gc^ jmviiont^^ 

te apalydr^ charactert^Bcs of the target pbpulatfoh^ pne 
pdace to start disabilities categories and that^sort of thing: Yoa 

_^!™^^ what^^Tic^riOTU sp^ 

econctmk: ste^tus is dl these people. I^e instniments yoQ ^ 

^?P*"^^nS _"PPn J^i Jy t>tor^ ^PM^^ons. 
Maybe some of thes^^ things seem ebvious to but the 
reason we are ^phai^zing these is bec^u^ we ha\^ seen 
people start setting up vocatibhal asse^ment programs arui the 
fitst thing they do is choose methdd|; s^^ ^S^S* 
'*Gee, that is a neat-lodking work sarhple sj^m. That ought to 
solve all our neecfe in vocational ass^ment** , 

Htil:^ This gets into viewing a^^mente as a stairstep 
Etoc^iure._When_ you know they 

have no competitive woiic experience: Yoa have fome voc^i- 
tibFi2dj>ro^rains uithln your schp^^^ you simply want 

to find oQtJnto which pro-ams tfiey Ji^htyb^ be placed: At 

!cve[ of as^^rrieni ii^u wmnt jo find o«^ interests^ 
skiOs, work habits, and career awareness: However^ in doing 
^^s«ja5mch t^^p for studcnts at thcjcnth ^dc \eve[^ you 

will want to do] a more indepth assessment that will pinpoint 
^f*^^ J^^*!9"^^ ^*5cd on the ,studcrit's sb^n^ths jm^^ 
weaknesses, because the student will soon be leaving the school 
setting iyid,^c hope,_^ttng a job. 

In determining entrance criteria yqu mast first answer the 
qu€Stiqn^^_"cjitra ^ Seirafct the LV«ribus_ gc^ 

environments ifor which a student coold be recommended; 
Th^_n}^y Include: P^^grams, CVAE orJ/EH 

programs, job placement, the VAC program, rehabStation 
wdriishbps^etc. 

Peterson: In each of these areas, you need to know the 
specific entrance oiteria: Jobs are a little more complicated so 
VV^ Use ^(z Dtc^nqry Occtsx^ondl Tlt/es and community 
surveys and information like. that For vocational programs, 
hpu^cr, I foimd that often the cntranos c^^ are not written 
down: j-iowever, when a vocational: teacher or a vocatior^ 
counselor participates in the ARD meeting j^ey usc^ ^^flc 
criteria in looldng at a student they know about him and in 
thinking about that program niaj^^ say / "No, he d<>BS 

not fit," or "Yes; he does." The criteria that is being used must 
be made explicit What ar^ the minimal skills needed for 
entrance? I think the best way to get this infomoation is to go:to 
the vocatibnal teacher bi^iu^he is the one that is going to be 
teaching the^dent He Hn^^ what he going to be willing to 
deal witii: Talk to htm: Say; VWhat is the minimal reading level 
that a student mus^haye to ehter and be suco^ful fn your 
course?" 7 
' Suppose he says, "Fourth grade." 
• Ask if the student with available help coold get by with less 
than tlui. \ 

The tcaM:hcr itw^ say^^ _h^_ P>P 
could get somebody to tutor him, he could probably get by with 
just sight words." 

That is what you need to know. YdU have a gcrierzil criteria 
and you have some minimal criteria based upon the assumption 
that you are going to have supportive services. | 
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1 Once you know that ihforrnatibn, then you can decide 
based upon your asse^ment whether the student ought to 
the class. If you do not khovy the criteria for getting Into 
the program^ how can you ever make a decision whether or not 
he ought to be in there? 

Hill; r^ould like to sec prc^rams break thcjr cntrahc* 
oiteria into three major areeis: (1) phs^caisldlis, (2) educatiorrai 
stdflSj^jind (3)^«aN^^ Ukc to the teachei- 

identify the very minimal skills necessary to gjet into a classroom: 
W^ _¥?_I^ot toying to eliminate any student from vo^ 
education. We are tiylng to give you. a model for deslgning^ a 
vocatibnal asaes^^^ J?r^^^»ai^d ph ti^rec fundam^^ 
One is who do you .want to assess? For which group of students 
are yoU wanting to find ycxatibnad inforir^ Two is what 
options do_y3u have in placing that student In a vocational 
program? Make it applicable to your local setting; J^atzu-e yo^ 
program options? Three is what is the minirnal entrance criteria 
for^^^ programs? That is the mcnicl for your vocational 
asses^eht prbgreaii. Once we answer those three questions, 
v^.^ then look at individual vocational questions about the 
students and then know which assessment tools to buy. 

MEtHbbS 

1^ _P«t«ti<S: New I want to give you an overview of the 
methodoiogira tiiat have been used in a comprehensive 
a^cssmcrit program. These include jM^iFchbmctric tests, pehdl 
and paper tests, achievement teste, baditional tests in secondary 
schools t hat the diacgidstidan hza already_gycn, Yc)u_do not 
need to repeat those, but you can use that information for 
^^^^^Pl^yj^^J^ <^^i^#^mehte. You m^^ 
vocational interests tests that are paper and pencS.fthat your* 
diagnostkrian would hot u^^ Dexterity coqrdiha^^ teste are 
also used. We have used those for a long time and I think all 
vocational counselors are familliar with them. However, many 
are outdated and most do not have any >norms based upon 
handicapped studente. I like to have^ntis baised oh the 
populatjbn I am testing, as well as norms based on people In * 
industry: 

Work samples are the me^o<k^^ that primarily^ dtetin- 
9^^^ J^^cscatioh^ a^essment or fRatiohal evaluati6n^m 
other Idnds of assessments: Work samples combine a practic^ 
?PHS*ch Jh^A Jtic way to JInd but [f sbmcbaJy can do 
something is to try teaching them to do it ar^ see if they can — 

^'"A statistical and procedural r^r thaj^ybu use in 
standardized testing. Work samples are ^ev^ped; based upon 
jobs. ^ ^ 

To develop a work sample you must first do a task analysis^ 
Look at which tasks are used most often on a job and in the 
cbssroom and detentiine which are the mpst important Then 
develop a hand^-on activity, a sample of work for that particular 
'Occupation: Try to use samfsles of all the most important skills 
that iv;c used in a job physical skills, educational skills, use of 
tools! Once you do that, develop z^tandardized procedure for 
9lyiQ3_^_^ ?fst and dcvelbp sbme Get some nbrms on 

people in the industry if you can. Then get some norms on 
handicapped stud^^^ wbiild like to get^ _^mc nbrms on 
beginning vocational studente, not special needs students, just 
beginning vocatibhal studehte and see who ^as^ successful and 
who was not See if that test showed any distinction between 
these two. If it did, then you are lUcky, »ahd your test cah help 
^ck up on some subtle characteristics. Develop your norm base 
and develop some procedures for assessing the student's skill, 
hbw the student learns, hbitrthc student approaches the task, 
and how to best teach the task to the '^student You canpot 
quantify that yciy ca^ly, but you &n sec it. You need tb haye a 
procedure for recording information that cannot be quantified 
ii\norm-based teste. 
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ta(ii«ie«: Is there miy way to plnpolht a \^tiorial area 
Iri wBch a vocational student may be suc^sfd? 

Petifioii: Y^, thatis i^o^bte. However, ^e broader you 
make ttie a^essment, the more comprehensive and soph^- 
tfc^ted ycHir a^^crit Is going to have to be. You arc 
probably going to have to pinpoint something ^i^J^i^ A"^ 
v^* tbw^ mdt^ more comprehensive as you progress. 
Of tfie work samjde systems, COATS prp^bly Is Jhc mc^^ 
Comprehensive Of^cdursc, the more broad andxomprehcnslve 
you get; the le^ specific Information you get Some trade-offs 
occur. 

Of the two types of work samples, comrnerdal jhu^^^ 
probably have a more aaphlsticated nomialive standardizing 
procedure than you could achieve In a localjrituatiph^ so that Is 
an a^nta^. The disadvantage Is that ttiey are not keyed 
spedficafiy for your local programs. You can develop your own 
work sarnplc to more applicable. 

Audif^c: A student fe sufspcKcd to have the asse^ment 
before he 35es Into the vocatioruJ prp^am, so It seems Ukc t^ 
rc^iiiyei^crs and the @5ource teachers should be develop- 
ing some ol thc^ skills. But it Is Implemented at the local 
district — tfey give everybody one Blanket t^ 
. HUI: These methods are just examples of how you rnlght 
do vocational assc^rhchtei you 

these, or Just one, depending upon the kind of Information you 
want about that particular student 

RESOURCES ON VO€ AtlONAL ASSESSMENT ^ 
Peteribh: L^t me just quickly mention some resources. 
The Materials Development Center at the Unlvcrsitv^ pjF Wiscqn- 
sin has a Sample Work Manual Clearinghouse where people 



from around the country who have developed stahto 
work samples have sent their manuals^ If you write there, for a 
very small fee, they will send you a catalog of namcs^ H you see 
one you are Inter^ted In, you can get a copy of the procedure 
and manual for tfiat work sample that you coiUd copy. T^ 
can help ^u develop your own work samples: You do^not have 
to stot totally from scratch- One textlxx)k has been written on 
v^tipnal cducatibri by Walt Pruitt The book is oriented more 
towards i«habllitotion,^ but it is useful, as a detailed Introdaction 
to vpcatiorid evaluation or asse^ment Two booklets jwt out 
by ttie Materials DcveloprnentCcntCT compare 
systems. These have summary information you can compare. 
While these are not going to answer aU your q 
a good I place to be^n. Once you look at these reviews of 
commercial work samples, and isk the people In local programs 
who use some of them, ^you can better understand their answers 
, and be in a better, pb^tibri to jpUrchase work sample systems 
that will be useful to you; _ ' 

The y^tionai Evaluation Work Adjustrncnt /^sbdation is 
an awcKiiatbn of professibrials who arc involved In work 
adjustment behaviors as well as vocational evsduation. They pUt 
out a good quarterly Journal that witfr both subjects. 

Another resource is a training program In vocational e\^uatib^ 
of handicapE^d^rsbns. North Te)ss State University at the 
Center for Rehabilitation Studies has a Ma^'s Degree pr^^ 
grarn_ln Actional Education. They are [n the process of 
sotidifylng a program to give ybu a chqlce betwccri a Ms^ 
Degree \h rchabllltetion, speciai education, or vocational educa- 
tion that will allow an en^hasis in vg|B|tidnal ass^ment You 
can take courses specificdly de^gnciraround this content for 
training vocational educators. > 
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student's ibllltijM cmJmi yeiy ui*^ over-employment or under- 

employment of the learning disabled student 



This morning I hope to glye chough IhfoJT^^aJibri to whet 
your appetites 6t least, then look ist some ways that might be 
helpful In working with learning disabled (LD) studchA I will 
not get into a long definition of wiiat LD is because thaf would 
<;^teke another hour, but ijteuld like to say where I am^ corning 
from. If you read the literature of people out of neurppsychqlp- 
gy, you will see that an average Intelligence is what is usually 
exp0:ted from an LD student, ain IntelUgence at jcMt above 
mentoUy retarded ranges. Also, there is some signlfkrant deficit 
in their leaijfarfeg, and there are usually ^nsoiy motor deficits. In 



other words, there are neuropsychological problems. Now 
-^ncurppsvKrhblc^cal problems" means there Is a problem In 
how the cerebral cortex functions. - 

When looking at tb students and placing them vocatipnal: 
ly, I believe that gpcKi <ila^ostics Jiclp Us, and yet 1 do not want 
us to stay within ttie diagnostic game. 1 believe we can look at 
seven clear aspects of learning disabilities. 

The bnin and central nervous system. We must lpoR 
at the brain and how it functions or at the central nervous 
sywtem: There are two brain systems, the lower brain systems, 
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: i«feiTed to as the old brain, and the hSbcr corticai 
systrans, tnvolying the cerebral cbr^ It Is within the cerebral 
cbitec that these activities occur. 

j j Sjj»!i > 0 iSI^. Then w must look ai learning styles: 
How dott thi5_pev^n approach l«surtiing? Is that learning of a 
dlw?prit-<^nv^^ What about memory functions? 

Arc they short-term^ long-term; are j(l|ere functldns for verbal 
cognitive or for visual spatial? '^^^ 

S«SSwfy^ HbU^ person learn? Is the >^aal 

modality effective, the auditory effective, or the Idherthetic? 

niore_lmpc^an^^ how do ^piooe three' learning 
. modaHti^ cooperate togelfier? How can ttat student get 
lt^>riTiatidn via \Aeuious teiirnlng mc^ayaes^ and then process it 
s5 that some body of knowledge can be estebtehed? I wlU not 
get ^ Ifito i'Hsurop^:hcd^ we are 

tedding about are parietal lobe functions, they can b^ t^ed 
b«t with teptic approaches, or tectud apjm^chcs. Many 
teaming diMble^ youngsters see well, utilize thdr eyes quite 
wcfl, hear quite well, and even do well IdnesthcticaUy, or 
haf^icaUy, but when you put all of those together into pne 
whole function^, then they have defidts. That Is wherJthe 
^terahim talks ab^ parietal-ocdpital area of the braiR as 
not furKrtionbig: And that, unfortunately, dd«e5 not seeni tblihd 
itself to much mediatiph. ^-S. 

Wptor. |f j^u JcoR ye^^ closely at learning disabled 

children, many have very subtle motor defidts, whether-fihe or 
gross. / _ _ 

P^**fl*ot^ntrol. W you look at vocational aspects 

and start predicting what people can do, per^stent control 
becdm^ ^"^st lmi>^^ ablljty to 

modulate fine motor movements evenly,^ slowly, or ^oothly. A 
tet of jote require that As^ 

kind of machinery, handle a panel board; run af^k lift, all th^ 
activiti^ require perdstent control. We test rfjpth thin^ like 
heej-tpe walks, flnger-nose-finger movements, »jnoving a rod 
slice slowly, evenly, and ismoothly. If ihidert^ m hypOTctive^ 
^^!e|rj>ej^stentc^^^ lacking, When ftey have b*tiavioral or 
emotional prqblems, they often lose per^tent cdhtrbl, espcdal- 
ly >*^|5tL^^«vfoid And this is jnripoSant tortest for 

McCarron^0^0S3, particularly, have indicated* that iH^Ul^vity 
becbm^lmp^rtaht when you look for vocational abilities. 

po I would like to draw 

your attention to is muscle power. We know that the wrtSy the 
niusclcs interakrt w^th the nervous sv«tem is dcpcride^ both on 
lower brain systems and higher brain sy^ems: tower brain 
ss^erns seem to cbntiiil more of the Spss rhotor Activities. The 
muscle power within these bands, however, is often related to 
how weii the motor band of the cortex furictibris. If students 
liaye anything dysTunctionaJ to the left side of the brain, for 
instance, their right ^de of the body wiD typically depr^^d 
[DU«cy!aHy^ Often t^^ difficulty in vert>ai 

cognitive areas, meaning thatiie left side of the brain is not as ' 
ft^"^oj^J*we reduce muSJe p)ower to 

the right side. The bgtftyrangement for work is if one side of the 
^^J^ ^'^^iP^o^^^ceJhEn tlie other side. These 
people are right iiancted. Lpft-handed people have only about 
5% differential. If thia^ are we usually get lower 

functioning muscularly on both sides. 

_ For several years I did some work in the Dallas iSD with 
their drop-out program in cddpcratibn u^th the Texas Rehablli- 
to^PI^ Comrnlssion. In their youth services project we would get 
-these big idds, looking very, very sti^bng, and we wbuld say, "1 
• 1^9^ what is wrong with this guy; he Is a bully and. does not 
learn." * 

But when we gavie theni a haryd dyribnieter, they only 
pressed 35 kilos with their right hand, rather than the 60 kilos 
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they sbodd have pressed. They looked bver-lriduigcd, blit this 
. was jDftcn l)€caus^ of how their central nervous system was 
fanctioning: That Is why the New York Ph^cal Medldnc 
Reha^tatipn Program found that if their therapists could build 
rouscte powcr^witWn Sieir brain injured clients, the clients could 
^Isp ^^In c«t^n_ycr^ So if you have LD 

students you might see lower musdc gSwer Snd that has to be a 
^^'^^^i^tori whe^ look at abilities ypcatibrizilly . You might 
- want to test spcec^md coordination as weB: 

^^9L _liJ>alarice^ Mariy youngsters 
who have defidts o£ a de^gpmentalnature wffl be 1^ able to 
hdld thWr body In'p^fib*!; Neurolc^ ttiat in rnany 

ways, like standing on one foot with* eyes Qpen,^ -cyBs dcsed, ^ 
tt^&dng; heel-toe walks and mariy rnbre wa^^. We kn6w that* 
when there Is a sensory-neural hearing loss, balan<)e decreases: 
in feet, there Is a project going oh right now, where we 
Ippkihg at those youngsters who cannot stand onjone loot at ail 
when they dcse their ey^. Try stending on your ^^ht foot, then 
phjfl^ur left fppi^ stand for up to 30 seconds, then switch to your 
right ioot, and dose your eyes. This will be hard for you. but if 
i^y bad ariy serispry-iieur^ hearing loss it would be alrnost 
Impossible: tb students typically have more prbblerris with 
Jt^ah. Usual populatipn, and this needs to be 
con^dered when we look st what might be their abUltics tb 
behave In the world of work. 

dexterity. Here I a^ talking about bimanual dexterity, 
^'^J^h Js Mlnj able u^ tk)th hands simultaneously in the 
perforrnahce of a single task this requires one side of the body 
*^^^S *^P^^^P" with the <)ther side of the Ixxly. Many 
youngsters who have learning problems do not-^have good 
comrtiunicatibh between one side of the brain and the other 
and that causes their learning to be less. Bimanual dexterity 
needs to be t^ed both in the gross aireas and In the firie areas; 
some places test this with nut and ^bolt assemblics^^^^er 
Instruments zwe largely of a neurbpsychblbgica] nature. 

As we look for diagnostics, I hbpe we will look at three 
^ctbre; the_placcrneht^ the yerbal-cpgnitive, the \4sual-spatiai 
factor Wechsler tests for ail tlu^. The IQ alone does ribt help 
^^iJllych. but If iwDuUc^^ various subtest^ of the 

Wechsler, you wiH get a Jitter understanding of what these 
ydungstOT are ab^^^ Acaderrilc Achievement measure 

is part of the verbal-cognitive factor: The schools typically do 
^^^^ ^*^1^ feictor. iri my pplrilo^^ Woodcock- 

Johnson and other rnore sophisticated measures spb probably 
giviing us more mfbrtriatibri thari what the WHAT <ioes, but do 



.hbtthn^w away the WRAT: It is 



still one of the best diagnostic 



tools we have: It Is just not a gcbd prescriptive tbbl. 

Einpflbnal. Erncttions involve our personalities. The 

youn^gster that has a Icarrilng dj^bility, br has sbrne signs of a 
learning dlMl^ has a higher risk of having emotional 
personality problems; And «^^ust face It, istudy after stud^ 
social abilities c^ the job. Anybody who works 

with a mental heeilth case loacPlhd tries to get them emplbyed 
. really gets frustrated. SW^the emb^^^^^ and personal skills need 
to be assessed. How does emotional disturbance show itsalf? 

^K^^^^ ^^'^'S answ(irsJo that que^ 
such as depression, withdrawal, imj>uise control,^ and anid«^. 
Th^ will help us look at h'qw we might place sfUdents 
vocationally. * * * 

When \w understand as many of the traite as we can of a 

chiid,^ fro^t^ngp^ieacher reports, pafenti' fejx>rts, bbserva^ 
^9h.J^l^S^*fe^a^^ it, I think wejiave to leam as rnuch as we 
can about that person's emotions. We need to identify whether 
the student's tr^ilts are ne^ or just neutral, and 

then lobk at jobs to see what traits can be matched to which 
jobs. That becomes the goal. 

78 ' ' ' 
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JOB ANALYSIS 

i do no! think wj« can taUt about 
we study J<^ veiy thoroughly within Ac community. How ^ 
you sta^ jobs? You decide what intellectual f^^ 
to be required. What language functioning, what thSlWn§, what 
mernory is required? Is it memory for vi«ial-spatial tasks or 
membry for vctbal-cogrdtive infonnation? What motor con^ol 
is nectary? What flric_ dexterity is required? What gross 
stamina, what balahcc. what ability to hj^idle stressjs required? 
What about behavior contri^? What about the ability to receive 
many thin^ at one time through various learning nicotics 
iid process them for un^dcrstari - • _ 

I ip neyer forget one LD student that jwe xA^rked 
She finally ^t placed at a smaU parts a^embly place in the 
GaHand area, and she did so w6ll In her firs^weck there that 
they decided shc should be elevated to another position. In^is 
other pc^tion, she was cleaning with spmc^toxic chcinical^. She 
' had poor visued motor perception, and when she worked there 
the first day, she dropped the parte into^ th<M« nigWy to^dc ^ 
chemicals. Thcy splattered on her, and consequently, she was 
fired She had been elevated to aj* forwhich she (fid not have 
the right abilities. That is why w^have to do some cwful 

matching. -f- ' * k^^^ 

Vbeatiorial counselirig shoald'T>e doing that job matcn, B^ft^ 
unfortunately, I think we are moving away from that Maybe we 
think our hands get too dirty, f>€cause jt. requires iis jo 
understand people more concretely, because it mear^ 
out there and knowing what Texas Instruments does and what 
that hand packager does overjn Garland. It means seeing what 
skills arc heeded and then going back to look atour youngsters, 

arid making a match. _i 

LD students arc very capable in some areds. One teacher 
told jnc about a student whose oricntatibh was bad, whose 
handwriting was terrible, who could not do math protjlcnts, tjuj 
sSi scored in the 130's for his ycrt^UQ. Thfe you^^^ could 
* t^ a story like you have never heard and he is drily 12 year^ 
old- And wh^at is the usual thing that we get caught into? We 
^Umc that anybody who can write a story that well can 
ccrtalnlw leam how to sj^ll. so he must be lazy: Kick him in his 
rear end and he will wo& D6 that and it js Uke ^king an 80- 
' year-old rnanjojump 20 feet This is difficult for parents tP 
understend: in fact, some studies indicate, that it 
teach parents tb '»djust to their MR child than to* an LD chUd, 
Employers think It may be.cvcnbettcr for' them to hire a typlc^ 
' MR student than to hire an LD student, because the MR student 
is lower in euery area of learning. With the LD student there is 
that uhprcdictabjc variability: b - i_, 

I saw a youn^ter who had some Icariiing problems, 
probably in his right her: ^sphere, who whs giv^n a jpb ^ a 
dishwasher. He had a lot of aspirations, he had good verbal 
cpgnitlyc abilily,>hc wanted to be more than a dishwasher, so 
you could predict from JHat Placement that he would be 
unimf>rcs§d and unhappy aod he would break a jot ptdishcs. I 
have nothing against jputtihg people into jobs to leam sodal, 
personal, work-adjustment skills, but this studeiit was placed in 
a job that should hav^ been for a mcntelly retarded student He 
could not do the Job from cither an cmotiohal standpoint or 
from a motor standpoint The hyperactive LD student who 
cannot modulate five motor move^ehte slowly or smoothly has 
ho abUlty to o|^ratc a control panC especially if there is any 
modtriatlon that has to be^acepmplishcd. [ - 

So our task is to assess those student traits, analyze the job 
factors, match those traits and factors, and then begin some job 
try-but' You must understand the youngster yery wejl, and you 
have to underetand the world of work very well; you have to sec 
what that job requires, from a cognitive, visual-spatial, motor, 
emotional and personality standpoint: 



AisS, before ^^^:^^ESfi3te 
oriy Se 

at what-leartiing-mdrfa^^^l^ 
that ybiin^r who h^ 

opcfete on those per^^iwV, we mast^^^^^^%^ 
and by visM cuids. We ^usf role plag^^^g^^R^^*^ 

^'"^^^lei^purigster who ^^^^^ ^^^j^^^ ^ ^ 
leam b&t when you explaltb^ taJfc,'gSg^ W 
gppdirccMtivc. larigu^igc t6 tfeach: There 4sip|»|^ 
telling a prospective employer, •*Whcri you v^Snf^^ with^ . 
Johhhi;, tcU him what you want, shovv^him whef^|cjln read it, 
a^lain it,*glve him an opportynity to ask ^"^gP^^** 
When the v^hgpstcr who isiia^ng dlfflculJiesr irffllB^^ 
auditory area.do€S^ not understand, do not w^fryTRnow tfim 
hew, demonstrate, have him do it whUc you watch, give him 
^more supervision tharvwhat ybu wdiiia*^ually^ve. 

That kind of^ instructibh is heljjftil to employers. There arc 
ways that wc can circumvent deficits, and teach to strengths, but 
. that ^umcs that wc know what the strengths arc. 

APPROPRIATE EMPLOYMENT 

' I already talked about this, but 1 would like to just say it 
clearly: take care not to bvcrcmploy or undcrcmploy the LD 
student These students can do more than MR shidcnts. Now I 
really want to stress that. I believe that VACs as a group arc very 
. undcrstihding of that, and yet as wc create Jobs within a 
community^ the jobs that arc often available are for the lower 
level functioning: Wc arc very pleased that busing and 
industry allow us tb have trairiing sites. At the same time I think 
wc want to be careful that wc do not ^vc the imjjrcssibn to the 
LD students that these jbfes arc all they are capable of. Wc want 
to also bring in other jobs or clearly point out that, this is the 

training site. ^ _ i ; 

The LD student cannot be advanced beyond his or her 
^b&ties by the usual pr(^cssLbh b^ri t^^^ 
unfortunate. You want.to see people move up as much as ttiey 
can, but some of these just dolhbt have the abilitles. We studied 
a c^ this morning. This individual wants tp be mechanic, 
and because of vbcatioha[ training he has thfe alility to be a 
mechanic. But after he works for a company ycare arr^^ t^ 
company siys he is doin^ well, and is ready to^uperVlse other 
employees, then he is out of his league. "Old Jim,'; they say. 
"As long as he was a mechanic out there, he did a good Jobj 
Then wc put him in charge of some people and I guess it all 
went to his head. That is when he started to foul out ' ^ 

- I would like tb sec people grow, but we have toXinderstarid 
as well that there arc limitatibns^ especially if they move Uito 
another Job area that now requires abilities that the individual 
cannot easily or even predictably gain. ^ ' , * 

A CASE STUDY v ^ ' 

With this 1 would like tb present an actual case; wc will Just 
name him^htUlp. Phillip was a tall black^boy, very attractiv^" 
sixtccn years old^ a drop-but from thetenth grade, and labelcH 
learning dtsaljied. He was sent to a project I wbrKed vvith far 
some assessment and possible placement afterwarfls. I would 
. like to gothrough his assessment step by step. Usually we start 
' with tiic Wcchslcr, and I krfow for that kind of population the 
Wechsler's usefulne^ is very dufiibus. But for him, first of all, 
* wc saw a full scale IQ typicali^f 75, perfonnance IQ 75, yerbad 
LQ 78, so wc knew he was hot in the mentally retarded range. 
Then wc looked at those subtests to see H we could sec any 
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d^^ijv^, Thm was no dMi^mntx h> verbal arid 

perfonnaice, SD then looked at the highs on the subtests. ^ 
. He : scoKKj4iia^ on similarities which meant he seemed to 
hav^ what nccesary for at»ti«ct thinking. There wss ilso 
B)l<^ y^'*'^ JQ score 

seem^ to indkiate. Arithmetk: was about tt^ same as vocaba* 
Uiry. There w^ di^t s^in dropping to a degree indicating sorr^c 
memory defkits. Information wais low; he did ilot understand 
much about his world. ^ ' ' 

In perfbrmancc, he had good plcgirc cbmpletidhv^h^^ 
really tell what piarts were missing. Some literature says this 
indicates he has good street skills,/ arid that began to tell us 
something. He did well on picture arran^ment, or simultane-' 
oos synthsfe. Given these scores, he can prdbabiy^ do better 
wHcn you talk to* him than when you show him visually. His 
visoal jeaming modaDty seemed to be at least moderately 
^IM^J^J^ We eou^ teach him that well through visual 
approaches; we might do better with auditoiy approaches. His 
n^eriiqry waa pretty learned something 

visually, he could hokl it and use it quite well: VVhat did that 
mean for teaching? ft r^ It oyer and over, making 

sure the decoding occurs, and that the receptive phase is well 
presented, because once yoU break through, he will probably 
hold onto it • 

As for academic achievement levels^ Re read on the fourth 
grade level, spelled at the 2.5 grade level, arid did arithmetic at 
the 3.2 grade level. Those are all t|uite depressed scores. For 
vocational technical trairiirig (becomirig a riicchariic or «>rnc^ 
thing of that nature), since he^wiU have to read manuab and 
psiss some kind of an exam, he will probably have a very hard 
Still, He can read words andphras^^, he can. read danger 
«gns, he can r^d ^raple instructions, hc^^cari ccftairily color 
codc^ he can use sjnribols. and he can add and subtract and 
probably do simple multiplication and divi^on. He has difficul- 
ties, however, in anything that requires spelling. 

We also did the Haptic Visual DismMnatipn Test, which 
looks at assodationai strengths: He scored a fall standard 
deviation below the mean for assodationai strengtlis. He can do 



what he \\qs been explicitly taught to do, but he wiU have 
problems maldrig indcp^^ _ ^ 

As ifor hU muscle performance, he do€S^mewhat better in > 
moHdulatirig firic jneans he^ may have 

some coijjbrol over his emotional behavior perfomnance: His 
"^y^^ P^l^r is good arid he has got gc>^ l^^ce is 

dowri so he neecls to work in' a well lighted room. Bimanual 
dexteiity is also dbwn. 

What does this all say about jobsPJt looks/like he czm do 
physically dciriaridirig tesfe but rio^ tasks that require impulse 
control. He be somewhat obedient and submissive — npt 

so he may need t6 be careful around moving machinery and 
things of that riaturc. His birriariUd dexterity vvill be better with 
Sner thin^ than with grosser things. 

_ L^t's kx^k atjus When we looked at 

an emotional observational inventory from the McCarron-Dial 
Systcrii, could that he was doingj^^cr th^^ pthcr LD 
student^. His anxiety was less than the mean,^ as was depres- 
sioii/withdriawEQ. He gets along with people fairly wcj^ al^^ 
this has a comparatively lower score. He also feels pretty goo 
about himself. So his emotional toping is dric of his sti-cngths. 
All this went onto a total; profile page. 

I am Jjjcaaed Jb anriouricc that now, two or three vw?ars 

later, he is Mtorking a^ bove_Reid; He cleans aircraft and has 
above average Jo'^ ratings- The cbnccrri now is that he not be 
overly placed. If some big prQmoi&on is considered, it might be 
well to do some rea^lessrnent 

Audience: C^n you ask employers to contact you before 
they rtiake a proriibtibri? Surely after three years you are not still 
doing follow up on him. : 

_ _H«*yf«L JNo/ I do npl thirik Jvc coul^i,j;Instead, in our 
genet^ counseling with employers, we let them know" this 
would be a prbblerri. 

I have left little tirric for qucstibris arid I am sons/ about that 
My main point, in summat?^, is that you need to match stengths 
with jobs. You need to see what areas the LD student is strong 
in and then go for a job that use that strength. 



FROIii ttil WQRLb OF SCHOOL TO 
THE WORLD OF WORK 



SUE ROGERS 



AHteoteli.liaiidtc9pp^ stadnnte m more jindjmor* o^«n to ^ 
^^mi^mV^i^. Sum R6^> in igHcultufe tciph^ at St^hen F. Austin 

i^riiMfetJi«lpto9 •Sid«S mAc the trwiiltldii. uhm took participant, tothe 
Tf«^ A*M Tigf Firms to ipwk with a prevloua student now succwfully 
•mploy^, and hb amployer. 



i have b^n asked to come and Jet you^knpw what we arc 
Sylrw to do with our pct^m at Stephen F: AiBttn. I must admit 
th« as a vocatlongd teacher. 1 can become yery friis^ 
teaching th«c Idds, but not brajyie they cannot learn. It Is just 
that the vwiy oar program is soKI do not s^ where tfiey ar^ 
going or how I am helping thcflfget thcrc^At the eighth and 
ninth grade level students go into the fc<Md scnd^ 
so when our stu<fents arc placed on the Job, all 9© into food 
sctvic^ What then Is the purpose of thc buildihg maintenance 
or the hortfcnjilturc program if eveiy student go^ into copldng or 
«^ahtng d^hcs? So. 1 asked them tojct jne start placing some of 
tlicm, Lhave the cqri^^^ with peqj^e in horticulture, so let rrte 

find a j^ace for them. ^ _ ^ 

This year 1 had a lucfe^ break. I took my cte» on a^field t^' 
but to the MM Turf Farm, and discovered that Upn Howwd 
5^ manager out there, is very interested in handicapped 
idchtl He asked me if 1 thou^t we cptdd wrak out some way 
toffUt bur students to work during the Schoor^ar, and perhaps^ 
even keep ti^em part-time over the summer. Do you see what I 

mean by lucky? : 

Re^ndSS to ftis I h ave p ot together a unit on wc^n^ 
(of my students, n uhlt - jJBWP^ be applied to ajiy otoer 
vocattoial cla^ hbinm« 
thfe pro^ramiflic thein»HR^^tfo"^ 
^ c|£# two hours kMiWrai^s-^ them out of two houre of 
tb^ ^eM education cfess^asSfeU. We are going to have to 
wDrk out soipething else for fhe mainstrcanfied sgidcnte 
cwi get out of some other class time and still be4n the profi^m. 
We plan to put them out for three weeks on this unit and, for 
stote le^tpn^ need to show hdw tills i^ a jeaming^^ 
cxpaicnce foi^i^ent^-^^ - 

bife of the other problem^ that we earnc up with w 
whether thiy^ should work for money: That is what they vM 
r work for when they get out and ^ febs and they need to Kito 
.' r^t now_that tills Is part of faldng -care of tiicmselyes. But 
working^lor hion^ brought up a problem. Th.e ^ployer 
carribt^^ tii^m b«2use tiiey are underagcd, and furthcnnorc 
tiicy are working through school hours. So tiic employer is 
• g^ng to oiake-a donation- to our horticulture club, and we will 
reimburse these students frbiti that _ 

qhc_rea»c)ri I feel tills ptt>graffl Is so worthwhile is because 
j/gets the students out of tiiclr_ n^pjto 
'>>hjd«ito have ^en going to classy ail day long for years. They 
are bored. ,they arc wltii tiic sarne F«ople all day, there Is 
friction, tiiere are problems. A lot of these problems are due to 
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the toy our programs are set up. Stj^derits go fesm year to^r 
and day to day in tile same dasses, w^S the same peoi^e. They 
havc^knoWh each'otiier since tiicy started i5chopl:,They never 
meet any hew p^c^sle unless somebody new inpv«ij^^ Th^ 
never see the otiier students in the school except in w haUs. 
Wltii tills arrangement we are gcSng them away from schopl. 
we arc giving tiiem rcsjp>ofislbility. and 'tti^ arc learning that 
tiicy must accompteh something If ihey ore Mm P 
anytfiing out of life. Ariotiier advantage is tiiat our studentsjan 
- finally learn what rnoney is and where it cpmcs frbm. They thin| 
that If you heed mbnicy you get It from Mama^ 

You scciRat we will- have no trouble justifying tills as p 
fearningexp^rience. tfeey are ^In^ tghayc the rcslx^ 
accomplishing somcttiing. tiiey are golng_to have to be there 
every day, tiicy are going to t>e on time. They are abo goinglo 
have to keep Up wltii their work in any classes tiiAt tiiey ntiss. 

We Wre using this as a motivational tool and foi_teacliin^^ 
Sem rcsponSbllity . Also, itwc can get tiicm on tills job and get 
' them to see tiiat it is [mportant to work hard at:it.__tii_en we have 
tiic opportunity to kecp_tiiein placed tiiere: Most of our nintii 
graders will b^ turning 16 very shortiy, so tiiesuimneriifter tiietr 
ninth gr^e classes, tiicy can already be on the johand tiiey will 
already be earning: Many of our studente h^e in Bryari, l^tii^ 
are lucky arid tiiey arc good students and tiiere Is a job 
available, can start working in tiic teM jgra^c. Most of tiiem 
must wait until cleventii grade when tiiey can woriUiaJf a day 
and then in tlie twelftii grade tiiey can Nwrk aU day. So tiirough 
tills pro^jn we arc giving them an IntroducSon to woridng Md 
we are motivating thcrn morejoward fronting to 
^if they do ridjt cdrfie^ to school they cannot go to work and if 

ffily do not go to u^rk. tiicy do not get tiicir money. - 

• Audiihcc: If you arc going to let tiicm work In the 
summer after the nlntii grade, are you going to let tiicm work 

after school pr^durihg school in tiic tentii cpadcf^ 

JRbgdi: That depends on the counselor: H th^ht^avc a job 
and tiiey are good studente. If tiiey arc hpt dlsclpllhc l 
and If tiiey h^ve k^pt up in their studies, tiiey can 50 
half a day in the tenth grade, and the cleventii, and tiicn all day 
in tiic jwclftti. We have one student out at the A&M Turf Fwm 
now who started working half_a_day, and Is working half a day 
again tills year. He has done is -good job and has becniglvcn a 
lot bf responsibility. 1 cannot believe the difference In thte boy. 
" He l^ a learning disabled student and was a severe discipline 
pToblem when he came to Stcpheii F. Austin. When I took my 
class dut to tiie fann for the tcjj^hls year, he asked his 
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^ %ienipk>yer if he OHild be th^ tour guide and did a fahtastjlc 
Job: He will be out there tpcfay to show us around when^ we go. 
i wss gotng to mentiomsinother problem that the vocational 
' SnKtor has brought nie. CS? R justiSHng taking them put of 
schod to put them on the job. I have jqstified this by maklhg it a 
itfiit and drawir^ up all the^ l^iaming expeHen^^ they_will^t 
< out of it What 'we are trying to do is get these students 
Wf^^onaB^ oiiented^ Ycht y^t thern iqj^ put bn^a jc^, bu t 
then you ^y that they cannot because they need their school 
' ^"^-iWcll the spedd education teacher stood behind me and 
said that they are in school to learn to get a job and keep it 
Wthbut that support I am hot sure we would have been able to 
do this. 

We are going out. to the Turf Farm today where you avUI 
meet this fbrtnc^ student and the manager of the farm. 
Unfortunately my students are not there yet because the owners 
of the Turf Farm Have yet to cortte up with the financing to 
cofhplete the arran^ments. We are waiting for them to get the 
tre^ for as to work on:_ Before we go, does anyone have any * 
questions? • - 

Aadlcpcc: Is this Turf Farm connected with A&M Univer- 
sity, or is it a private enterprise 

Rbfliii: It is a private enterprise. / 
' Audience: Is this just a three- week unit that the ninth 
grade gos through one time? L 

Rogers: Well, It will be for my program, but mine is just a 
* Py^^Pt^^^^ 5 ILworfo for my prc^^m^ then we eahisee 
^ about opening it up to adl the other programs: Perhaps both 
building mairUehan^ homernaking vvrtll have a unit where 
they place their students, though not necessarily for three 
^Y®^^ We are going to tiy it for three^\w<Ht^ 
over half a day. We will provide the transportation, and I will 
have tb >^ve therti back at achobi in time for dUsmis&^ 

Audience: Are all of your students 4n special education? 

Rogers: Ail of them are in special education,^ except' one 
boy who qualified because he has^dyslexia. He is interested in 
horticulture but thje course is all special education, • so he took 
.advantage of his dyslexia to take that course. 

Audience : There are rec^lar students in horticulture? 

Rogers: No 

' Audience: But you hope that whi^n they finish it, that they 
will s^y in horticulture? 

Rbfler* That is right, : ^ 

_ Audience: W/hat Jobs do you usui^ly find for therri in the 
Biyan/Coiiege Station area? . . 

Rogers: As I said, unfortunately, mostly in food service 
right now. . , ^ 

Alidlehce: Fprn hbrticiilturiB straight to food services? 
Rogers: No, they go throiSgh food services after they leave 
my program. So whin they come out of there, they are placed 
in the r^taurants and cafet^^t^. 

Audience: Are they getting opportunities f(^jbbs in 
horticulture? _ _ 

: : Yes, they' are^ We h ave four working In h prticul- 

ture now: A lot of ihis is<because 1 have gone to the employers 
and I have asked the m to call Br^^n Hjgh tp let them know that 
they arf interested. I know that they are really swamped at the 
High %hobl; Bryan has a lot of special education students, and 
they have a lot they have to place. So I can understand that 
they use the easiest placement and that is in the restaurants and 
cafeterias.' But I hbpNe that I can get mine started, s<:^ that- when 
they get ready to go to work there will be that job opportunity: 
• A^dle^ce: I do not understend the structure at Stephen F: 
Austin. What^rade level students do you* have? 



^ . _Rofl«»5 At Stephep^F. Austin we h^ye eighth arid hlhth 
^ grade levels. 1 have one eighth grade class and qne ninth grade 
class, but I wMiyiave thc«e^ students only one timeVTTie nex^ 
they wiH take Building Maintenance or Office Duplication, both 
VEH courses. . ; 

Audience: They get to go through two VEH uftits? 

• V Rogers: They go through two at Stephen f : Austin, and 

• then at^ryah High they go into food services.. Then they are 
placed after that, ideally in what they are best suited to do: 

AucUenw Do they^ave to take all of the dustei^ everi-if 
they J^ke biilfiing rnalhtehance first and want to stay with it? 

^ ■__ Rogers: WeU, if vi^e have a jckxi Jtu^ w^P is_rcaDy 

definite about wFiat he wants, then he ha^ a good chance of. 
being put into the regular shop classes at Biyah High. 

_ _v _ AM^*fL"_^r 0J«^» tfey si^i^d Jhr^^ 

Farm^What do yoa do wifit them for thtfrest of the school year? 

Rogers: We learn the skills that ^ey would have to have 
working in a greenhouse or a hu^ We do landscape 
maintenance and some landscaping. ( I have started writing ^ 
curriculuiti but there is hb^idieline anywhere that I kiibw of. 
Our prograrn in Bryan is the oldest one jn Texas, and people 
- call us to get our curriculum, but there r^aJly is not one. We go 
on a lot of field trips to greenhouses and nurseries, where we 
meet a lot of people, and that helf^ us get some placed: 

Audience: There ^e a lot of places in lai^r areas, that 
contract yard work oUt or want their landscaping done. 

p Rogers: There^ are two bi^sinesses here in Biyah right 
■ now. . . \ '<.". 

Audience: ! was abje /to place a youngster on a job like 
that, St the St. Jarncs iir^ Hpustbri, anS he had rip 

background in horticulture, but he liked to do this. He^t his 
trairiing at home. » / ' 

Rogers: That is what we have run into here in the &tyah 
area. If they really know what they want, then it is pretty much 
Up to them to find the job. Our placement people do not really 
have the chance to place these students, eyen'lf they think that 
is where they belong They are really tied in by a lot oif other 
things; But the people who are wanting somebody feel an 
obligation to put somebody in there. 

Audience: Anytime you see a school yeu-d where the 
^dewalks^are unedged, and the shAibbcOi? needs trirrimihgj it 
looks to me like that would be a good plac^ to start iii and say, 
"P9 _ypR want m^ studente tp dean- up your school ^yard?*^^ 
There are ^ lot of possibiiltles for it; ^^Hd^Unlrlt is fantastic that 
you have this chance with the,stU(jJlHS is m^ better ihah 
washing dishes. \ . 

Rogers: I know. 1 often feel useless because we jDut them 
through our program and they go somewhere ^Ise and I never 
See any results that come from what I, did with them. , 

Audience: Do you have saleable products from your 
greenhouse? • ^ 

Rogers: Yes, we do, but we can only sell them to teachers 
or parenis pr other sKidents, or If sbrnebc^y is drtv^n^^ by and 
they weint to stop and come in: But we cannot advertise at all: 

Audience: Is it only plants or do you make plant holders 
or macrame 6r anything? / 

Rogers: We do jfriacrame and mostiy plants. In the spring 
we do a lot of vegetable seedlings. We have one big. prop of 
poinsettias for Christmas usually, and we have foliage plants all 
the time. We have units on landscape maintenance where we 
go out and take care of the founds around the campus for a 
. month or so. H one c>f the teachers has just gotten a new hous^^^ 
and they say, "CotiiC \t\ and tell me what I need to do, what 
plants I need to get, and where I need to put them," we will go 
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want'td b€, they often teU you somethln§ 

l6rSlssetvk»? ' ?* - 

dbnatjon but wfe cannot ask ^g^^jci dpjs take you 

. ; ; ^^^a^ri«TWho has iven us thV6piK)rtur^^^^ 

,«t.the fajacsnlna behlSd havingthe vvfdc e^n for us to make schedule changes or w-hateyerw? 

SoreSS anT^ta Ser. need tolb tb get these Hds tp work. And ^^^^^^ 

, bS ^S^^^m tjCT there is ' applled( to any field. If you can find an employer wilUng to^work 

intenwfediri, theyareexpectajirtotell . wltb Sjpu. 



WHY I HIRE THE 




WtaUnslgiit into the •■«>PiPV«m ofJiSndl<*^^ 
<ri«ri to w:*ti^ iducaton? Bobby Piatt to one of thoM nre li^Mduato who ha«^ 

£riSc^S^both.id^of ffie^ ^ 
iMfc lie hii biin manaser and coH>wner of 

dn^e^ aide he hi.i worked for ^ ten yea» 
pr^htatibn he fllv« W. inalghS into ««WSlL «nplt^^^ 
•^nte and die liiaona for th^ aucceaa and failure of handicapped atudenta on the 

Job. 



_ . 1 swenri^t^^ that wc zurc gcing to kick arpurid j 
thliik for you ^ school teachers wbrttfhg with handicapped 
^dents wheoe the end result should be a successful M 
placement, one of th^ most Important things is to find out what 
is jnyolved in ttie particular J9b you arc looking at for a 
particular student; _ • 

fcan relate this back to the food service busdn^. Supix^c 
I ask whata bus bbydbes. All the thirtgs you think of revolve 
anxmd ttt8 same prindples of worHng around th^e tebl^^^ 
boys cany dishes, tfiey empty ash trays, wipe tabl^; and so 
forth. But f^aliy 4hey do a lot tnbrci ours cycarrute tf^^ 
iiaw VWipw^ikithihiMa^ 

of bus bo^? We wffl ^ back to ftat latCT^ I thfiik you are ping 
to towc fefaK^ wj^^^ Job du^^ arc and what sWlb this 
stu^t b going to need ^ _ . . ' 

A student may cotpe^to an cmplbyfer without ft c VAC or 
coahsek>r to i^ic« hirh. The em^^ may put ihat studwit 
u^^iin^^^ b«2iasc he thinks the student can-do tiwSj^^ 
Wh«> I put a student wastoig dl^cs, it Is a Step u{) from the bus 
to;, bitting the week hl^ts we have our cnvijcwdEr to^tndn bi^^ 
55^ to becc^ dishwashers, and the$ havff-a trial run, Mcr 
di^wishlng, they work on a cutting bpiwd? When they get to 
the<iittogb<^* arc makina^$4.5G an hottt. T^e man on 
tm csA^ Ifcd now uforks on Monday, Tuesday, and 
WSinSday rUg^MJ^c is a senior ^higji school arid Is doinga 
^dd Jptt We stiurtcd him out' asjrbus boy. He moved from 

there to ti^e <teh \wisher ai^ on up. [ • . * 

We abo mafe a cc^eiitio^ effort' to get togeftfer with 
parents. We ofl thein and ask th«n to cotic and see what the 
^id^t do« at Awork. We^do nql ms\t them to^bc ashamed 
: b^ise titey do not undcistahd their children's work. 



We are going to Jook at three people, one very successful, 
one very uhsubccssful, and the other one th the process of going 

^therway. _ . ' _ i — 

The last isfJack. L thirik he i$ going to make a good 
employee and afl good student |n school. 1 hppe so. JAck_^^ 
When jSck firetc^^^ on his own and Lthou^t that he 

ted more abSty than he really did 1 started:^hlm^U^^ 
dlshwiaher and found that 1 cither had to flre him or move him 
but Into something he cduld do. such as being a bus bdy^ Oar 
bus boy quit and scryacfc gpt, anctfher start But I want youjp 
know some of his aiitti^'liij* ^?^ a week. Hfe 

\obs are adinost JbfjiUy on our Hi^ ^ nights. Qn 

Wednesday and Sunday wc have other Jobs that Jack fe50l«y 
r^ppnsiblc fot. Fo|r ^xa»«p4si h« jMcks bean^. It sounds Jkc 
nothing, but^lcklrig beaos Is IrnjKwrtaht Two years ago Itcost us 
$192 whcri^ur biis boy did not pick beans properly and a rtxk 
broke a customer's toothM^ are a sclfdwncd place and we 
have added on a lot of rootiB; and one of Jack's Jpfe^xlcihlng 

. our warehouse where we keep biir extra Coke^cpnteincrs and 
that sort of thing: He also makes slaw on Wedn^day night 
When you rT)ake ^law you have got to know how rpuch a pint is. 
YbU have got to know how many liwir handfols arc; hc^^ 
two-thirds ofa lx>wl is; ^d hcfe^ much one-half gallon of ptekles 
is Wc putJn a pintof oil, ohihaflf gall^^^ 
handfuls ofj:olbrtrig (catrbts mb^) and «dt and pepp«*. Wheri 
Jack ftrsft started he reversed It evay week, one-half ^on of 
ba oni iHrit of pickles. It was terrible Wee eating Aavp^ 
motor otit We have that dwm now. Thc^ bray thing we »e jffll 
working bn is that hc^nts to i^t too much cplcMlrig and saR^ 
titdc thin^ lilce this can be solved by knowingin advance what 
fend of training is needed fi>r tWs student All of this sounds 
srnall; and it is. but it is important 
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To get into ahc^tt' ahm^ iMt CKiistmas we codked abput 
3,60OJairke98 and hams. When the toikeys were broagHt iri^ 
hMl 20 or^ siday aK>ldng at one jn^. Jack had lP toReJ^ 
turkey, pot a metal tag with, the weight on it^hnd sort tKsDm to; 
dcdde how toi^ the tuH<eysr sHiiudl^ It was^<velfr 1^ 
respocurtblttl^ * :^ V ' -^^ , 3 

^^have IvM^^fc^^ e^h%^_^^ 

night bto a bin. this is ainothiir Jc^ of h^ b the dbnbig Tooni' we 
seat about ItX) people. ThCTe are ho ciMts and so when h^ 
brings ttie dishes It is ail by hand. He emptlM garbage cans: He 
change rolb of rh<^ the <^nli^ I<8^1>J^>^the 
irt He cleans the sheh/es imd piits^i^erylhing back Jbi plAce. this 
rnay nc* soand Uke jnifch,^^^ 

and other things tHat he to responsible for moving and patting 
back up 

!n a ptoce m old as ours, we have to make a vety i^oncerted 
«ffprt_to keep^ It as cjeah as possible, Even when jt Is at its 
cleanest it does not look tike much. Bat we Uihe care of our 
place; the health reports we'^ei are aU very good. _ 
__ _ 'j«*^_^PJidt bluest 
problem we are iiaving with him, is transpor^tion; He is old 
enough arid te ha^ edt^tiqn cla^. _H^ 1^ wen 

passed his written test But, at the present tthoe, he has tal^en his 
ifclvcr's iBst clg^^^ abetting di^unis^d. I said^ 

don't you get your dad i&iid|^|KMi out and let you get some 
practice driving.'' ^wf '' > 

He said, "I am getttnStt the t»^_ce I need drivirig back 
and forth to toke the test 'TSM he is.r^^^ 

j^kcltlsagcx^dkid.^h^^^^ He^ 
will attempt to do any job that Wf giv« hlm^ He \»6s extnemely 
shy, though, You would hot believe the progress he has made; 
but hetsstiiivery shy. HetoproQd of hls work. ^ jpbt 
f '^IJ^ai^f J caji you win hot get a r . in it 

because Jack does a good job. 

What is Jack g^g to be doing five years from jiow? His 
^^lU^^^ A certain e^ht, but I want to look qji the 

bright side. We thinlc about his Job as F^cldng beans, cleaning 
^^^^**» J™^P3"9 tt^c fl^ mate 
#the ^ tfiis long. If I had somebody 4ike yourself to lean on in 
training him things would b^ lots J>etter. Wjlat I am saying Js tfiat 
we sometimes take for granted that we know tihie job dutitfi of a ' 
; pc^tion: 

Every employer has a unique ^tuktion. Our business is 
unique because 5A^e old We peel potatoes by Hand; we 

make onion jings by liand; we make slaw by hand We pick our 
cwri beansJEve^^ do is dphe right there, Eyeiythihgwe * 
seQ, we prepaorc^urselves. But I cookl write a list of thln^ a bus 
^8^u^ Jo dolWI :! Mnkj^ny emp^^er could do ttie same 
thing^ He could you a list of items of thbigs the student 

l?P notJ^cohRtsed 
'what is required of the jstudent Ask the emplos,^ Instead 

^^ifc»k«d at Jacic We do' vyhat is ^Ing to 

happen to him: Well, einother, handicapped man has been at 
^^niy'iJP'Ser th2m I have. is 34y^ars old and has beeh j^ 
dishwasher for 12 ye^. Now if there had been a spedal 
^"?!^M<?LF**^^J^^^ be w«>uld have 

he pn^bly does the best job x>! any dishwasher anywhere: tn 
the lai^ 12 yeus^^ has^^^ only two days. That is one good 

rfason I hire tiie.handicai^d. 

1_ pa05Dy_$23?,OT a ^^fc That is $12.^ annual 
salary. H^gete Abonus every of $300: He InObtten this 
every year, and he is v.^rth it He 2dsp ^tsto eagPIp meals a 
day and he wfxUs six days a week He schedules everytHlng. If 
any Qf Us went in to Wifl^^^nd said, "We arc tend of l^hihd, 
cbukl you help me do something?'' he would not be able to 
operate the rest of the c&iy. He dpenit^ at ifhaadmum now, biit 
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^-^vi^thedo^h^^ Re*^ 

jiu biMat thari d^ of them. ^ 

V ^ 4^s^7^j^ ^ harttibfiy arnong the empii^es because 

S : ^ e^^S^i^ 'fees the th^ are responsible for doing. There is 
^ ^ 9^90^ worii^g relfitioi^^ are an integrated Wixr we have/ 
' V^S^^ineM^ It b like a mixed family. 

i^^|f% Is appre^ tod becsuss the other guys have been on Jobs 
' ^ero Biereis a nm^Ush washer e^^r^ week. THey know that as 
^mpbyees they iM^&ve to, wa^ dtehes if the dishwasher do^ 
r^t shcMv iip for u^Hc- Iri <^^^;^ack ^)ere is ^ockI harmoriyL wlti^ 
WUiy and now JaclcJi^^td^ in this ^up. He is still tft tfie 
' dirilhg ropm, but heyjS^rtyh^ pf ^s shyness rio<w V^lly eag 
>: brealcfost and cooics D^)$fast for ail of us, topi then he e^itsii 
' n9^n_!?^ed aboitf 2_0' cl&k. It docs riot cc^ him ariythlrig arid 
he gets whaib£!/er he wants except candy or beer. 

I figure d a day on meals is his equivalent Over a ^i^r, 
tiiatJs $1,248. \^e alsd fxiy $20 a month on his insurance. That 
is $240. If we figure that up. It (foes nbt look too bad for a 
sa^. Of course, he has4o work six days a week, but he gets a 
\AMeelc of pedd yzu^tioh. That is a pretty good salary^ This is a 
succes stoiy; He/^has been there 12 years and, unless 
i<^etF^hg ujiF^rc^^ 10 years from 

now he 8ti8 be there, i hones^blibeve'that For en^ 
^i|isonctfjln^^ 

' ^ y^rs. J-ie was probably sick, if you have' a group d! jpieopie tike : 
i^m^^ns ^^ot wh^re wdiild u^ially have a bride-a^orith . 
iumover, this is Important 

W% has a 'sj^rig of job duties for ev^ry day! He linows 
exactiy what tado, he is prc^mmed dUt^ You might see him 
^ down for; 30 minutes, but you do not have to worry about 
. -him doiiig his job. I wish you cbuld rneet Willy. He is a 
tremendous guy. He has a job that he is goin^ to be doing for 
the'.r^ of his jife^Qt he^o^ a good job at It, He is probably 

\ -9Qlng to be ha^ has fewer worries than a lot of us 

^ because he fiv^ well within the mearts of his iif^tyie: 

The last c^my employe^ is tiie oppo^te of Willy; he is 
il^Sled Hardfeoic came J?rpgram In Fort 

Worth, it might have been some Jdnd of adult program or 
^^eral pr(^ram. He ^^Mf 22. His i^sj>3nsibifily was tQ d^^ 
FrenchJries,^ onion rings, potato salad, and cole slaw: Harold 
^ ^i'^ '^iS'^iJti^L^e was hopelessly cbrifused. 

He b<^n to pick up with practice but then the ultimate disaster 
In Harold'$ life happened. He jiad a^ flat cx^mlrig to work 
Wednesday. He did not show up until Friday. He diti not call or 
any^lng. So w^^t out a ^me plan for Harold. Harold's big. 
problem was hot having tfie skills to tell us when something 

^ went wrong, ^wo rttontiis Mter sorqethijig happened to his car 
on ti^ie freeway and for four da^ he not show up for y^rk 
and that day he came In like tfiere wss nothing wrong. ^1 had 
to: let him He ^d riot kriow: what to do when he had car 
trouble: Harold got no support at home. Parent want spedal 
^ucatiOT student to ttia|?_pth<tt gudents. W<^ 

call mom and dad^nd say we have something that will be a^ 
fericfit to you, iK5ur chUd^ and to us^ He ls_hpt just washing 

^^hcs. He is learning to get hei;;^ on time, learning whaHo do If . 
M 5^nnot ^t^ theie. If we j^i^ ha ve Ipmeorie like^ou to ' 
wbi^%ith him; we could have made a list of things to do when 
something weiit wrong with the car. 

We have looked at three people, one tfiat did riot u^rk out, 
one that really has worked out and one tfiat may work out We 
hire handicappeil peopie If they ^n help us make mori^. We 
fire j^fzm If they cannot help us make money. Any employer will 
do that They vwint someone they ^n tmin. They want you to 
^nd them somcK>ne with sodal skills. Th*^ 

have to get along vMith people. They have to take oitidsm, 
cbrisiructive oitidsrifi. We have a book arid whenever we hire. 
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sbincbddy we type In their jnanfie, social skUb. what date we 
hired them and^ what hired- them for: Whenew, we Arc 
them, we do the yone tJUiigi their nanv^, why wc^J them, 
and tt^ date^yjdb you think most of tficm get flrtd? in tj^^ 
last eight years. I think 1 counted ^ people that^ ha^,ftjsd: 
^ , , ^ the ones fired were fted? 



Why db^u think I ^ _ _ . ^ 
Bthcr they could \not get along \vlth the people they wae 
wo^ng with or they did not show up. Out of tho^ 46 there 



were only two who vware fired b^usc they <»uld/lfet^^^^ tfic 
j6b: One of them came in to^work ihe register and b'* '-" 
even Sake change, ThaJ Is pne^tuatlbri. that VA^^ can 



bet roe try to round It up. Why 
theyl have got to be of benefit to as and our company. They 
^ have got to be able to make us^some money. YbU can give 
ftem ttic skills that they ged, you can ^ve them social skills^ 
and you can give them Maljp>_skllls. Ask ybUr employer to 
give ybU some job tesk^Write ttiejn down. Take that list back 
and give It to ^.students. Say, ^Thik Is what yqu 4»tll need " 
Learn aboijt the fob: Find out exaptiy what it entails. Every Job Is 
diffcrentiM^vcry bu^hcss 



khpw thafeVoa also have a chance for^vjiUccess. You have a 
'^jia'ace to see suc^ In a different view than you have ever 
seen before If ydiire a VAG, you avUI see the success at the 
end of the road successful Job placement: 



with. If ydU know the student cannpt do it, tell us. We wffl And 
but anyway. Your student might nbt Mow how to opferat&ttils 
rtcw-fangled computerized cash re^steir, Iput he docs need to;, 
luiow how to make chang^. ^ i ^ 
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' THE INVliliLE^lAftSlEli ■ . , : J-y ' . : ' 

BOB ftteORN 

- ' " - ■ ^ 

' What II It llk€ to b« on th« oflier ildi of deafeMi? Deif il^ the af* l^o 
Bob Alcorn bHnip^i o»w humoreui — vand polanant — axperianc^ilo Sw^- 
DrM«ntatlon of the *xp«ri«nc«a oUmI people, both In education aiul emplos»i«>t. 
Mr. Alcorn li cnrrendy Technical tmsuage Facilitator at the Texas State Technical ^ 
Inatltiitc In Waco. • ■ 

. : ■ " ■ • ■ ' ■ . -I ■ ■■■■ 

^ : ■ : ' ■ ■ - ■ - ■ . /* ■ ^■ 

here^yS to share you my expeiie^gc^,^nd hana«i^,and who are the ut^rtunate ones sttcken>«^^ . 

,l,rSi^h t^o' i oreoeffed ma^^Bi^tnjy^d the mbmerit they are In their fnothersivromb antU much later In 
l^mT^^^^ii^^^^^K^^l WelForlnstenSa^motherwhoJ^as^^^^^^^ 
• dld^^l S reflect my teie feeling SK^Kt birth to a cWW with a^de range of haiKjicapplng conditions. 

'ilgti^^fSfold^thlfll^ ^^^^'f^^'^"^^^:^^'^^"^ 

rt^ ludfen^^yet myconsde^^tefc joffietlmfes jrfbWpIe handlcaps.^rn^ 

' lu teS te«SSe Today as jwu h*ar me out. pleascP? ineasl« Is not.the gnl^^use of handicaps, TT^e umblB^ 

■: ignorance and fear of the unla,o^*m coj^bined tod Q^gemeT^could happen.to you. fo^ur loved ones. 

attltud«,hax^ been a probfem. J remember whe^^^^ SSITE^' neighSif su^^^ 

young b^my brother b^trod^^e topne of his Instmctors. ^^gSf^^'j^^hcmS^y that^e dovemmeht and/or 

saylril. "Thlslsmy brother. Bob, He^s deaf. . ^ ^^^rc^drfbryou and l6ok after yoa^If you thi^^ 

The Instructor acknowJedgcd my presence, not a because you definitely need it! But if you do not 

handshake, but with a hurri«Ki heiKl shsRe aSid an e^t Before ^ ^j^^^^ , strong encourage those of you wi* authority 

tejeft, there was a brief exchange of words between the tMp of ^ TOilfical' pw/er to Influence those In a position to help the • 

them, and 1 was later informed that the instnjctor^nted to handfcapped to do so: It fi sad that most people do not dp 

know if my dcafn^ was catching! Such ignorance from a anything until It happens to them, or to tho^ that they love and 

1 can forgive; but from an instructor?! Lord give me strength! I are concerned about 

wish deafn^ were contagious; I wouW throw it off on all of ^ , . . 

yQU^ I have many friends who arfe handlcappe^jnot only ftoni 

PerhaiK evCTHow sbtneofyoufedthegovetTirnentand deafness, but frprn bUndness. mental leto 

»cte?tr^nrsu^ently^r the han^pped L|fs to a wheel chair, and cerebral palsy. I have had rap ses^ns 

'O " " "■' ' ' ^ ~ ^ 
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with th^m, where wfi would discu» our handicaps and the 
frustratidns 'caused them. All of us have feced some 
discHminatlon relatin|[ to education and c»Tiplpym^^^ It AVpuld 

/ take a book t&f^^'to'^u ail the dtsqissions that we have had, 
so ! will not ^$tHb^<i^^'* I^ ^ i^^^jQjnej!t^im^ip^^\e ask 
qu^tions contiSk^^ 6^e J^lind friend tojd ni0 that he has 
often heard sulS^rSmarks p 'Too fed, you m^d a *eau5^ 
right there in ftont of ^a:'V Wheth^ that wfl& in a joking 
m^^gr orriot^ Itiwasjn twteL:!P|inj| bUnd is ted cn^^ 
neH^nind the remarks that remind Siat blind person that h? or 
shie is bUhd, and wha^ he or she is missing. Why stick in a knife . 
and twist it?- . ^ - 

: AnothejM^riend of mine who is confined tQ: a* v^e^j^r^r 
was asked how he rhanaged to have sex with titr'wife^ ne 

, ^ answ'ered, vdth good humor, /'Thank God, my wife is the 
dominant type." Well, I know that is funny, and he and I have 
often laughed about it, but some handicapped people dp hot 
take personal remarks lightly: I, have built up'a thick sldn to 
rcmarfc such as these, and I sUHsh t^^^^ 
them right back with equal. vigor to tfic person who hzfnds them 
out You c4h ioke with me; I can take it. But be jsrepared; I will 
throw it light back , , ^ 

' I was once aSlted by a friend of mine, "How dp you tell 
your wife at h^t with the lights off that you love her?" 

1 \ was in Wrid of a »rcastic mbod that time, »b I answered, 
"Have you ever lieard of the YeHow Pages?'* The body 
language Jhat I received in response tb my answer was one of 
Pli^lement, as if I had gone off the ttack or something; so I said, 
;^%e6, 1 let my fingers do the walkidg." I can take it; I can throw 
it back; and I know that lady was genuinely curious. She 'was ' 
hot being riide; she was jUst unfortunate I was in 'a^s^qrcastic 
mobd. * s • ^ V • 

I recall^ when I was in cc^cge, walking to"^ class with a 
• friend, and being so engrossed In conversation that 1 was not 
pa^ng attcnMpn t^ what was Jn front oT mc. fliid if h 
5ia|^lv ^mpsed ifipn tte comer of ray eye sorae kind of 

I V l&ycft»nt put of tS« hary^ I looked ibvcr^«^rid I feiw , 
^b^^^id^J^J^Q backwards. Weil, of coarse I re^ed out to . 1 

- feeep triat i^Kbh from being jntixxiiiccd to 

' ^o bappeofP^hat the person iiadlcerebraj palsy; pushed me 
^ai^ ahgry/and said, ^'Ybu Frft not exactly help- 

^^icssr'^ • / : 

; WcB, &a bccausej am handicajjf^d nifeelf, arid I 

db:pdf^)^eve the luindicapped are heipl^. It JlusT happened 
thaUin^Ht^yely Fre^ched out without readizin^ that the person 
had cerebral patsy. But then, again, 1 cannot blame hini forJiis 
attitude, ymt with all tiic attitude ^ih^ around that ^ I'Oh, 
he's deaf, or he's handicapped; he's Iielpiss. We're going to 
haye to show hirri a little pity, give him a little charity." We do 
not need Jti , ' ^ • :^ 

This same person and i later became friends: Ue majored 
in nwth, but tine last I Heard he cbjl hot have ajob. That is sadj 
l^cause he couid have had good rapport with Einstein. He 
y^yl^jba vc J^en ^n assetto an^nc who y«3uld h^^ him, but 
he liad cerebral palsy. Sorry! Out of luck! E)iscdraination is stiil 
here^^iy; it is ftill jsracticed. It is hot as fi^queht aslh the past, 
but ins still here. 

_ Lean remember when 1 worked as a tool and die macjiinist 

- in Dallas. I noticed an advertisement for a tool and die machinist 
/ in the paper. The qualifications vycre like this: High school 

/ ^^'^S^IP^' months e3^)erience; the ability to set up and 
f operate manual and automatic lathes; must be a class A 
operator itiust have tools and t^nspor^tion: Now, the pay was 
a dollar more ah hour tfian I was currently earning^ and I knew 
ttet 1 pe^ed die qualifications with flying coiois. i had ^ree and 
a half years experience; had been a class A operator for twg and 
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a half years; I had oyer a th6uM.n(J>doUare \w 
• "blwn tianspor^ori;J had grwiugtedtrom higli school and had 
one year of coTl^; l:Cdukf^^t up a^rid^>eratc;j]^t^ 
automatic or manual lathes, bcrt also irilliing^^hrijaSng, arid 
gitodlr^ m^chines^ 

go and apply; and itt|p ted to apply too — 'well,- ii^p could 
: ^rn^dowrra dollar^&|lphJhq^ the next day (^tleiti) ^e 
calied in sick, andflH^ apply. My friend had bil^interview 

his interview was ov^ he came out, and as he pas$^ me, he 
^ve rtic the "hb lUck".sign. I figured hc.dld'fidt get^ I,^ew he 
did not jneet the qualifications. So I went in for my Interview. 
Fortunately, he was an easy person to lip read. Our Sbrtununi- 
cation went smoothly until he looked dowrrand said Sb^wghinj. 
I had to say "Pardon me, Sir, I'm deaf, I can't he^ir; i d^ij^d on 
lip reading.'^ ^ ^ - 

4 Th^t was the end of my iritervie^^ 'J 
He said, "OhC^c _ can' t fi^e yoa Our insurance jxifl^^ 
dosn't allow tfi^t You can'i work in a Sangerous or ha^ardou;^^ 

,, * « ^ • SI 

area. ^ . ■ 

- H I J was ignorant of tiie laws ^^^^ that M^mc. If I had known my 

% Tights and the law, I woqld^bave taken that to court, and I W(^!d> 
have gotten a lot df mbhey off that; but I was stupid, so I tried to 
-cpnvjpce him to take into consldcratlbn my three and a half^ 
.^^rs aoideht'freep/brk eSpetiehce, and he was^llnd to them. ^ 
'He had a hanHicap, not me. . - " 

I finally deddcd,.in 1970, to go back to coUcge arid finish " 
.my cducatldn. Why? Mayb^ fate panned that 1 should be so " 

- frfetratcd for many yearc and put that rcaUzatlon in riiy riilrid: -*I 
gotta go' back to cc^llege,^' *so i went back i got .rag^BA in 
aEHglish. I stfll wbndef lf it _w^^ 

• have gone to the 'dcaf school in Texas and applied fdr'fiijtob 
ti^chirig dea£<hil4^ QQCC, biit four times, and eaqhj^^^I^ 
hai^e been turned down. I do not have a teaching certificate in. 
dcafe^duc^ these deaf schools wlllliirc^ 

eiSer hearing peopje or deaf pec#e who cannot sign. They- 
sa|y, "Yoii have your certificate? Fine. YbU have tb lcafn;j|gn 
, lan^age wiSln two years^' It takes more than twb years, to. 
'l^arri.sigri tarigUagc! What fiappens during th<^ two years for ^* 
^' '4h0se children? Nothing! They are denied the H§ht to a proper^ 
educatidli. ' -ji'S - -■_ ^^ui , 

. I have ^riothing ag^nst hicririg g^p^ tcathing,;H 
kiiOw how to sigri arid coriiriiurik:^ thj^^hijdrcj ^^ eir 
own native language; That is /^^^can^Sign* 
pedplc dp not What reaHy aairaygfelfrt c is Ih have a BA. I 
do n6t have a certificate: ^^VjfS^^ about nine hours-to g€t4t. 
Njric Me hqurs^ They s^ I can ? 

?mmunicate_ with the chu!dF^,^^ether in Americ^ Sigri^. 
anguage or Signed JE^ You have to be honest; I would do" 
[ lot better job than^one who cSinnot sign^ (Sven though I do riot 
haive a (^rtificate. Hbnestiy, hbw riiariy bf you learried tb teach 
on the job? Actual^^perjencc is your l>€St teacher. I am now 
. gettirig riiy Master's, because the law says you have to have it 
loused tb have a furniture business^ I had customers come 
in: "Ble-!e-!e." ^ 
"Oh, exQUse me, I can't hear; I read lip^. " 
"Well, I'll see you la^er!" and lieave. ^ 
My business fpldcd. My prices^ 
but people thought "tJh, if it's, that cheap, there must be 
spmcthiria: wrorig with it^' I _bought the same thing as Jiny \ 
competitors xiid, and 1 put down the prices, and people thought 
"Oh, I don't kh<w a^ He can't hear. probably 

doesn't know what he's doing." i . 

Qeaf peqple have to buy telephone devices called TlVs. — 
^ Actually^^ey want therii. Many cariribt buy4||ierii, since they 
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tiwented the tdephohc w«fe_tiv3»a_to^Uw«nt a ctevlc« that 
iwoiild aid h& deaf Instead, the telephone ha»b«»ine an 
' ''object of anguish for many deaf people b^a» ihey cannot 
use it Unt^ they can ^hcll wt the money for a TTY de^> - 
ManO'dStributbre want cash fc* thwe they swffl not 
Installmenk I have a tTY. I love it I dp not care tfpe^ teke 
n^ money; I AvjU gK^ it fo them, and they lgiow it ^^ ^^ 
when cafcufatois first came but, they were IN) and lip. rtow ^ 
you cah_^ 'hose mew cafculatofs at a steal, $12 and^ip. But 
TTY 5? Noway. They aie hbt^oinadown^ 
cxpehMatari uribclle>^^^ 

cani the Tlys? They are no - more im^^t^ ^ 
emulator TTii cateulator a memory bank they are smart . 
the ifSTs have nothir^ they Just prtrit they get 
_ \ wpuld Wkc to redtc a ^tj have Jntcrpfctcd to 
^ reflect the feelings of a Jot of handicaf^ped peoi>l^^l kn^? 
' perhaps, that ywi would, interpret it diffa^tip: T^^^ 
• cveiydn^ Is entitled to his or her own oifeiSeMri of^ 
I*H»n was umttcn by Edwrtn 

Bible: "God made man In His image, In the image of God mm 
He him." Jf^''^^' - ' 

"Bowed bs^ihc^fiht of OB^ he jeans, upon his hoe, 

and' gazes on the ground, _ 
The emptin^S ag^b in his face, and oh his back the 

• burden of ft<^;vw> ^ ^ 

Who miiile him d^tf to rapture^and despair? A thing that 

Who lootted and lct1dow?i M M ^ 
hand that dahted back this brow? 

. Whose:^^ the breath that blew out the Bght within "his 

''brain? _ _ : . 

Is tfUi the thing the 9^ *f 

- ^dornii^on over sea and land? ' , 
•To trai» the stara and search tfic heavens for powder? To 

feel the pas^bh of eternity? _ 
' Is this aifc^am He dn^^ed Who sh^^pied Jhe suns and 
hiark^Keir ways ^^Si'thc ancfeit cte^? 
DoSCrn afi ffie cavems'pf hi^ to tiielr last gulf, th^ Is no^ 

shapfMtjpre terti^e tt^anihis, ^ - . ^ <r 

More feM^?s with centoe of the world*? blind _ 

more flUed with sighs and portents for thf soul, ^^ 

More pa^^ with dai^^to ihe uriiv<^: What goife ^ 
between him and the seraphim, siav«3 toAg^wh^ of 
^ labor? ^ . -^^^ - 

What, to him, are Plato, arid the ^^wing of Pletades?.What 
thcloiJgreache««rAepeate of sbng._^ ^ > 
TT^ riff of dawn? Ili^g^nihg of the rcwe? ThrbU^ this 

deadshape, /^P^ : : 
HuihahityJ^teyed Plunder^ profaned and disinherited , 

aics protest to the judge* of ttie vw>rld, . 
A ^tcst tiSt is abp prop^ OJrtfiaSKffs, lords, and^ 

mlcre of all lands, _ _ -_ 
Is this the haridiwork ybu give to tScd, tt^trons^^ 
thing, distbrtctf and soul-quenched? HaSfe wffl you 
_ ever straJ^ten _ _: _^^V^Ci^- 
This slftpe, touch U affitai with ImrrwrtaBtJ^divc back the 
Upw«rd-k5oldng and the fight, rebuUd In it the muj*: arid 
the^dream. 

Make r^t the Lmme^^ Infami^ perfidous wrongs, 
and inimitable woe$? 




Oh masters, lords, and rulers in all lands, ifel^tt the 

future reckon with this man? [ 
Hbw answer tills brvitc qo^tton in that hour, whcii 
whWwlnds of rebclMbh shake all shores? . 

• ::rHciwvsSlltb€,ftt^^ 

V hlrti to the thing heb^w^en this dumb tenor 

rise to Judge the worid after the silence of centuries?" 

llto pbcm, 1 feeLrefli^ the feelings of a lot of handi- 
capped peopie of whom vte take advantage. And sad to say that 
^e^e who arc "normal" wcriook the fact that people who 
have handteaps are nprmal. They just have sbmcthihg^tliat may 
impede ffie^'frbrrv |fetting what yo^ northaUy caa take^ You 
thlnkibbSShts. Wip^ not asking fi^ charifc We do not want 
pity 1 ha^^ttenteou^ life it w» hard; It was rough. But I 
have made fejfePiwhere 1 am, and 1 am stiLclimblng. I kn 
of jj^fe who arc stcpjf^g on my fingers as 1 try to cUmb that 
^c^rThat is fine; I may puU tHem down. 
^ I have been Ijjicky to wbrk for some people who have Se 
same feetth^ an#^tews I have, but there are ftbusands of 
, people but there vk\o are bri g^mmcht c 
chccla? You oHiki not feod a dog with th^t money. 1 am gblrig 
to stop nbw and ybu a chance to ai^ qu^tlons: ^wUI 
-onwcr^them If I can^ If I cannot, ybu can keep it In your iftirid 
and a* spmcbb^ else. Do ybu have any Qt^oro? _^ 

AiiiU«»c«: Ybur plantation deals wt^ 
ndtnlaiiy people would n^t experience, vPiyba^^^ 
w arc all handicapped, WeU, in a way, weaffl are. VAte all have 
different handiczqps: I ayi brown, and I have dealt wife lot or. 
thfe^ thatj>cqj^c with blond halt and blue ^^es wotild nojL I 
am not in thisjsltuation because l chbseto bey was to 
too. Byt to-rcbiteto peojde who canjnakewme chahg^, we 
arc gobig to have to bo albhg with It To be militant, to try to get 
bitfrt^te iryScc^rctencc with the Constitution hot splw^a^ 
problems. Ifwe da pec^c wittge^ more turned off; Mpt us^e 
g^^ to have pnroblenB,^ and all of us arc g^pg to haw to find 
wwys to come upuMth^utrbi^^ 

had problems; aid I am W that goes fbr aU; df _us here. Qui 
ybu teD us tihy other invisible handicaps or Invbible dlsabUities 
that we might need to consider, and what we can do alx^^ .; 
^^^ZKdHtating efforts to bring about some cr^ng« for thcfe 

. p^oirfe? _^ V [ _ _ " V 

idcoiii: i Sve hfe a bobk vi^tteh 
ifonaic^iMAmerti^.* 

^^^n5j.ifefcp|h« Atv^t all the \;arleti*jf haiidfcaps In Amertca 
' Mi the ptdfflfa^fhcBSc groujsiace bn our sode^. He is a really 
^good auth«iie is hot militant he ii Ji^ honest Thfe book te 
tfch'af^ rcJpdingtoYead jswbuldrc^ 

Ahbtiief wwsy 1 could arow^ your qu^on wbW k« to 
say, i kribw that black p«y^c, foMnsfeh1:e, are hancScapped. 
Brtsiwii people are handicapped^ M of pec^lc are hahdl: 
capped. We necd to give sbip ty>^)ttv'c f^n^ for tiiese 
people, to have rapport with them, tl^^ them feel comfort- 
able. If they feel comfortable, thc^ *^^^ opev. 

AAidfencc: We, Js teachers^' we^d like to Imow some 
tediniquK to work with nbh-hca^hc| people, particularly In a 
labdtuatibh. ' - i __ . 

/□com: A lot of deaf people, jright noCv, are beKg 
main^rcamed into the publk: schools. [ lhlnk tcach(CTS should 
grab the cteioe to learn language test ThSt, to me, is the 
bask: for educating thcrn. • If you cannot <»mrhuftfc&tc with 
jhcm, forget teachirii^ them, 

*B&i^^Ft^l^imd^cappb^^g America New Yoric Harper and Row. 1979. 
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Most deaf ped^ use American Sign Language; You see 

in my signs, the majority iDf deaf people, however, do not sign 
In wv En^h steuctUre. They vise Ahiericah Sign Langu^^, 
which Is like^dpwlng pictures in the air. There is a lot of : 
pemtdmlme^^P there is a lot of body language. If they Cduid 
learn some sign language, they wiU benefit from it, and, believe 
rhe, so will you! You will learn how tp relax, and let your body 
show your emotionk Sign language takes anywhere from a few 
months to ten yeais to learn. It depends on the indtvidual, on 
how much ^thiisiasm that person has for learhlh^ it 

. Audience: Where is trainj|M|available for Ie2tfnlng Ameri- 
Sign Ilanguag^^r lay ped^^ 

Alcotft: Thtriris training avalteble in Austin. I teagh it in 
Waco at McLennan Community College. Some of the cHSfehes 
teach It You jcoaid probably go to some of the univcnfltt^ in 
your area and anywhere that^gh language is \ 

taught A lot of tmlversities kaiow of community rolleg^. My^ 
|h]#tpr6ter, Mrs. l^nd^vgot a lot of es^^^^^ the 
deaf while she was a Coordinator of Deaf MinisM^ for the 
Bap^ Church in Arnarillo, lot of^urches^ye th^ 
information. Al^nihe st^gwideproject for the deaf has a B^g, 
^nd the Texas Schc^^ "^^IjSV^iS** 
that information as well. tSTi may have *a lot of Informatioh, 
top. -, 

Aiidleiicc: Do you recommend American rather than 
English? ' . 

Alcorn: It is harder to learn American Sign Language. But 
ydu are fluent in English already, so once you learn the 
cbhcepibs and structure of sentences of Arnericzm Sign Lan- 
guage, then you can use the same ^gns and move tfiem ov& 
into ah EingUs^ would raxlminehd 

learning American Sign Language ^(ASLj: 
_ Audience: I do not i<now if B6^ is aware of it or not^ but in 
PJS ^P'^hgs we are qpcriirig th^ College of th^ Dfeaf 

this fail. This \M be the only college in the $butBerti part of the 
United States. There are only tWQ others in the United Stz^tes. 
. Alcorif : The other two being Gallaudet in ^fesHihgtbn and 
the National Technical tnstltute'ol the Deaf in mScKester, New 
York. Whethef 6ie one here ih'Jexailsu<Qc«^ or not is going to 
depend on the ^i:>veTnifiei^X!>ften the gotfemFnent tnandatc^ 
that some school or instilplSn provide services for the deaf, 
gives them a lump sum of rtiohcy, says, "Geti?tarted," and then 
forged -about them: We will have to see what haf^ns in 6ig 
Spring. J^hoj^e it sudceeds, but it will depend on the funding, 

Audience: You speak so well I think that I ^ould , 



understandyou without your interpreter. Where did you learri 
to speak? Did you have a therapist who taUght you? 

Alcqrii: No. 1 had already acquired the En^h iangijage, 
when at the age of four and a half years, I got spinal meningitis. I 
had the language once, and 1 remember it 

Pcdplc who were born deaf h^ve never heard It You may 
of the fight now between Up reading arid sigh language 
groups: It has gone on for years and years and years. Both 
grbup^ are ^obd, yet they have difficulty mcrgirig to use wl 
we call totel communication — signs, speech, an^d^jto^^^ding. I 
arn u^g total cornrnunicafioh. If r^d ^terat^ li^ TTie 
Deaf American, t'he VoHaReoiew, sxid Alexander Qmt^amBelh 
V^M M<l JHeJ^i^ises^ :AIexancier Qraharn_l^U's br^nizattbii 
favors oraiism; the VoHa Review is somewhere in the middle, 
but tends toward orzQism; arid The Deaf AmeHcdn tends toward 
manuaiism: But has been proven (hat when a person uses 
total commuriicatibri, that person Uriderstartds seventy percent 
or more. Lip readers only average thirty-percent! I get almost 
100 percent with total cbmrtiUriicatibh. It depends on how hard 
I am concentrating. . ^ , ' 

Atidicncc: What thin^ dp you feel made the rn<^ 
difference as hir as helping you develop positive self concepts, 
and what thih^ would you ^u^gesi that teachers dp M help 
their student? I am sure .a 'decrease in pr^udlce would help 
many hahcficapj^^e^ but sorne of you ha\Ae sucxee^ 
We need to leam from the experiences of those people' who 
have ^XKd self cbr^cepts. 

^Alconi: Mine js^orri a^. iTAwerityj/earS agb, Ji^u would 
not have talked with me. i had ateal hdt^mper. I did not like 
people filing me I was* deiSiL j did ribt*^l^j>abp askiiig me, 
**Can you read? Cari you write?" r>[dsj^w^le say^ "Can you 
read?^* and I say "Nb, but I can witt^[l?ll^c^^ not bother me 
any mbre. It is their problem, not mirie. I can read^ I can write^ 
and that is great So my self-concept came with age and 
experjfehce. s 

BiJt in schooJ^/hcn I taught^ th<^ : deaf Ahll 
^og^t hearing children, and 1 taught these children about th^ 
deaf^ I taught thcrn^gn l^ tpld thcm^'^Whcri leam 

si^ language, then we: can dp^ these things,'* ^d "these 

flley wanted to do. Tlicii, wrticri 
;ed asspdating with die deaf 

iri^eradt and ^t edbrig. The 

de^f children JWtWjWjjS'^- *'Hey, Tm somebody. He 
umnts tb jearri nly ISl^P^KWhd that helped: 

' ^^''^^ ' recbrtimend mis^boc^k {Handicappihg iAmedcd, by 
Frank Bowe). It will help you/tt will give yid a lot^! answers.* 




thirigsllwcre fuhtWii^ 
th€Ly_ started k 
children, arid it^iel] 
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HANDICAPPED ^ 
MERELY INCONVENlENjpED 



RANDY GALLAWAY 



Would yott coB^dw bnifing in ili^tvv^lril^ISii^^ 
to Si P fctigjf jpLRagiy Galiifwy doito't AUitfs 18, wliU€^tl^t«Ui^a«niiMform«r 
boit^ Qdimay jolted 13,000 volte «^ jIccMc^ML- iindtgolng ingty 
Mid ifctii jyii 38 tliiiM. Gc^s«ay nrtuMd to eoii«9« to ttady mglipMriiis and 
iat^ snMhiated with «n VLA. Im Tboolofly^ Back ta^o Vocatf o^^ _Nwd9 
C^^fncl by fNipaliir dwnd, Rn^y spo^ about ''inGonimijinco''^^ft^ hif 
MQaatmont to tho "Bbston Ann,** i nicont divalbpinmt In th« field of «l|Mionlc 
proathi 



Aft^ tny accident i was rushed to^ hospital in terrible 
shape. I wu jven ^J^a^iieotimj/ 

abvad^ 9one into convul^ns and was in deep sh<xk by thie/ 
fene that th ey^t me tt^. After a few hours ol emergency 
surgery; the prospects were tiiat 1 woukl not live. They fe^d iny 
&^ that tf^.I^iW Bye ^orty-ei^t hours, i mij^t have a^^ 
chance. Odier doctors werejcalied in to h^ and I suryivi^^ 
48 hours and another 24 and then the big criste came. 
Gangrene set in and the cfoctors fewLft 
ampLitBte my r^t arm and my left-hand- They Idiw tfiat I 
would probably hot ^jr^ 

They took jn'e the^«agr§ nyy ny d niy do^ abJ^ 



in five oth^ spedafists because they^;^ 



that ihy jhterhal 



o^38 it took 



dcgaris had bpri darh^^ l^e anm)^^ ^d that the v 
an^thettc alone woukl Jdfl me and there was nbtiUngLto be 
dpfie.^. Gn^HCx^klri't s^d for tfiat jdnd of reasoning and 
he b^an to argue and the argument becarrue sojheatedj^^ 
Oiwrta^b^dtiie otfie^ doc^r and bepui to shake him and 
is^ **Put Mm to sleep, put bin) to steep" wd Jmocked i^ to 
tfMjbbtai^lMS^ to convince him with Ns fist to me to 
V sleep. Dr. Grada won tiie argument bbviousfe ^and they dki 
opmrtemldwe^ 
tfane That was tfife first rmtfp^^ 
to get me^Mtfdt^ ^ 

Dfjj^ that ygg and a hiiSj ^J^M ^ 
depnadng times. There were iM^^iM^CT^^Kfercd if !t^^ ^ 
^- Wwoith it to Ifvc. ta4«:t thcriM 

ivBieAe^ that i wotdd go to hett^ ai^ tt would be much better 
/ fe^irihcav CTthM tobeihttilssev^ 
«rv ^ ^ hoopltai that day tddng care o^nte^abd^she 1ml iie 
^ Kfo ih^t to pray a ^pte prayer. Site awheard rne 

pri^big, /'Lofd, Just let me die " so 5hc prayed, "L^.^ittier 

gve hSn -the grace to bear it^or ^se die pa^ " Al^that instant 

thepab deore^ed wid it was rn^ 
^ ^M^^lmfiu^ pbX mec^iDy but I Imow tfiat it happened and I am 

9rat^ for a nurse hamcd Becky Short Whahappehed to be 

^iiKbng b^dde tny bed tt»t cfav aiKi bf^ 

fife. ■ _ s rV- : - - . - : 

i w^ii^ auid^ hatf iri Ih^hos^^ 
aD Jte wngery and w^^^ffir^ ^^dy Jx joiifidal mm. 
hopes were kind of ocaggerated because ^hcy were banning 

^ mfflbh doBar rnaa I 
riew anm rnsde and be jtrie to do everytA 

ffi, GaDwi^ 
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UCLA Reha^iHtattoh (^riter, they toki me, "No, those do not 
work very U«ll. H we gave yow an elfctrprilc arm it w«3uld \wrk 
about a^^k and it v^uld break and you woidd have to send it 
oS to gSjt fixed." _ 

l ideddcd, "I don't need lhat What do you have that 
ijifo^ . J _ ^ _ 

They^^^Hepared a set of arttfkrialiarms that used a rubber- 
band strap Mwuiid ttie l»cfe If ycwi.move your 
hand «9in futictioii and when you rdsM just ^t your harid AviU 
(^P$e._% h«id ab^t Juee wpks^c^ j^^ therapy training at 
tiCb^ ano&iey taught me how to<io some things. Mnx^ pretty „ 
^x)d _to|gng, 

eveiythir^ but i gc^ ^fart^ and learned sorne techriiques. 

I came back hoine to pradice arid work on tt andspent that 
fumrmr getting j^tdi^ up and learning how to write L went 
back to woifc to a dffia^t part o^ 
dralpg ^ei^rtment d^ 

records anEeveritiial^ leam^io clo^ralt^ 2^9^ lliat had tq 
\m jm^ c^^roy ^(gesj&x if l^iwB going to be a mechanical ^ 
engto&r/ItalkiMludtl^t^ <^ 
m&\p to get somejidpgctog to cc^^ ^d thlit$^ enteared tfie 
Vi^yeaas^^^ tfw cfeafting , 

a-g^de mid Jeamn&igio psory briefca^ arid books ^qind^evlsing 
a slide ^ that I o^J^ wdfk'AA^ <U^ehoiTpial year „ 

I vi^^ v^ ^^K^i^^aflly, cy^ before tc 

BDMmt, and the acdd^ plunged me ev^ deeper into ^lel^ ; 
^M^c^>ush^ arki^^ v 
Aat every eye was bh me and that everyone was kKi^ $ ^ 
l)ecaise I wcxe two hooks aiid people noikg two hooks, j^uckily 
I fdbnd a group on cwniHis tfiat I got invdi^ in 
ao^ted, etKX>Ui^^ and ^ven of^)ortOTitt0 to e}q3erim^t 
dotrtg things and wh<^ J ooijH cfc^ 
kiu^ed hi and ndt ^ em\wBssB± During my five years in 
college, my exp^g^sscA^^fm^ Baptist Student Unibh was & ; - 
turning pdnt in my ttfc^^^ > 



During o^teg^^l'^Jbecarnej^rp^ ^ ^^ti^* I 
studied very hard. P^<>f_m^nK^^ to^^ye ti^t I 

still alive and cofikl stffl do thingsl J studied pr^bly t^^ as 
hard as^ pjh^ stud^^becau^ru^ted to 
be^Jtgt i cocdd be. t ws encouraged b^ mytfamOy to do all 
Mf^ufcl It <fid rk>t have to^be an A, but ju^ all ttiaf I cpukl 
^^I cjbd that and there were some A's that^carne albrigi . . ; 

(J^pon gra^tetatfon I had 
either go bii with my prbfes^nal aureer ih er^eerinj^ take a 
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. . year but to <lb a special pix^ect working with the Baptist Student 
Union group. They had Ri«int so much to im that I took a year 
off to ^ Kuit My year became two y^urs and then I decided 
that was^re^ what t wanted to do with my life. I had been 
ieeUng Intoitively, for several years, a ^p^^ng^lnt^^ Jnjhai ^ 
i went on and got a mastei^s degree in theology at Southwest- 
i^D^^^^^ii^^' llM^iDi^J^J^dent^^ Thc^t is kind of 

a brief sketch of-what has happened in my life. ^ i . 

I want us to talk batk and fortffaboot the^fferentAmrises in 
"IV J^!^»J^.*2 cr^es tfu^t^vK>U ^ice in^ 

with people "pvith difficulties. The title of my se^ninar today is 
sometfiing about merely tjeihg iilcohveryetkea not handi- 
capped. The reason that I put that title on thens is because we all 
have cer^n inconvenience. Some'^f ydu have more trouble 
skHng than others.- Some of ^u have more, trouble In studies 
than othei^Th^re are some thir^ that all of us have difficultiei 
ddhg, ScHme have d|fflculty_relattng to n^:pebple. Rather than 
'use the word handkrapped I liice to use the word inconven- 
^ic|d. It Just things ftan 

~ other people, but that does not mean that ! am les of a person. 
'Hiat does jK>t mean that niy has te^ value tf)an ybUr lifelc>r 
^' , someone else's life. Do you have some questtons? ^ 

» AocUraca: Your, inconvenience and mine co:^^ 
^ aUkd^ but tfiere is a difference. Youn wa^^ acd^ft'^hd fflitic 

> * ivas congenital. You just in^jj?^^ that you wofkea exc$tionai- 

ly hard aft^^li^ as for ^iJf^l^Er edUcatidn cdn<^1ed. Do 
you think thlt Avas due to the aHCddent itself or due it tfie fact * 
that you mlgltt have had the feeling that it was neosssary for ydu 
to do so in Older for w - i^V 

: C>illdM^|[^im It was more of an internal thfng for mj?. It 
was not scmwH tiiat oi\en would^ not accept me ^t I wanted : 
^ toiS^^ jfi^iL that I cpiJd do lt 1: did .npt u^t Sijy 
^^pathy or ar^ extra hdp from the teachers: i wanted, to do it : 
hot as a rilled indhHduapstfc t attftude^ut Jiist for rne. 
' 1_ A^SiS'C*: Con^dcri^ sbucturpTof^Oie^Sic^^^ 
' at that time would they have ended up putting you in iF'^edal 
^> edUcatidn cla^ or wdiild they Avsve left ybii in a regular 
-• ^ctaSorn?^ ^ ^ > _^ : 

iQ*y*«wiy: I doi^ 
i would have been put in a special school: I thini^,^wodd have 

trustration involved with any difficulty when your'friends are 
^^SSJb!?1^ ^py^^5Do|^o that partfciilar thing. Ydli get 
ernb^uirassedandfrij^^ted Some^^e feelings— embarrass 
. meni dii»ppdintmeiit, frtistratidh — were dtffetilt to a>|:^Jyith. 
Pfa^te who were my friends t>ecame my greatest resource at 
ttiat point Friends helped me ji^rtteip^te in what they were 
/dbirig withbut,t)eir>g o\^rly sy^ ■ • 

J^^9^J^<^LW^^ psychblbgica] feeling toward 

yourself after this, happened? -^ ^^ _ 

GalSwiy: It^jbbk a wfa|g<^r it to hit me. During the 

> months in the hcspitai I ihink I liad a little ibtt of a naive 
^H*9*^- Jrl^ ^ 99 JP just^c^pul^ck toi^lfx^ and jiavc 
artificial arrris. The year and a half of waiting and all'the surgery 

*9„*^'^^ S^hgjhc hew an^ and 
findirig out tfiey did not work as well <^ I had hoped and 
I^iming that it tod^t me ten times longer td do some mi^^r tasks 
w^ real pc^ts S fitistratlon. ' _ 
AmUioc^ OidycKi have^ 

your ser^r year or d£d they come in for those two months and 
helpycHi finish it up? ^ 

Gsilsmiy: Ttey did an interesting tfiU^ T^!^ thought I 
was gdng to die and my grades were d|$od enough in high 
school that they syd well, he Ji£st lacks six]wi^ic5 dr two months 
so wffl just average It out and let hlin graduate with the.pl2^ ^ 
>So on the i^t of graduation they bundled me up with 



EKLC 



bandages from head to toe and put a graduation gown 6n me 
arid I walked across Jhe stage. I barely rnade it and theii I went 
right back to the hospital. But 1 was allowed to graduate, and 
that was good for me. 

Aadtmcct Woukl it be easier, for say, Shirley Price, to 
iEKxei)t her handicap because she was bom that way, than it 

would be for you? . 

Oalinray: No, i thinly it would be more difficult emotion- 
„ ' Pi^- J wUl shaieiny ^elihg, U is easy for rne to say, V^Hl j 
not bom Itlte this, Lwas injured. I amjeaUy a whole person:" 
SpM^i^c^^t w«« j>6in 
^ ' have a more difficult time^ What do you think about tiiat, ^ 
" Shirley? v^- . 

Pries: I diMigrec with y^ feel that being tern, with a 
disabilify is like being bom with green^eyes. l^have not had to go 
through the psychdld^cal trauma that ydU have gdhe through 
— wondering If t am going to live or not I knew I waygoing fo 
live. The only thing that I can say that we share is trying to find < 
ways fo do thln^ differentiy. I think that I might have found 
them out quicker than you t^ecause pf the time element 
' Togive ypu an example, you have the arms:' I do not want 
'feni b^usc I feeLI do i^^ 

emy disa^Ot^^: A person who loses something — if you lose yooi^ < 
home tyausc it butns down — is »9rnetiiin£ traiima^^ . 
You have gzdned these things, you have earned theni, you have 
always had them with ybU. Now aU of a sudden they ar^ gone. , ^ 

7 Le]tmcgyca^^ ^ 

^s^ere is a lifie girl In Houston that 1 have been trying to help 
oilt^ She l^d ah acddmt and Id& b dth ^ her arms. She is three 
years old and by the ttrne she gets (i^Bi^O she is not going fo 
remember what it was Ijjte to be thiiii^dr wiil she remember 
the pairi. Right ncny Te^ Institute for Rehabilitatiye Research 
and General Electric a^ her parentii and^he^^child and I are ^ 
haA^ng a battle. The childf'and I say fpi^t tH0jO^$d|af a^ms GE, ^ 
TiRR, and^her FKirenpts say-potiheni on: J i^iia deal with 
ber. i s^j j'^njA/e 9^ fo T^R, put the ^^ btifipA when we 
get bapk home tai«e thcni^ff?" - - V^J- i* _ :^ i> > 
y This4^iow Sheicop^SMjtpRc }uS 3oes nof lij«^^hem 
i^bthowoe^^ 

sti3p6,: they .oet triM^^^^^^^^bie 1^ be trained and 
. ' informed thaMhey|^^^^^^^^Kh rnaWthattledstor^ 

'In rny \ didnot (ise and 
i learned to dmi Idf om^witfidut them. I dd ndt feel like I 
need them. Now my question would be, for what? Whereas, 
you haveL gotten accd^med to tiiem and- you like tiiem and 
ybii have e}q>erimenied with theriV and they are fine. ButcFpiiik^ 
it is really a f»ychoiogica] acceptance: u ' ^ . 

GstfaiMy: That really sho«^ two different peispectiv^, 
doesii'tit5i ^/ - 
: 1 ^ 1 AiiiMence: Shiri^ was born wMfeut her anns and has 
used nothing else so that is normal an now you: have been 
witiibU^t arms Idiig chbUgh that ^j fcnotmal for ^u tills 
^ way. He had to make the adjustment btn|»imey, cfid you have 
to make ttiat acijustrncrit? >, y 

Shlil^ Th^djustriient w6s different One thing that was 
a bi^roblem, was tiiat I was denied education on the ba^ of 
my debility. He finished his hi^ school education, but I was 
^ denied enhance. I finally did go and w^s educated in the public 
V schooi, butihose are thiri^ that I had to go through. 

I was disaiminatcrf ag^ wbereas Randy had already 
finished that area and then he had no problems witii coBege. i 
had nd prdbderns witii college, either. It totally di^erent, it 
was beautihil. My biggest problem In college was the fact tfiat 1 

four years behind everybody. I think again, the dif^ence is 
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Sat he hak*already finl^^ that part^and it was a^^t^^^ 
deddlhg uHthlh himself that he was^ng to be the best student 
because he wanted to be._ 1 had to:J>Mhc best s^dfett or ctee 1 
was going to be kicked out of schoigiw was bejhg Ijiflucnced 
by an outside force but his was reaJlymlnsidc tfji^ Now that 1 

• aitt dWef everything that I do is an inside force. I^poCfil^eless 
.^ha| anybody else th^ 

l Galliwiy: Let mcjncritiqh something ^^^^^ 

• ^As you counsel wHth people whoimay need spmc ^ 

have: the ppportuni^^tb^ >*"J*PP^"^ 
! you need to warn them that, as in the ease of aiSfic^ 
be vcr^^uhcomfortablc at first For a month or_J 
or a year there may be some discomfe^ and problems. TJt^ 
may alwa^s fe some discomfort bat tJ«y wiU never Jinow iinlfi 
< they stici through that firsk uncpWprablc time Tli 
months 1 wore my artificial arms J vwas in p^n. 1 could only wear ^ 
them an hour or two hours. After about six months i^^ 
comfortable tb go 2sli day and ngw I can wear them sixteen 6r 
eighteen houre with no problcmlatjdl. Tlic^ 
. accejptabl^ and useful: F^rt of the reason for an artificlai aQB>s 
involved in self-acceptance and the w^y you meet and de^ with 
people. For me, bjecausc j did begin life witK two hands, 4t is 

• much easier fpr mc psyrcholo^^ 

beeves. To appear to be as normal as pcwsiblc is imj^prtont to 
me When 1 meetpropjc they rc^^ ^ 
hob|<s and-when I wear one hand and a hcK>k. Their reaction is 
dlffercht There is a shock ihvdlvcd when you meet someone 
with two^Kboks. There is an empathyi a rcactiprrernotib^^ 
and 1 fry Jo cushion Jhat for them. I try to help people meet me. 
For^ handicapped iDersbn, part of life is^gdln^o be Icamihg^t 
hclp^ Others accept you. Tkfat may be something in your 
counseling 'that you cpuld work with. What is a way that you 
can set p^Splc at ease? It mayi>e a joke;^it may be a gesture, just 

• being.aggri^v^, whatcV^ *o^^^^P ^ 
w^y to help i>e6pie relax: I usually make same little joke when I 

'pam abbut'tb sh^c hands with sbmcbhc. 1 wilj. say, "Scream if I 
sque^ too hard^*' or "This squeaks but it works pretty weU.J ■ 
Something tolctftcm'know that 1 know iMtertifldal and I want 
them to be at case." ^ , *7 V ^ 

Aadienci: One of the many tKln^ |hat jjepple hw^^ 
problem with is thinking persons with a*^bffi^ feel sony for 
themselves. 1 would like for you to. address whether you think 
that is healthy br unhealthy. i _ _ 

^ JSaliamiy: I think in the area of self-^ and feelings about 
yourself you first of all heed to be reaU^c^ It is ricBculous to 
counsel sbtil^ne, "Well, it Is not so bad. You'U get over W < 
Maybe they won't You need tp be realistic. Admit it hurts now, 
that they have some difficulties: Then M tfje 
several optiorvs In life and help them think about them. * 
They can say, "TO^ l^mc. 1 have lost everything: I am no 
1: i;can't do anything." Look at where that' will take them. Is 
fat what tficy^ wmt iii We? To be a kiiicl of human wreckage on 
_,je stdeif the road? Or cte-jfeey want to take the abiUtl^ and 
^iUs (rrterests that theO^ have, the thin^. tfiat they can do 
and use them, howcvct^raiiifed they may be, tp carve an 
identity and m^kc a inarK<>n tlie worid and have, an impact on 
Scir sodety? Th<^ can find sbm^thlr^iiM^at j^ye^^ self-'* 
satisfectibh and CTjdyrrient and a feeling of worth and value. Let 
Sem ^pple with that It rnay take soine tii^, a_ year, five 
i^arsj db not know. But teB them, "Itis your option. You can 
be wnK:^6aa? on the dde of the r^d or yoii can db «>mc 
incredible thin^ tliat will be meaningful to you and valuable to 
you. It b up to you to make the choice." 

I tfiinH it islgdod to encourage tlTem to try biitjt Is hot good 
to say, "It is 9C^^jbo be easy.*' Probably it wjsn't bc:_ 

Once thegi^^ne fo that life dedsion; "f^ goin^ to do 
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somcfting worthwhile,'' then they l)a\^ worth even « 
aniiiTh mi^hg br arc disfigured in some way. Helping a person 
come to self-worth in my.work is related to thfeiruhdcretending 
ofthcir relationship to God. A lot of students whp are perfectly 
hSlthy have problems with selfiwbrth. We have attempted 
SMjay^ iOl thc^mcj^ pcrf^y healthy students because the^ 

'^Im'Vburt^ a^v^ay because I am free to deal \A4th a whole 
" f^hpiogica^ and phv^ical. Keep in mind 

ail invoh/ed and some splrltiial help may^be 
uch OS vbcatibrial guidance; a support 
ifiort ' ^ _ 
iC\xmM^^ \A;lth? 
■y: i.i»e W k^^fl^^ #blc tb Myc thU 

^a|td rebiM^ a tehdbn control in this amn. 

Ifdo 96% oif^hat hdo vi^th this arrn. Four y^^^ - 
Jteut the &>stbn Arm. I had been watching its develop- 
nji weht to Boston and saw it and hoped to purchJise one 
^ot but bf the seminary and wer^ to work full-time. But 
v.*v,.»v .^leQds at my church heard about it arid surprised me with 
^a^ft bf $4,000 to get the BcKton Arm and getit fitted as a right 
vanft^ am now wearing It 

Fusually leave the Bpstori ami shut bff when 1 am speaking 
because it does make a little bit of noise.. And when 1 get excited 
sometimes It jurnps arid L<lph*t warit tb hit anybody or knock 
myself out! It works eiectrically when 1 twitch a muscle in my > 
shoulder. It will lift about tert pburids and is supposed to hold 
fifty but does not So quite that well. It will hold fifteen br twerity. 

It is furictiorial arid helps me a lot _ „l __ . 

StiU^ JhCTe 2|rc KMTic advanteiges to tlie mechanical arm. 
When I am doing heavy things and mowing yard, or Jiftirig 
stuff arid working bri things (a friend helped me do a valve job 
oamy cara few weeks a'go) 1 u^ the rncchariica^ 
bffi^ wbrk, this clectrdnic^aw wrks very well. I have been 
wearing it almost two years now arid have had brily a few minor 

prbblems. '> _ _ _ ^ 

Audience: Did you have any probleriis with the physical 
facllife when ydu were in coiiegc?^ 

Gallaway: Doors, door knobs; this kind of thing. Some- 
one comes alShg that has becri rubbing BiiUcream in his hajr 
arid tiims the door knob: It gets oily and 1 come along and can't 
get any tractidn. That was a ri^jbr th^ I love Europ^ndoor 
-k^obs. They teve a handle that comes out and curves and you 
can work it with Spur knee br*ybur head or yoar leg or your 
hand. Learning to drive again urais just a mattCT of an 
attachment on the stecrii^whccl arid a horn in thefloor: I have 
not had any problenw driving, but if they had ript becri abte to 
,Javc this elbbvs^I wbuld hw^ had big probiems driving.! would 
i^ve had to worlt out a foot steering arrangeriierit probably. ^ 
Audience: How about addressirig kbwiri^onvenienUK)ur ' 
ihcbnvcnicnce was witfi your love life? _ _ 

GftllawayL At first it was really difficult to sec how anyone 
jcould love me. 1 had^a few dates in college with the girls in the 
group and a few outside that could love mc arid respond to me 
and so I did al lot bf^prayirig. In feet, my freshman ypar, it was 
Idadi^f a Joi<c. I prayed, "Lord, it is gettiriaJate^ Hurry jip/' 
Sc$Hbriiorc year^ the saitic qu^on and the same prayer. 

ador^ear. senior year, first year put, still pra^rig the sarnc 
ig. TOcri brie day l met a girl at Texas Tech when 1 was 
visiting on their campus. Her life arid background had prepared 
hcrjo believe that human satosfc really on the inside. She had 
learned firom her family, her baek^bund, arid her own bcUefe to 
lcK)k beybrid the phs^cal appearance to the heart. We began to 
date and write leflfera. She Uvcd in Lubbock an 
Wbrth. I would go andsfee her and she would <5omeS|^i^Snd 
after about a year arid a half we were married. That has been 
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one of the most beaadfol occatrences tn my fife: That wss five 
years a§o. 

There have b^rt difficulties in adjusting, of coutse: Two 
absolutely normal people have difficulties — ^ ^v^ffi ^c 50% 
divorce rate, that Is obvious. But have pied^dtoeich other 
to sp^iKl oyr U v»_tp^rthcr ami ^ are ^ngtb pvercpnie the 
difficulties and find ways to l^'compatible^ whether we as 'or 
hot __lt has been ah exdtihg pfl^rhage. We enjoy being 
togethw. ^ _. _^ 

.One question that has not cojFO^rS^^that I expected is how 
mt|§i do y<HA bffer to do for a c^U^^ Myjvifc and I 

' have an, agreement that I will do f&i much as lean for myself and 
then if J heed^elp, 1 ask. There fill sdtHe thi^^^ that she is hot 
good at doingT-Si^s ^^Is free to ask me and then we fill in the 
mis^ng parts. As you counsel g ^lc, help them to know that 
they do not have to sit there armght something. If someone 4i^^ 
^ wanting to help, df^not embar^^ that person by refusing. Be 
giadous and accept some help occasjonzilly. 1 can be totally 
^dependent but 1 sometime end up sweaty and frustrated: It 
iielps^ person build a friendship to let them help you a littie bit 
couRC 1 do hot like thatjush^^R and Want to dp 

^^elvthing for me: I wtU say, *1 amassed to dotrlgihis and i can 
J'l^tjhc. Let rn^ shpwj^u hc^ d9^^[\J^^^ ^jlcmonstratc 
^ for tfiem that ! can. ThS helps them know where they fit in and 
^^vhat they cafi dg If 1 need a Utf e bit of jte^^ wl|iJ^*V._*^_cyj 
would you grab mat for me? I don't look very good in orange 
jUice." Tliose are sbiiie thih^ that yoU as^a counselor could 
help them leam, and be gracious about that r 

Some rehabilitation programs demand that you be fotally 
independent immediately. * 'You've gdt your artti and have had 
it for 24 hours, why are you asking me to help?'* I'db npt^likc 
'that kind of program. 1 think gradual learning is t^etter^^aking 
your hew dc\Hce or t«:hDic|U^^ or whatever it mai? be ami then 
experimenting with it, rather than-being cast out on your own: 
Leam one major thing at a time. Do hot try to tackle the whole 
worid at once: ' . . ^ • * 

1 would have Uked a littie bit more pressure. | did not have 
enough pressure: it took me longer than i needed to ieam how . 
to dress complete^, l had to work put a system to get my^ shirt 
on: 1 drive a nail into the wzdj, put the collar of my shbl in a dip 
j2ind tficn hangjhe shliland thccU^^ waU. A 

paper cup goes over this hand and I can scoot into the shirt It 

^n^l JP.wprk that all but and Jitovk^^jQj^ flil^hUity f:''^ 

and dexterity that I do* not nieed the .cfip board or the cu^ 
anymore. But at first I heeded^'^me time and 1 Was.^verr^ 
and.l appreciate that. ' • ^> 

Audlmce: What has been the most .embarrassing qG^- 
tion for you to answer? '.''- '"T 

Gatiaway: tittle kids alleys ask me' how i take e^Jbath::! ^ 
t^^id to wbi^ but a system on_%at t<x>^l ^ot^a bucketand ^^^fc?*^ 
soap and ran some hot water it^ It and let the ^02(^p«n£lt a Ettie^l^ i 
and ^ thej^ter soapy and Jlien u^ a beachH^t^^ I ^ it bver' . 
^my arm, dip tt in the soapy water and slingit^round, and rub up . 
a^nst tfievt^ill. That too i<x>k a Uttic bit bf time tb learn. 

Aoditiice: How do children react to you just walking 
- dbwm^thc street? * - . 

Gidlaway: As they db^^ ^ 
initial fear because you are differerj^ But after tt^ risally look it v 
is pretty miich Up to m^ hbw^^ will' react are in chaige 
then and gf ypu speatc to tbem and ^fy, ''Hy^inAiat ii your 
name?** ami ydu §^ to knop them,lhe^p3U tm^e their fears 
and they get curious. : . 

- - - - ^ icnce ^ihg into a fNbvcrty 
night with a group of students. We 
ki/d tha||te cdidd^^^ 
through the screed dodi^and see 
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ih&e arfifidal arms and they wiDuld run breaming, **Mommy, 
MOTirriy, a morister Is _hcre.:"_ I would coax th c 4ittic child tp 
come back and bring the mom and \ explained' what we were 
dbirig and that 1 was hot going to hu^ them. I woirf^^^ them 
how my arm worked and they would be safe and they would be 
afraid a littie^bitand^theh the^ would cbme^fbry^nd and in a few 
minuteas they would be holding on to my hand. Everybody 
wariti^ ^ hold my hand and/theri we would all go dbwh to the 
buildins together for recreation and Bible stories. 

J^cis adjust so much faster than adulte. Once you tell them 
what is gioing on, then ihey know you are not. going to hurt 
^^^10, You show jt y^ri^Ajthcr^ j/oU are best 

buddy because you showed them *some personal interest 

Audience: I think if it Is^lf eal small child the initial thir^g is 
feai^. If it U a child about 5-8 years bjd, the initial thifig is, "Hey, 
, what is wrong with you?" If it is junior high school students they 
are ^ing to cbrtie Up and talk tb you. If it is high school 
studen|$^ they XviU speak and keep going. If it is college students 
they 'vKil look and keep going, and if it is an adult they will 
glance. / _ 

Gallaway: That.ls exactly right We develop a level of • 
sophl^|cation. A child Is the most honest and the adul^ are the 
rhost dj^eljSul. It is ihtcrcstihj to ^tp a ri^urant and sec how 
different parents react to their children reacting tdqrie: My wife 
^^iibl^i^ri^h that one ti^ J^cause soine^ parents arc so 
uptight and embarrassed that they don'tw^nt their child to look 
^t_3lL 1 eycri had bnc farhUy who hit thei^childreh and said, 
**Stop looking!" The children would star^ crying and they 
caused a scene. 1 leaned bver and said, "Let the children corne 
on over. It won't emBarrass me and 1*11 show them how my arm 
works." "Nb, no. That is okay. Shut Up Wds!" 1 think that we, as 
people with inconveniences, can help sbcie^ leam to. relax and 
not be so embarrassed, i am a person and I have had all the 
feeUngs and experierices and all the hopes and fears and §uilts 
and jo^ that anybody else has whether i am physically whole 
or hot 1 arh people just like 

1 Audience: Sprnetimes an Invisible handicap is worse than 
a physical handicap because there is less funding, less attention, 
ahcl less forceful work b^use th|^/thihk they can handle it 
_l1 Audicface; People^ hot -pe^lzc that even with a ph^^cal 
handiEap, yoif can stillHeam. You are just as intelligent or smart 
^^^hyPQ^ *^se"A lot of p€<^lcj^ have a physical 

handicap, men rnefiMly you ar^^ just nothing. I jdo not know 
when society will cbhif ^.figuring bUt the dif^rehce. Until they 
. do ^hiio^are going to be tiuitea few problems. . : « 

ntodience: I khbw thaPpeople do call me dummiy because 
> I am dSsf. But it d6<is notbomer me anymore. I jUst turn arpc^ld 

and S2^*Hi^.Hearerf^\^^ j«: ^ ^ 

. ^ Att^tiBr|i|p: l "^^ pf disabilities. A study 

/j^^e up ^t^jjq^iyf^p fbr%e hearing disabled and the results 
^^'^^^^WW^^ with gli^sses can;^rejtlernber moire of a 
^ith^^^^H^ vs^thput g^ because people tend to listen 
whepdl^ir^l^s directed: If we wear^asses our eyes only 
gCMMthin °sc^^ of that glass, therefore when Ustening^ to 
someone, our eyes ar^ot going to go any ^rtiier: Without the 
glasses there is^chdency^o see everything around us, 'oye^ us^ , 
and under jp that can attract- our attention and tfierefore we 
hear lust a™^ bit ^1^^^ I Started 

wearing glasses andLfpund out that' was very trti^ i 

Gaiiaway: Mgte pick iip on one thing. We haveihree 
pebple^here from a^gfeahori therapy^cle^ jSortiethihg that has 
. been very meaningful to me for the' last three or four years has ^ < 
li^eH finding something recreatibrial that 1 cbi^ db. I have 
^tten into snow skiij^g.' A lov^cto smw skf. I have gptten into ^ 
jQ^rig and even entered a l^df marathon last sumi^r, a 
thirteen-m^e race in S^^ppDlegp. 1 took a \^hile.4^t^rst, vSiehl 
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gqt^out of the haspltel. 1 eoold only walk a few feet and OHild 
only stand up with help. So the progrew to j«>itic p^ 
fitne^ has been good for my self-image and my selg^cem 
CouKsel people- to find something that is fun, whether It is 
rbiiing a bowling bail with their foot or jog^ng or sUrtmmihg; 
something to relieve their tch^dri, to pour somc-cnergy Wto and 
give them a recreational sense of satisfaction. That hasybric a 
lot fo^mc. Il l 1 A. 

MMehcm: The ^ple that I know my age In college tend 
to take their bodies for granted just by the thin^ they do aiid 
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the things they put into Sem. Alcohol, tobacco, ^nk food, 
whatever. If they could Just have the opportunity to meet jwitti 
someone like you! It has been enlightening, so rewarding to Just 
sit here and listen to ajl^qf j^u talk and expri^ your views,: It is 
nice to know how cveirybody else feels. You know how we feel 
towards you and now Uiave an idea of how you feel toCvards us 
in your situation. . _ * 

Galiway: That is a good word to end on. I appreciate your 
attention. 
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How do yoti react when yd 
i^ J^^fctive worid, glv« 
view ol^e worid, and advice 6 
tiien, She alM»^a^<l'<^*^ 9omm 
weii'iae Itttbia aonie •purcei ft 
trathtjis to blind itodents. Mn. Po 
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_Jc«i Siilstance faL provlding.ji^pcatioiial 
works with the Developmental Plsablllties 



eye conditions: there Is also a veiy good fUm.callcd/'Nbt 
Without Sights" which shows even better than these goggles 
what it is like to have a certain eye cbnd!tioh._With thc^^^^r^ 
iK>u can sec what sbm would see if they were partially 
sighted and had that particular eye condition. 

• I guess the rule of thumb I would Use urfth j^^^ 
people Is to avoid thinking you know how much they can see. 
Something Is going to change pn^ypu and then your assumption 
will be wrong. It may be a cloudy day \/s: a sunny day, a 
^ mbmlng vs. an aftemogh. With jorric eye conditions the 
br#4tncKS5 of the sun jrcaHy hofcers people. With other eye 
conditions .they ^ecd vqfcf stirbrig light to, sec what they want to . 
see - ' ' ^ ______ ' _ ' • •-If" 

As a s^ri, th^ changeability was espedaUy evident playing 
basketball In a paiticular Jimi^^vc had in ^dc school: Ther^ 
w^re windows at one end of the gym. When I was facing the 
window, I could sec pretty well. But, if you remember, the old- 
feshioncd gym floors were waxed and the glare from the 
svindovvs was trcmehdous ph that waxy gym floor — so bad, in 
fact, that with my back to Iftie windows and facing all that glare, I 

might well have been sitting on the bench! 

Sbmc^t5>eoplc arc norgoing to be abjc to iudge just hdw 
much a partially sighted person can sec. With some eye 
conditions, jf»rticUlarfy eye options relating, to diabetes, 
where Jhe blood vessels in the eyes c)g>ahd and aUo^^ 
bl<X)d than rifeccssaryao floW into tfie eye, Se condition can 
vary from day to day, even from time of day to tiatic of day:^ 
even If you really think you ar^ smart, do not think that you 
ioiow hwv well sorhebpdy U^th can see. Asking 

them is the only way I know to fiod out 

fa anoSer session that I did, a lady asked, "Eto you really 
have better sens^ than other people?. Are your senses bettCT 
because you cannot see?** ' . ^ 



Tq begin, I am going to go back and tcU v^u atout jtiyself . 
Often If I fbrgettS tell people how I am blind, what made me 
blind; etc., people spend the whole sc^on worid 
not hear anything I say! I was bom very prematurely and was 
put in ahincubator with too mueh oxvgerK T>e^ 
at that time, but tod much ^ causes blindness, I^u^ jaartlally 
dghted until I was thirteen^ and until that time I wctl to pubtic 
school When I was thirteenJ became toizUly tllnd and at 
time 1 was transferred to the &hcx3^^ BUrid. 1 ctid not like It 
very much: I went to summer jschool at'hbrhc In the jsubUc 
school and thought jt was great I wanted to continue there, but 
botiv the school anc^y parents were not quite ready to have 
me. My cplle^ background is in math. My working backgpc9und 
.4iasb€Btealiy^ bcen in the rehabilitation of blind Individuals. 

\^fehoald tolk a little bit^bbut partial \4^pri^ricc th^^ 
j^fetablHty of the, thing ttiaks it difficdt for people to 
undetstand If you arc around partially sifted pecy^ 
nqt know how much they can see, you do not know If their 
vision is getting worse as they get older, v^u do hot kdw If th^r 
yl^on fluctuates from day to day. /tiso, vision and partial vision 
often depend on the HghJ In the room, the color a^^^ 
various other drcumstances. A ntumber of partially sijhtcd 
people have told rne^that they would almcwt rather be totally, 
blind because people tend to pi^tfiem into Ihe cla» urtth 
people whb can_ cithCT Me u^U^of^^ cannot see at all and 
they re^ do not fit into either group., 

I have three go^ks here that I wlU pass around 
jKXi'thc eye coridi^tiom they simubte. Put &iem on and try 
them odt In longer se^ns I medte people wraJk^aro 
diffCTent ^ff. My 'favorite activity Is to mate somebody try to 
eat a fig ncwton with a Imlj? and fork. You are safe today, ^ 
thousjK, since 1 forgot me fig ncwtons! With tiime ^)^cs you 
can hfwe ari idea of what it might be like to have those particuter 





I . do not think so, peiK>nally, Just because I cannot see 
^0, there ai^ as nany thinp that J hear that are discHmlna^y 
as you see When you see someboci^ tfiat lool^ ni%, I may see 
somebody that has a^gravi^ vdks that I canriot^tand or who ' 
strauig^^So Tdp not leaUy hc^ CcxKepi that 

you cannot see that atton^ you to know a persoi's 
ity CM* char^icter better. ^ ^ 

_ ^?^^» Mn^Ploj^^t Ibi JHIr^ thro\Anvat thCTi a Iptjftbbut 
whether they hear better than other people: i may listen to 

sounds,, we ju$ malfe different use of them. You can do what 
blind people do witfl those sbUhds if ybU choose to. It is a matter ^ 
of exposure and trabiing. 

One other thing that I want to talk about that I think is 
Tnely tmporlzmt, partlculariy fi:^ teachers, is the whole 
ot how people learn things, relatihg particularly to 
ir-b&ndn^K The ies vlsk>n you have/ the more v^uieam 
y^ipwceiwt^^^ 

visually, from big to littie: For example, when J ^ to 
MltMi^^s hou^ ^ the ttme^ the |hi^p: I arn gt^ng to 
know about that hous^^re probably the pathn^y from my car 
Pf'J^M^^^^hi dTOT. I may know what tlie fipnt dck^r^ 
k)oic5 bke. i may have anJdea of the size of the room 1 am in, or 
tfie chair [arti Siting in. Those are the things that Meairh as I go 
into that house. ^ 

But suppc^ yi^ SP into^that house. Probably you wiil 
rcrnernber spm^ the overall styl^ of the house, »the 

weeds in bie front jwd, the s^ie of the room, tfie the 
^ci^ JP^^MP- N<^ both went to thl^ room for one 
time only, when we came back we would have very different 
ihf6niia&>^ if_ypu asked me^i "What ccter Is^ or 
*'What st^e is the hoi^?'* there Js a good chainghat I would 
D9*J^^- ] aSNdjgu^ "Wljai; kind of jrafi^ U^. 
chair you sat on?' txki j^bably wo^d not know; The more 

inforrnation we know. I sti^ over here and you start over there 
and then, in tfine, we both get together. 

That vexy important because^ you are showing a blind 
person scmiethU^ you cannot as^ti^e that in tficir heads thc^ 
have a pictaze of what this finished product called an engiite is 
9C^to beJlke^^ t^^ have not really seen the engine first Nor 
can you- expect theni to^have a whoie conc^t (^what the 
feybiit of a building is like. They may^lm€>wjHece (^ece as 
they actuafiy pat it together, but^you cannot start widi ti]e big 
^-?>"lt^_^ on^ The jcfe of the ieach^ 

j^ lo assist peopi^ in obtaining the concqpt of the b^.. 

AiwtlTer jy^g ffia^ 
bfind^peoj^ is^^^ lot cgi^cbSg gpb the wrist arid say, . 

**Here is the paiper, here js a splt^on, and here is a fishbowl:" 
Then an I^r^uly know is ti^at rwha^^^^ further to tfic right ^ 
when I was shown the papd^:^^ when I was shown the spoonr 
and more to the left wheh 1^3^ shown the fishbowl. YbU turn 
meanxiridphce arid that is really all tfie inforrnation that I have. 
Better to say, 'There te a table here:.Thefe ap three thin^ oh 
It Start at the cpr^ the table, here (put my; band on it — 
thai is a^ reference point ^ce the-comer of the table do^ not 
chaigge JkcJiD tire py^te canj._ Frbrri that <»iT^ is the 
paper, the spoon, and the fishbowh'* it is okay to put people's^ 
l]M^fkte4ip^but theii turn them loose so th^r^ah fi^ . 

-"(jp^fe hard tirrie at ^ I ha^ to ^ S^U:^ a fedli_ty 
thatmnuiactur^'thirigs for blind peojAe. The woman took niy 
wrtst »xl »ki, **HcrB^ 2md h^, and hcie^^ . "^dj ocKild not 
get the bc^ to turn my haiKi loose. It was just terrible! I did 
everything I opuld and finaOy just^^i»tfd, d^^ yoii 
fK>kfihg rnv hand^ I could not look at anything ffiuoit way. Jt was 
like j^pmebody tad hands over your eyes. &> if yoii place a 
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, so they can look 



person's hand on something, turn it loos 
aftxind CHJ their own and feel whatever is 

Give them a reference tod. I never gp to somethlngjr^l 
:^ — where I am. If SiK>u weie shipwrecked on aii 
^mewhens you would need to^know wHere 
ic thir^ for me. I iM»cd to knpil^liere Jam 
I ^m going to get somwhere^.else: 
F^PPl^ cari J>i veiy JvB^ 
yeOofw building'* (although ped^ do 




,p{atth< 
say that, unfoitunately) 

I have to ^ ^u 

Ausfin are not too swll 




You 



Now hbw^ 



is experience I had. Bus ^jK^rs in 
t letting you off in the right place. 
So ctay a dHver ha taken me abbiit sU blcciuf |^ v^^ I 
had wai>i»l to get oft ' - 

"H^" I said, "l am _ 
have done this three times in ^ i 

He said, '"Well, you should have remind*^^ 
could I do that? _ . 

4 gui^-u^f 1^1^ do now is go ahcsad and start .through 
some of tiie it^^fa^i^ have ^ven you. You have the braille 
a^h^bei card,^^fiis ;t^^ cUpbbard. Frankly, there are two 
reasons why foQbqght J)^ It smaller than the r^t of my 
cUpboe^ar^ it ^ a^ in betterjhape. Pep;^^^ if 
braifle wears out Wei],^@ itiijo^: If yofl isit on it-or store It 
I'l^S^'^ doU^ up it wjlLwe^ q^^ 

especially wear out because they get'wet i^nds and food and 
lots of booking things piit bh thettg . 



People f^ve ate aj^i^ 
the page These d$iys they «re able to of^ the"" 
dot on. one mi isi^J where a dot^pcdd be 
Bt^^u cannot do^|hat wheri:^u ^ wHtirig^l 
is nk:ethat they can use botii sid^ actiad^. (^ie 
and ^Sdniehs takis i^o three' vdHirnesv Ychli. can 




ith^d^of 
so that no 
ie other ^de. 
i^^unelf It 
Homes 

subscf1pSon^ta^!^TC^ln|j^ be a ccnstderable inves^ent of 
^ce. A Ipl b|inrlim^e^^ sound sheets br cassettes now. 

...L,. «_ |iy^yf • Tpu 

little ^get andLpunch. You have to .write from the right to tfie 
IcA, and make ^e character shap^ back^nutls fi^ wfuit y^- 
wouid read^ That can be a particularly difficult thing jfbr people 
with any kind of learriing di^ilityid do. Th<|re are other writing 
devio^, but hori$ as portab^. T^ i^ what you can stick in your 
pocket 5^ your purse and take Xvith you. 

' I have leslip gotten irit^vo^onal educatioir Orte ' 
^jhg ^ have ^und in terms pT succi^i^|-that it partly depends 
on what tdnd of aids and what kind of tndividuais might be 
i^rpund^u ii^ could pn^vide^u aaupm^ fcM" doing 

a particular For example, tfiere may be a situation where ^ 
yo}^ _<^mI4^^ Ji J^anc once, you J^i^ into the air and had 
someorVgiving^ you the feedback from thevtostrarnents: f am 
hbt slue / wbuld vdlfht to db it, but |pun siu^ |ome^ wotikll 



Dare a lot of tt*is 
hecess2 
ski and vCfater ski, 
to be a skiing inj 
ftorri other peopli 



AP^ }*^f^ ^ A PIP^^^PA :( thii$ tfiere 
it blind people can do, Aiat Ihey would not^ 
a professibn. A hUriiber bf blind pebpHe sriow 
id yet I am not sure any of them would want 
ictor because it takes too much assistance 
»rK>w siding takes inforrnation from a guide 



like **Watch ^t for that tree!** 
- 0ns oth«r thing i wilLpa^ around uses developed at fee 
Crte Cplc_R_c_habilitati^^ You carv ^ It^ 

dther ba wilting themuand paying the cc»t-of copying or writing 
^iJjil^^ces oftf^^ for $6 BUnd^ whkii wffl have 

it as >$fetL h is a listing c^xbfferent equipnient Not everything is 
In.^^^t'^itiatlar^ h vqcatipnallyiori^ 
unfor^^^. It Bffi developed for people at the Rehabditation 
^C^hi^,^so It nibroy ihdudes eqiUprheht abbut daily life Stdlls. 
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Thw areAl^ of gcx)d 
; they xam be itkc a dosed-cipcuit tclevWon that bl<w« up til«j)ilnt 
number langa* ttoi what you would «»Jn « book There is a 
thing called an opticon tfmt allows a person to feel what te 
^wintwl^ It has a lot of llmitatioraJnJcmis of ^ed of 
reading and things tike that, but It dp^ alft^ a lulfiq 
jmlependeiice. There fe going to be arj attachment later tfUs 
year that wiU actually read what lt seesjn j>rint to you. so jt wffl 
have a verbal output weft There me talking calculatpra ttiat 
are very good. Unfortunately, _rn^^ of tftts eqiflpment b 
extreinely expend and so buying it Is not sbmcWng 4hat 

meveiybcKly In every «:h<x>l district can do. However, it is very 
importent for 'some people in some vocations. In m^ \A^ir o^ 
thinldng, $1300 to aUow sbnveohc to do allof their own rea<fing 

Hn a vocational school may be a reaUy wise Ihwwtmcn^ 
considering that you might otherwise pay readers much more 

than Ae $1366 ;^ ^ tn u 

I bfoUght a couple of fun» things just because I uke to tolk 
aboutti^eational stuff w weft w voai^ 
has^ah Idea of sornethlng tiratjhey warit, then adap^ 
come but of somebcHiy's garaal. Thisdid; It is a beeping frisbce; 
tt Is hani to catch, but a lot of fun!] use a ihort^iahdled fish net 
tacatch the fHsbee. You can iisq ^ a beep basebaU: I modified 
a asck^utunon^OTie rn^l It w^ a regular. bUtK^-ahe-storc, 
maghetk: b»y^Bmmqa txwird c)a:ept that the mimetic pi^es 
were such bg^it magnets that i could not tell they w«ite_mag^etic 
by fceHng them. As I felt for tf»c pieces, 1 kept moving^them all 
around theboardJ found some stronger nriaghcte and j)ut them 
on aU thc:^©;:^. TlM ho^ 1 got a nice-looking, easy-to-use. 
portable backgammon set : luj^ _ 

* _ L^*^9 *2it US5 because mocWying is something that 
^ anybody can do. If vk>u deddc toj^xrcatlve and- dedcte to 

\ ^de ft* probjem yourselves. SSmfe^f the best r^creati#a! 
bj^rtunlti<M hawb^c^^ 

willing to teten when ^rtiething was declared but of a bpnd 
o :j>SscMT^ ca^M^ think one of tfic mc^ handicapping 
thln^ aboat bSndncss is the atfitudes of blind ptKgsle 
htedii^^ ateut what the UrtUttrttg|is of blindness really are. 
r p^spie would really think about blind people 
ebftll? But somebody did and developed a way — 

^.urily ffig Litdc League way. but iK?t^ckwe. 

other &lr^ pBoplc have asked me about uing th? 
WeB; do not feel upt^t about using that word. 

'^S&i you later"? ''feel you later?" 
"^tTted bf a rammltmeht^e yo^ 

labout mat! : • ^ . 
.^ht way to lead a blind p^^n? 

^^^^ , do liptjic^d^ fo ihclr aitn. 

In^d, i^SflR^intf oh ypur arm so that tfiiey ^ behind yoU. 
If my gtiide goes down two Mci»j SLe^i l ^9^ *^ 

steps beohuse I cam ^kI you going down. If you iirc going 
Sirough a narrow p^agc. I npd to be more behind you, so 
fHit ydujdbow badc Then t cannot be upjdosc tb ypa Ahddp 
not woiT^* If I cojM^jjMiht.the number of thin^ .tfiat 1 bave 
bumi^ into. I wj||P^ve nothing ebe to db u^my li^! 
' Sow about cKaHi: if you wewzdltog up topw&r. PP 
fiwnahelgcli^te^ theblind persoh's*and,''piit It on th€_back 
vSfl!?cl£^anci say, "Hercjsjhcj^hair " Ybu cannot jualt say, 
*Tlicre a chidr,' ' and expert me to know where. It is so simpte 
to put my hand bii bieback of the chair. Another optlon liio let 
me touch the front of the chair with the back of my thighs. Then 

jl^i-faibw to sit down. '_ _ 

«r^Just do notbe afraid Most blind people _up tellj^ if i^u 
are dcMi^s^hepr^tii^^ is really uncomfortable for them. Mc^ 
ij«5frfe get more uptight ab^t leading the bIM ato tf^^ 
parried iLfwthirigs than so I am h«ltant to go Into too 

much delaiL 
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AuiUincej WhatAwcil^^^^ bf the prbblems that you had 
in cdtege with soppprt services? 

Pom^: I would have jlked tb have had more ^uiprnent 
avaUable ahd toi le^ to use the equipment: Yo u-often need 
tralrtrM-befofc you can use equipmerii I though going . 

Into im^ikitTrtilha >l^d I had the equipment thl9^P have 
available, I probably would have I did tekc a few programming 
omr^ but they were extremely hanl because I had to havcip . 
, much reader time to do the computer prtht-oUt My f^der had 
to_flL^^?® white the computer was down for three hours and j 
epded up spending all my reader money paying someone to 
un&it for the computer: ^ ' 

I had hardly any mobility ferv4c«» when 1 was In college 
and that was a leal ha^. Most bf It was catch as catch can Ih^^ 
my cbufs^ most of tfie materials were avedlablc. If vrau arj^in a ' 
technical area It is much harder tb get materials: For example, I 
prol»biy wouid'have really liked sdenc<M but I had such^a l?ad 
high sehbbl an^ ^de «:hobl background Aat I really could not 
handle the work on a college level. Sln<^ that Mme^ I have really 
enlpyed read^g in tfiat area, but I was not given an opportunity ^ 
at tiiat time to devebp an Interest 

Aodiincs: Where did ybu start sch<x>l? 

Pound: I sbsrted at the Unlvcrsijy ofTexas^ I was there 
from 1968 tb 1970, and I was at the University of Houston from 
1970 to 1971. 

Atidieiicif Do ybu see a difference In the programs for 
idtcapped students that are available now? 
'is, there are a lot more prb^ms ncw, Sectlb^^^ 
*d up «fn^ccs, but nbt really endbgh: I think there 
^jore asdstance and communlcatidn w^th 
fnj haridlaipj^d studente in th^r cbsscs. I think 
i to know what accommodations ttiey can rriake. 
I^tements bn that were very aptUt is really not as 
Icuit as people tend tb think itis. But lUs scary and 
jn people are not given the information and 
kat they need. I think we have a Ibng way to go on 

J«nce^ What are the cohdderatibhs'wheri deciding for 

fit a seeing eye dog? 

-^Juid: I think personaJity has someWng tp,do witti It 
Thm a^ advahtag^K aiid disadvantage, like what kind of w 
jK)lu:^W^e. I g6 to a lot of places where a dog would be 
Incbr^iaent Hbwew,_ajdolcan ^ a very, very convenient 
u«y to travel, for recreational traveUpartlcularly. In some 
a dogcah hefeyou avcrtdjhlngs^ a cane would be useless 

like Ip a parkinslBt <5^e of my hang ups abpu|5jdpi^is that:? 

people ^peak tc) tiwl^ before thcy-speak to the person. That 
driv^ me nuS; 1 could not take that! Also I find tiiat I_am Jibt 
that cbr^ent ateutJ^^S^*^ "^V own needsj I am ijot sure 
that i want the responsibility of an animal all ttic time. A carie I 
can Icaw at home, a dbg I vw>uid have to J^lan on spending 
more time with. So a dog would tie me to a time-brdercd^ 

^eitw : 

^diehce: How docs a dog loiow whcre you want tb go? 
, Pbund: Oh, yoix to ict it know whether to gb left, 
right; or stelght ahead, so you stlU have tb know 
want tb go. Ybu cannot just say, "Take me to the grocery 
store!" _ ' 

Audience: Do ybu have any petteptjbn of color thatyou 
can remember? , : ' _ ^ ' 

PouIld^)Y^,'i can remember colors. In fact, Itiwpbably 
\Ah3rks to m^ detftmehL I arn really particuter about things going 
toother: If you think about it, colore change wer the yca^ . 
Pebple would tell me that something a certain color, but It 
hard to know whether their definition matched mine. My 
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i?lQther helj^d^B lot on this. I found that colors of food are felriy 
constanU scmy mother would say, **Thls Is green UKe lime 
sherbet,*' <>r "$^n iilus real green griis^," or **|>ufpl^ like jrape 
luiceV I H^e one dreb that no one has been able to dfesolbe 
weii tQ^cf: Part dl^^t ^ because colors r^^ty do ehan^. Hcsi ' 
b an «xam^le of a, ft 

I visualize ii|^9?ing that I do\ Th^ is n^ral with me. 
What^v^ are dottiln^ht now I will rcmafeer as^i \j^uaJlze it It 
^ do^ not mj^i^r^ really^ vvhedier^y ^^bOHMI^ ^c^n^ or 
not It matt^is^^ that I have something ^^^^f ^> that 1 can 
remember, (t* I have »^cn gotten into^^^ 
peopid about what something looks Ul^e^lbirik hg that I could . 
^t^^l&scc it. After a ''B^ we w«iy^ why are 

you arguing with me?" it reallylBjp^ not maice^aJot of sense! 

Audisncc: JHow much more difficuit is it for sorneone who 
was hom blind than for sbfheohe who loses iheir vision? 

Pqiiiid: j am 4\oi sure you can say it is more di^cult It 
depends on the person. Vou could look at it this way, I gu^. 
There are a jot of concepts that are much easii^ to learn 
visually^ such as spatial concepts. What is a curb like? What is an 
intersection like? How do cars g^? These concept lire more 
^ easily learned visually and, once you have these concepts,, it is 
easier to learn to walk around with a x:ane: ^The other ^de,^ of 
couise, is the difficulty in adlustinj^tp bUndh^. tihat 
adjostmenris so difficult for a particular person that; U wa5_not 
elsier for therh to have once had their sight. 5b it deperif 
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, those two sets bf_Mngs; 1 have known rhany blind people who 
have not had difficulty learning those visual concepts. At the 
rehabilitatidh center where 1 taught, we wer^ seeing many, 
many more bljn^d people vyith additipnell handicapSj such as 
teaming disabilities or spati^ ,disabflities; That il^de th«^ differ- 
ericcL^ratheir than just the blindness. ^ . > * 

1 QH^e other, |>oint: that I would like _to_Stiake is tliat 
modificatioris are^^t in teaching people the waj^ to do things, 
but it -p like ^chln^ j^e^e t^ drive. Voii can teach p^bpte 
what the' best and v^ayto Uo things i^. in their own life, 
b9V^er,^eo|dc chcK^s^^ doing things thatji^iy. 

Sometimes (>eople_wiil teach mobiUfyand get hung up on doing 
it^ a certzdn way. Thei^ was one ix^sqri at the rehabilitatiqh 
center who really did not like me much because I .kept 
demonstrating that blind people do not always do things one 
way. They alv^ys teU you to check that nothing is in the chair 
before sitting down. Well, tibw many times in rhy life is there 
going to be sdmething in that chair? What is more, how rnany 
tim^ wlil it hurt me? I think probably very few tim^ — 
although I have sat bn a few ash tra^! To tne it is more 
convenient not to dear the chair. L am uAig to take whatever 
risk thcj^ is. I a^ glad to know^ what a safer wa^ I arri also 
glad that I get to choc^ whether to do it that way! 

ave enjoyed this s^sion veiy much: Feel free to stay and 
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How to interact i^th liandicapped •tudents cmild be a difflcuh toplc to bOR on, 
but Dohna Wlliiaini ipi^ki h6m her own expenence as a haiidl^ppisd P^non^ 
With a': background In CpiK&elin{|» Dohnafs 

; pnaieidly dlrecti:^' of tiie D^lin^bKied «iRi^ce,: Han^lcap^ Aa^itaiice,^ ^^^^ 
-^^pr^vld^ Job placeiiieni iuid couii##Hn9j^ |he phyilcidlyjhandlcapped 
of tfalvjbostneaa enffeavor Is » reflection of the butght, ej^perlence, andl-taient Ms. 
WilUaiM has In developing Individual c»i|j|^ellrig plans ^|iandlcapi>ed jitudehtB./ 




I am* very happy to tje here this mpming. I am going tp 
4. have to rush though my speech be:;ause of bur tirnc Jiryllt; \ 
^ hope we ha^ «n6u^ time: I am cerebral f^isded myself I was 
V^th c<erebia]^j^^ I arh spastic quadraplegic^y. with a 
mixtiffe of atfietods: 

My topic is relating to the physically handicapped. L^viil 
a^tcU^u about tf^^ 

of afl^^e agen^ is called Handicapped ,4^istah(^: W^ are a 
^iyate emi^oymeht 2^nc^ for tire pHysicaliyAj^a^^ I 
limit irto p4\ysicai^ handicapped peoplii Bemuse f rriy^ 
riot fe^ quafe«j to work wijh an^ other IrztfSdii^ppl^ 
Vphs.JBedd^ the em^^pynient^ agency^ h^ye ^ A^>^^^f^ 
and a personal counseling service, TOs is pnie Sf niy ^oves 
te:au»2, grow^g^ u^^ as a handicapped chll^^ 
oiyone I could relate to or talk over my problenns with: Oar 



counseling theory is tp let the child or t^e adult or adole^ht 
l^r^ JP Ol^^prjo whom t^^ . 
they want; no matter what kind of physical handicap the f)6rson 
has^he dbes^KaVe sb me-dgsire^ nd ^/ants^W^ n^ed to be able 
to^ow down enou ^^di^ tt^toi> A lot of n)y clients have:> 
s^d to I^^^^^^o|^^HH|HHB time to a$k me what I 
^oUghrabdut tn^^^||H|^^Htr^^ therapy ^session to 
W'Sessidn,. ^^H^HH^H^^ndl I vyef^ihrou^ rpy 
f^^r^^;_b^t>i^|^^P^^pp|^^^ 1 wantjo^bw 

^ FHiblic Law 5^ ^^^^'the ^todicapped t^(i§n a \di 

^ riahtsr I am not going to stand up here apd say tiiat weneed 
more righfe than anyone else, because in my ^3^^ 
flhding ttiat the pep 

work laws should give a free ride to Easy S&eet i just i 
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them that Is not the case. Evctyorie has to work tor what they 
recciveJbiJt they have to decide what theyAvant to receive. I will 
gtve them saggf^ons as to their options, according to their 
^^tl^t ^>MtJ iwiUji€^^ that final decision for them at ah. It 
may take us six months ta make one ded^on, but that ts all 
right^. they have made the first step for thcmselv^. 

\ ^^^AyJ^^^"^**^^^P^ P^^i^caUy han^^ 
persons an injustice by lumping them all together and saying 
these people are sld^ learners. There arc s biti c slow learneiB, 
but there are some brilliant youngsters and brilliant adults ^at 
jCBt have trouble getting th^e knowledge dUt. You <»n sym- 
pathize and see what they have retained.- 1 had trouble devising 
methods to find out what these people need, but as teacher arid 
counselor, I fee| that it Is my duty to do this for them. 

11 iibayc sicken a Uttfe bit atk^ AsslstaHce. 
Besides the employmentiigency and the counseling servk^e, we 
h?ve a h<^kh referral seMce;z which *ls alrhc^ self- 
explanatoiy. Vie have a public speaking bureau, through which 
I give lectures coricerriihg the hahd^ 

iLWoyldJite tb^tclli^^ i>tKiuionc of my c<>uns4^fec^ ah 

example of many of my clients. She is thirteen years old, has 
^^j*^*^ P^^* ILn^Jl^i^^^er mo^cr an^ into 
thinking Laura cannot do a thing Laura thinks that she can 
wrap her folks ardUhd her little finger, al^PM^^ npt 
admit to any of this. It took me six months to find out that this 
was the ca^. Finally I convinced her paren^Jo do atJeast one 
thing for Laura — send her away to a summer camp for two 
weeks. This will help her to become more iridcpcridcht arid 
relatetd other people. 

1 Thte young tedy also has her mother convinced that she 
cannot go into a swimming program for handicapped children. 

sch^l Is^UHUin^^ blit her mother's 

excuse for not letting her go into the program is; **She will get 
her hedr wet " 

I say, "Well, dbesri*t she get her hair wet every time she 

washes it?" , _ 

With these excuses, I have to be very tactful, and 'yet^ 
very finti with the parerits, arid work arioand therii^ IJ>^Uev^lri 
niy philosophy of counseling, to expose the child to every area 
of life to which you would expose ariy other child. I use the 
word' -*chlld** y&r^ loosely. I am talking about anyone;^ I consider 
myself stifl a child or a big kid, so that tells ydU how I aril Usirig 
t*^e tcriTK : - 

A few moments ago, I mentiont^d having the individuals 
1 ^.^selycs.- This at fir^ may be trough tciiiF^r 
tantrums,, and we have ail seen this, bat later on, it may be 
^'PMS^ y n*A*®?^5p^l^ spN^h^ It Is^ yciy hand for me to sit arid 
listen to tiiis; I get just as impatient as you do 1 sit there and I will 
want to say, !*Is this what^U wanted to My?" But tshbi^ riot 
They need tp learn express it -for themselves, though. We 
need to help thcni thirikthroU^ sbriic of their goblcriis^/^lcrt 
pf ^em do not have a clear thinking process and we need to 
write down a counseling plan for therii. If you wereii teacher iri 
^ ABP mcctiiig you could do tbls. I ain talking from a 
counsefor's point of view be^ose that Is the drily field I really 
know. 

1 _AftCTj^is^couii^ngj)lan is^\^ put for the Individual, 
we need to talk with him about it ^d have him unders^nd 
what are e^pecti^ Weiieed to es^N^irt a little bit 

iTK>re than he can zschievei If we underestimate §ie individual, 
he is gblrig to have the^lu^^^rrus fmrri the first So we need to 
avoid over-building bis expectations but' nnake his goal just 
where he has to stretch, rriaybe ari eighth of ari inch riiore just to* 
achieve it ' 

Iri one of our counseling s^^ons, a thirteen-year-old ^1 
caine in and we sat there for ari hour without sayirig a, word. I 



nearly weiit to sleep^ I tried to ask her a questib ri^ arid, siric^ she 
was very shy, she would not respond. Now she comes in; and I 
can h^ her halfway dowri the hall^ I thirik cbUriselirig fbrany 
handicapped person, whether physical, mental, or learning 
disabled, is vitally irilportarit Not so riiUch acaderiiic cbUriselirig, 
even though they need that alk), but the need for someone to 
say, *'Hey^ you are a persori. It is okay you are like you are, but 
I want to help you to do more, to enjoy life more.*' 
Ill i^^<w I ^wuld^^H^^ I did Iri 

Houston: I worked with United Cerebral Palsy of the C3ulf Coast 
for:_?:Sohths, de\^Jppirig prc^ra^^ for severely to rnoderately 
handicapped. When I went into the program, there was 
??>thlri9» DP^jyPRlicSrifK^^ for 8 

months, teaching handicapped adcdts; some did not even luiow 
thcfr cblbi^^ jibw fojCbUrit frbrii^ 1 1 & My most advanced 
student was beginning to work on her GED. I had one young 
lady whb started but with a first grade reader arid within two 
weeks W21S in the second grade. No one had ever given her the 
opporturiity to read ariythirig. ^ 

Most of these people were livlrig iri a riUrsirig hbriie with ^ 
obviously older people; It was not a good situation. Many of ' 
them had never been on outings. They would go frbrii the 
nurdng home to my pKMram itfid back to the nursing home. 
When i discovered this, i Ssid, "Well, we are getting out We are 
i^li^toshofii^irig rnaUs. We are going on picnics. You all need 
to sec the o&tsldc world:" - _ _ 

i also made them plan their own seasonal parties with 
SMI^^ce frbrii my, 2^ what Wnd ^fiparty 

they wanted, and what they wanted to buy for refreshments, i 
made bric_ ^f my rribr^^dvariccd student fi^re but the 
portions for me to go buy so we would have enough but not too 
riiuch. We had a picriic iri Hbustbri. Most bf these ^bple had 
never been on a picnic. I had to explain what a picnic was to 
them. 

This program met in a cliurch where we had access to the 
a^Il^i^um^ Every d^ do some type df physical 

activity: I am not proclaiming to be a PE teacher or a phv^ical 
tb#raj^t^r Iriythirig rieeded some 

mobffity at least to get blood circulating in the limbs they were 
ribt usirig. 

_^ ^^w I would lit^ tb open it up for questibris. If you have 
any. ^ 

Audience: Have yoa done any referrals or are you 
femilliar urtth the Crippled Childrcri's Carrip iri Kcnvlllc? 

Wllliaiiii: Yes, iri fact I werit there as a child. We have^^the 
Sbrpptpmist's Camp in Louisville, which is 30 rniles from 
Dallas. For the young lady that I spoke bf earlier, that is as far as 
I could get her away this year. I keep reassuring her mother that 
^ if something go<^ wrong, she cari be there iri 45 niiriUtes tb get 
her. rripther has asked me If I would go to camp with her 
and sleep in the same bed. i said, "No, and neither will you!" 

Audience: You are using these fadlities for the younger 
people? 

Williaini: I send therii where I thirik they will beriefit the 
^ most I subscribe tb Reality Therapy. I tell It like It Is and If they 
do notUke it, they Just come back in two or three weeks instead 
of the follbwirig week. 

Audience: How about re^rrals with other agerides that 
are involved wiii personnel ec^uation ^^jcedores^ rather than 
only Involved j^^^ f>epple? Sbfne agencies are 
involved with non-handicapped people plus handlcapped peo- 
Pl^lh^^M'^ficrtv for^^ Do yoii cooperate with^ 
organizations such as these? __ i 

WiUiamfl: Sure we do. But it is very hard to have other 
agerides say, "Hey, you are a profit br^riizatiori/VWell, at this 



stasc, we only hdp^ A nbhr 

profit organization may have the same kinds of sen/ices, but it 
might Be a "get Jriem in and get them biit" br^riizatidn. 

My theory is, I do hot care How long it^ takes to get these 
people placed. I need to get them adjusted first. A lot of my 
people cottie Inland say, **! want a job, Ddhha."i 

Perhafs they have held a job for six weeks or six months 
on a ferz^nihg pri>gram in high school, but they do not want that 
day-to-day roufine of getting up and going to work. Unless they 
^^3^^}^^^i^i>]^t what they are doing, they could care Ic^. 
They wlU come back in two weeks and I will say, "Well, how is 
the job?" / 

"Oh, I did hot like it because it was tlie same thing over 
and over again." _ 

I have ii get across to them that they most sticl^ with 
something at feast for a sorhe work experience. 

Most of my people have not had too much education* They 
were taken out of school wheh they were 16 for one reason or 
another. j 

Atidleiure: How young do you take studente? 
: ' Williaiiii: I will take them in arms. While I wili net work 
with them, llwill work with the parents because the parehts are 
the mc^t ImDorte factor, the factor that is going to make or 
break the cnlJd: I love to get them younger. I can see my^lf 
P^asih^ puj the «mplpyrneht and just going into counseling 
because oSer places can teke care of the empldymeht For a 
.while I will stay with employrheht, bui looking down the roadi » 
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maybe things wili change. Six months from now L might change " 
my mind. I may see the heed to stress the emplbymeht'mbrc 
than the counseling. ♦ , 

Audience: | have a^client that I am working with. She is in 
college, and is cerebral palsied^ She is a pretty bright ybiihg lady 
but h2is a very difficult time talking and is very reluctant to use 
any kind of aid: After ^ou are with her quite a bit you can 
yf^^^tarid her pretty well. A lot of times when someone has to 
communicate with her, however, they will ask h^r to bring 
^Ofpeone to Interpret for her and she does not like this. My 
question is, have you had -aay dealing with any of the 
mechanical voice boxes for CP's and what has been you^ 
response? i _ _ . 

WiiUamsj I have not had any experience in that area. I 
SM^sf ! am reed hard^bsed and r«al old-fishlohed, butj I think 
'*where there is a will, there is a way:" They wHl get it oat 
*=^y^"*Hpy_\^_yJ^S^^^^ yoy or^P ^iat^unglady w(^^^ 
be one-on-one; eounseiing. Let her become familiar and 
cdmfdrtable talkihg with ybii ahd pfl^eht thejdea^ that she 
take one step further and talk to one of her friends: She could ' 
become dependeht oh mechahical devices ahd they may hot 
alwa^ be available or may not work for her and then she will' 
bave more problems: - ' 

I certainly have enjoyed this. If ybU ever have ahy heeds, 
* please ^1 free to call on me. I do work with people out of town 
on occasion: - 
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I _ Ijvthli fist-moving, ieislpn, three penibni^ two with orthopedlt impairments 

and one with a heaitns Impalraient^ swap experiences and cpticenii. Each brings 
/ ^1* P^ P^^P^c^y^^ a Jiandlcap^ emphasizing the fallacy 

of lumping handicapp«i persons Into one liomogeneoqs groiip. 

Randy Gallaway lost Jbpffi 'his arms in an indmtrial accident at die age of J 8; he 
^^^ '^ >^ f>J^cl^^^^^^ a ^oig^f colleges hr California. Jaines Sicains 

was bom witfibut legs and without a foreanq; he is a high school student In Axtell. 
Bob Alcorif lost his hearing at the age.bf four due to inenlngltis he worlcs as a 
language facilitator at Texas State technical institute in Waco. 



Randy: The unUsUaJ part of my Ufe be^h atj^ 18 when I 
irgured in an industrial accident Up to that time i was just 
an average_Idd on the block — threw rocks, rode bikes, pfc^ci 
Phithe other kids. I was jt^^ an average person. Then when I 
was jnjured I almost lost-my life in a cateistrbphic ele<irical 
^^d^htiJiat haj3peri^^ someonte was careless on the 

job. While ! was woridng on some electrical equipment, 
^l^i^onej^clc^; tii]^ b^ick on. My partner was 

kiiled instantly and I was almost IdSed: i spent a year and a half 
in the hbspit^, had 38 surgeries^ to get patched up, and was 
eventually fitted with artifidai arms: i had a lot of really 
^^^"^"^^^^ in^ the hc»pifel and hadsome |>ebple that 

were very encouraging to me. somc of the nursing stzrff, some of 
tfie doctors. One doctor, confronted with a^ehoice a \^aht 
effort, probably — of risking my life with surgery or playing it - 
safe and probably letting me pass avwiy, had a heated argument 



with four other doctors, even knocking one down. This one 
doctor had strong feith that they should tiy. They did^^and I 
siHviyed the surgery, It did not take any faith or courage to 
beticve that i would 4ie, feat it took a lot of f^iith^hd courage to 
attempt^ save my life. I am really grateful for a man with that 
kind of strength: ■ \ . , 

Tll^!'^ weri ^JoJiofi^xperienees^ re-education: 

learning to write ieft-handed, Ijeing fitted with an artificial arm, 
tile Uiitial disappbiritnierit of finding put that the arrrwj did not 
work well when I got them. Getting over that, learning hgw to 

^^"l^y^^^y.O^^^S P'lpfi^^bi writihg^ clrcs^hSi 
driving and other things that I do all added up to an ani|sua] 
experience. Some of the riibst impRDr^nt things AA«re some 
friends, a pastor and some other peopk, that were tremen- 
dously encoQiaging. There were sbriie times that I was_very, 
very discouraged and my family members would say to me, '*! - 
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tobw that It hurts tenibiy right now, bat It wont alwas?s be this 
bad You arc alone right now. It seeins Hke tticre Is nothing you 
«m do. But It will not alwaj^ be this way; 5^0 will learn." That 
wu a red help to rrie. 

• JmuMi My^iwne Is Jai^ 
not know why; It was just a^nonnal happening, not because^ 
• drusp (X anyihli^ HRc that I was^Jiist tern thte . 
realize I was different because my brothers and sister Seated 
««€ii4S like wiybqdy etee^ I ilwai^ played In the yard, rode a 
skateboard, rode a tricycle; 1 did everything, I eyen hclp^rny 
daddy ^oye houses when I was i^or seven: I went swlmniJng 
and jumped off the diving board. So If really docs^nbtte 
. me being like this because 1 can do e^iy^lngj want to do. 

All my teachers treat me hkc anybody else and I appredate 
that The kids at school Jreayne the m arc all nice to 

trie. My favorite dass is homemaldng; I nriade this shirt right 
here. I Ukc the shlFt IJearned how to drive a car and I drive 
now: It Is really neat driving. .:::.,, 

Aadtcnce: darnes, what are some of the benefits of being 
in a wheelchair or having spedal services? -- 

Jamii: WcU, when I po to Six Fta^ i go through the exits 
rather than waiting In lines. Then I cahrlde as riwny jnv^ as j 
want They let jiic do anything up there: if I want to ride six 
times. I can. When I go to the doctor's Iidoiibthaye to pay for 
ahythihg. I can go to the dentist's and get all my teeth fixed. I 
could even have them pulled ar^id It would hot cost me 
anything. . _ _ , 

Audience: Why Js that? Do^oa have special insiJ^nce? 

Jaitics: Yk» I have Medicare and Sbdal Security! They 
pay fot' all of it J: 

Audience: And you had services ^ from Scottish Rite 
Hosplted? ^ _ . : 

Jama: Yes; since I was^two months oJd.:;Thc long^t J 
have wcr^i^djri the hospltz5 was three montfisLwh^ I had 
my leg amputated and my finger sewcd_ up. My fingcrsw^^ 
toother at first and they cut thcttj apart 1 can wear artificial 
"legs, but I decided to come like this. * 

Audience: When do you wear a^ 

Mmes: Very seldom. I like the wheelchair b^ttCT because I 
can get around ^^r: 1 do not ever use the wheel chair at 
home. I just go like ! arn. - 

Aucliehcli^ : V^at iWJis you^^ first traction of your 
hdmemaidng teacher ^hen you; went into the class? What did 
she think about you? ^ : : in 

Jameii She was glad I got in her this year because 
last year i was taken out of her class and T had: to ^ toanctiicr 
cl^vSo |he w«is I got there this year: I wanted to take 
homemaking because I think there is a Ic^ tpjearii. IfJ do ribt 
evCTset mzurried^^ wlU know everything: lean sew, J caii cook, J 
; cgn do everi^hmg I want to do^ Bui atfii^ishe did 
; whether I would be able to do things: Before she knew it I Was 
lip in the top cabinet gcttihgjhirigs d : 

1 wash^ dishes for her. She could not believe at first that I 
do those things: She could not believe that I could sew cither. 
^ AuiUencc: Qther than homemaldng, 0xe there any other 
vbcatk>nal offerin^ ayailaM^iQ^^ or do ybU have an interest 
In any other vocational offerings? ' ; > 

Jama: My favorite Subject is rnath. I used to have a go- 
cart and ww^ 1* ftc Jl?*c, U^^^ I 
even helped my daddy pick out the engln^ clean it 2Lhd gas It 

Aiidicnc«: Are there any £ther vocational programs In 
jKHir school? . , \ V _ 11 

^ ^-'^iniM; AO^we have Is Agricultare and I do not want to 
teke fiat I will toke tyi^. ; : : 
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Audlii|cerDbiK>U ^ any, differences, ^ndy; In some- 
one who is bom with a handicapping condition and soriiconc 
adventitiously handicapped? What are the differences that you 
feel? - , 

Randy: I think the adjustnicnt wou^ 
gradud if were born with a condition and you learned to 
cope with it as a natural things and cUscoyercd later that you . 
u^re different There would be some coping involved there. For 
rne,^ j was 18 years old, »:> *nlne involved 
Sucfcichly I could not drive, 1 coirid not go anywhere, I could not 
dr^ — all the thin^ I had been used to doing had to stop: I 
had a yw and a hadf to wait just to ^:my arms made andiw^ 
totadly dependent during thaf time. That was quite a shock to 
me, being very independent by naHire, then being suddenly 
totally det^ndcrit S^i gucss^thcy both have their problems in 
adjustment iind coping. 

AadtctLce: Randy, had you completed high school prior 
to your aocidc^rit? i : 1 

JAnidy: No, I was hurt in the spring of my senior year. I just 
lacked a few weeks and my grades were pretty good so they just 
awarded trie the dlplpma. _ :::: 1 

Atidliiice: So your schooling as a handicapped person 
was in college? 

Randy: Right I \a«is out Ji^e^^ a half with thera^^ 
suigcry, and getting artificial limbs. The next school year, three 
months after I rn^jpfidaJ limbs, I entered college to study 
mechanical en^neering My first class was drafting and the 
teacher sild, 'WcU^gvc lt a shot and let's see what you can 
do:" i had had drafting before I was^ hurt ^ IMcw the 
pHridpl^. Jt was jU$t a hiattcr of learning to hold the pen^nd 
put weights on a triangle and get everything justrighLjt was a 
considerably more complicated proccs In each step, but I 
worked veiy hard at it and made a B. J found^ out later the 
teacher was going down the haS to another drafting room and 
saying, **Ybu gu^, if he can do thfe \Artth e^tifidal a^^ you 
'ou^htto make A's." So J-dId no^ make any friends! ' 

Aiidlenee: Did you go to a.rchabiiitation center after your 
accident? 1 z :i 

Randy: Yi^i the Insirancejcbmp^^^ said that I coqdd go to 
a Rehabilitation Center In either Houston or Callfprriia. They 
thought ^j^-^ werJiteal good. I could go_to-Hou^on 
■ anytime, but had never been to California, so I chose California! 
I went to the UCLA Rehabilitation Center and was there a total 
of^seven weeks. Jt took about three weeks for tt>em 
anns m^» so I did some therapy an± watched some filrns 
about arnputees and thin^ like that VWcn L^t the aritis I 
bc^ tralrilrig in how to grasp objects and learned to do a few 
dmpie dexterity exercis^. Mc»t pf my^ferning^^^ 
when I went home and be^n to practice gettifi5^«5sed and 
devising some methods to jdt a shirt on. IJeariied ajot of short 
qjts. I rcpisced all the buttons on my shirt with Velcro so I do 
not have to use button hb6ks. 

Aadtence: How about the fimsgatlon level? Eighteen is a ^ 
hard age to a^^ust to §brincthlrig like this. 

Rindy: Jawd th^ helped me there. I w^: a veiv 
compliant person and'l took things pretty weU arid I hayeji 
preti^^iK^ tolerance level. When 1 did get frtistrated^ I had a jot 
of Influence from a pastor who worked with me and that helped 
^lot^l realized that it was hard now. but God was doing some 
things and it would work out * : 

Audience: Djd you have any fecUH|^ t>Bfore 
dent toward hancteapped people? i have foundthat the biggest 
piroblem 1 have hOT in deaUnj iWth^spedal^st^ 
with the ptibllc is educating the public' toward the handicapped 

Randy: tJke we^ail are, I was afraid of some types of 
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handicapped j>ebp1c. Wc ask, ^*\^U^ what If iHzit Na^ 
mi?? How would I cope?" Wc all have those fcchngs. I had 
helped a friend who was j^raly^d fcm Jhc waist dwvn ^ 
carried his books aU the way through Junior high and high 
school — so i had been around someone with a disability and 1 
knew how to get along with that. ' 

11 lAftir the^ecidchtt [ had a frichd In college who was a keen 
observer of human nature and he noticed that oihcr people 
were nciybus arbun afraid that th<^ would 

mention a hand or something that might upset itie. One time 
y^hcii se\/cral of us were ^^n a repeat, ttUs fHend got me ^ide 
and said, "Randy, evex^ne is uptight and ! am going to help 
them relax iihd Tm gbl^to. ^Visomcthlng that 
you tonight when we arefcll together. You just laugh and then 
. they will know that they opn't have to be af^d and yoii<rejiist 

' a rcaL.persbn too." 

That night we were eating supper (with some real pretty 
girls, by the way): 1 was thinking about getting manicd someday 

' ahdil^ad my eye on this one rieally pretty girl, I Was trying not to 
get any peas In my pocket or mashed potatoes In rtiy half ~ 
reallyjryihg to be cool ^ 
1 izTbcn my friend sud^^ "Randy, I bet it's really 

hard to pick your _nf»e with that thing " 

Lgasp€d, hnd everyone iJicre gasped, and then i rcmcm- 
^^^A ^J^^"9^l^n^jlV^P'l^ J: learned a real 

lesson from that,^ that people with inconveniences need to learn 
to help the public relax aroUhd them. Do some thjhi^ to set 
them at case. ' 'Hcy^ I'm okay^ 1 know who i am, j am a peiso'n 
.just like you with a few llml^tidhs and so let's^kllke people." 
That is one of the greatest lessons I have learned. 

' AiMliehce: Jarrles, what are some of the ways that your 
teachers have had to adjust? Do ydU Use regular sewirig 
machines? - 

HI Yes, 1 use rcgiilar : S4^ machines. When I was 

making this shirt, when i made this first seam, I was sitting there 
scurtrigahd my^ comehcrc for a minute." 

i looked over theria and that needle just slid right acrcxss my 
thurrib. I AA«is sc£tf 

I also pray a trumpet I play In the *'A" band and 1 can play 
^lfr^il<^?Ll}9I" ^*nd a baritone. My favorite insthiment, though, is 
the trumpet 

Audience: What are you going to: do when you g^doate 
frbrti high school? 

jsmeK i hay^ not made up my mind yet 1 want to do 
something that m^kcs rnc hajDf^. 1 want to do something that 
does not get me tired When I get home I want to be happy. I 
want to come horne arid riot be tired. 

Audlehce: You let us laib\A/ when yoii find a fob like that.^ 
Jaine*; I H^vc becri thirikirig Jibouj beiriaajawj^i but I 
said, my brain is not that smart! 1 did go over to Rehab and 
sj^nd the afternoon with- the psychblcgst^ but I have riot gotten 
the results, yet They gave me 1(35 questions to take home and 
answer and then I lost them. I finally fdUricHhcrii a^ri arid 
mailed thcrii in. ^ 

Aadleiice: Do y6u wear arUfidai le^? . 
' Jam^: Yes, I wear artificial artris too ?iridj can cp>up arid 
down stairs pretty ^ but I do not walk a normal speed. I take 
biggCT steps than norrnal people because that makes riic go 
Sstcr arid that is why I like to stay in this wheelchair. All 1 have 
to^do^is give It a wheel and it just zooms oh. But I can rtidyc 
feste^ without ariytiiirig. If 1 ^ on the ground I just fly. 

Audience: Wha^^ you have found jf 

you have a te&ither wrho is a iittie hedlant about your §bing Into 
**^?_c|^SCTborti? with that 

teacher, io tell how you can work things best? How do you best 



, set the teacher at ease? I ; know your hbrrieriiakirig teacher was 
^ not at^ase when you first walked into that class; 

^ j«nes: She told me, ''Well, dames* 1 am a iittie bit scared 
^l<^J^_lj^i>n ^ do with yoii but we cari find a 
place for what you can do." _ 

And I said, "Don't worry. I can do anything j want to do;" 

So she just rrever did worry.— everything they did, I did. \ 
whs the first one In niy class to finish riiy shiit 

Audieiice: James have you had any trouble with architec- 
tural barriers, stairs, and so forth? 

Janes: Oh, we have level ground and 1 am glad we do. 

Audience: How have people's reactions been? 

Jainei: Some people, when 1 go tip big stor^ andso forth 
will look at ftie: Sometimes i get tired of it when they .took too 
nwf^ times. Utfle kicte^^ by arid they just stare at irw. They dp 
not botlier me the fir^t tw& pr three times, bat*when they Just * 
' B^^<>tstarlfTg^ndstar^ say, "What arc ybii all lcK>klrig at?^* 
Sometimes it bothers rne. it depends on my mood, of course: U 
L^n^ ^i999^ l^<^lljyst Jgn^^ if 1 am Iq a 

mood i do not let anybody mess with me! 

^Audience: How do you react to questions? What would 
you do If sbrtiebrie cariie Up to ybU arid asked, "Are ybU 
contagious?" 

James: Lwould answer them: "No, I am not contagious, I 
«ras born like this." 

Bob (deaf); if smieone asked me that 1 would pull my ear 
lobe dbUm arid hope Vtx>uld 

Jfitnei: That was a gcKXi brie. Well, I do^ribt usually have 
problems with people Bsking;that Wiien I started school In first 
grade^ since I was so iittie, they just treated nhe like everybrie 
< else, But some pepple ask you all kinds of questions: "What has 
happenedto you?" "Were you In a bad plane crash?" "A bad 
car wreck?' J 

I say, "No, 1 wais just born like this." V 

It does not bother me when they ask me qUestibris but if 
they riiake fun of rne, it does bother rne. I do not like anybody 
makng fun of tne because I am just like^anybckdy ^ 

Audience: How nnany brothers and^ist^do you have? 

jamee: My oldeit brother is 26, iny second brother is}24, 
^my third brother is 23.^nd I have a Iittie sister, 16. Thcj; aU ti-eat 
"mc the same. 1 go everywhere they go. I ride motorcycles with 
thcrtvand 1 dliVrideaTftinl-blke«^g^^ bicycles. 

Randy: Getting involved ia some kind of participation 
^r^ has really^ hAlj^_S!y ^l^^steerii helped itrif to 
become a little more aggressive. I have gotten into jogging a 
Iittie blt^ 1 critCTed some syc-rrillc races, and oric^l 3-mllc race last 
summer and that was reeilly jpun. It helped me to feel better 
about myself. ^ 

Jamei: I db riot go bUt arid jbiri ariy tearii, but I db thrbw 
baskets and lift weights. 

£ Audience: lihayc to tcU you t^^ vM\ Bob. At 

embarrasses me to tell it, but 1 will confer it When i got to class 
the very first night, J^b had a dap 

scheduled. I did not know which classroom to go to,' so i said, 
"Fardbri hie, where is this class?" 

He turned around — he had his bacJ-: to riic — arid of 
course did not know what 1 had ]Said and I Ihought,^ this is a 
foreign student! Then he said, "At the end j>f the haU." 

He said it so I could understand It, butj^J stilLSought this 
was a foreign studcrit whb was Icartilrig English. Then when J 
realized he was 3eaf I did not talk to hirp; I talked to his 
Interpreter, like he was not even there! 1 tbld her the ricxt night J - 
was so enribarrassed I did nbt^iow what to clo. So I apologize^ 
to you. Bob! . . ; 
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-Bob: Maybe twen^ yeacs ago I would have gotten mad, 
^ui: ( I^^irig to ti^e thlh^^ in stride as I go along in life. 
6at 1 have my choices. If I do not like the people who talk to me 
I can react Uk^l am supposed to be a dummy. If 1 like therh then 
' i will talij to them. 

, ^ Ati^encc: I would like to And but from ?i hearing Jm^^ 
individual whether the method of communication is actually an 
issue and how Bob stands oh the quesiibh of total cbrhrriuiiica- 
tion versm auditory ^rai. ' 

Bob: It is a very hot tksue t ^t nsal hot on the oral i^ue; I 
' get real hot oh the manuS teuc. 1 think: they, shot^ 
combined, into to^ communication, doing eveiythtng If youf 
arc riot a #x)d lip readcr^ thcri what 

(^nnot learn to ^gn well, what good is manusdtsml or^gn 
lariua^ Put thcm-tc^thcr the chOd J^the J^riefit<>f 

selecting which one is comfortab^ for him, which joi^ he can 
t^ricfit frertTv Itjs sad ^t these are fighting. We 

should put them together to work with each other instead of 
sa^rig that is^nqt the best way, mine is the best way. But you 
know, oral people always take tfie cream of thej crop, the 
manual people take the cream tTf the crop, anc) fiiey fight about 
which is better. If they picked them at raridoril you would see 
both parties surprised. I have come to d^[ore oralism alone. 
My wife came from an oral school. She^eperic^ on rhe to lip- 
read for her! _ 

as opposed to total comn^unication is that we have been 
^pricemed^ with a teaching appn^ch as opposed to a learning 
style approach. If we had taken t^e issue in terms of what is the 
bist^s^Ie for this individual then we would have gotten away 
from what teachers can do to what way children can learn best 

Bob: I think the learning p^:o&^ Js mcstiy a v^ual ^ng^ I 
can take a srhall child who is deaf arid aiterript to te^^ him hoiv 
to talk, how to lipread, and how to leam something 1^ 
rriimicKrig my friouth. I can do it rrariy ^m^ before ^c teaDy 
. ieamsJiow to do it Or l ean get a ball, he sees it, then I show: 
him^ 'This is^ baUy'- Lurtll bet^u the fcstjpe he wrtll s^ 
He must leam what the bail is before he can say it and get the 
right prbriuridatibri. j _ • 

Sb it iS: hard me to argue bri^^^ total 
communication or oralism: Oralism is just one thing, one way. 
Withprily oral rariiri^th c^^bice ^y^P ^PJ^^ 

and day out My eyeballs get tired. Deaf people who use total 
ebmmuriieatfori cari^s^^^ are tired of lip reading, they 

can look at the signs,^ or if they are really tired, they can ignore 
tiic whbfejttiirig! With bpreadirig you have got to cdnoentrate 
eveiy moment Once your eyes arc diverted, then you aufc lost 
But in sign I can say something to her and dream and sttll catcH 
a littie bit I can look away arid still catch a Utile bit Lbts of Jiriies^ 
woricers who work with you say» ''took at me. Bob: Tm 
taikina" ^ 

"(ih, i know what you are saying." 1 say. "I was just • 
Ibbldrig over th^s way, but I was still catching what you were 
saying." - _ _ 

It is the same With my hcaririg friencb. I say, "Lbbk at riic^ I 
am tedkirig to you!" I forget that they can still hear me! They do 
not have to watch nie. AtkI yet I deriiarid §iat they look at riic. 
So it gc«s both ways. _ l i. i 1 1 

Audtence: What hi&beea your sxpeiience with studente 
who have come Irito TSTl? HayethQ?-had any ^o^^ 
training from high school into p«t-sccondary schools? 

Bob: A lot of deaf ^dente do have post-second«y 
.irairiirig. It seems sad to nie, h<xv^CT, tt^ do not have Ufe 
skfOs whickare nectary when they come into post-secondary 
prbgrarns. 1 kribw that wheri I was going to school I wzis imtty 
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' good at life skills. I kricw what to :ex|>ectwhe^^ 

worid. The kids we get now cannot multiply, read or write. They 
have ricwr hcaid lfojpiag^ Gaaf^^ why they 

have problems readbig- but I cannot resign myself to the fact 
that ^ cy cariric^irm^ti^y^ prii^^^^i :^Jri^!^^re the schools arc • 
failing tfiem. i anL not speaking for anyone else, just for me. / 
Audience: You arc saying Sat you really do not havt 
titi^ble adapting to vocational areas at "^TI and the curriculara' 
that is involved for those students if they have the basic skills? 
Bob: Qh, I do have problems. Do you want to kribw what 
• is the bluest problem? The problem I have right now te time: 
We dc^ not have enough workers for one thirig. The second 
thing is we do not h<ive enough money. I reaUy do not have too 
rnuch of a problerri helpirig the deaf siuderiis adjust. 

K lot of the deaf jsebple cprrie in from re^enj^ 
yoi^j&re going to a regular school you are jnainstreamed so you ' 
arc/lcarifUrig how f^ople react to With dcafjf«bplc^ho go 
to k r^dentjai school it te good for them sod^. They have 
_ ^^M^ by^of that «:hb^^^^ 

• Im of them face problems. They do not know how to work with 
bearing peera or hearirig^tcach^^^ *9_s^rt ^^"^I'^S 

how to fanction with he2iring people. Wheri I was a kid, and 
' »3mcbbdj^™defa^ bfjric, they paid fCS it with a black eye or a 
broken tooth. Now I do not care. So age has somethirig to dp 
with it, ^ge mad^ a difference for me. I still become ag^vated, 
however, when people siy, very surprised, *'You have chil> 

drcn?" _ _ _ 

Audience: One of the probleriis that we have iri rriaki: 
streaming someone into vocational proems is that we forget 
we 'have to jjrove that this perebri caririot do It arid ^ 
convince oureeh/es that he can: It would be nice if we had even 
high^ thari rioririal exsMjctatibris, It s^^ 

expectetions are one of the blgg^ probierns that people wh^ . 
are harieUcapped have tb help i^^ 

Just i^memt^^ 
look at them as people first, Because it is really not a handicap. 
As Raridy s«dd, it is an lrid3riveriien^ 

Atidieiice: Was it Hard for you to learil sign language? 

B^br No, it was ea^eir than learnirig to talk, i^t you see I 
was already tzdking before I became deaf. 1 was four arid a half 
years bid when I had spinal meningitis which caused my 
deafness. _ 

/tiidlehce: Do you thirik it is riiore difficult to be bom with 
a handicap? 

Randy: 1 think it is probably mo^ difficuit to be hand!- 
cap|>e<yater becaU^^ Up accepting the handicap you 

are bom with and you leam to adajjt before you really know 
that there Is anything wrong. YbU already have a level of 
success. 

I would like to add orie coriiriierit tb our discusslpri: Help 
them find thii^ that will make them hapK^i where they can 
see, "I aril benefitirig the worid. It is a good thing I ariv hw 
because I am helping other people: I am^helping^the worid." 
Whether it is directiy br iridirecily, build geriuirie^If^eem. 

Arrari^ for a creative way forthcrii to 
u^nt, where they will not be blasted if they fail, giving them 
pppbriurijti^ to^e}g^merit Avith leadership, with teaching, with 
grckving, udth niaklng things. ' 

Audience: I wanted to say something ori the issue of 
whcthCTjt Is better to be bbri^ handicapped or be handicapped ; 
later: I am handicapped in ^at I have arffiritis arid I am glad that j 
it carne later ihMj fc. I am glad for the years I had without it 

Bob: I think that might deperid on what the condition Is. I 
2im deaf. I wish that I had bee^ bom deaf because I still wish I * 
could hear riiU^c. That is the only reason I wish I could hear' 
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Aiidi«nc«: But isn't it a bl^ng to haO^ once heard 
music? ; • 

-- - - _ _ ' _ _ i 

_ J 9^flnoj_fe«^c^ tb be like. I only 

know that^a once could hear bccausc-i can |alk. Sometimes I 



/ 



X/- 



Rydiiian, 95 



Sntaslze that if I could ! wouiS be Rtedent of the United 
States!.; '7, ^ 

Purish: Gn that «* wUl dose! IJiahR iraii all for cdmii^! 
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Msiiy handlcajyilnfl^c^^ coniiiionly conalderedlc be fonna of mental 

retaidatlon when In actuality tfaey jto not. Chriiiy RydnUm dlM^^^ thii iniicbii- 
c^ttoii aiid oth<m raia^^ handicapped. Ma. Rj^man drawa heuxperience ^ 

frbm workbfl nith handicapped atudente In Miaifii, Saii Aritbhid, Dallaa. and 
College Station. 



Frequently, when sbmebric Mys "handicapped it is 
thought to mean retarded. This is reinforced by the fact that 
many tiSte help to label studc^^ other handicapping 

condidpns as retarded, because of the students* poor learning 
or impairments. Because of this miscqnocptibri I want to start by 
describing some of the other conditions. 

I am^Sng tp: go quickly through the^ different handicap^ 
ping conditions to show how they cbmp«ffc wrtth mcnte^ ' 
'^^'^ttbn. One bf tic mo®t physically handicapping conditions 
that you wittsec is cercbr^ paby. Cerebral pa3^ is caused by 
brain daniage. It iMinJiappc^ utero or any tirne during your 
Bfe. Any one of us here could become cerebral palsied from a 
caff a«3dcnt or from a head Lnjuiy. Different areas of your brain 
Miat get dzimaged affect different paorts of your body. Some 
people^re quadraplegic, which tneans they arc paralyzed frbm 
ttcir neck down, and usually their speech is affected too: Some 
are hemiplegte, which involves biic side. These can usually 

wzflk, DIpIegfc is eithcr upper or lower half. 

_i: Alrrost aU ccrebr^ pal^ r^ults in speech problens and 
that is onc^of the th!n^ that makes it hard for us who faiU< 
"^™*^r^^ey<^iTO their sj?ecch is funny and the first 
thing we do is either talk to thern like they are chilt^cri or w^&lk 
very louifly, I tiiink^ that if ypu are getting someone Uke that in 
your dass or are dc^g workshof^ with teachers who wiU h« 
getting them, you should do Jbme ro^^ The easiest 

ttiing to do is to joke with them about_th^ handicapping 
condition and to lecog^ ab^ut it You 

wint to know why they are that way; you want to ask qu^oris, 
and you should so tfiat everybody faibw and relax. You 
sl^^d enp^ the other students in the das to ask, too. 
That jnal^ Jt ea^er. 

The T)p^ hancbcapping condition that you ahMU^ sec that 
^i^fly 1iandfcai>pfaig Is splnataflda. It is a birth defert: it 
happens In utcro,^ aid te^non-progr^ve, which means Jt docs # 
rk>t^;cr get any^ bete Splnabifida is an openina^of 

the spinal column, and th^ higher up it is, the more involved the 
handicap. 



Another pbs^lcally han?iicapping^cOT 
dysfcphy^ It Js a birth defect that is carried im the female and / 
passed almost exdiBtvejy to the male bffepririg. It is terminal; 
*^«5e pcbplc^rnpst always die between 18 and 25. By the time 
some of these students are 16 or 18 they arc so wcakjhey 
^"9^ Pusb tfeir own wheelchairs but they have a mind 
just as active as a^^ody else's and they still have to do 
something in the area elf wbrk. They have to be able to have a 
useful life as long as thi^ live 

Another handicapping condition a speech impcdirrient 
^ This is difficult for othCT studcntsiojdeal with and they make fun 
bf it We heed to explain why students are speech impaired. 
:: : :The other two phj^cally handicapping condltioris are 
blindnes and deafness. Oftcii^injhe public school there are 
mbbUl^ sped2^sts and interpreters available through service 
centers, but usually the right people do not know are 
avzdlablc. Tlne^^ can help you dedde whatdirection 

those students should go in vocational cducatibn. As I said, for 
^^^'^ P' thesc^studen^ in their school record wtli 

indicate that Jhe students are retarded, YbU need to look, 
therefore, at several^ te^ you get students' files. First, 

look at how long they have been in special educey^bn. That can 
help you determine when they were first labeled retarded. Then 
look at hoyj long they have t«en^*handicappcd" If they have 
cerebral palsy, did it happen last^^ in a car acddeht, last year 
on a motorc^c, or did it happen 'at birth? 

I^br example, wh^^^ that was quadraple^c. He was 
shot in his neck when he was ten yeans old, Uiitil "that point he 
\Aas ribrroal and very br^t,^ but because he could hot write; he 
was labeled retarded. So I thinlt it is very important to look at 
when the handicapping conditibri occurred — jwhethcr It was at 
birth or by an acddejit : 

^ Oilc bf the festsJipd aHhc vocational school is the Valpar, 
a vt^tional assessment test that Is a woric sample. It fekcs a 
student three «/ecks to go through this asse^rnent to figure out 
whether he is good at a task and whether he ttk^ It 1 think It Is'a 
wonderful piece of equlpmcrif If you use It for thth^ other than 
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ascsmcnt If Srough Sc interest invchtory ybii fl§urc put 
what itjs they want to do arid then say, ^*Wcll, If you wahtto do 
that; see if you can do this;" you caniusc the tool that Is 
supposed to be an assessment as a tndntng tool. You then get a 
better result in my opinion. Another M09 we did was 
some Items to the test which we felt the test left out Use some of 
your own initiative. You know What thcyare going to do in the 
coiririiuriity and know what Idnd of job is available if they cah 
do certain ^klUs. You can make some 

have/them aim<Kt ready to go to work the day they go out to 
find jobs. Oncitud^lt who camfe through the assessment centcrv 
was very bright fhcy^wanted to put him in a sheltered 
worl^shop bccai4|€ he really could riot do a lot .of the things in 
the EBsessmentclh^r. We ended up flgliting to havcJWm put 
backlnto thc^cgulaft%cad^niic progbm because he was bright 
enough to carry the 'academic loads, and going into a vocatlbrijil 
prbgrarii was riot quite appropriate for hint. ^ ::^x 

Some of^u may^havc heard of the JEVS: Thds is another 
TOcatlonal work sam|^ system; it costs about eight tiro 
dpUars^ It Is a vwriddrtul piece of cqtdpment; from which you 
can get a lot of infonmatiQn, but you can alsp use it fpr-^teiriirig. 
Again, ifjypu use it for just an assesmcnt tool you are not going 
to get your money's worth. If you use it as a tnUriirig tool, you 
will. 

The Singer fe another work sample that costs thousahcb of 
dollars. One wprk sample has a_sm^^jigline^^^ 
and screen tell ^/oa how to tear that en0nc {ipart and put it back 
together again. The studciit wears carphori*^^ so he do^ not 
disturb anybody around him. The test includes all the tools that 
you heed to take the cngric apart arijJ put jt back together 
again; If they want to be an automobile mechanic you eanpi^ 
thcrpn3n jhc sample to sec If they can do it, to see jf they have 
the patience and the skill to go through with the sample. ; ^ 
— J j| friTthrr describe these misconceptions tarn going to tell 
I^U^teut some of the students I worked with at the vocational 
center in Dallas. One spinabifida boy U^iDJ^S ^"^"o* 
dbirig Very well academirally. They referred him to our school. 
He came through the asse^ment (^critw 
through he did not really want to do anything that we had at the 
center. He very |»Htcly explained to 
working for two years; liked his job, and did not sec any reason 
why he had to epmcibqur s^^ arid get trairied in one-of the 
VEH classes for something he did not want to do. So we 
released Jum and [ct hirii go back to his job, which we should 
have done in the first place. It was just incredible. 

bur zero reject team found a girl about seventeen years of 
age. One of the ncigh^rs had »id, "Oh yes, there is a girl that 
is handicapped just^down the road in that house. Shc: do^n^ 
come out much." She ^ very, very iriVdIvcd cerebral "palsied 
and has no Inteliigibie speech. Within three mpnthsior school 
she learned hpvy Jo read ori the second grade level by using a 
pointer that we attached to her head. She was sevcntcerij^e^^ 
old arid if she had bccri iri school, and gotten some training 
before that point she would really have been dbiri^g wc^^ She 
has tbtel coritrbl of her head and can do almost anything with 
Sat head jx>inter. We taught her hew to ty^ with it iri three* 
riioriths. She is doing math; she needs a lot of help, especially 
somebody to write for hcr,:lmt what we wc^ 
rtiirid was incredible: She Is such a good example )of somebody 
who has cerebral palsy^ a^o people chalk Up as retarded; 
especially because she could xiot talk. _ 

Anp^er is a rriu«:lil^i^ dyslTdphy who te_in a rc^ar 

♦ business law^ class tight now,' He was very bright and we sent 
hifB_ trough Jhc acadcmic/vicatiorial route where he: was 
learning business tyjalng, and how to use * the busiricss 
machines. He ended up going through the bu^ness ifnagnet 



achooi, riot iri the VEH das but in the regular classes. He was 
put in the class for mentally retarded students when he was very 
yburig. He werit all through school with other mentally retarded 
students modeling hinwelf after them. We got hirri iritd a regular 
school and he is doing real fln^He worked last summer in a 
post office dblngi^rig. _ 

Another student was put In special education when he Was 
ir^thc first grade because he could^ridt read and was not acting 
right Now he will tell you what it was like: "l ha^ the sarnc 
teacher for three years and we Used the same second grade 
took for all three years. 1 wasn't learning put of that took." He 
wpuld_sij jhcre arid tell ydu the^ things that would just blow 
your mind arid you Itnew he was not durrvb or he odu^^^ 
have figurc^^Ut all thc»c things. But he_could not learn to read. 
He had bc^ in that saine book v^Hthithc same tcachc^^^^ 1"^^ 
^If-coriteiricd dasscs they often do have the same teacher 
three 'years In a row. 1 thftik there ought to tea law that you can 
drily have the same tcachej twice, this boy is in general 
cbhstructipn nowi is^^irig to graduate ^^^^ 
has a job lined up with Fox and dfacobs, an excellent construe^ 
tibn cprnpany inDaUee. Hcj;^ a Idt df money; He Is not 

retarded; he just has a learning cjisabllity and cannot read. 

Try every single solitary way you can think 6! to work with ' 
a studcpt^arid when ydu rUri dut df wa^ get one of the others 
in your dass to try to think of a way. Marc Golds big thing is Try 
Another Way arid I really bclicvc^t: Uke tfils boy says, "If 
they would have just given me ariomer bpok.- He was sick df 
Iddkirig at that book. Even if he codld have figured it out, he 
was not going to. He is real stubbprrvand flat was ridt going 
tdJead because he was sick of the book. 

i)ne of pur students had teen 
schcwls wilcn he came to us; but there was nothing emotionally 
disturbed about him. He was Just \^ 

now, but there was no miracle cure or anything like that. The 
chan^S^^ mc_^;^^ he iiuit haying to put nip with something , 
thatit/K npWfS^essary to his life. He got to Where he could 6arn ^ 
^gafe rrtorifet arid felt valuable sd his concept of himself 
increased aSttlc and it did wonders. He ended up helping sorne 
of the dthcrJstUdents m hl4 class^. 

The Tr^ Another Way does not mean that ypu cannot go 
bac4*^ biieof thcjvays ydu tried before. It [ust depends on 
what dSo it is; two girls labeled cducable mcxitaUy reterded had 
pen irilspecial c^^ all their school ^ge lives: They were 
being rained to be maids in a hdtel or a dprmltpry but one girl 
would cdrnc iri cryirig arid hide under the bed ft you could not 
find^hcr she would be under thcrciCtylrig, i>Brhaiw bec^^^^ 
sbrricdric looked at her funny on the>us. The oth?i- girl wanted 
to go Into child care. Her rnbthcr pUms a child care ccritcr arid 
that.wiis all she really wanted to do: the Dallas Independent 
School District has what they <^U~dw^ 
severely and fsrofoundly handicapped children. They have tp 
have their diapers ehan^d_ and have td be fed and a lot of 
things like that Because of her mental levfel she could not ever 
have the r«spbrisibUity to work iri a day care center and be 
r^ponsible for children, but she could go In and clean the day 
care center and change diapers arid feed the children She is 
now woridng at the developmental center in the schcol. She is / 
not ^ttirig paid but she will get paid when ^e graduates: She is 
very happy. 1 do not know what we will do ^th thc-fiKt^rl. She ^ < 
^ways juriips frdril dric thing to another: We have tried h^r in 
every different cluster in the school arid We aff^stlll^^tiylrig 
arc sorric cxariiplcs of students that came through the assess- 
.ment We do have some cpipc through that we d^^ 
cxactiy what to do with: Tliere are often those that you lose 
control of and I do not kripw wha^ wrtU h2^)peri td them, 
Slipper they Witt probably be channeled back through the 
public schools. . v . , . 
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: We had one girl who was not handicapped until she was 
about 15. She was ^wrRlng^in Ji Rzza Hut when she contracted 
encephalitis. She looked normal^ and some day^ she actc'd 
nortnal, yet she reaUy could riot d^^^ woHtccl vvith 

her and her teacher, who was really a good teacher bat would 
get so frustrated that she would have one of the^tiier sKidehts 
wwk with her. The other girl at the #wing machine next to her 
ended up teaching her how to sew. The girl went a sheltered 
workshop which was real hard for her but she absolutely could 
never have been competitively cmpldycd becaU^ she could 
not even arrcwjn^ Sulb. That was- just a real interesting 

Idnd of brain damage and it was hard for the family and her 
sistcre. Hc^^ like her anymore and it caused a lot 

of counseling problem^. She had a real hard time at the 



st^lltcrcdU^ifcfo teeausc the other workers appeared to be 
at a lower level than she did: They ^vc her a job that itiadc her 
^!2^LR^® l^»e was In chaise oi something and she ended up 
feeling good and is very happy there .now; It was a hard 
trarisitidri because her. We 

were not sure if that was the right thing: the doctor could not 

"^J^^t was supg^ PF^^cssiycly bette^^ 

been a year and a half and has not gotten much better: ft was 
one of those things that will have to be fdllbwcd for four or five 
years JQ: see if she has gotten better. 

In difficult or unusual esses you will hot know immediately 
wjiat jq do with thc^s That is when Marc 6old*s 

philosophy of Try Another Way must be rcmcrribercd. We must 
never ijivc up oh a handicapped person. 
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Marc^^HulI requlm no introduction: to many fdu^otors in Tem. While 

completing his doctorate at Texai ASM UnJveHity. Dr HjUl ij^ coor- 
dinated^ the^catioha^^ Needs Program; be AsaUted school diatric^ from 
McAllenjto AmaHlio^ from Beaumont to El Paio. He hai had a gra^t deal to do with 
making Texas one of the hati0haJ leaders in vocational special needs. 



iz It is indeed a pleasure to be back: I have had a wondCTful 
opportunity to listen to many gf you arid \ h^J^ been thrlUcd 
^^'^^itbc ^«ariety and content of this conference. I have h^jeen 
iriiled witfi tfie insights that people are cbritiriUally gaining 
irbugh their experiences. 

_ ^y^J^^ l^day is to wrap things up; by interpreting Se 
.presentations to yqS andpuOlng together their main j^inls^ I 
^^nK ^fP^g^lPyt JhiSH^^ neatd some wonderful 

things said. I have heard conflicting thing? S2Ud, too — to assess 
"^V^? 2is§es^^ I have heard frorri time to 

Time heated statements. I am going to try to^OTt through the 
emotional ovcriay of evciything^arid ^len ^ we can leave 

ic e pnfglr ence with the feeling that we were listening to 
idividuafe, to pebpLc with very red r^eeds^and \^ real 
ICOTis. W/hatcvcr bur background or insights or approaches 
_jrb€, we do havs a common ^oai. That comrnbii^jal can 
ywte us and can help us to overcome the barriers of communiA 
cation; ' ^ / 

One of the thin^ that became ir^nitely dear to rtie as I 
9^^^^^ ^^F««^cular confcrcricc ^e immense number of i 
variables ihat one has to be able to comrol in order to insure 
^L^^^^^^^^^^P^^^ th^ world of work and^ 

In vbcatibnal education. First, I saw an tmportent \«riablc ckllcd 
attitude. I have bft^ t^^PMS^l^ A^yl ^ need for us to have 
ppsltiye attitudes, but this conference gave me a much greater 
li^^t as to tfic need for Us to a pcwitivc attitude, Shirley 
Price and Jafies Skains and Ranay Sallaway were aissolutdy 
fabuloos: I can only say Lhbpe that you took advantage of 



'^^'^"S sbriic or all of thc^ persprjs. They are going to give rne 
that bit of inspiration about not only sharpening my bwri 
^***^^^^^Mt ^>€*M:^er that the 

handicapped persons with whom r^giTiwbridng have about 
therr^lves, about Ufc, arid abbut tKc^Sspects of life. 

i took a quote front Raridy'C^ 
Lwill be u^ng it for a long time and L hope that I canTcally give it 
greater meaning as I think it thrbugh even further. Interestingly 
cnjHjgh, Randy did hot give this as a major point — it just 
slipped out He said, "1 believe in giving kids prbtcctcd 
opportunities to grow." . \ . . p 

1 Mw iri this corijfercri^ we really are to control alJ Se 
many variables that wiU^leadjo vocational preparation bf a high 
^"^*V ^9*' J^aridlGap^ need to underetand 

handicapped persons better. I think aH of you, whether ybu 
went to sessions abbut dealing with hari^capped persons, or 
'ybu simply observed our interpreters iriterpreting or our seeing 
eye do^ leading, or whatever btficr thjngs 5^^^ 
hlandicapf^d persons, that these insights are invaluable in that 
they are melting the icc'^nd giving ybu a dce^ Insight Nan 
Gnwvell had sprnc excellent things to say about working with 
le^ng disabled students as did Ray Herike this mqriiing. John 
P^yprcCi Dale V^>orhes^ and Harry Goette spoke about the 
problems of the seriously emotionally disturbed chUd^Tp me 
^A^J^f the rnost diffie^^ that we are going to face is io 

learn to work effectively with the truly je^ously emotionallv ~ 
disturbed studcrit 5 not dimply the ^cndally maladjusted child. 
Chrlssy Rydman on mental reter&tion, Bob Alc^ bri the 
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_ /_ _ _ : : :: _ 

deaf^ Pat Pound on the btindi and Dpnha WilUams on jhe 
physically handicapped — you couid not be in all plac^ at one 
time, but if vvc have a good conference report coning: out of 
here you can definitely gain insights about handicapped 
persons from this conference., V^Leamed^^a l^^^^^ 
cxpre^d by handicapped persons themsciwes. We had an 
pppbrtuhity tpiJeam afcut_^«cifi<^ handiGapp[ng conditiorw. 
There was also an opportunity: given to learn abbut the 
programming ifteteges^ - curriorium de yelbp^ sUpj>drt 
services, materials selection and adaptation, and teaching 
methods. 

Owen Hjll had a fabUlbUs pfcscfitetidn on his ways of 
learning to control the classroom, the physical environmeni the 
curriculum, and even students. I do not say this to pot Owen 
down, but when you consider that Owen did not even get 
through high school himself, I consider him the finest vocational 
teacher that 1 have ever met who worl« with handicapped 
persons. It just allows you to see that it is not necessarily our 
educational background but our ability to pull it all together and 
to hang \n there and be able to st^ on the job with the people 
who are learning job skills. Elis^ Millikih gave a wonderful 
presentation on the ^kilis for vocational adjustment coordinators 
and her approaches to on-the-job training. j :::z 

Among the other two or three domains that I saw stressed 
at this conference that I am particularly grateful for, one 1 would 
give my mental and emotional assent to its importance was the 
tremendous amount of information given on assessment It is' 
very clear that you, In^Texas,^ are in a state of ambivalence. It is 
very clear that even those of you who have come ^ 
strong edacationai psychology J^ckground have ambivalejfice 



4arc Gold, say, "Teach, don't 
ftrc and look beyond his words, 
the coUhtty who does more 



You hear one person, such 
test" In reality,^ if yo^ know j 

tterc is probably nobody in 

assessing. The difference is that he does it so entUrtned with the 
teaching aspects of his work that ydu are unaware of the fact 
that he is doing a constant assessment, that he is constantly 
getting information about the child and responding to that level 
of information through feedback. So, although he said do it 
because you have to, in reality he teaches that you cannot do • 
without constant assessment The difference is between a once- 
for-aii evaluation or a constant one. ^ : 

I received a lot of insights about vocational rehabilitation at 
this conference and for the first time irk my life t began to see 
why vocational rehabilitation spends a lot more time assessing. 
But remember that the persons who are working from the 
rehabUitation mcK^^^ them in fhe classfbdm; 

they do not see them there everyday. They do not see them at 
9:00 in' the morning and have a chance to get all that body 
language and understanding about students and students- 
attitudes and capabilities and aptitudes that you and I see: It 
helped me a lot to begin to realize that these people have to 
gather data because they are ^ing to make a critical decision 
about that person's vocatio!>al career and they have to base that 
decision on the best Information, the most transferable informa- . 
tion, the most generalized information they can. They have a 
different mind set because they have a Afferent educational 
structure from what you and 1 are working under. . 

I benefited from that insight and Ihope that those of you 
who feel this ambivalence about assessnient will not leave the 
conference saying we did ;iot come to any conclusions about 
assessment 1 think we did. I think we came to the right 
conclusion — that we get all the information we possibly can 
about an individual as long as that is relevant and useful i 
information and we can put it to work. It really does not matter 
how rniK^ m^ wahjjo speri^d on this or that system. It 

^ was ^^beautiful contrast I only wish that Marc Gold had given 
his 20-minute talk on assessment and then Ray Henke had 



giv^fchis. YpUwbUld have Seen ^eautiful melting of minds, of 
different backgrounds. Yet both persons are tptaHy competent 
in what they do for people. I would not for a moment worry ^ 
abotit whether J entrusted my son vvitji Marc Gold orv^th Ray 
Mehke br with Jane Francis, Tom Sanford, Tom toleman, Mike 
Peterson, Pam Hill, or Don Hancock, or any of the other pebple 
who spoke on assessment I came away with confidence that 
any one of them, even though they use different methods and 
have ultimately the same results, Would know my child and be 
able to sit down with me and talk about my child and the way 
she is actually functioning. They all could help me and my child 
and the school system find that little niche that is all so important 
for those of us who want to lead a successful and happy life. So 
pTeasc db not feel that we did nbtjcsblv<?this thing. We looked 
at its complexity and were able to see that It is the level of 
commitinent that we have. There is certainly no conflict 
between clapping for Marc Gpld when he says, "Teach, don't 
test^" or clapping for Ray Henke when he just absolutely thrills 
you with his insight into what it means to test the child's abjlity 
to move with stress and to 'moOe without jerky movements. 

Another thing tliat i saw in the conference that I am 
delighted about is that our state level leadership remains 
positive. You may say, "Well, I am getting a little nervous about 
these laws that are still hanging over us. What are they going to 
dfi^lo us with those laws?" I can assure you that your state 
leaders in administrative positions have no greater love for laws 
and regulations than you or I do. You have got to tie the system* 
together somehow. Ybu have to get certain objectives accom- 
plished. I do not think that you will find that your state leaders or 
administrators are really tied into regulations in a way to put us 
down. . : : 

I have felt a very, very positive affinity for your new director 
oi vQcattonal education and I hopc^at you will give him a 
chance. I know that he is no more a vocational person than I 
am, but give him a chance. I hope that you will take those words 
under ^fibus consideration because 1 know what it means to. 
have tagivc state leadership where there are infinite heecjs arid 
ever ^ |nlte jesoorccs. ll is very, very difficult 

So we l^e seen good things in this cphferen^ 
' what I ^'bUld^e to say about working with these thousands of 
variahfes \yc^ have heard about this morning. There ar^ 
absblul ^^ oe many variable for yop or me to put together in 
order :t^gfefcsucc^ In ypcational education for the handi- 
cappe^^W^en if we cannot achieve perfection, we can have 
a goair^ \^n^';would my goal be with thSse thousands of 
\^rtab{^.l™rwe have heard about that have to come together 
in avpaii^lar way in order for vocational education for 
handicapped 'persons to be successful? My goal for the future is 
lhl^^zfti*lil,i^*'^y*^i arid I aril wbfkirig fbf a day when being 
handiicapp^d is no longer of any predictive value in terms of 
one's career choices, iri tcritis of one's career options,^ in terms 
S>i on^'s carecrjraining; that because a child is handicapped, 
this does noTpfedict where I am going to. put the child, it does 
not predic^iow I am going to assess the child, it'Boes not 
predict ^MMe that child is going to go. Shirley and James and 
Randy g^S me an absolutely firm seal of approval on that goal. 
We canndTalbvV the word handicapped, or sex, or race, or* 
limited ^nw^ speaking ability to interfere with a person's 
education.'^br goal is to make these labels non-predicting so 
that every opportunity that we have in ^Tbcational education is 
available to any individteil irrespective of his or her makeup, be 
it handicapped or not handicapped. • / 

One of the things that I have learned over the years is that 
1 we must continue to grow if we are really ready to make big 
accomplishments: I jead art article not long ago^y Beverly Sills. 
She said, "If I had the opportunity to deal with five or six young 
virtuosos in the field of music an^T were to give them advice ^ 
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to.what they shouid do, I would say to them, 'Don't go to 
college. Find yourself a mentor, someone that ybU can relate to 
as an individual and Ihen go put and take every opportunity 
thatcomcs your way to sing. Open up the bullfights if you have 
to. Sing at the ^all §an[ie. Sing in chuith. Go to the hurserv and 
sing some lullabies. 60 cveivwhcfe:yoq can to put your swlls to 
work and listen to your rhchtor,"' 

. There have been thousands of bits of iiiforrnatibn glvcri to 
us at this conference, far more than any of us can assimilate and 
package and somehow come out with a changed behavibir. But 
find that person who gave you good insight, find that rnentor, 
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and if you will go back to that person that had special insights, 
you Wiineam, If ^hat perspri is riot at this confcrcricc, l<x>k for 
that person in your neighborhood, look for that person in your 
school. Utilize the resource room teacher, the diagnosticiari, the 
special education counselor, the vocational education coun- 
selor. Find somebody that you can fonrn a learning alliance with. 
FHnd sbrhebne that you can enter Into a cooperative reia^pn' 
ship, a mentor rdationshtp with, and then practice, one ^tfd at 
a.^rhe,^ one learning objective at a time, one nevy instrucbonal 
material at a time, one new assessment insight or technique at a 
'^P^c, Thcri wc^n do It. Then we tan take the prediction out oL 
being handicapped! 
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